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Acknowledgment of Country

We acknowledge the    
people as the traditional custodians of the lands and waters where our 
centre is located and recognise their continuing connection to country. 
We pay our respects to Elders past and present, and extend that respect 
to all Aboriginal peoples. 
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Quality Area 1: Educational Program and Practice

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community
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Quality Area 2: Children’s Health and Safety 

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community
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Quality Area 3: Physical Environment

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community



Strengths
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Quality Area 4: Staffing Arrangements

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community
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Quality Area 5: Relationships with Children

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community
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Quality Area 6: Collaborative Partnerships with Families and Communities

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community
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Quality Area 7: Governance and Leadership

Strengths
5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community
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Includes:

• Learning Improvement goals

• Progress notes

• National Quality Framework responsibilities plan

How to complete this template
• Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will provide support.

• Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.

• Email this plan (steps 1 – 3) to your education director.

• Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.

• Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.

• Complete step 5 (Review and Evaluate) in term 4 of each year.

• Your complete quality improvement plan should be reviewed and updated in term 4 each year.

For further information and advice contact your local education team.
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Goal 1:

Challenge of practice: 

Actions NQS links Timeline Resources Responsibility

Success criteria
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1

Learning Improvement Plan



Goal 1:

Meeting 
date

Implementation  
(are we doing what we said we would do?)

    
Enter your overall assessment of progress towards 
implementing actions for improvement.

Impact  
(are we improving learning outcomes?)

Enter the evidence of impact of your actions on children’s 
learning against success criteria.

Next steps
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Progress notes
Improve 
practice and 
monitor impact

4
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Plan 
actions for 
improvement

3
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challenge of 
practice

2
Analyse 
and prioritise
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Learning Improvement Plan

Goal 2:

Challenge of practice: 

Actions NQS links Timeline Resources Responsibility

Success criteria
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Progress notes
Improve 
practice and 
monitor impact

4

Goal 2:

Meeting 
date

Implementation  
(are we doing what we said we would do?)

    
Enter your overall assessment of progress towards 
implementing actions for improvement.

Impact  
(are we improving learning outcomes?)

Enter the evidence of impact of your actions on children’s 
learning against success criteria.

Next steps
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise
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Learning Improvement Plan

Goal 3:

Challenge of practice: 

Actions NQS links Timeline Resources Responsibility

Success criteria
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Progress notes
Improve 
practice and 
monitor impact

4

Goal 3:

Meeting 
date

Implementation  
(are we doing what we said we would do?)

    
Enter your overall assessment of progress towards 
implementing actions for improvement.

Impact  
(are we improving learning outcomes?)

Enter the evidence of impact of your actions on children’s 
learning against success criteria.

Next steps



Page 18 of 22

NQS links Task Steps involved Timeline Responsibility Resourcing Completed

National Quality Framework responsibilities 
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Learning improvement goal 1:
What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?

Review and evaluate
5
Review 
and evaluate
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Review and evaluate
5
Review 
and evaluate

Learning improvement goal 2:
What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?
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Review and evaluate
5
Review 
and evaluate

Learning improvement goal 3:
What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?
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Approved by director/principal

Approved by governing council chairperson

Approved by education director 

Approvals


	Service name: Dunbar Terrace Kindergarten
	Service approval number: SE - 00010299
	Text2: Kaurna 
	Context: Service name: Dunbar Terrace Kindergarten         Service approval number          SE - 00010299
Dunbar Terrace Kindergarten                  
Primary contacts at service:         
Alexandra Scott
Chess Francis                  
Physical location of service and contact details : 38B Dunbar Terrace Suburb Glenelg East SA 5045         
Telephone         82953925         Fax         83767014         
Approved Provider           Nominated Supervisor           
Primary contact: Name - Alexandra Scott         
Telephone 82953925         Mobile         0403944368                           
Email         Alexandra.Scott620@schools.sa.edu.au         
Dunbar Terrace is a stand alone kindergarten. Our kindergarten is a Department for Education operated site. The centre has been an active and integral part of the Glenelg environs since 1953.
 
                           
	Statement of Philosophy: We take particular care in how we prepare the environment, thoughtful in our reflection and our observation of how children engage with and in the environment. We feel this sets the scene for children to be curious, wanting to explore and discover. Our reflective practise allows for us to be critical in what we see and together through discussion, observation and evidence of children's work and engagement we plan for the curriculum. We endeavour to provide a learning space in which deep level learning is fostered, children's exploratory drive is heightened and educators work closely with children to support and extend their learning. After much thinking and observation we came to the realisation that the provided environment promotes and respects children's sense of agency. We encourage children to be independent decision makers, using their interests or the interests of others to develop their thinking and their play. 
 
