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Context

Service Context

Dover Kindergarten is a Department for Education centre located opposite Dover Square in South Brighton. The kindergarten is part of the
Holdfast Partnership which consists of 8 kindergartens, 5 primary schools and Brighton Secondary School in the geographical location of
Brighton through to Glenelg.

The kindergarten caters for 2 groups of 33 children accessing an average of 15 hours per week and also incorporates an Occasional Care
program running 6 sessions per week. In total we cater for approximately 110 families at any given point in time. As a Category 3 site, the
kindergarten operates on a 1:11 educator to child ratio, whilst the Occasional Care program, which caters for children from 2 years old to
preschool age, operates on a 1:8 ratio.

Dover Kindergarten has worked closely with local feeder schools over the past 6 years to build strong professional relationships between
educators and sites, to improve the sharing of information and to provide the highest level of support to assist children transitioning to school.
We work closely with local community support groups and over the past 2 years have shifted our attention from fundraising for the
kindergarten to hosting events to support local charity groups, such as St Andrews by the sea Uniting Church in Glenelg.

Our team consists of Aaron Selway, full time director, Trudy Lawson, full time teacher, Jenny Hood, Universal Access Teacher who works
Monday, Tuesday and Wednesday and 2 Early Childhood Workers (ECW). Leanne Martin is our ECW who works in both an administrative
role and also on the floor with one group of children. Bianca Mountford currently works with the other kindergarten group as well as providing
preschool support and coordinating our Occasional Care program.

Our team of educators are highly reflective of processes and procedures, and constantly strive to improve processes for collecting
observations and data, working collaboratively with families to co-construct children's learning goals, tracking and monitoring progress, and to
provide meaningful feedback to families and providing relevant information to schools that will support children to make a smooth transition.
Analysis of these data sets is used to determine future priorities and areas for improvement, particularly in the areas of Literacy and
Numeracy, and form the foundation for each year's Quality Improvement goals.
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Context

State m e nt Of P h i | OSO p hy Enter your site philosophy in the box below, or alternatively attach as an additional

document via the Comment option under the Tools tab

Our guiding principles:

The rights of the child are paramount

Children are capable, confident and resourceful learners

Children have agency and their voice is valued

Play is the work of children

Children learn through everything they do

Secure respectful and reciprocal relationships between children and educators
Inclusion and equity

Respect for diversity and valuing uniqueness

Respectful relationships and collaborative partnerships with families and community
Valuing Australia's Aboriginal and Torres strait Islander cultures

Promoting the implementation of environmentally sustainable practices for life

High expectations - challenge and stretch is for everyone

Continuous improvement through reflective practices and ongoing professional learning

Reviewed: Term 3, 2021
Re-review: Term 3, 2022
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

Quality Area 1: Educational Program and Practice

Effective systems are in place to ensure ongoing tracking and monitoring of every child's learning. This documentation of learning forms the basis of
scheduled discussions for every child which, in turn, is used for fortnightly planning and programming, with a whole of team approach, to ensure that all
children are represented in the program. While children are allocated specific times for discussion, times are also allocated for child discussions during staff
meetings and also during daily reflection times to ensure children's needs are being met in an ongoing and timely manner. Child's agency is strongly
promoted in our centre. Children are empowered to actively seek or request equipment and materials as desired. Processes are in place to continually
reflect upon and revise routines to ensure children's well-being and learning opportunities are effectively met. Routines both support, and are part of
children's learning opportunities.

Systems are in place to maximise the time allocated to daily reflections at the end of every session. These reflections, alongside our strong promotion of
child agency, ensure that children's interests are being addressed and followed in a timely and meaningful way and not dependent on fortnightly
programming inclusions. Reflective conversations are embedded in our practice, occurring before and after sessions, during allocated times for child
discussions, staff meetings and often out of hours when desired through the use of an allocated Microsoft Teams staff discussion channel. Reflections are
often driven from the use of multiple data collection and feedback sources such as parent and child surveys, team observations and discussions of
children's learning, Perspectives Surveys, AEDC data, analysis of First Aid reporting and through ongoing reflection and implementation of PQIP actions and
strategies.

Families are requested to supply information about their child prior to starting and throughout their child's time at kindergarten. Families and educators
engage in ongoing formal and informal discussions relating to children and work collaboratively to co-construct learning goals for each individual child.
Further discussions and ongoing data collection from both families and educators are used to review and update goals as required and develop shared
strategies to support learning both at kindergarten and home. Daily educator reflection discussions are shared with families via our Seesaw app to support
families in engaging in conversations with children about their kindergarten day. Regularly conducted "Special Visitor's Weeks" provide opportunities for
families to share in their child's learning throughout the year.

Reviewed: Term 1, 2021
Re-review: Term 1, 2022
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

A quiet reading/sitting space is always available for children to access for relaxation as well as the flexible use of indoor and outdoor spaces to allow
opportunities for quiet use. We have regularly planned experiences for a range of movement opportunities, both indoors and outdoors which extends to
both free play and also during group experiences. A wide range of hygiene and health practices are incorporated into our daily routines including explicit
teaching and supported practice in skills such as hand-washing upon arrival and prior to departure as well as part of eating routines, managing coughs,
sneezes and runny noses, twice daily application of sunscreen as well as application prior to attending in the morning and the expectation that children will
require sun-safe hats and clothing during periods where the UV rating is 3 or above. Our curriculum includes planning around healthy eating and this
supported by the gardening and cooking opportunities provided at the centre. Children have access to a wide range of physical activities in the outdoor
area which are available for almost the entirety of the day.

Educator discussions constantly reflect on how play spaces are being set up and utilised by groups and individuals. These take the form of daily reflections,
conversations about individual children as well as other documented conversations in our Reflections Journal. Emergency invacuation and evacuation drills
are undertaken twice per term and educators document our reflections and analyse these reflections to implement change for improvement of processes.

During enrolment and as an ongoing process throughout the year we engage in discussions with families about individual children's needs for rest and
relaxation as well as additional health requirements. We ensure that all children with diagnosed medical conditions have a Health Care Plan provided by
their GP and all educators, including relief staff are aware of the details of the condition and the location of the medication and action plan. Educators
engage in conversations with schools regarding transition supports for individual children and where required, a staff member from the kindy is freed up to
support these children in their visits to school. We have effective systems for ensuring parents/carers are informed of illness or injuries which has been
flexible and modified during periods of 2020 where families were not on site due to COVID-19 restrictions. We provide families with guidelines about
providing healthy food and water and engage families in our healthy cooking programs which provides families with the opportunity to share a part of their
culture through food.

