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Service approval number

Acknowledgment of Country

We acknowledge the    
people as the traditional custodians of the lands and waters where our 
centre is located and recognise their continuing connection to country. 
We pay our respects to Elders past and present, and extend that respect 
to all Aboriginal peoples. 
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Statement of Philosophy

Context



Strengths
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Quality Area 1: Educational Program and Practice

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community



Strengths
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Quality Area 2: Children’s Health and Safety 

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community



Strengths
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Quality Area 3: Physical Environment

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community



Strengths
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Quality Area 4: Staffing Arrangements

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community



Strengths
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Quality Area 5: Relationships with Children

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community



Strengths
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Quality Area 6: Collaborative Partnerships with Families and Communities

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community
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Quality Area 7: Governance and Leadership

Strengths
5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community
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Includes:

• Learning Improvement goals

• Progress notes

• National Quality Framework responsibilities plan

How to complete this template
• Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will provide support.

• Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.

• Email this plan (steps 1 – 3) to your education director.

• Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.

• Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.

• Complete step 5 (Review and Evaluate) in term 4 of each year.

• Your complete quality improvement plan should be reviewed and updated in term 4 each year.

For further information and advice contact your local education team.
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Goal 1:

Challenge of practice: 

Actions NQS links Timeline Resources Responsibility

Success criteria
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1

Learning Improvement Plan



Goal 1:

Meeting 
date

Implementation  
(are we doing what we said we would do?)

    
Enter your overall assessment of progress towards 
implementing actions for improvement.

Impact  
(are we improving learning outcomes?)

Enter the evidence of impact of your actions on children’s 
learning against success criteria.

Next steps
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Progress notes
Improve 
practice and 
monitor impact

4
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1

Learning Improvement Plan

Goal 2:

Challenge of practice: 

Actions NQS links Timeline Resources Responsibility

Success criteria
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Progress notes
Improve 
practice and 
monitor impact

4

Goal 2:

Meeting 
date

Implementation  
(are we doing what we said we would do?)

    
Enter your overall assessment of progress towards 
implementing actions for improvement.

Impact  
(are we improving learning outcomes?)

Enter the evidence of impact of your actions on children’s 
learning against success criteria.

Next steps
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1

Learning Improvement Plan

Goal 3:

Challenge of practice: 

Actions NQS links Timeline Resources Responsibility

Success criteria
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Progress notes
Improve 
practice and 
monitor impact

4

Goal 3:

Meeting 
date

Implementation  
(are we doing what we said we would do?)

    
Enter your overall assessment of progress towards 
implementing actions for improvement.

Impact  
(are we improving learning outcomes?)

Enter the evidence of impact of your actions on children’s 
learning against success criteria.

Next steps
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NQS links Task Steps involved Timeline Responsibility Resourcing Completed

National Quality Framework responsibilities 
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Learning improvement goal 1:
What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?

Review and evaluate
5
Review 
and evaluate
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Review and evaluate
5
Review 
and evaluate

Learning improvement goal 2:
What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?
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Review and evaluate
5
Review 
and evaluate

Learning improvement goal 3:
What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?
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Approved by director/principal

Approved by governing council chairperson

Approved by education director 

Approvals


	Service name: Carol Murray Children's Centre (Preschool) 
	Service approval number: PR- 00006069
	Text2: Bindjali
	Context: Carol Murray Children's Centre is located in Bordertown, within the District Council of Tatiara.
 
We offer a Department for Education kindergarten programme and a community based Child Care Centre. The Centre capacity is 72.
 
Kindergarten is offered for 40 weeks of the year, spread over 4 terms. Child Care is available for 50 weeks of the year. 
 
We offer a play-based curriculum for children from birth to five years. The Early Years Framework is used across the site for curriculum planning.
 
Preschool support and bilingual support are available for eligible kindergarten children. Support for eligible children attending child care is available through Inclusion Services. 
 
The Centre priorities include learning in literacy and numeracy.
 
