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We acknowledge the 
people as the traditional custodians of the lands and waters where 
our centre is located and recognise their continuing connection to 
country. We pay our respects to Elders past and present, and extend 
that respect to all Aboriginal peoples. 
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Statement of Philosophy

Context
Enter your site philosophy in the box below, or alternatively attach as 
an additional document via the Comment option under the Tools tab
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Quality Area 1: Educational Program and Practice

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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Quality Area 2: Children’s Health and Safety 

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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Quality Area 3: Physical Environment

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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5
Review 
and evaluate

Quality Area 4: Staffing Arrangements

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community
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5
Review 
and evaluate

Quality Area 5: Relationships with Children

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community
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5
Review 
and evaluate

Quality Area 6: Collaborative Partnerships with Families and Communities

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community
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5
Review 
and evaluate

Quality Area 7: Governance and Leadership

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community



Includes:

• Learning Improvement goals

• National Quality Framework priorities

How to complete this template
• Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will

provide support.

• Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.

• Email this plan (steps 1 – 3) to your education director.

• Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.

• Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.

• Complete step 5 (Review and Evaluate) in term 4 of each year.

• Your complete quality improvement plan should be reviewed and updated in term 4 each year.

For further information and advice contact your local education team.
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Quality Improvement Plan for 



Challenge of practice: 

Actions NQS links Timeline Resources Responsibility

Success criteria
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1Learning Improvement Plan
Goal 1:
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Plan 
actions for 
improvement
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and prioritise

1Learning Improvement Plan
Goal 2:

Challenge of practice: 

Actions NQS links Timeline Resources Responsibility

Success criteria
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and prioritise

1Learning Improvement Plan
Goal 3:

Challenge of practice: 

Actions NQS links Timeline Resources Responsibility

Success criteria
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Priority NQS links Key steps Timeline Resources Responsibility

National Quality Framework priorities 
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Approvals

Approved by director/principal

Name

Date

Name

Date

Approved by governing council chairperson

Name

Date

Approved by education director 


	Service approval number: SE-00010151 Kindy and SE- 00012112 Childcare
	Service Context: The Balaklava Community Children's Centre (BCCC) is located in the Wakefield Regional Council in regional South Australia. As an Education and care service, we provide a community run not for profit Long Day Care program, vertically grouped for children 6 weeks to 12 years of age. Vacation Care and Out of School Hours Care programs are also an integral part of this service which operates 11 hours a day, 5 days a week, 50 weeks of the year. Our Education Department Preschool operates 40 weeks of the year 8:25am to 3:05pm during school terms. The Wakefield Regional Council is home to 6,954 people, 2,000 of who reside in Balaklava. The town is approximately 100 kilometres from Adelaide and the families who access the centre are predominantly involved in the areas of primary industry (grain and hay), education, meat and meat manufacturing,small businesses and professional occupations, with some stay at home parents. The Council zone is the 18th most disadvantaged area in the State according to the Socio Economic Indexes for Area data as released by the Australian Bureau of Statistics in terms of people's access to material and social economic resources and their ability to participate in society. Approx. 80% of children attending school within the Lower Mid North Partnership fall within the bottom 2 quartiles of the ICSEA Data. The AEDC results for Wakefield have indicated a concerning trend in child development since 2009. The 2015 results showed the community of Wakefield had amongst the highest percentage of children developmentally vulnerable on two or more domains in the State, with 1 in 3 to 1 in 5 children living in Wakefield falling below both the National and State averages. The Centre was encouraged by the 2018 AEDC data, which showed positive improvements in the children's development. Whilst no direct correlation can be definitely identified, BCCC will continue the work we have commenced in early intervention including universal and targeted strategies to support the early development of children within our care. BCCC is the only childcare facility within the Wakefield Regional Council boundary, and services approx. 170 families from a large radius (up to 100km) who come from a range of geographical situations; rural, isolated and urban. Almost 40% of the preschool children who access the centre utilise bus transport and travel substantially each day they access Preschool. We also operate 2 Playgroups as outreach services for the wider community and have included a flexible space where external service providers (e.g. Country Health SA & CAFHs) can meet with families, children and educators to provide early intervention. The Wakefield Regional Council has a higher than state average population of 0-14 year olds with 21.1% of the population from this age range across the region. Since 2013 this has been an increasing trend, which resulted in BCCC undertaking a major redevelopment and extension in 2018 to provide additional childcare, preschool and out of school hours care (OSHC) places for the community. The BCCC families and local community contributed $200,000 to this project, fundraising for over a 12 year period. We share strong community partnerships with Country Health SA, CAFHs, Balaklava Community Library, feeder schools, local businesses and clubs including Balaklava Lions and CWA. We share a productive partnership with Wakefield Regional Council who own the adjoining block of land, which we lease.
 