Reviewed: Term 1, 2021
Re-review: Term 1, 2022
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

Our indoor and outdoor play-spaces are designed to maximise access for every child. This has extended to the extension of paths and a renovation to our
change area in 2020 to improve wheelchair access. We have effective systems in place to ensure all equipment is cleaned after use as well as rosters to
ensure regular cleaning of equipment and resources throughout the year. Children's sense of agency is promoted through engagement in decision making
around the setup of both the indoor and outdoor environments, their ability to negotiate for the use of a wide range of resources and methods/purpose of
use. Our curriculum planning includes intentional teaching about sustainability and sustainable practices and we have developed a close working
relationship with our local council's 'Environmental Projects Officer' who attends the kindergarten to present sessions to children.

The educators regularly review our equipment and resources and update or replace these as required to ensure that children have access to high quality
materials. As a team we reflect on the needs of individual children to identify resources to purchase to ensure we are providing a highly inclusive learning
environment for all children. We regularly assess and review resources to determine if they have multi-uses and track the way in which children are using
equipment to support changes or modifications to the learning environment where required.

We have a close working relationship with our Facilities Manager who oversees upgrades and maintenance projects in a timely manner. This has supported
us in making rapid renovations to cater for the inclusivity of individuals where required. We collect relevant information from families to ensure that all
children are catered for in our care and engage with families through working bees, end of term clean ups and to seek assistance to repair or upkeep
equipment and resources where appropriate and required. Our families have supported the kindergarten in the development of the chicken coop and run,
our large native Australian murals and the relocation of our garden beds to ensure they are readily available for children to access throughout the day. Our
Governing Council support the process of allocating resources and approving budgets and our local council provides a range of resources that we access to
help engage ourselves and our families to maintain sustainable practices in the centre and our homes.

Reviewed: Term 3, 2021
Re-review: Term 3, 2022
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

The staffing of our 2 groups are structured to provide consistency and promote relationship building with children and families. The development of staff
consistency extends to relief staff and where possible, regular relievers are allocated to individual groups to further support the relationships with
children/families. Regular staff functions promote team building and staff successes are celebrated via these events as well as through other channels such
as staff meetings. Regular relievers and extended staff, such as our Finance Officer, are invited to these staff functions as well as whole team Professional
Development opportunities. Training and Development opportunities are carefully considered for a whole team approach as well as to meet individual
goals and are aligned with PQIP and PDP goals. Individual training is fed back to the team via allocated times at staff meetings. Our Occasional Care
program has a close working relationship with the preschool educators and a team approach is taken to develop shared care and relationship building with
children and families.

Staffing structures have been modified and adapted through continuous ongoing reflection and modification of practices to ensure that team time is
maximised. Regular relievers and student teachers are included in daily reflection times and support the process of feeding back information to families.
Team time is allocated for whole team tasks such as staff meetings and planning & programming, as well as time allocated to specific group educators to
allow deeper discussion of children's learning is occurring with the relevant educators present.

The Governing Council is engaged in discussions regarding staffing arrangements and have supported initiatives aimed at engaging families in end of day
routines that have provided additional time for educator reflection times. Families are made aware of the need to align educators to specific groups to
allow for deeper relationships with children and families and this has been supported through the use of the Seesaw app to allow primary carers to
become the primary point of contact for general communication and enquiries. A close connection has been developed over many years with the Early
Years educators at our local Primary School and this has supported transition for children with Reception classes making regular planned visits to the
kindergarten. The Reception Teachers attend a Saturday morning open event at kindergarten to meet children and families prior to transition to school
visits. We conduct 'Stay and Play' sessions to provide opportunities for staff to meet new families and children prior to their commencement of
kindergarten.

Reviewed: Term 4, 2021
Re-review: Term 4, 2022
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

Our statement of philosophy and guiding principles highlights our strong focus and commitment to the rights of all children to have their needs provided
for and to be delivered high quality education. The establishment of our primary care groups is flexible to ensure children and families develop and
maintain strong relationships with their primary carer as well as the ability to connect with all educators in meaningful, reciprocal relationships. We value
children's sense of agency and have established an environment and processes to support children in following their own interests and to negotiate to
access materials and resources as required. Our educators strive to nurture and support relationships between children and set high expectations for
children to independently engage in problem solving and developing strategies for managing conflict and peer relationships.

Educators strive to develop and maintain positive relationships with all children and processes such as team discussions and daily reflections support a
whole team approach to planning and catering for the needs of every individual child. We constantly revisit our statement of philosophy to drive our
decisions and ensure that our service and program is inclusive and supports the rights and needs of all children. Our strong focus on the rights of every
child extends to the right for every child to feel safe and supported and we support this with intentional teaching of the Child Protection Curriculum
throughout the year.

At Dover Kindergarten we strive to know all of our children as best we can. We gather as much information as possible about children before and during
their kindy year through processes such as collecting children's stories from families, gathering additional enrolment information from families and through
parent/teacher discussions and informal conversations. We organise 'stay and play' visits for children prior to commencement of their kindy year and use
this opportunity to connect with children and families and to begin relationship development. Parents are engaged in the collaborative development of
individual goals for their children and updated regularly on progress as well provided with information and strategies on how to support their children at
home to achieve set goals.

We have developed close working relationships with our local feeder schools and allocate funds in the budget to ensure that educators are available to
support those children for whom it is required as negotiated with families and schools. During term 4 we organise a weekend time for families from our 2
separate kindy groups to come and meet other families with whom their child will be attending school. With more than 50% of our children attending
Brighton Primary School, this has also extended to an invitation to reception teachers who have attended this event for the past 5 years. This has enabled
the school teachers to meet our children and families in the week prior to their planned transition visits.

Reviewed: Term 2, 2021
Re-review: Term 2, 2022
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

Quality Area 6: Collaborative Partnerships with Families and Communities

The kindergarten has a history of strong engagement of families through inclusive programming, participation of Governing Council and parent run projects
such as the development of the mural and construction of the chicken coop. Our Primary Care group system connects families with a first point of contact
educator who is responsible for developing and maintaining strong ongoing relationships with families and is responsible for conducting parent/teacher
discussions, collaborative goal development, report writing and providing regular feedback on children's progress towards established goals. We have
developed a Parent Information Centre which aims to inform families of local service providers and community services and, where appropriate, support
families to connect with support services.