The Centre has an ongoing commitment to and focus on well-being, sustainability and community engagement. 
 
A large primary and a high school are located close to Carol Murray Children's Centre
 
A smaller primary school is located 10 kms from Carol Murray Children's Centre
 
The district has excellent sporting, health and medical facilities, library and services including a large supermarket, cafés and hotels. 
 
 
 
	Statement of Philosophy: We provide accessible, high quality education and care services for children which complement the care within the family. We are responsive to the needs of children, families, care givers and the community.                                                We                               
·         believe each child is important.
·         are inclusive
·         ensure that children are safe, physically and emotionally.
·         encourage caring respectful relationships with staff and other children.
·         provide a variety of challenging play based learning experiences and adaptable routines whilst allowing for flexibility within the program.
·         use innovative and progressive practice through critical reflection.
·         encourage the development of independence, personal responsibility and well-being.
·         foster the development of problem solving, negotiation and self-help skills.
·         encourage respect and sustainability in our world.
·         foster meaningful engagement with families through reciprocal relationships.
·         communicate with families about their children through authentic conversations, shared decision making and opportunities for dialogue.
·         reflect the values of the diverse cultural backgrounds of all families.
·         actively engage in the wider community. 
 
 
	Quality area 1: Every child is actively and consistently supported to engage in the program. Each child's current knowledge, ideas, culture, abilities and interests are consistently incorporated and actively drive all aspects of the program. Educators value and embrace the emergent curriculum, and are responsive to children's needs. The program, including routines, is organised in ways that maximise each child's involvement and engagement in learning. Every child is actively and consistently supported to engage in the program. Observations and individual learning plans are developed for each child and incorporated into the program and also inform the statement of learning created at the end of the year for preschool children. A clear planning cycle is evident in our programming. Educators' engagement in professional development is ongoing and relates to site priorities. Educators across the site (Kindergarten and child care) work collaboratively and maintain a shared vision for pedagogical approaches. 
We understand and value the importance of and provide ample opportunities for time for children to revisit learning experiences. Large periods of time are allowed for uninterrupted learning, and transition points throughout the day are kept to a minimum. The documentation about each child's program and progress is available in an accessible format and opportunities are provided for discussion with families. Educators regularly share information with families at the commencement and finish of each session. Formal meetings are scheduled to discuss confidential and more complex matters. Parents' voice is provided through information received an a questionnaire provided to families at the commencement of the year.   We have been officially recognised as an Inclusion Aware site. 
 
Early entry is also offered to Aboriginal and Torres Strait Islander children. Health professionals are accessed to ensure the needs of all children in the program. Educators have good working relationships with and are in regular contact with DfE Support Services and local Allied Health professionals. Reports from health professionals are accessed and support individual children's programs, a strong connection with community health is established and maintained. Assessment of each child's learning and development is part of an ongoing cycle of planning, documenting and evaluation. It is an interactive process that drives development of the program.
Children's learning is captured in learning stories, an electronic floor book, samples of work and statements of learning. Evaluations of the programs and at the end of term contribute to future planning, along with daily evaluations that each educator contributes to. Critical reflection of the program has driven its development, improvement and fine tuning, along with the engagement in professional development opportunities. 
Critical reflection on children's learning and development, both as individuals and in groups, is consistently used to implement, review and revise the program. Educators reflect on their practices by utilising the Reflect, Respect, Relate tool and using the indicators to track children's engagement in the program. Partnership learning, curriculum meetings and professional discussions drive critical reflection at the site. Data is collected and the environment is also reflected upon.
 
	Quality area 2: Each child's health needs are consistently supported, monitored and promoted. Families provide information about their child's medical and health needs on enrolment and additionally information and updates are given through daily conversations with educators. Educators ensure they are approachable and where possible they try to accommodate all requests from families. Children in the kindergarten have opportunity to engage in quieter activities throughout the day. We offer a quiet reading area, and yoga and mindfulness experiences are consistently offered.  Educators ensure effective hygiene practices are actively and consistently promoted and embedded in the everyday program and routines. 
Preventative steps are implemented to assist control the spread of infectious diseases. In addition, the management of injuries and illness accords with recognised guidelines, and best practice regarding these issues is embedded in the everyday program. When illnesses are reported to the service families are notified immediately. 
 