	PriorityRow1: To increase child engagement through the redevelopment of low interest areas within the outdoor learning environment, increasing accessibility whilst creating a low maintenance and more sustainable environment.
	NQS linksRow1: QA1 
2.2
3.1.1
3.2.1      3.2.3
	TimelineRow1: T1 initiated
T3 completed
	ResourcesRow1: Governing Council
Finance Committee
Feedback for children, educators and families
	ResponsibilityRow1: Governing Council and  staff
	TimelineRow2: T1 initiated
T3 completed
	ResourcesRow2: EYLF
National Quality Standards
Nature Play
	ResponsibilityRow2: Governing Council and  staff
	PriorityRow2: To support children in developing an increasing awareness of healthy lifestyles and good nutrition through having a healthy relationship with food.
	NQS linksRow2: 2.1.2    2.1.3
	TimelineRow3: T1 initiated
T3 completed
	ResourcesRow3: BCCC QIP 2020- review cycle
	ResponsibilityRow3: Governing Council and  staff
	TimelineRow4: T1
	ResourcesRow4: Training with Mealtime OT
Current EY and Australian Guidelines 
	ResponsibilityRow4: Educators and Governing Council
	TimelineRow5: T1 initiated and ongoing
	ResourcesRow5: Parent workshops and other information sharing startegies
	ResponsibilityRow5: Parent engagement interest group, Governing Council and educators
	NQS linksRow3: 6.1.1   6.1.2
6.2.3
7.1.3
	TimelineRow6: T1
	ResourcesRow6: Finances
Kindy staff team and routines
	ResponsibilityRow6: Kindy PCG
	TimelineRow7: T1 initiate review
T2 embed
	ResourcesRow7: Survey Feedback
Communication App
Staff Meeting Induction PD
	ResponsibilityRow7: Leadership and staff team
	TimelineRow8: T1 initiate
T2 embed
	Upload School Logo Here: 
	Quality Area 1: Educational Program and Practice: Founded on respectful relationships and cultural inclusion, based on the Early Years Learning Framework (0-5yrs) and the My Time Our Place Framework (school aged children), Balaklava Community Children's Centre's playbased Educational Programs and Practice support the holistic development of all children. Our work in the area of co-construction has strengthened our Child Centred approach, evidenced by the refinement of our planning cycles to an emergent curriculum planning process. We, as educators, now build meaning with children about their learning and interests, strengthening their capacity to initiate and engage in play experiences, learning from their own ideas. By developing a more consistent approach to educator practice within Primary Caregiving Teams, by 'listening' to children's ideas, their voice, interpreting/discussing with them, we have developed their ideas/lines of inquiry resulting in increased learner engagement. Educators have been effectively modelling dispositions, thinking, behaviours and language of learning to extend and scaffold children's learning based on their interests, strengths and needs. Our Co-construction improvement journey, including the Preschool Learning Design and Reflection Inquiry, have resulted in a more responsive educator team who capture children's voice in arrange of ways and who enhance the learning provision for children through deliberate, thoughtful and intentional strategies and actions. There is a tight alignment between educator observations of children's 'voice'- reflected through the 100 langauges of children- and the programming, reflection and review cycle. Group Times, routines, universal and targeted strategies are all purposeful in supporting children's holistic development and learning. The Australian Early Development Census data, informs our commitment to early intervention, and therefore conversations with families, screenings, referrals to interagency services and follow-up therapies and support which are documented and reviewed with families are integral and growing within our service. Our cultural inclusion QIP Priority work is an ongoing focus throughout the year and this has certainly strengthened educator- family relationships with 98% of Kindy Families and 97% of Childcare families Agreeing to Strongly Agreeing that Relationships is an area of Strength. Engaging families through their children's learning has also been strengthened through our shared professional learning in Restorative Practises. Whilst this is in its early stages of development, the Parent Engagement Interest Group in collaboration with staff are committed to continuing investigations in this learning next year. Continuing to implement our refined curriculum programming processes next year, will also enable us to proceed with reviewing our reporting and assessment procedures commenced late in 2020, and trial processes in pedagogical documentation which also inform families. The use of online reporting to families using the Flexibuzz and now Skoolbag Apps, has been recieved well, but further reflection with families on the types of information they are looking for through which communication medium, will be investigated by educators in collaboration wiht the Parent Engagement Interet Group next year. Critical reflection is an embedded part of our whole site processes and will be strengthened through the refined porgramming cycles being trialled currently. There is an energy surrounding children's educational programming this year which has been noted by families :'Lovely kindy, with great energetic teachers and a fab director running the ship'; 'I have been very happy with my son's kindy. The support he has received has been outstanding, he has special needs, and they have all gone above and beyond to support my child through this whole year'. Parent Client Survey 2020