We believe transition points need to be fluid and respectful of children's engagement with practices that allow time for children to complete their work or enable them to prepare for a return to their focus at a future point. Our timetable allows for a long block of uninterrupted play. Our educators have time and opportunity to observe, react, scaffold and analyse learning for current and future learning. We believe strongly in the social aspect of play as the precursor for children to form connections and friendships and to engage independently and lead their own learning. This occurs when children have opportunities for socio-dramatic play and through this medium which is highly valued in the service children's oral language and vocabulary develop, their imagination becomes limitless, social cues are practised and learnt and children's wellbeing is enhanced.
 
We firstly acknowledge children's prior experiences through children themselves, from their learning story written by their parent and through formal and informal conversation with their family. The children are supported in a reflective process of learning, unpacking their thinking and in helping children analyse what they have discovered. We look at processes for learning including productive struggle and the acceptance of failure. We value the importance of children's learning dispositions and understand the correlation to learning and continue to embrace a change in the language we use with children Children's wellbeing is fundamental as children are supported to play and learn with educators who are “present”, promote self-awareness, practise mindfulness and support self-regulation. 
 
As a staff team we have an ongoing commitment to engage in professional development to challenge our assumptions about learning and teaching and critically reflect on our practise. Our current practise respects the importance of allowing time to deeply listen to children's experience, theories or wonderings and co-research their questions which is most often immediate to a child's request to facilitate their further learning. We see children moving through the environment freely and with confidence as they design their own games, using resources with creativity and imagination and seeking peers and educators collaborative input to move their ideas forward. The children are clearly the decision makers. The flexible and responsive nature of the educator is paramount. Through our current learning we are investigating the concept of children's timelines and how our planning for each child reflects this concept.
 
We believe in inviting families to share their skills, talents and passions and, in planning events which promote immediate and extended families to be involved, a strong sense of connectedness and community spirit is felt. An inclusive community respectful of diversity and difference allows children to learn more about themselves from the people around them. We believe that families should have every opportunity to engage with their children and openly welcome parents, caregivers and extended family to spend time with children on arrival. This enables staff to continue to develop close and meaningful relationships with both children and their significant adults. It affords an excellent opportunity for the reciprocal sharing of experience which value adds to our relationships, community connectedness and our curriculum planning.
	Quality area 1: Providing a quality program based on children's interests, learning needs and underpinned by the Early Years Learning Framework is the core purpose of our work at Dunbar Terrace Kindergarten. Ensuring holistic approaches guide our work with children in our community, we intentionally plan for a wide variety of engaging learning experiences - both indoors and outdoors  - through group and individual learning opportunities.
Our interest as a team has been on the development of a culture of thinking skills and dispositions. This has led to the staff focussing on analysing and documenting the learning process for the child. Data, in the form of daily observations, children's learning stories, children's interests, children's voice, parent feedback and educator reflections are used to determine the daily program. We follow through with children's ideas, sometimes planned and others spontaneous, to support their learning and these ideas are often infectious and attract others to the play and collaborative play is an outcome of this process. We have added the understanding and practice of making learning visible for the child and the family. This means educators engage in meaningful conversations with children allowing children time to think and share their ideas, to create a culture in which robust conversation is encouraged and each child's voice is valued.
This is supported by children being afforded a large block of uninterrupted play time on arrival to follow and develop their interests, to form connections and to collaborate with one another. This supports our belief in children developing autonomy and a sense of agency. This timetable supports families to engage with their children and creates time for families and educators to share information at the start of the day.
Families are invited to attend their first enrolment meeting within a small group. This allows families the opportunity to observe children at play, look at children's work, observe educator interactions and receive a deeper introduction to the curriculum. Families are given an information booklet and are asked to write a story about their child. We continue to work with all families to receive a family story as they are rich in information about the child and their family. This information is used in our conversations with families in Term 1. Families are offered the opportunity to visit again with their child for the remainder of the year. This is an opportunity for children and families to get to know us and a time to exchange information.
Children's learning is assessed on an ongoing basis and children have opportunities to feed into program planning and co-design learning with educators. All educators, including university students, record daily observations of children at play. Our planning is based on conversations with children and observations of their play individually and as a cohort. Discussions amongst educators are child focussed. Learning stories are written daily and is one tool to reflect on children's learning. This critical reflection determines the daily timetable and informs educators when adjustments needs to occur.
Children receive a learning book at the beginning of each year. They access their learning book throughout the day and share their books with their families on a regular basis. Learning books are a compilation of children's work, individual and group learning stories, the family's story, photographs and examples of children's literacy and numeracy understandings. The children's learning books are a very personal account of the child's learning experience at kindergarten. Staff audit the learning books regularly as they provide evidence of children's interests, thinking and their development. These threads become evident over time and build educator's capacity to connect with children about their individual learning journey. A Statement of Learning is written for each child and a copy sent to the child's school to share information on the child's learning and development at kindergarten. This assists with continuity of learning as children transition into school.
We inform families about the program using newsletters, whiteboard, email, displays of children's work with a focus on children's dialogue and thinking. Families borrow kits that focus on children exploring literacy tools and science investigations using the resources in the kit to experiment and create. These kits are available each day with the children driving the borrowing.
 