Physical activity that builds on children's interests and development is embedded in all aspects of the program. 
Children are effectively supervised at all times and educators are attuned to the needs of all children to ensure each child's safety and wellbeing 
 
Effective steps are taken to identify and manage risks and the precautions taken to protect children from harm and hazards reflect best practice. The service completes risk assessments utilising the DfE templates for excursions and other identified risks in the area. 
 
Plans to effectively manage incidents and emergencies are developed and reviewed in consultation with relevant authorities. Strategies are regularly practised and implemented effectively. Emergency evacuation procedures are practised every three months and are documented within floor books and are part of the curriculum. 
 
Educators are aware of their roles and responsibilities to respond to every child at risk of abuse or neglect. The service implements the child protection curriculum with staff trained to deliver the program. All staff have completed Responding to Abuse and Neglect (RAN) training and are aware of their responsibilities to report. All staff have completed First Aid in an Education and Care Setting training.
 
The site has an appointed WHS representative. WHS is managed through the STAR system. Hazards are reported as necessary. The Centre has a strong relationship with the DPTI Facilities Manager, ensuring needs are managed in the required time frame.  Daily yard inspections are carried out. 
 
	Quality area 3: All outdoor and indoor spaces, buildings, furniture, equipment, facilities and resources provide a stimulating learning and care environment for children. Our integrated space and shared outdoor learning environment provides ample opportunities to engage in nature play and allows for extensive collaborative learning opportunities. Climbing, gross motor and sensory experiences are offered on and ongoing basis. 
 
At the front of the service is office space and room to hold private conversations. Our staff resource  area is inviting , andis slao suitable for confidential meetings, and this option is often selected by parents/carers for meetings. 
All premises, furniture and equipment are safe, clean and well maintained and enhance the learning environment for children. 
 
A maintenance schedule is in place through DfE ensuring fire alarms are checked along with heating and cooling systems. Additionally, educators complete safety checks of the site on a daily basis and ensure any broken resources are removed and replaced. 
 
Facilities are designed or adapted to ensure active participation by every child in the service and promote flexible use and interaction between indoor and outdoor space at all times. 
 
Further plans to continue to develop sections of the outdoor spaces are in place to ensure the support of continued growth at the site. 
 
Outdoor and indoor spaces are designed and effectively organised to engage every child in quality experiences involving the built and natural environments. 
 
Resources, materials and equipment are sufficient in number, organised in ways that extend every child's participation in the program and are consistently used in numerous ways. Across both the child care and preschool spaces were well-resourced with play spaces reflecting the planned program. 
 
Sustainable practices are embedded in service operations and consistently promoted in the everyday program. Two educators focus on sustainability within the curriculum and across the site promoting sustainable practices. 
 
	Quality area 4:  
Educator-to-child ratios and qualification requirements are maintained at all times, and the organisation of educators contributes to a high quality learning and care environment for children. The director, assistant director and administration officer ensure the effective management of the site. Two early childhood teachers work in the preschool with early childhood, preschool and bilingual support workers. Findings from practitioner inquiry in 202019 has led to a restructure of kindergarten session times in 2020. 2 distinct kindergarten group  will ensure consistency of staffing for children. 
Educator-to-child ratios and qualification requirements are maintained at all times, and the organisation of educators contributes to a high quality learning environment for children. The Director, Assistant Director and Administration Officer ensure the effective management of the site. Two early childhood teachers work in the preschool with early childhood, preschool and bilingual support workers. All educators are actively involved in professional learning and are all involved in their DfE local partnership with information being shared across the site ensuring the total integration and consistently of practice across the preschool and child care. 
 