Dover Kindergarten strives to maintain close working relationships with our local schools, particularly Brighton Primary School. In partnership with these
schools we critically reflect on and continually strive to strengthen transition processes to support children moving from kindergarten to school. We aim to
provide a highly effective transition process for children commencing kindergarten including "Stay and Play" visits for children and families, collection of
information from families to support educator knowledge of children's strengths and interests, and early intervention processes to ensure children with
special needs are provided for upon their commencement of kindergarten.

The introduction of the Seesaw app at the beginning of 2020 has provided the opportunity for all educators and families to maintain regular
communication which has provide highly beneficial to all families, particularly those with both parents working full time and families with separated
parents. We continually reflect on processes and parent feedback and strive for constant improvement. Through analysis of parent feedback we have
established effective and purposeful systems to provide daily feedback to families on the key learning experiences to support family discussions with their
children about their day at kindergarten.

Dover Kindergarten has developed and maintained strong working relationships with many local community services. We have regular visits from the
Holdfast Library, reception classes from Brighton Primary School and the Holdfast Council's Environmental Education and Projects Officer. We organise and
provide termly visits from the Child and Family Health Service to conduct 4 year old health screens for children. Dover Kindergarten also actively supports
the local Neighbourhood Watch group and have moved from a tradition of fundraising for the centre towards charity drives to support local charity groups.
Our Occasional Care Program Coordinator has strived to develop strong professional relationships with other local kindergartens to support children who
will be attending those centres.

Reviewed: Term 2, 2021
Re-review: Term 2, 2022
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

Quality Area 7: Governance and Leadership

At Dover Kindergarten, the key principles of our statement of philosophy highlights our beliefs and we constantly reflect on and refer to this in our decision
making. The guiding principles are reviewed annually in consultation with educators and families, and shared and discussed with new families at the
commencement of their kindergarten year. We have effective management systems in place to monitor and minimise risks including risk assessments for
all excursions/incursions, children with allergies, and both the indoor and outdoor learning environments. We schedule and perform both invacuation and
evacuation drills twice per term to ensure children are familiar with what to do in the case of an emergency. The staff at Dover Kindergarten have
remained consistent for several years and all educators have expertise in certain fields and perform their tasks to a high level both individually and
collaboratively.

The educators at Dover Kindergarten critically reflect on all aspects of operations and strive for constant improvement. We critically reflect on and revise
the educational program and assessment and planning cycle and daily reflections are shared with families via the Seesaw app. We have a rigorous review
process focussed on self-assessment and quality improvement which involves collaboration of all staff and with families via Governing Council input. Staff
discussions are documented and reflected on regularly to track and monitor improvement processes. Key policies and procedures and reviewed and
updated regularly in consultation with educators, families and the Governing Council.

At Dover Kindergarten, technology has become a driving force to improve processes and to support educator performance and family engagement. The
Seesaw app ensure open lines of communication with families will all educators and Microsoft Teams has allowed for processes in place to track staff
meetings and planning as well as moving to online documentation of children's learning. We are now engaging with our key feeder school to share this
documentation to support children in making a smooth transition to school. Moving to online bookings for interviews and appointments has simplified this
process and allowed us to establish transition visits with limited numbers to ensure we are meeting current social distancing requirements.

Reviewed: Term 3, 2021
Re-review: Term 3, 2022
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Quality Improvement Plan for

Includes:
e Learning Improvement goals

e National Quality Framework priorities

How to complete this template

e Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will
provide support.

e Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.

e Email this plan (steps 1 — 3) to your education director.

e Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.
e Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.

e Complete step 5 (Review and Evaluate) in term 4 of each year.

e Your complete quality improvement plan should be reviewed and updated in term 4 each year.

For further information and advice contact your local education team.
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Learning Improvement Plan

Analyse Determine
and prioritise challenge of actions for

practice improvement

Goal 1: Increase children's "speaking and listening" skills.

If we develop our understanding of oral language development and intentionally plan, teach and document for children's
ChaIIenge of practice: learning then we will increase children's ability to use language to connect with their world.

Through our pedagogical documentation we will have evidence of children's increased ability to use
language to connect with their world.

This will be evidenced by:

- tracking children's development against the 'First Steps: Listening and Speaking' rubric termly

- videoing group time and home corner settings to track oral language growth and development.

Success criteria
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Learning Improvement Plan

Goal 1 continued

Analyse Determine
and prioritise challenge of actions for
practice improvement

"Building Educator Capacity"

Engage in shared professional development (PD) focussed on
Oral Language development at site level to be developed and
presented in consultation with Department for Education
Speech Pathologists and Support Services. All educators to link
learning and PD to Performance Development Plans.

"Shift in Pedagogy"

Implementation of the new teaching strategies developed
through deeper understanding of Oral Language development as
gained through professional learning, an audit of current
resources to support teaching and learning, and the development
of consistent teaching approaches by all educators.

"Pedagogical Documentation”

Implementing documentation processes that inform
planning around Oral Language development with a
dual focus on informing the program and informing
families.

"Analysis of evidence to inform Data"
Engage in deep analysis of pedagogical
documentation and evidence of children's
learning to track and measure growth, and
support future goal setting.

1.2.1,1.2.2
4.1.1,4.2.1
7.2.2,7.2.3

1.2.1,1.3.1,
3.2.1,3.2.2,
42.1,7.2.2,
7.2.3

1.1.1,1.2.1,
1.2.2,1.3.1,
1.3.2,1.3.3,
6.2.2,7.1.3,
7.2.2,7.2.3

1.1.2,1.3.1,
1.3.2,1.3.3,
6.2.2,7.2.2

Wk 3, T's 1-3

Wk 4, T1
(termly review
against
combined T&D)

Wk 3, T's1-3

Fortnightly
Odd: Planning
Even: Child
discussions.

Fortnightly
revolving cycle.
Odd: Planning
Even: Child
discussions.