	Quality Area 2: Children’s Health and Safety: Whilst our Vision for Reconciliation is at the heart of our Philosophy statement, which was reviewed and affirmed in 2020, Wellbeing and Relationships also remain as 2 of our 4 ‘Big Rocks. They are fundamental to our daily practice. This year our QIP Goal in co-construction has strengthened our relationships and attachments, providing educators with keen insights into children, particularly those within their Primary Caregiving Group. Through our QIP Priority focus of Child Protection, we have implemented the Child Protection Curriculum across the site, in response to both educator and family concerns. This has led to family and educator learning in Restorative Practices, a relationship-based approach to behaviour development. This will continue as a shared learning journey within our next QIP cycle, with an aim to embed educator practises which empower children's voice and support consistency of restorative behaviour development approaches across the staff team. This will sustain positive relationships between children, whist empowering them to be respectful problem solvers and to preserve relationships in times of conflict or difference. It places the adult role firmly as a guide in problem solving, a mentor who remains independent and does not step into the problem itself.  Resulting from feedback during our Nutrition Policy review from both parents and educators, we held a joint staff and Governing Council session with a Mealtime Occupational Therapist which has affirmed our philosophical approach of supporting children to have a healthy relationship with food and resulted in some procedural changes. This has strengthened not only the Centre practices in this area but also the relationships shared with families as their voices were heard. A very positive outcome, with educators delivering key nutritional messages and curriculum away from mealtimes. The Parent Engagement Interest Group will also include this on their agenda for 2021. Educators have commenced using the language, to scaffold children's learning and understandings, in the area of interoception, and are keen to pursue this through professional development. It is a way of enhancing children's growing autonomy in caring for their own  wellbeing, not just in the consumption of food and food choices at their lunchbox, but also in helping them manage their needs around sleep, rest, and relaxation. Our Occupational Therapy project with the Lower Mid North Partnership over the past 3 years has equipped staff with the knowledge around the senses, sensory processing and children's sensory profiles. This has enabled us to embedded elements, within the curriculum and environment, both inside and out, as universally sound strategies to support children's holistic wellbeing and growth. Parent Comments from our NQS Self Review affirm this area as a Strength: 'care of children; caring staff; the safety at the Centre; children are watched closely and monitored well; Evie loved being outside- multiple and amazing sensory things to do.' With 170 children attending across the week, we will continue the effective practice of conducting emergency drills everyday of one week each term. This ensures all children have experience with the drill and all educators participate in reflecting on our procedures in real time, having the opportunity to provide feedback to influence our ongoing reviews of this procedure. The challenges presented by the COVID-19 Pandemic in 2020 demanded we be responsive and flexible, whilst maintaining a firm focus on our children, families and staff wellbeing, and continuing to deliver a high quality service. Working in close collaboration with our Governing Council, and implementing best advice from SA Government, Department for Education and ACECQA, BCCC were able to reflect on and feel proud of the way we performed during the initial wave and the current restrictions. Some of the changes made during this time will be adopted as part of our ongoing best practise eg raising expectations and clarity about the attendance of children and educators displaying cold and flu like symptoms. Families commented that they supported and appreciated this change.
	Quality Area 3: Physical Environment: By allocating educators as Primary Caregivers to a cohort of children (Under 2s, 2-3yrs, 3-5yrs, Kindy and Out of School Hours Care), Educators have developed a strong ownership of spaces within our newly developed facility. Educators have excelled in creating accessible, contemporary and appropriate play, rest/sleep and learning areas for the children in their Primary Caregiving Groups, including for the OSHC children. They are developmentally and age appropriate, stimulating and invite ownership and a sense of agency by the children. Through our QIP Co-construction Goal work, children's ownership has been strengthened, with their voice now influencing the program, and therefore the learning environment. The culture of families is respected through inclusive experiences such as the sharing of animals from home, sprint car incursion and displays of family photos featured in each learning