Professional standards are embedded in practice, interactions and relationships promoting positive relationships and a safe and predictable environment both for children and adults. The service philosophy statement, the EYLF and National Quality Standards (NQS) guide the service standards along with the Public Sector Code of Ethics. Staff meetings across the service promote conversations and communication across rooms and professional training is reflected in relationships with families and children. 
 
Educators consistently demonstrate a high level of collaboration.
 
Staff have accessed professional development including for documentation of children's learning and strategies in working with children with additional needs. 
 
Staff interactions consistently demonstrate mutual respect, equity and recognition of each other's strengths and skills, promoting a positive atmosphere within the service. Educators speak professionally to one another and communicate frequently about children's needs, their movements and changes in routines. The Centre has a low staff turnover. 
	Quality area 5: Interactions with each child are consistently warm, responsive and build trusting relationships that promote children's sense of security and belonging. All children and families are greeted on arrival. We take pride in acknowledging each child as an individual. Children consistently lead their own play and engage in play for extended periods of time. 
 
Every child is consistently encouraged and supported to engage with educators in meaningful, open interactions that enhance the acquisition of skills for life and learning. Each child is included and involved in the program. Deep relationships are formed with children through many years of attendance at the Centre.
 
Children are consistently engaged in learning experiences of their interest and educators access additional resources to support their play. 
Collaborative learning opportunities are effectively facilitated and every child is consistently supported to work with, learn from and help others. Opportunities are provided for children to engage in small and large group activities through structured and unstructured play. 
 
Each child is consistently encouraged and supported to manage their own behaviour, respond appropriately to the behaviour of others and communicate effectively to resolve conflicts. Educators actively supervise groups of children and redirect children if needed. Educators implement strategies to support children's behaviour and interactions that are age appropriate and support the development of children's social skills and relationships. 
 
The dignity and rights of every child are consistently supported and promoted at all times. Preschool support is accessed to support children with additional needs and educators work with families to support the inclusion of all children in care. 
Inclusion and support assistance is consistently facilitated, ensuring each child is able to participate fully in the program. Access to inclusion and support services are facilitated to meet the needs of all children and families.
Additionally, connections with the local community health services ensures access to the school dentists and health screenings for 4 year olds. Where permission is granted, relevant information is shared. 
 
The service establishes effective relationships and actively engages with their local community. Strong connections with the local community are established including engagement in their local DfE partnership, connections to health services and visits to the elderly at the Penny House. 
 
 
	Quality area 6: There is an effective enrolment and orientation process based on active communication, consultation and collaboration with families that supports all families. New families are introduced to staff and taken on orientation visits. For children transitioning to the preschool additional information sessions are held for families ensuring they receive information about the preschool curriculum, the bus system and the Governing Council.
Families are offered a range of opportunities to be actively involved and are encouraged to significantly contribute to service decisions. Parents are active members of the Governing Council and its sub-committees. 
 
Comprehensive and current information about the service is provided to families in an accessible format. The service has a Facebook page and website where key information is provided to families in enrolment packs, newsletters and emails. Parents receive correspondence through pockets placed in the kindergarten room. Informal and planned formal conversations are additional methods used to communicate with families.
 
When a specific learning well‐being plan is created for a child, families are consulted to assist with the creation of the document. 
 
Links with relevant community and support agencies are well established and maintained consistently. The service has established relationships with the Child Development Unit (CDU) to support the whole child at the service. Educators attend CDU review meetings for children attending CMCC. Strong connections are also maintained with community health services and DfE Support Services and health professionals. Preschool support is accessed along with early intervention support with access to social workers and interpreters. 
 