Aaron and Sevanah (DfE

Staff T&D conducted by DfE

Speech Pathologist) to submit | Speech Pathologist.

request via Record of
Consultation (RoC)
All staff

Trudy and Jenny

Aaron and Leonie

All Staff

Aaron and Sevanah

All staff. Trudy and Jenny to
develop templates for
documentation.

All staff to work with 3
children each to collect initial
and T3 review data.

All staff weekly.

Allocated time at staff meetings

Equipment audit: Barrier games etc.
Resources $1500

Allocated times at staff meetings

Speech Pathologist to provide T&D
to staff. One session per term,
Terms 1-3

Allocated time during Planning
sessions and child discussions.

Time allocated to initial data
collection and T3 review. 4 TRT days
(52000)

Time allocated weekly during
planning and child discussions. No
cost.
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Learning Improvement Plan

Analyse Determine
and prioritise challenge of actions for

practice improvement

Goal 2: Toincrease children's skills, knowledge and capacity to "make use of the data in their world".

If we deepen our understanding of effective analysis and representation of data and intentionally plan, teach and
ChaIIenge of practice' document for children's learning then we will increase children's ability to make effective use of the data in their world.

Through our pedagogical documentation we will have evidence of children's deeper understanding
and ability to analyse, read and organise the data in their world.

This will be evidenced by:

. . - collection of baseline and term 3 data via numeracy (data) rubric.

Success criteria - photographic and written evidence documented in learning journal.
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Learning Improvement Plan

Goal 2 continued

Analyse
and prioritise

Determine
challenge of
practice

actions for
improvement

"Building Educator Capacity"

Engage in shared professional development (PD) focussed on
Data and Numeracy at site and portfolio levels to be developed
and presented in consultation with Primary Maths Association
(PMA). All educators to link learning and PD to Performance
Development Plans.

"Shift in Pedagogy"

Implementation of the new teaching strategies developed
through deeper understanding of effective representation and
use of data, as gained through professional learning, an audit of
current resources to support teaching and learning, and the

development of consistent teaching approaches by all educators.

"Pedagogical Documentation”

Implementing documentation processes that inform
planning around early numeracy development and
effective representation and analysis of data, with a
dual focus on informing the program and informing
families.

"Analysis of evidence to inform Data"
Engage in deep analysis of pedagogical
documentation and evidence of children's
learning to track and measure growth, and
support future goal setting.

1.2.1,1.2.2
4.1.1,4.2.1
7.2.2,7.2.3

1.2.1,1.3.1,
3.2.1,3.2.2,
42.1,7.2.2,
7.2.3

1.1.1,1.2.1,
1.2.2,1.3.1,
1.3.2,1.3.3,
6.2.2,7.1.3,
7.2.2,7.2.3

1.1.2,1.3.1,
1.3.2,1.3.3,
6.2.2,7.2.2

1 session per
term, T's 1-3
dates TBC.
Term 1. Date
TBC

TBC in final PQIP
submission in
alignment with
session dates
above

Wk 3, T's1-3

Fortnightly
Odd: Planning
Even: Child
discussions.

Fortnightly
revolving cycle.
Odd: Planning
Even: Child
discussions.

Dianne (ECL) + Directors

Aaron to source. All staff to
attend.

Trudy and Jenny
Aaron and Leonie

All Staff

Aaron and Dianne (via portfolio
project)

All staff. Trudy and Jenny to
develop templates for onsite
documentation. Portfolio to
develop tracking Rubric.

All staff to work with 3
children each to collect initial
and T3 review data.

All staff weekly.

Time allocated for portfolio T&D
with numeracy focus. Release of
staff. (2x teacher, 1x ECW for 3 x
1/2 day sessions: Cost: $1950)
Whole staff T&D: PMA Data
session. Cost: TBC

Equipment audit
Resources $2000

Allocated times at staff meetings

PMA to provide T&D to staff. One
session per term, Terms 1-3

Allocated time during Planning
sessions and child discussions.

Time allocated to initial data collection
and T3 review. No cost for 2022,
required for 2023 budget and full
roll-out.

Time allocated weekly during planning
and child discussions. No cost.



National Quality Framework priorities

To continue to develop | 1.1.1,1.2.3 Phase 2. Backyard project: Bush tucker Term 1 2022 Visit other sites currently engaged in Aaron and staff
' e garden and outdoor classroom. Visit other and recently completing similar project.

an outdoor learning 2.2.1,3.1.1, locations, develop initial concept map. Gather feedback, develop initial plan.

environment that will 3.2.1,3.2.3,

enhance children's 6.2.2,6.2.3 Engage kindergarten and local community | Term 2 2022 Allocation of time for consultation All staff

health and weIIbeing 7.1.3 (including Warriparinga Cultural Centre) process.

. . , in community consultation process.
and increase children's

engagement in outdoor

Complete phase 2 of outdoor redevelopment End of 2022 Allocation of budget resources: $45000 Aaron and Facilities Manager to
lea rning_ project. currently assigned. collaborate with landscaper.
To extend relationships ' 1.2.1,1.3.3, Research and source relevant Term 12022 Parenting S.A' Child and Family All staff. Aaron to collate.
with families and 6.1.3 6.2.2 information to provide to families Health Services (C&FHS), plus other
.1.5,0.2.2,

in a fortnightly schedule. relevant agencies and articles.
develop an annual 6.2.3

database of 'information

Ensure all families are connected | Prior to Subscription to Seesaw app. Aaron and Leonie
HH 1 . .

for families' to support via Seesaw app as delivery commencement of Invites developed for all

parenting and child system. term 1, 2022 families.

development. ) ) ) ) )
Tracking of information and Ongoing, to be All staff having access to app. Aaron, supported by all
development of annual schedule | completed and of System to track when information | - cc
for future use 2022 will be sent and by whom.
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Endorsements

Endorsed by director/principal

Name
Aaron Selway
Date

8/2/22

Endorsed by governing council chairperson

Name
Constance Brett
Date

8/2/22

Endorsed by education director

Name
Chris Sheldon
Date

10/1/21

Page 17 of 17



	Service name: Dover Kindergarten
	Service approval number: SE-00010298
	Service Context: Dover Kindergarten is a Department for Education centre located opposite Dover Square in South Brighton. The kindergarten is part of the Holdfast Partnership which consists of 8 kindergartens, 5 primary schools and Brighton Secondary School in the geographical location of Brighton through to Glenelg.