area. The extended verandah has been adapted to accommodate inviting play experiences, rest and relaxation spaces and several areas set aside for shared mealtimes and Group Time. 2020 has been a year of outdoor developments, with the strengthening of sensory experiences such as the lateral and cocoon swings, cubby house upgrade by Balaklava High School TAFE students and the decking area upgrade by volunteer dads. Sustainability, one of our QIP Priorities has seen the children involved with plantings, growing of vegetables, along with the re-introduction of chickens after our major redevelopment. The children excitedly collect eggs, date them with educator support and engage in cooking with them. This has fostered a care of and ownership for the Centre, with children highly enthused, sorting the rubbish they generate into five buckets: soft plastic, hard plastic, compost, food for the chickens and sad rubbish, nurturing children to become environmentally responsible through age appropriate, meaningful and real life practical strategies. A pre-COVID pandemic working bee was hosted and thanks to family's the sandpits were topped up, bark chips renewed, a bus seat established and the garden tended in line with the Playground Inspection and Maintenance Guidelines. Our aesthetically pleasing inclusive outdoor learning environment is immersed in nature, with natural cubbies, shade and fruit trees, access to water play and mud play, loose parts and manufactured resources for children to explore and engage with. The Pre-school Learning Design and Reflection Inquiry project centred around a small group of children engaged for over 2 terms in ramp construction in the yard. The Preschool team negotiated with other educators to establish an enclosure to utilise as a STEM area in the outdoor space for 5 weeks. This provided opportunities for the Pre-schoolers to build with bricks, large sticks and hay bales, leaving their work and returning to add to it at a later time. This was a highly successful and engaging strategy, and one which will be a consideration in future outdoor development plans. The family comments from the NQS Self-Assessment affirmed our views that our facilities are considered a strength of our service. 'The extension of the Centre has improved it so much- so much more room for the children to enjoy; Chn love Oshc program; The new addition to the centre is great; There is always something to do; Great outdoor area.' During COVID-19, we were able to reduce the number of adults and vistors to our site by introducing a 'new normal' routine for entry to and exit from the site, including the installation of a doorbell for family use. Hand sanitiser was available at these entry/exit points and the implementation of extra daily mid morning sanitising cleans mid morning and to the external playground were all beneficial in our safe management of our BCCC community. 
	Quality Area 4: Staffing Arrangements: Primary Caregiving Groups form an integral organisational structure within the whole site Management process and are vital conduits for feedback in monitoring children's learning and development and the achievement of the QIP Goals and Priorities. Every effort is made for children to experience continuity of educators, with Primary Caregiving Groups ensuring continuity of care for children and families whilst enabling professional collaboration of the educator team, enhancing the use of reflective practices and use of professional voice within the improvement cycle. During 2020 the use of Growth Coaching continued to provided traction to the monitoring and review of our QIP Goals and Priorities, as they are tightly aligned to both individual personal professional and Primary Caregiving Group Performance Development Goals. Educators and Groups identify Challenges of Practice, and Commitments to Action, which they then plan, implement and monitor their progress and journey. These are monitored with leadership support through the Action Tracking process. This makes learning very visible to educators and forms part of our Visible learning work with the Lower Mind North Partnership sites. This year we introduced, at educator request, the use of  360 degree feedback surveys for staff, similar to those used by leadership annually, but based closely on their Job and Person Specifications. Leadership provided feedback to all 26 staff members, whilst staff did a self reflection and received collated anonymous data from 3 colleagues as well. We then met in groups of approximately 5 to reflect on the data, processes used and shared feedback of a general nature. This process received an overwhelmingly positive response from educators. The other advantage of Primary Caregiving Groups is the understanding and knowledge educators glean from the child. This amplifies the educator's capacity to be responsive to the child’s learning inquiries, their interests and strengths and to be supportive around the child's growth areas. Discussions with families, screenings, Early intervention, universal and targeted strategies and where possible increased educator to child ratio, or specialist support are implemented as needed. Individualised Learning Plans are an embedded approach within our work, ensuring goals and strategies are communicated to staff as appropriate. Aligning Centre Financial resources to support additional