Continuity of learning and transitions for each child are systematically promoted by sharing relevant information, clarifying responsibilities and building collaborative strategies with relevant stakeholders. Transitions to school are supported through strong connections with the primary school site and with primary school teachers. Opportunities are provided for the children to visit the school site, including visits to the library. We meet with reception teachers of feeder schools to share information. Some parents of the service also work on the school sites so further support and connections to the site are developed. 
The Centre has a log-standing relationship with the Tatiara Art Space. We are frequent visitors the the space, and children often contribute to local exhibitions.
A Bilingual Playgroup for children commencing kindergarten in 2020 has been implemented in Term 4. This has allowed for an increased connection with certain families in our community, with many families asking if they are able to attend more frequently and if younger children are able to attend. 
	Quality area 7: Well-established governance arrangements, which are regularly reviewed, contribute to the effective management of the service. A Governing Council and sub committees oversee the operations of the service and several family representatives are members. The Director, Administration Officer and finance sub-committee ensure the effective running of the whole site budget. The Director is responsible for the maintenance schedule and the effective management and overall operations of the service. 
The induction of educators is comprehensive and contributes to sustained quality relationships and environments that facilitate children's learning and development. A thorough induction process is implemented at the service and involves the utilisation of a checklist to ensure all areas are covered. 
 
Effective processes are in place to consistently achieve continuity of educators resulting in the establishment and maintenance of secure relationships with children. Several educators have worked at the site on a long term basis. Career pathways are available for educators seeking to upskill. Mentoring is promoted across the site. The community is also connective and supportive of educators where educators are valued as active members of the broader community. Adults working with children and those engaged in management of the service are fit and proper and hold relevant history assessments. 
A statement of philosophy is developed and guides all aspects of the service's operations. The service philosophy statement was developed in 1997 and the last major review of the statement occurred in 2018. Regular policy reviews are completed.
 
Regular evaluation of the performance of educators leads to individual development plans that provide a focus for continuous performance improvement.
 
All educators and where possible, families and children contribute to an effective self-assessment and quality improvement process that promotes ongoing service improvement. The leadership team works together to developing the Preschool Quality Improvement Plan (PQIP) and are actively involved in the self-assessment process.                                                                                                                                                                                                                                 
 
Records and information are regularly reviewed, stored appropriately to ensure confidentiality, are available from the service and are maintained in accordance to legislative requirements. The Director and Administration Officer ensure the up keep of records and information confidentially stored in the front office area of the centre. Every 12 months records are audited and the director has completed training in records management to ensure the effective archiving of documents in relation to legislative requirements. The Director has engaged with records management training in 2019 to keep abreast of requirements. 
 
 
         
 
	Year: 0
	name of centre: Carol Murray Children's Centre
	Picture_upload: 
	Challenge of practice 1: If we create the conditions to extend children's thinking then we will increase the frequency and complexity of children’s involvement in reciprocal shared conversations
	Actions goal 1_1: Practitioner inquiry Observe and collect video footage of chn in a social setting. Collect data on conversational skills - complete an audit to determine how many serve + returns /who with/ who initiates/location/time -analyse- develop strategies                                                                 
	NQS link goal 1_1: 1.1.1
1.3.1
5.1.1
	Timeline_goal 1_1: Term 1
 
 
	Resources goal 1_1: IT equipment
 
Time/human resources
Planning day to analyse data 
	Actions goal 1_3: Implement learning experiences including story tables, small world, symbolic play and other experiences as identified byu the data 
 
	NQS link goal 1_3: 1.1.2
1.1.3
1.2.2
	Actions goal 1_2: Record children's development  - vocabulary, sentence structure using pedagogical documentation. Use of literacy indicators- I use language to connection with my world to analyse and track growth
	NQS link goal 1_2: 1.3.1
1.3.2
	Timeline_goal 1_2: Term 1 to Term 3
	Resources goal 1_2: reflection book individual child observations including video 
	Responsibility goal 1_2: Jenni
Vanessa
Sarah
	Responsibility goal 1_1: Jenni
Vanessa
Sarah
Suzie 
	Timeline_goal 1_3: Tern 1 to Term 3 
	Resources goal 1_3: Curriculum resources
 