The kindergarten caters for 2 groups of 33 children accessing an average of 15 hours per week and also incorporates an Occasional Care program running 6 sessions per week. In total we cater for approximately 110 families at any given point in time. As a Category 3 site, the kindergarten operates on a 1:11 educator to child ratio, whilst the Occasional Care program, which caters for children from 2 years old to preschool age, operates on a 1:8 ratio.

Dover Kindergarten has worked closely with local feeder schools over the past 6 years to build strong professional relationships between educators and sites, to improve the sharing of information and to provide the highest level of support to assist children transitioning to school. We work closely with local community support groups and over the past 2 years have shifted our attention from fundraising for the kindergarten to hosting events to support local charity groups, such as St Andrews by the sea Uniting Church in Glenelg.

Our team consists of Aaron Selway, full time director, Trudy Lawson, full time teacher, Jenny Hood, Universal Access Teacher who works Monday, Tuesday and Wednesday and 2 Early Childhood Workers (ECW). Leanne Martin is our ECW who works in both an administrative role and also on the floor with one group of children. Bianca Mountford currently works with the other kindergarten group as well as providing preschool support and coordinating our Occasional Care program. 

Our team of educators are highly reflective of processes and procedures, and constantly strive to improve processes for collecting observations and data, working collaboratively with families to co-construct children's learning goals, tracking and monitoring progress, and to provide meaningful feedback to families and providing relevant information to schools that will support children to make a smooth transition. Analysis of these data sets is used to determine future priorities and areas for improvement, particularly in the areas of Literacy and Numeracy, and form the foundation for each year's Quality Improvement goals. 
	Name: Aaron Selway
	Name_2: Constance Brett
	Date_2: 8/2/22
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	Quality Area 2: Children's Health and Safety: A quiet reading/sitting space is always available for children to access for relaxation as well as the flexible use of indoor and outdoor spaces to allow opportunities for quiet use. We have regularly planned experiences for a range of movement opportunities, both indoors and outdoors which extends to both free play and also during group experiences. A wide range of hygiene and health practices are incorporated into our daily routines including explicit teaching and supported practice in skills such as hand-washing upon arrival and prior to departure as well as part of eating routines, managing coughs, sneezes and runny noses, twice daily application of sunscreen as well as application prior to attending in the morning and the expectation that children will require sun-safe hats and clothing during periods where the UV rating is 3 or above. Our curriculum includes planning around healthy eating and this supported by the gardening and cooking opportunities provided at the centre. Children have access to a wide range of physical activities in the outdoor area which are available for almost the entirety of the day. 

Educator discussions constantly reflect on how play spaces are being set up and utilised by groups and individuals. These take the form of daily reflections, conversations about individual children as well as other documented conversations in our Reflections Journal. Emergency invacuation and evacuation drills are undertaken twice per term and educators document our reflections and analyse these reflections to implement change for improvement of processes.

During enrolment and as an ongoing process throughout the year we engage in discussions with families about individual children's needs for rest and relaxation as well as additional health requirements. We ensure that all children with diagnosed medical conditions have a Health Care Plan provided by their GP and all educators, including relief staff are aware of the details of the condition and the location of the medication and action plan. Educators engage in conversations with schools regarding transition supports for individual children and where required, a staff member from the kindy is freed up to support these children in their visits to school. We have effective systems for ensuring parents/carers are informed of illness or injuries which has been flexible and modified during periods of 2020 where families were not on site due to COVID-19 restrictions. We provide families with guidelines about providing healthy food and water and engage families in our healthy cooking programs which provides families with the opportunity to share a part of their culture through food.

Reviewed: Term 1, 2021
Re-review: Term 1, 2022
	Quality Area 1: Educational Program and Practice: Effective systems are in place to ensure ongoing tracking and monitoring of every child's learning. This documentation of learning forms the basis of scheduled discussions for every child which, in turn, is used for fortnightly planning and programming, with a whole of team approach, to ensure that all children are represented in the program. While children are allocated specific times for discussion, times are also allocated for child discussions during staff meetings and also during daily reflection times to ensure children's needs are being met in an ongoing and timely manner. Child's agency is strongly promoted in our centre. Children are empowered to actively seek or request equipment and materials as desired. Processes are in place to continually reflect upon and revise routines to ensure children's well-being and learning opportunities are effectively met. Routines both support, and are part of children's learning opportunities.

Systems are in place to maximise the time allocated to daily reflections at the end of every session. These reflections, alongside our strong promotion of child agency, ensure that children's interests are being addressed and followed in a timely and meaningful way and not dependent on fortnightly programming inclusions. Reflective conversations are embedded in our practice, occurring before and after sessions, during allocated times for child discussions, staff meetings and often out of hours when desired through the use of an allocated Microsoft Teams staff discussion channel. Reflections are often driven from the use of multiple data collection and feedback sources such as parent and child surveys, team observations and discussions of children's learning, Perspectives Surveys, AEDC data, analysis of First Aid reporting and through ongoing reflection and implementation of PQIP actions and strategies.

Families are requested to supply information about their child prior to starting and throughout their child's time at kindergarten. Families and educators engage in ongoing formal and informal discussions relating to children and work collaboratively to co-construct learning goals for each individual child. Further discussions and ongoing data collection from both families and educators are used to review and update goals as required and develop shared strategies to support learning both at kindergarten and home. Daily educator reflection discussions are shared with families via our Seesaw app to support families in engaging in conversations with children about their kindergarten day. Regularly conducted "Special Visitor's Weeks" provide opportunities for families to share in their child's learning throughout the year. 

Reviewed: Term 1, 2021
Re-review: Term 1, 2022
	Quality Area 3: Physical Environment: Our indoor and outdoor play-spaces are designed to maximise access for every child. This has extended to the extension of paths and a renovation to our change area in 2020 to improve wheelchair access. We have effective systems in place to ensure all equipment is cleaned after use as well as rosters to ensure regular cleaning of equipment and resources throughout the year. Children's sense of agency is promoted through engagement in decision making around the setup of both the indoor and outdoor environments, their ability to negotiate for the use of a wide range of resources and methods/purpose of use. Our curriculum planning includes intentional teaching about sustainability and sustainable practices and we have developed a close working relationship with our local council's 'Environmental Projects Officer' who attends the kindergarten to present sessions to children.