 
	Quality area 2: Our staff team makes the health and safety of children in our care a priority. We undertake regular safety checks, undertake risk assessments, ensuring our due diligence regarding Work Health Safety (WHS) is maintained and actively build children's knowledge of hygiene and safety practices. We work closely with families throughout the year to maximise children's health and well-being and are committed to implementing our Nutrition Policy. Upon enrolment at the kindergarten families receive verbal and written information on the Right Bite Strategy and the centre's Nutrition Policy. This information is reinforced throughout the year through newsletters and displays and through performers. We understand the connection of physical activity to all aspects of well-being and provide an environment in which children have opportunity for interesting, varied and challenging physical experiences including the climbing of trees. This experience is encouraged with staff supervision at all times and playground guidelines adhered to in relation to soft-fall provided to minimise risk. We undertake regular risk-benefit assessments with the children specific to risky play to ensure they understand the benefits and can minimise the risks.
First Aid qualifications (HLTAID004) are held by all staff and the first aid cabinet is monitored twice a term and restocked as necessary. If a child is involved in any incident, injury, trauma or illness the parent/caregiver of the child will be notified as soon as practicable, but no later than 24 hours after the occurrence. Details of any incident will be documented on the first aid log if minor, if medication was administered, first aid provided and any medical personnel contacted. An injury report is written if deemed serious requiring parent signature. The DfE Injury, Report, Management System (IRMS) is used for serious injuries requiring the attention of a Medical Practitioner or hospitalisation 
Staff communicate and collaborate at all times to ensure children are adequately supervised. This is done by observing and following the flow of the children to allow for children's interests and requests to be responded to. Educators are mindful of children choosing a balance between active and quiet experiences throughout the day.  
Transition points for children are kept to a minimum to allow for long blocks of time for children to engage in uninterrupted play. Lunch in this setting is organised for children to be in small groups and often outdoors, weather permitting, to allow children time to chat with one another, with the educators and to listen to stories. There are many experiences throughout the day in which children can share quiet times both indoor and outdoor. These experiences range from reading books, sensory exploration, threading and puzzles. Yoga is practised during formal and informal groups and weather permitting is a mindful experience amongst our beautiful garden. Weekly yoga teaching has been part of the curriculum over the past 4 years. The nest swing in particular affords the children the opportunity to relax with a friend and often the children or staff are in this place using this time for conversation and singing. If children are feeling tired during their day we set up a warm space on the children's lounge where children can rest and sleep in they need to. We are always mindful of this space being clean and hygienic by covering with clean bedding and is in line of sight by an educator at all times.
The garden has many mature trees which pose potential risks. Staff conduct a daily inspection of the trees and raise concerns immediately, a tree audit occurs each year through Department of Education to ensure children's safety. Staff conduct daily inspections of the outdoor environment for hazards, particularly the climbing equipment before the beginning of each session. The side gate is locked at 9.30am each day to limit access.
 Emergency Procedures are clearly displayed in the main playroom and exit doors are clearly labelled. Evacuation and Invacuation procedures are practiced termly with the children and procedures are clearly displayed visible to children, families, relief staff and contractors. In 2018 we contracted the services on an External provider, Verifire Services to re-develop existing Emergency Evacuation and Invacuation Procedures to meet the standards. These procedures are clearly displayed at 3 emergency exit points of the building and one in the main shed at the rear of the building. A review of our procedures is undertaken as a staff team following our termly practices to identify any areas for improvement in our safety procedures. Each term the Emergency Evacuation and Invacuation procedures are practised with the children and a review of the process is documented. All new staff, university students, work experience students, volunteers are inducted into the procedures. Families are informed of this practise as part of the centre's curriculum. The DfE Safety Task and Reporting system is updated throughout the year, with new or updated WHS guidelines reviewed with staff and appropriate modifications made as necessary. The centre undertook an audit of WHS with support from DfE to ensure compliance with updated policies and procedures in 2018.
Families receive a brochure at the beginning of each year on the `Keeping Safe: Child Protection Curriculum'. The Child Protection Curriculum (CPC) is systematically planned for through our intentional teaching times individually with children and formally within the group. Conversations with children occur regularly to support their understanding of the right to feel safe and in developing strategies they can employ when needed. Our staff team regularly meet to review the implementation of the curriculum. This information is included in the centre's Information pack for families at time of enrolment explaining the duty of care of educators as mandatory reporters.  Staff are aware of their obligations to report concerns about child safety to the relevant authorities.
 