funding to cater for specific children's needs and funding regular Programmers Meetings, Staff Meetings and Primary Caregiving Team Reflective Meetings throughout the year is a vital component of providing a differentiated service to meet children's needs. Funding and forward planning in line with the QIP Goal/s also enables us to offer  whole educator team, individuals or small groups professional development opportunities, and where relevant, with families..BCCC values and advocates for educators to undertake formal qualifications, and has been proactive in supporting educators to undertake or complete their study. Where applicable we have organised traineeships for staff. BCCC as the only Children's Centre in Wakefield Regional Council area is integral in training students undertaking their Childcare Studies, mentoring Work Experience students through high school placements and hosting University education students. As part of our staff and student induction processes, we include confidentiality agreements, promote the Code of Ethics, including both the Early Childhood Australia and SA Public Sector Codes of Ethics in our Policy Staffing Arrangements. These are summarised in our Staff Handbook for ready access in support of regular, casual and relief staff. Having a core of permanent staff with regular shifts, a stable leadership team and utilising a pool of regular relief staff as required supports children in their attachments, relationships and overall well‐being, reducing the stress connected in separating from their families. 
	Quality Area 5: Relationships with Children: Forming strong connections with children and their families, creating an inclusive and safe environment has always been central to our daily work and are an embedded and crucial component of our Philosophy Statement. Our QIP Goal of co-construction this year resulted in an unanticipated but joyous outcome: the strengthening of relationships and attachments child to educator and vice versa. The intent of melding educator minds through respectful observations which honour the child’s original inquiry, led to a deepening insight into the holistic nature of the child by the educator, enabling a more meaningful and considered response to the child and their learning journey. As the educators stayed longer, and were truly listening with an open mindset to understand the child's intent, there was a strengthening of many child to educator relationships. As the children's voices were heard and encouraged, their interests, not only acknowledged but also built upon and extended, the children's confidence grew to exert their sense of agency within the learning environment, intensifying their ownership of their place in this space, which is BCCC. Reflective Practice is the ongoing work of educators, and Primary Caregiving Group meetings enable all educators to share their perspectives of the children in their care. Wellbeing Traffic Lights are used as a recording mechanism for Primary Caregiving Groups at the commencement of each year, enable distance travelled to be monitored. At whole of Centre Staff Meetings, children are nominated for group discussion to support educators in meeting the child's needs through shared problem solving and collective efficacy. Parallel to this work in Co-construction, was the introduction of Restorative Practices as a strategy to assist children in problem solving primarily as part of their behaviour learning and development. Whilst this strategy is in its early stages of implementation, it is and will continue to be an important journey for our entire community, driven by educators and our Parent Engagement Interest Group. Restorative practices are founded on mutually respectful relationships and rely on open communication. We see this as the beginning of an exciting development for our children and their long-term health and wellbeing, supporting children to collaborate, learn from and help each other. Balaklava High School have initiated these strategies with their community this year, the Primary school will be embracing it next year, sports clubs and parents have attended workshops. Given Balaklava and surrounds Australian Early Development Census data, this initiative could strengthen children’s social and emotional experiences in their early years, magnifying life outcomes if we can engage families in the discussion. Establishing common language and approaches to behaviour development supports educators in mentoring children to regulate their own behaviours, scaffolding understanding of other's behaviours and strengthening the community through building bridges following interrupted relationships. To monitor educator relationships with children, BCCC added an additional question to our Annual Client Survey in 2012, and again in 2020, 98% of families Agree to Strongly Agree that their child shares a positive relationship with at least one educator at BCCC. Comments from the NQS Self-Assessment indicate this area is a strength: 'All staff make an effort to have relationships with the children; My kids have great relationships with educators; Some staff really care about building relationships with children, including those not in their age group; Great support to feel safe, try new things and be helped to try and go out of their comfort zone; My child is very happy with the educators.'