The educators regularly review our equipment and resources and update or replace these as required to ensure that children have access to high quality materials. As a team we reflect on the needs of individual children to identify resources to purchase to ensure we are providing a highly inclusive learning environment for all  children. We regularly assess and review resources to determine if they have multi-uses and track the way in which children are using equipment to support changes or modifications to the learning environment where required.

We have a close working relationship with our Facilities Manager who oversees upgrades and maintenance projects in a timely manner. This has supported us in making rapid renovations to cater for the inclusivity of individuals where required. We collect relevant information from families to ensure that all children are catered for in our care and engage with families through working bees, end of term clean ups and to seek assistance to repair or upkeep equipment and resources where appropriate and required. Our families have supported the kindergarten in the development of the chicken coop and run, our large native Australian murals and the relocation of our garden beds to ensure they are readily available for children to access throughout the day. Our Governing Council support the process of allocating resources and approving budgets and our local council provides a range of resources that we access to help engage ourselves and our families to maintain sustainable practices in the centre and our homes.

Reviewed: Term 3, 2021
Re-review: Term 3, 2022
	Quality Area 4: Staffing Arrangements: The staffing of our 2 groups are structured to provide consistency and promote relationship building with children and families. The development of staff consistency extends to relief staff and where possible, regular relievers are allocated to individual groups to further support the relationships with children/families. Regular staff functions promote team building and staff successes are celebrated via these events as well as through other channels such as staff meetings. Regular relievers and extended staff, such as our Finance Officer, are invited to these staff functions as well as whole team Professional Development opportunities. Training and Development opportunities are carefully considered for a whole team approach as well as to meet individual goals and are aligned with PQIP and PDP goals. Individual training is fed back to the team via allocated times at staff meetings. Our Occasional Care program has a close working relationship with the preschool educators and a team approach is taken to develop shared care and relationship building with children and families.

Staffing structures have been modified and adapted through continuous ongoing reflection and modification of practices to ensure that team time is maximised. Regular relievers and student teachers are included in daily reflection times and support the process of feeding back information to families. Team time is allocated for whole team tasks such as staff meetings and planning & programming, as well as time allocated to specific group educators to allow deeper discussion of children's learning is occurring with the relevant educators present. 

The Governing Council is engaged in discussions regarding staffing arrangements and have supported initiatives aimed at engaging families in end of day routines that have provided additional time for educator reflection times. Families are made aware of the need to align educators to specific groups to allow for deeper relationships with children and families and this has been supported through the use of the Seesaw app to allow primary carers to become the primary point of contact for general communication and enquiries. A close connection has been developed over many years with the Early Years educators at our local Primary School and this has supported transition for children with Reception classes making regular planned visits to the kindergarten. The Reception Teachers attend a Saturday morning open event at kindergarten to meet children and families prior to transition to school visits. We conduct 'Stay and Play' sessions to provide opportunities for staff to meet new families and children prior to their commencement of kindergarten.

Reviewed: Term 4, 2021
Re-review: Term 4, 2022
	Quality Area 5: Relationships with Children: Our statement of philosophy and guiding principles highlights our strong focus and commitment to the rights of all children to have their needs provided for and to be delivered high quality education. The establishment of our primary care groups is flexible to ensure children and families develop and maintain strong relationships with their primary carer as well as the ability to connect with all educators in meaningful, reciprocal relationships. We value children's sense of agency and have established an environment and processes to support children in following their own interests and to negotiate to access materials and resources as required. Our educators strive to nurture and support relationships between children and set high expectations for children to independently engage in problem solving and developing strategies for managing conflict and peer relationships. 
Educators strive to develop and maintain positive relationships with all children and processes such as team discussions and daily reflections support a whole team approach to planning and catering for the needs of every individual child. We constantly revisit our statement of philosophy to drive our decisions and ensure that our service and program is inclusive and supports the rights and needs of all children. Our strong focus on the rights of every child extends to the right for every child to feel safe and supported and we support this with intentional teaching of the Child Protection Curriculum throughout the year.
At Dover Kindergarten we strive to know all of our children as best we can. We gather as much information as possible about children before and during their kindy year through processes such as collecting children's stories from families, gathering additional enrolment information from families and through parent/teacher discussions and informal conversations. We organise 'stay and play' visits for children prior to commencement of their kindy year and use this opportunity to connect with children and families and to begin relationship development. Parents are engaged in the collaborative development of individual goals for their children and updated regularly on progress as well provided with information and strategies on how to support their children at home to achieve set goals.
We have developed close working relationships with our local feeder schools and allocate funds in the budget to ensure that educators are available to support those children for whom it is required as negotiated with families and schools. During term 4 we organise a weekend time for families from our 2 separate kindy groups to come and meet other families with whom their child will be attending school. With more than 50% of our children attending Brighton Primary School, this has also extended to an invitation to reception teachers who have attended this event for the past 5 years. This has enabled the school teachers to meet our children and families in the week prior to their planned transition visits.

Reviewed: Term 2, 2021
Re-review: Term 2, 2022
	Quality Area 6: Collaborative Partnerships with Families and Communities: The kindergarten has a history of strong engagement of families through inclusive programming, participation of Governing Council and parent run projects such as the development of the mural and construction of the chicken coop. Our Primary Care group system connects families with a first point of contact educator who is responsible for developing and maintaining strong ongoing relationships with families and is responsible for conducting parent/teacher discussions, collaborative goal development, report writing and providing regular feedback on children's progress towards established goals. We have developed a Parent Information Centre which aims to inform families of local service providers and community services and, where appropriate, support families to connect with support services.
Dover Kindergarten strives to maintain close working relationships with our local schools, particularly Brighton Primary School. In partnership with these schools we critically reflect on and continually strive to strengthen transition processes to support children moving from kindergarten to school. We aim to provide a highly effective transition process for children commencing kindergarten including "Stay and Play" visits for children and families, collection of information from families to support educator knowledge of children's strengths and interests, and early intervention processes to ensure children with special needs are provided for upon their commencement of kindergarten. 
The introduction of the Seesaw app at the beginning of 2020 has provided the opportunity for all educators and families to maintain regular communication which has provide highly beneficial to all families, particularly those with both parents working full time and families with separated parents. We continually reflect on processes and parent feedback and strive for constant improvement. Through analysis of parent feedback we have established effective and purposeful systems to provide daily feedback to families on the key learning experiences to support family discussions with their children about their day at kindergarten.
Dover Kindergarten has developed and maintained strong working relationships with many local community services. We have regular visits from the Holdfast Library, reception classes from Brighton Primary School and the Holdfast Council's Environmental Education and Projects Officer. We organise and provide termly visits from the Child and Family Health Service to conduct 4 year old health screens for children. Dover Kindergarten also actively supports the local Neighbourhood Watch group and have moved from a tradition of fundraising for the centre towards charity drives to support local charity groups. Our Occasional Care Program Coordinator has strived to develop strong professional relationships with other local kindergartens to support children who will be attending those centres.