Data collection recording tools
	Responsibility goal 1_3: Jenni
Vanessa
Sarah
	Actions goal 1_4: Educators to engage with PD - Jane Lemon and shared sustained thinking. Inquiry ECHO 
Unpack current information on Shared sustained thinking  to
 identify conditions and strategies                                                          
	NQS link goal 1_4: 4.2.4.
4.2.2
	Timeline_goal 1_4: Term 3 and Term 4
	Resources goal 1_4: Shared educator planning day - week 4 and 8 
Jane Lemon week 8 
	Responsibility goal 1_4: Jenni
Vanessa
Sarah
	Success criteria goal 1: Children are engaging with in sustained shared conversations with peers and educators during small groups and play. 
Children are showing progression with the length of conversations with peers and educators.
Evidence in observational data and pedagogical documentation will demonstrate this. 
 
 
 
 
	Goal 1: To extend children's engagement in reciprocal and shared conversations
	Meeting date goal_1_1: planning meeting term 1 x 2
	Implementation goal 1_1: reviewed video of  sample children in the home corner across both groups. analysis: vocabulary, sentence structure,  back and forth. 
children used more scripts than conversation, simple sentences, not many tier 2 words, limited 5 exchanges 
	Impact goal 1_1:  Not the desired impacted.  
We reflected on what are the times and spaces that children enter into conversations with their peers and  as a team and what our roles in extending conversations. 
What are the invitations and provocation required
	next steps goal 1_1: Planning for engagement - complexity and creativity, risk taking, concentration and persistence 
	Meeting date goal_1_2: term 2 planning day. 
Planning days x 2
staff meeting weekly 
	Implementation goal 1_2: On reflection and analysis of documentation: 
conversation v shared sustained thinking?   Where are the times and spaces to go deeper - solve problems, extend the narrative, create the challenge and motivation
	Impact goal 1_2: Changed the COP to focus on unpacking shared sustained thinking and the conditions within the program and environment that build SST
	next steps goal 1_2: Link to LDAM inquiry
plan for small groups, problem solving and challenges particularly in stem. 
Writing table and journals/blocks/ investigations/ noticing and naming and modelling thinking and researching language 
	Meeting date goal_1_3: Term 3 
planning day week 4
	Implementation goal 1_3: 
	Impact goal 1_3: 
	next steps goal 1_3: 
	Meeting date goal_1_4: 
	Implementation goal 1_4: 
	Impact goal 1_4: 
	next steps goal 1_4: 
	Meeting date goal_1_5: 
	Implementation goal 1_5: 
	Impact goal 1_5: 
	next steps goal 1_5: 
	Challenge of practice 2: 
	Actions goal 2_1: 
	NQS link goal 2_1: 
	Timeline_goal 2_2: 
	Actions goal 2_2: 
	Actions goal 2_3: 
	NQS link goal 2_3: 
	NQS link goal 2_2: 
	Resources goal 2_1: 
	Timeline_goal 2_3: 
	Responsibility goal 2_3: 
	Responsibility goal 2_2: 
	Resources goal 2_3: 
	Resources goal 2_2: 
	Timeline_goal 2_1: 
	Actions goal 2_4: 
	NQS link goal 2_4: 
	Timeline_goal 2_4: 
	Resources goal 2_4: 
	Responsibility goal 2_1: 
	Responsibility goal 2_4: 
	Success criteria goal 2: 
	Goal 2: Goal 2 goes here
	Meeting date goal_2_1: 
	Implementation goal 2_1: 
	Impact goal 2_1: 
	next steps goal 2_1: 
	Meeting date goal_2_2: 
	Implementation goal 2_2: 
	Impact goal 2_2: 
	next steps goal 2_2: 
	Meeting date goal_2_4: 
	Meeting date goal_2_3: 
	Implementation goal 2_3: 
	Impact goal 2_4: 
	Impact goal 2_3: 
	Implementation goal 2_4: 
	next steps goal 2_3: 
	next steps goal 2_4: 
	Meeting date goal_2_5: 
	Implementation goal 2_5: 
	Impact goal 2_5: 
	next steps goal 2_5: 
	Challenge of practice 3: 
	Actions goal 3_1: 
	NQS link goal 3_1: 
	Timeline_goal 3_2: 
	Timeline_goal 3_1: 
	NQS link goal 3_3: 
	Responsibility goal 3_3: 
	Resources goal 3_1: 
	NQS link goal 3_2: 
	Actions goal 3_4: 
	Resources goal 3_2: 
	NQS link goal 3_4: 
	Actions goal 3_2: 
	Timeline_goal 3_3: 
	Resources goal 3_3: 
	Responsibility goal 3_2: 
	Actions goal 3_3: 
	Responsibility goal 3_1: 
	Timeline_goal 3_4: 
	Resources goal 3_4: 
	Responsibility goal 3_4: 
	Success criteria goal 3: 
	Goal 3: Goal 3 goes here 
	Meeting date goal_3_1: 
	Implementation goal 3_1: 
	Impact goal 3_1: 
	next steps goal 3_1: 
	Meeting date goal_3_2: 
	Implementation goal 3_2: 
	Impact goal 3_2: 
	next steps goal 3_2: 
	Meeting date goal_3_3: 
	Meeting date goal_3_4: 
	Implementation goal 3_3: 
	Implementation goal 3_4: 
	Impact goal 3_3: 
	Impact goal 3_4: 
	next steps goal 3_3: 
	next steps goal 3_4: 
	Meeting date goal_3_5: 
	Implementation goal 3_5: 
	Impact goal 3_5: 
	next steps goal 3_5: 
	NQS link 1: 3.1.2
	Task 1: Repaint indoor areas of Centre
	Step 1: 
	0: Gain quote
	1: Seek approval from Governing Council
	2: Painting to be approved (pending GC approval)
	3: Seek advice from Will Franklin/DPTI
	4: Obtain plan for car park upgrade
Seek approval from finance sub-committee/CMCC Governing Council
	5: Required car parks works to be carried out
	6: 
	7: 
	8: 
	9: 
	10: 
	0: 
	1: 