	Quality Area 6: Collaborative Partnerships with Families and Communities: BCCC has a proven history of enjoying strong and productive partnerships with its families and Governing Council. The Governing Council has been instrumental in realising the long held facilities redevelopment vision, and its ongoing support and confidence in BCCC leadership and educators, enables the service to evolve and grow, providing contemporary eduction, learning and care within a responsive curriculum. Having the foresight to include a flexible space within the expanded facilities, has enabled the provision of an age appropriate OSHC environment for relaxation and socialisation. During the day, this space is extremely well used by interagency services (Country Health, NDIS providers and CAFHs) free of charge to meet with clients, conduct screenings or deliver therapies. This is in support of families, who may or may not have children enrolled at BCCC, providing easier access to services in suitable central venue, which is well known and respected within the community. Working in partnership with the Wakefield Regional Council, our Governing Council have embraced yet another change to the way BCCC delivers its core business. Responding to a request by the Snowtown community, we are currently in negotiations, and working towards establishing a satellite childcare service in Snowtown, to commence at the start of 2021. At our scheduled Nutrition Policy review, many parents, educators and Governing Councillors expressed passionate views and perspectives. To deepen our understanding of contemporary research, we held a joint workshop with a Mealtime Occupational Therapist. Whilst affirming the philosophical basis of our existing policy, procedural and process changes have been implemented eg the curriculum teaching is not done at the meal table and inclusive non-judgemental attitudes are evident when scaffolding choices at the lunchboxes. This was a very positive strategy of engaging families and harnessing a range of voices which we will expand in the future. Prior to transition times, educator meetings are convened to share information to ensure children enjoy a smooth transition into the next group as seamlessly as possible. Dates and times for visits to the child's new group are negotiated: Under 2s to 2-3yr group; 3yrs olds to the 3-5yr group; 3-5 to Kindy and Kindy to feeder schools, with families informed of these plans. This also provides the opportunity for the new Pre-entry children to attend Kindy for several shortened visits and new-to-Childcare children are able to enjoy free Come and Try session/s before their regular sessions commence. Individualised Learning Plans are documented to ensure consistent strategies are shared with relevant educators and reviews are held with families and external providers as required. Kindy hold First Impressions Interviews with families in Term 1, setting individualised Goals for children from parent, child and educator perspectives. Childcare invite parent feedback to set their Goals. These Goals are addressed through responsive programming, and are monitored, reported on through Learning Stories and Snapshots, to families in the form of Communication Books/Folders. Utilising a range of technologies has strengthened educator partnerships with families around their children's learning. The Flexibuzz and more recently the Skoolbag App are used to communicate snapshots of the learning experiences of the Primary Caregiving Group in a timely fashion to families, enabling them to talk to their children about their day. This has been welcomed by the majority of families, including those of children who are bus travellers. During the COVID-19 Pandemic, Preschool educators applied themselves to investigating ways of ensuring children and families remained connected with our Centre, recording learning experiences to post on a closed Facebook page, with children being able to share their learning on their return to Kindy. Community excursions, incursions and visits to the Rocks Reserve are viewed as highlights to all involved, children, families and community. 