Reviewed: Term 2, 2021
Re-review: Term 2, 2022
	Quality Area 7: Governmance and Leadership: At Dover Kindergarten, the key principles of our statement of philosophy highlights our beliefs and we constantly reflect on and refer to this in our decision making. The guiding principles are reviewed annually in consultation with educators and families, and shared and discussed with new families at the commencement of their kindergarten year. We have effective management systems in place to monitor and minimise risks including risk assessments for all excursions/incursions, children with allergies, and both the indoor and outdoor learning environments. We schedule and perform both invacuation and evacuation drills twice per term to ensure children are familiar with what to do in the case of an emergency. The staff at Dover Kindergarten have remained consistent for several years and all educators have expertise in certain fields and perform their tasks to a high level both individually and collaboratively.

The educators at Dover Kindergarten critically reflect on all aspects of operations and strive for constant improvement. We critically reflect on and revise the educational program and assessment and planning cycle and daily reflections are shared with families via the Seesaw app. We have a rigorous review process focussed on self-assessment and quality improvement which involves collaboration of all staff and with families via Governing Council input. Staff discussions are documented and reflected on regularly to track and monitor improvement processes. Key policies and procedures and reviewed and updated regularly in consultation with educators, families and the Governing Council.

At Dover Kindergarten, technology has become a driving force to improve processes and to support educator performance and family engagement. The Seesaw app ensure open lines of communication with families will all educators and Microsoft Teams has allowed for processes in place to track staff meetings and planning as well as moving to online documentation of children's learning. We are now engaging with our key feeder school to share this documentation to support children in making a smooth transition to school. Moving to online bookings for interviews and appointments has simplified this process and allowed us to establish transition visits with limited numbers to ensure we are meeting current social distancing requirements.

Reviewed: Term 3, 2021
Re-review: Term 3, 2022
	Timeline: 1 session per term, T's 1-3
dates TBC.
Term 1. Date TBC
	Challenge of practice Success criteria: Through our pedagogical documentation we will have evidence of children's increased ability to use language to connect with their world.
This will be evidenced by:
- tracking children's development against the 'First Steps: Listening and Speaking' rubric termly
- videoing group time and home corner settings to track oral language growth and development.
	Goal 1: Increase children's "speaking and listening" skills.
	Challenge of practice: If we develop our understanding of oral language development and intentionally plan, teach and document for children's learning then we will increase children's ability to use language to connect with their world.
	Goal 2: To increase children's skills, knowledge and capacity to "make use of the data in their world".
	Challenge of practice 2: If we deepen our understanding of effective analysis and representation of data and intentionally plan, teach and document for children's learning then we will increase children's ability to make effective use of the data in their world.
	Goal 2: Actions 1: "Building Educator Capacity"
Engage in shared professional development (PD) focussed on Data and Numeracy at site and portfolio levels to be developed and presented in consultation with Primary Maths Association (PMA). All educators to link learning and PD to Performance Development Plans.

	Goal 2: Actions 2: "Shift in Pedagogy"
Implementation of the new teaching strategies developed through deeper understanding of effective representation and use of data, as gained through professional learning, an audit of current resources to support teaching and learning, and the development of consistent teaching approaches by all educators.

	Goal 2: Actions 3: "Pedagogical Documentation"
Implementing documentation processes that inform planning around early numeracy development and effective representation and analysis of data, with a dual focus on informing the program and informing families.
	Goal 2: Actions 4: "Analysis of evidence to inform Data"
Engage in deep analysis of pedagogical documentation and evidence of children's learning to track and measure growth, and support future goal setting.
	Priority Row 1: To continue to develop an outdoor learning environment that will enhance children's health and wellbeing and increase children's engagement in outdoor learning.
	Priority Row 2: To extend relationships with families and develop an annual database of 'information for families' to support parenting and child development.
	Priority Row 3: 
	NQS links Row1: 1.1.1, 1.2.3,
2.2.1, 3.1.1,
3.2.1, 3.2.3,
6.2.2, 6.2.3
7.1.3
	NQS links Row2: 1.2.1, 1.3.3,
6.1.3, 6.2.2,
6.2.3
	NQS links Row3: 
	Key steps row 1: Phase 2. Backyard project: Bush tucker garden and outdoor classroom. Visit other locations, develop initial concept map.
	Key steps row 2: Engage kindergarten and local community (including Warriparinga Cultural Centre) in community consultation process.
	Key steps row 3: Complete phase 2 of outdoor redevelopment project.


	Key steps row 4: Research and source relevant information to provide to families in a fortnightly schedule.
	Key steps row 5: Ensure all families are connected via Seesaw app as delivery system.
	Key steps row 6: Tracking of information and development of annual schedule for future use.
	Key steps row 7: 
	Key steps row 9: 
	Timeline Row 1: Term 1 2022
	Timeline Row 2: Term 2 2022
	Timeline Row 3: End of 2022
	Timeline Row 4: Term 1 2022
	Timeline Row 5: Prior to commencement of term 1, 2022
	Timeline Row 6: Ongoing, to be completed and of 2022
	Timeline Row 7: 
	Timeline Row 8: 
	Timeline Row 9: 
	Resources Row 1: Visit other sites currently engaged in and recently completing similar project. Gather feedback, develop initial plan.
	Resources Row 2: Allocation of time for consultation process.


	Resources Row 3: Allocation of budget resources: $45000 currently assigned.


	Resources Row 4: Parenting SA, Child and Family Health Services (C&FHS), plus other relevant agencies and articles.
	Resources Row 5: Subscription to Seesaw app. Invites developed for all families.
	Resources Row 6: All staff having access to app. System to track when information will be sent and by whom.
	Resources Row 7: 
	Resources Row 8: 
	Resources Row 9: 
	Roles and responsibilities Row 1: Aaron and staff
	Roles and responsibilities Row 2: All staff
	Roles and responsibilities Row 3: Aaron and Facilities Manager to collaborate with landscaper.