	Quality area 3: Dunbar Terrace Kindergarten has a beautiful and extensive outdoor learning space. The children love the garden, they want to explore and are often observed using the natural elements and play spaces in the garden for their dramatic play. The natural resources in the garden are used daily for creative experiences, from natural rocks and timber logs used in sand and mud play, plants, herbs and flowers used with playdough and sensory experiences and with glue gun construction. This inviting environment allows children to discover the bird life and insect life that inhabits the garden, to enjoy quiet contemplation and to actively play. It is our garden that families and visitors will always comment on.
The outdoor learning environment provides both traditional garden elements mixed with natural play spaces, a creek bed and garden spaces that offer opportunities for children to be part of the growth cycle of edible food. The mature and magnificent trees allow for swings to hang from their branches and for children to climb. A risk assessment of tree climbing is available for families. This is an experience highly valued by the staff team with clear guidelines on how the experience is provided for and supported. An educator is present at all times when children are involved in this physical challenge to maintain safety and for children to feel supported and successful as they engage in this sometimes challenging learning experience.                                                                                                                                                                                                                         Educators continually reflect on play spaces in the outdoor learning environment and engage with a landscape designer to add and reinvigorate spaces that will attract and engage children. There is an embedded commitment by the staff team and the community in maintaining and adding to the outdoor learning environment to improve learning spaces. We ensure the environment is well maintained through a strong and long lasting relationship with both the gardener and the landscapes designer. Daily inspection of the garden and quarterly inspections highlight any maintenance issues that may arise and these are addressed in a timely way to maintain an outdoor learning space that is safe, functional, inspires a connection to nature and supports children's physical health and emotional wellbeing. 
In the indoor environment, staff carefully consider the aesthetics and create a sense of homeliness in providing a welcoming atmosphere for children and their families. 
The indoor and outdoor spaces are intentionally developed and altered to reflect and accommodate children's changing interests and learning over time.
The service takes an active role in caring for its environment by being present as children discover the wild life which inhabits the garden. It allows educators to converse with children and to involve them in the care of creatures and the birdlife in the garden. Our visit to the Kaurna Cultural centre has inspired educators to embed the culture of Aboriginal people and their strong connection and respect to land within our own kindy environment.
There is considered and thoughtful planning in creating learning spaces with numerous learning modes, sensory, active and passive opportunities for individual, paired and small group experiences. We understand the importance of sensory materials being available for the children to access and discover throughout the day, this is planned for in the curriculum weekly.
The environment suggests and encourages children to develop their sense of agency, the children are encouraged to make independent decisions about their learning and self-expression is valued, fostered and acknowledged.
We support children to become environmentally responsible through recycling, in the conservation of water, in being involved in regular clean-ups of the outdoor environment. Children are involved in the whole process of food production from preparation of the garden bed, planting, and continued watering until the produce is ready for consumption. Six fruit trees are planted in the garden and have matured enough so we can now collect their produce each year. This is a source of fascination and learning for the children especially in growing unfamiliar fruit like pomegranates. white mulberries and guavas.
We work with the children and families to reduce packaging in lunch boxes and in using reusable containers and have adopted the `No Landfill' mantra. We are committed to this as a continued priority in educating children on how they can take responsibility for waste and contribute to protecting the environment. We see families involved in this initiative with their child and with the service. This commitment also influences our decision making when new resources are purchased.
	Quality area 4: The educational team at Dunbar Terrace Kindergarten is committed to high quality intentional teaching. We value the cohesiveness and collaborative nature of the team, with the child at the centre of planning and practice. The staff team consists of a full-time Director and teacher, 0.4 Universal Access teacher, 0.6 Early Childhood Worker and 0.4 Early Childhood Worker. This current team has worked together for seven years with changes occurring in the Universal Access teaching position. We are a team which has worked together to create a culture of respect, trust and believes strongly in genuine involvement when engaging with children and their families.  We do this by sharing information daily with one another so all staff members feel informed and have the opportunity to reflect and contribute to the documentation process. The staff team document daily, reflecting on children's engagement and learning, speaking with families and seeking their input on our observations. This information is used weekly in the planning process to analyse learning outcomes and engagement for children within their family context. Planning is directly linked to and informed by our shared analyses and we believe this best supports children's involvement. Our commitment to intentional teaching is seen as the key to the success of a curriculum that values children's interests and promotes intellectual stretch and challenge. To support the part-time nature of the team, meetings occur every 3 weeks involving all educators to enable each member of the team to contribute and feel valued. Every Friday the staff team review the week and plan for ongoing learning. The Universal Access teacher feeds into planning every Thursday and via email. Each week the teachers are afforded time for documentation specific to individual children's portfolios with a focus on the Early Year's framework planning cycle. Performance development conversations with staff regularly occur informally and are scheduled formally twice a year using the Department for Education performance development template.  We are committed to advancing our knowledge and expertise by attending professional development which supports the cohort of children enrolled each year.
Children are divided into 2 groups.  Early Childhood Workers and the Universal Access teacher are allocated to one group to maintain continuity for children and families. This practise began in 2014 and we have seen the value for children, families and staff. This has allowed staff to develop relationships quicker, in getting to know each child in depth and in supporting families on an individual basis. There are two regular relief teachers and one regular relief early childhood worker to maintain continuity, familiarity and security for the children and their families. This practise has allowed for relief staff to form positive and respectful connections with children and their families and contribute to observations and the writing of learning stories that evidences children's learning. This continuity of educators supports the constancy for the staff team in enacting our philosophy and practise. Relief staff are invited and participate in professional training opportunities with the staff team. Staff: child ratios are maintained at all times and four days a week there are a total of four staff working together to ensure children are supported and extended in their learning and that children with additional needs have opportunities to engage in the learning program through individual and small group work, as well as develop and maintain positive relationships with their peers. The Australian Institute of Teaching and School Leadership (AITSL) Professional standards and the Early Childhood Code of Ethics guide our practice. We have a shared commitment as a team to support, challenge and learn from one another. The staff team have high expectations of themselves and those they work with. Reflective practice is embedded in the thinking culture of the team, with an emphasis on continuous improvement. We engage in critical dialogue to solve problems and refine practice. It is during these conversations that our thinking is challenged and our continued learning as educators is identified.
 Professional development which supports current learning is provided through research articles, attending professional learning as a team, working with the Early Childhood Leader and attending Partnership educator meetings. As a team we are passionate in providing experiences which are open-ended, have multiple level entry points and allow for children's curiosity and creativity to flourish. We work with children using a common language, individualising our conversations with children around their learning. This approach has taught us to listen more deeply and allow all children time to voice their thinking and draw conclusions about their learning. This has become a strength in the team. Professional training and development as a staff team is a priority and supports us to take on new initiatives, building the team's knowledge and practice. Every year the Department for Education Parent Opinion Survey indicates high client satisfaction, the educational program, relationships with children and partnerships with families identified as being very valued.
 