	Quality Area 7: Governance and Leadership: Working as a collaborative Leadership Team since Oct 2015, the Director and Deputy Director have evolved their partnership into one based on instructional leadership, scaffolding continuous improvement across the site through a firm and unrelenting focus on children, and their holistic development. Over the past few years we have strengthened educator capacity to use their professional voice, through high accountability and quality professional development. The use of Primary Caregiving Groups are not only beneficial for children and families, but also for the educators, ensuring distributed leadership and ongoing opportunities to share their perspectives. Educators grow to know the children in their care more deeply, and through relationships, observations and collegiate reflective practice are more responsive to the child's needs, strengths and interests. The Primary Caregiving Group structure enable a keen educator focus linked to the quality improvement plan, specific to each cohort of children. Individual educators and their PCG teams, set specific Goals and Challenges of Practice, agreeing on explicit Success Criteria in order to monitor and review children's growth and the achievement of our site QIP Goals. Using a  whole site cyclic management plan across the Centre, Leadership use an inclusive approach,  ensuring stakeholder voices influence the development and reviews of the Quality Improvement Plan and the Annual Report. Our Philosophy Statement is a living document, ensuring an inclusive welcoming environment for children and their families and facilitating a cohesive staff culture, which energises our improvement journey. Governing Council, the AGM, Annual Client Surveys, Newsletters, Flexibuzz (now Skoolbag), Survey Monkey, Staff Meetings, Programmer Team Meetings, Primary Caregiving Teams, 360 Leadership Surveys, Performance Development processes with the newly introduced 360 degree feedback surveys for staff, Growth Coaching and Action Tracking are all avenues which facilitate stakeholder voice, ownership and engagement of the improvement journey. Throughout this improvement cycle the key leadership actions have been identified as: whole site cyclic management process, accountability, collaborative educator practise, Performance Development and Monitoring children's progress and reporting to families. 2020 brought with it the uncertainties that new experiences bring which are out of your personal control. The Pandemic demanded we respond in such a way, that we continued to provide quality teaching, learning and care whilst continuing to keep our BCCC community safe. The strength of the collaborative Leadership Team led to responsive changes and accommodations, with increased communication channels readily established, text and email, to keep families and staff informed in a timely manner. Close partnerships with Governing Council throughout this year ensured a smooth transition to meet COVID- 19 restrictions and protocols. Viewed as an essential service the Centre remained open, catering for many children and the needs of their families throughout this year. Preschool educators catered for children through a take home pack and an online platform, sustaining a learning connection with children remaining at home. Self Assessment comments: 'Cara and Dale run a great Centre with good management skills; Cara and Dale are great managers and manage staff well.'