	Timeline 1: 
	0: December 2019
	1: Term 1 2020
	2: July 2020
	3: December 2019
	4: December 2019
February 2020
	5: February 2020
	6: 
	7: 
	8: 
	9: 
	10: 
	0: 
	1: 


	Responsibility 1: 
	0: DPTI/Ray de Wit
	1: CMCC Director
	2: DPTI/Ray de Wit
	3: 
	4: DPTI/Will Franklin
	5: DPTI/Will Franklin
	6: 
	7: 
	8: 
	9: 
	10: 
	0: 
	1: 


	Resourcing 1: 
	0: 
	1: 
	2: Site funded
	3: 
	4: 
	5: Site funded
	6: 
	7: 
	8: 
	9: 
	10: 
	0: 
	1: 


	Completed 1: 
	0: 
	1: 
	2: 
	3: Yes
	4: 
	5: 
	6: 
	7: 
	8: 
	9: 
	10: 
	0: 
	1: 


	NQS link 2: 2.2.2
3.1.2
	Task 2: Improve car park safety
	NQS link 3: 
	NQS link 4: 
	Task 3: 
	Task 4: 
	LIP goal 1 progress: 
	LIP goal 1 enablers: 
	LIP goal 1 inhibitors: 
	LIP goal 1 recommendations: 
	LIP goal 2 progress: 
	LIP goal 2 enablers: 
	LIP goal 2 inhibitors: 
	LIP goal 2 recommendations: 
	LIP goal 3 progress: 
	LIP goal 3 enablers: 
	LIP goal 3 inhibitors: 
	LIP goal 3 recommendations: 
	Name 1: Elizabeth Thornton
	Date 1: 06/12/2019
	Name 2: Naomi Gill
	Date 2: 
	Name 3: Jim Michalanney
	Date 3: 