 
	Roles and responsibilities Row 4: All staff. Aaron to collate.
	Roles and responsibilities Row 5: Aaron and Leonie
	Roles and responsibilities Row 6: Aaron, supported by all staff
	Roles and responsibilities Row 7: 
	Roles and responsibilities Row 8: 
	Roles and responsibilities Row 9: 
	Key steps row 8: 
	NQS links 1: 1.2.1, 1.2.2
4.1.1, 4.2.1
7.2.2, 7.2.3
	NQS links2: 1.2.1, 1.3.1,
3.2.1, 3.2.2,
4.2.1, 7.2.2,
7.2.3
	NQS links 3: 1.1.1, 1.2.1,
1.2.2, 1.3.1, 
1.3.2, 1.3.3, 6.2.2, 7.1.3, 7.2.2, 7.2.3
	NQS links 4: 1.1.2, 1.3.1,
1.3.2, 1.3.3,
6.2.2, 7.2.2
	Timeline 2: TBC in final PQIP submission in alignment with session dates above
	Timeline 3: Wk 3, T's 1-3

Fortnightly
Odd: Planning
Even: Child discussions.
	Timeline 4: Fortnightly revolving cycle.
Odd: Planning
Even: Child discussions.
	Roles and responsibilities 1: Dianne (ECL) + Directors


Aaron to source. All staff to attend.
	Roles and responsibilities 2: Trudy and Jenny

Aaron and Leonie

All Staff
	Roles and responsibilities 3: Aaron and Dianne (via portfolio project)

All staff. Trudy and Jenny to develop templates for onsite documentation. Portfolio to develop tracking Rubric.
	Roles and responsibilities 4: All staff to work with 3 children each to collect initial and T3 review data.
All staff weekly.
	Resources 1: Time allocated for portfolio T&D with numeracy focus. Release of staff. (2x teacher, 1x ECW for 3 x 1/2 day sessions: Cost: $1950)
Whole staff T&D: PMA Data session. Cost: TBC
	Resources 2: Equipment audit 

Resources $2000

Allocated times at staff meetings
	Resources 3: PMA to provide T&D to staff. One session per term, Terms 1-3

Allocated time during Planning sessions and child discussions.
	Resources 4: Time allocated to initial data collection and T3 review. No cost for 2022, required for 2023 budget and full roll-out.
Time allocated weekly during planning and child discussions. No cost.
	Goal 1: Actions 1: "Building Educator Capacity"
Engage in shared professional development (PD) focussed on Oral Language development at site level to be developed and presented in consultation with Department for Education Speech Pathologists and Support Services. All educators to link learning and PD to Performance Development Plans.

	Goal 1: Actions 2b: "Shift in Pedagogy"
Implementation of the new teaching strategies developed through deeper understanding of Oral Language development as gained through professional learning, an audit of current resources to support teaching and learning, and the development of consistent teaching approaches by all educators.

	Goal 1: Actions 3c: "Pedagogical Documentation"
Implementing documentation processes that inform planning around Oral Language development with a dual focus on informing the program and informing families.
	Goal 1: Actions 4d: "Analysis of evidence to inform Data"
Engage in deep analysis of pedagogical documentation and evidence of children's learning to track and measure growth, and support future goal setting.
	NQS links a: 1.2.1, 1.2.2
4.1.1, 4.2.1
7.2.2, 7.2.3
	NQS links b: 1.2.1, 1.3.1,
3.2.1, 3.2.2,
4.2.1, 7.2.2,
7.2.3
	NQS links c: 1.1.1, 1.2.1,
1.2.2, 1.3.1, 
1.3.2, 1.3.3, 6.2.2, 7.1.3, 7.2.2, 7.2.3
	NQS links d: 1.1.2, 1.3.1,
1.3.2, 1.3.3,
6.2.2, 7.2.2
	Timeline a: Wk 3, T's 1-3
	Timeline b: Wk 4, T1
(termly review against combined T&D)
	Timeline c: Wk 3, T's 1-3

Fortnightly
Odd: Planning
Even: Child discussions.
	Timeline d: Fortnightly revolving cycle.
Odd: Planning
Even: Child discussions.
	Roles and responsibilities a: Aaron and Sevanah (DfE Speech Pathologist) to submit request via Record of Consultation (RoC)
All staff
	Roles and responsibilities b: Trudy and Jenny

Aaron and Leonie

All Staff
	Roles and responsibilities c: Aaron and Sevanah

All staff. Trudy and Jenny to develop templates for documentation.
	Roles and responsibilities d: All staff to work with 3 children each to collect initial and T3 review data.
All staff weekly.
	Resources a: Staff T&D conducted by DfE Speech Pathologist.


Allocated time at staff meetings
	Resources b: Equipment audit: Barrier games etc. 

Resources $1500

Allocated times at staff meetings
	Resources c: Speech Pathologist to provide T&D to staff. One session per term, Terms 1-3
Allocated time during Planning sessions and child discussions.
	Resources d: Time allocated to initial data collection and T3 review. 4 TRT days ($2000)
Time allocated weekly during planning and child discussions. No cost.
	Statement of Philosophy: Our guiding principles:
 
The rights of the child are paramount
Children are capable, confident and resourceful learners
Children have agency and their voice is valued
Play is the work of children
Children learn through everything they do
Secure respectful and reciprocal relationships between children and educators 
Inclusion and equity
Respect for diversity and valuing uniqueness
Respectful relationships and collaborative partnerships with families and community
Valuing Australia's Aboriginal and Torres strait Islander cultures
Promoting the implementation of environmentally sustainable practices for life 
High expectations  - challenge and stretch is for everyone
Continuous improvement through reflective practices and ongoing professional learning


Reviewed: Term 3, 2021
Re-review: Term 3, 2022
	Challenge of practice Success criteria 2: Through our pedagogical documentation we will have evidence of children's deeper understanding and ability to analyse, read and organise the data in their world.
This will be evidenced by:
- collection of baseline and term 3 data via numeracy (data) rubric.
- photographic and written evidence documented in learning journal.