	PriorityRow3: To strengthen collaborative partnerships with families in their children's learning and care by reviewing and  improving communication processes.
	TimelineRow9: T2 initiate
T3 & 4 trial
T1 2022 review
	ResourcesRow8: 360 degree feedback colleague survey
PCG Meetings, Growth Coaching & Performance Development
	ResourcesRow9: communication app
Feedback from families-survey TBC
	ResponsibilityRow8: Leadership and staff team
	ResponsibilityRow9: Parent Engagement Interest group
	KeyStepsRow1: Plan and redevelop the dry creek bed area with a nature play focus in in consultation with children
	KeyStepsRow2: Replace borders around the environment with multi purpose options to reduce hazards and to increase functionality
	KeyStepsRow3: Further develop sustainable opportunities within the play space; fruit and veg garden, use of more loose parts, water recycling
	KeyStepsRow4: Embed consistent positive mealtime messages/strategies for children across the site
	KeyStepsRow5: Increase health and nutrition information and learning opportunities  for families and children within the curriculum
	KeyStepsRow6: Trial shared fruit platters as part of Kindy snack
	KeyStepsrow7: Review and improve communication and induction processes within the staff team (msgs from families, sharing information, centre procedures and expectations) 
	KeyStepsRow8: Increase opportunities for staff to engage in professional feedback with one another. 
	KeyStepsRow9: Review and improve communication of children's learning to families with families.
	Learning improvement plan goal 1: STRENGTHEN CHILDREN'S ORAL LANGUAGE
	Goal 1 Challenge of practice: If Educators provide opportunities to support phonological awareness (speaking, listening, conversations, singing, rhyme,rhythm and syllables) , children's oral language will improve.
	Goal 1 Action 1: All Educators to engage in professional learning to strengthen understanding of and how to support children to develop phonological awareness. Educators to use this learning to develop and plan, implement and monitor phonological awareness.
	Goal 1 Action 2: All Educators to develop and implement a whole site commitment to action on how the Centre will offer phonological awareness 
	Goal 1 Action 3: Collaborative parent engagement opportunities will be planned to increase the 'at home' learning opportunities 
	Goal 1 Action 4: Review the pedagogical documentation with focus on critical reflection and child voice. To monitor distance travelled and show evidence of progress for children.
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	Statement of Philosophy: Strengthening our Vision through increased ownership by the children and their families, educators, Governing Councillors and the BCCC community has been a continued focus which commenced in May 2012. Starting with the question `What are you hoping your child will gain from their time with us at BCCC?' responses were received (including from several people from the wider community) and collated, enabling our Centre to identify 4 Big Rocks or foundation stones to our practise: Relationships, Wellbeing, Play and Learning (previously Literacy).  By December of that year through ongoing consultation with our stakeholders, we published our final version of this Philosophy Statement, which has become an embedded part of our daily work, a living document which through ongoing reviews changes over time. 
A vital addition to our Philosophy Statement was made in 2018 as a result of our Quality Improvement work commenced in 2014 in the area of Cultural Inclusion and Competency. Together with the children and their families, the Reconciliation Action Planning Committee led a `Vision for Reconciliation' process during 2017, inviting all families to record on a pebble their beliefs in response to the prompts: Why is Reconciliation important to you? What benefits does it bring to your child, their future, your family, your community and our Australia? 
These were collated resulting in our BCCC Vision for Reconciliation: Balaklava Community Children's Centre work, play and learn together, creating a future filled with friendship and togetherness; respecting everyone for who they are within a community of equity, inclusion and happiness.' The pebbles were placed on a large wooden cog and formed the centre of our Yarning Circle in the outdoor learning environment, which was used regularly by educators for Group Times and by children in their play. This has become an important strategy for our Cultural Inclusion journey, and we therefore review the Vision for Reconciliation annually, inviting all families to contribute their ideas for Reconciliation on a pebble. Together with the pebbles from 2019, the pebbles from this year will be incorporated into a new centre piece to our Yarning Circle during 2020.
The elements of our Philosophy Statement are combined in an aesthetically pleasing poster featuring children and educators engaged in Nature Play. The Vision for Reconciliation surrounds the BCCC logo, which forms the centre of a photograph of the families Peebles for Reconciliation. The next circular layer features our Vision Statement: Children & their families are the centre of everything we do. Our Mission statement balances this out: BCCC Educators are committed to quality learning and care. This is surrounded by the 4 Big Rocks- a quadrant for each: RELATIONSHIPS: strong relationships help children feel that they belong, and are supported to build social skills & confidence to interact with others. Wellbeing: Children thrive when they feel loved, safe and supported by their family, peers & Educators. This gives them security to be who they are & to develop their own identity with confidence. PLAY: Children learn through play. By providing children with a range of sensory opportunities, they have fun whilst developing imagination, independence and inquisitiveness as happy learners.   LEARNING: By providing children with opportunities to communicate about their learning, we support them to develop skills t be confident, competent and enthusiastic learners, an important foundation for life. These are underpinned by our Centre Values: respect, community, happiness, family, support, teamwork, honesty which marry with the Code of Ethics which govern educator practice.
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