 
	Quality area 5: We endeavour as a team to provide an environment which demonstrates to children our love of learning and fosters their own. We share of ourselves, we are honest and reflective with children and value learning with and alongside them. Because of this children are enabled to feel confident in their decision making, in organising their play and for accepting responsibility for their learning. We provide opportunities that allow for educators to be involved in individual, paired, small group and whole group learning.
 
We believe strongly in supporting children to develop the dispositions for learning, including co-operation, resilience, persistence, confidence and organisation and we use `emotion face cards' to support the development of an emotional vocabulary and of self-regulation. These cards are displayed in a prominent position and are available for children to use and share with one another. We spend time with children using the principles of restorative practice to enable children to work positively and confidently through conflict for an effective resolution. 
 
We actively promote an environment which is safe and supportive so all children feel a sense of belonging, respect and being cared for. Through this practice we see children become confident and involved learners collaborating with one another in play which is sustained, authentic and meaningful. Children are observed sharing their thinking, their feelings and are proactive in the decision making process. This is embedded practice which has evolved over many years and allows children to develop social competencies, which in turn fosters cooperative and collaborative play. Socio-dramatic play is highly valued in this service and the environment is purposely set up to create vast opportunities for dramatic play to flourish. We understand that socio-dramatic play is the foundation of relationships, dispositions and literacy learning.
 
Staff dedicate time to read each child's learning story, written by their family, at the beginning of the year. This is the fourth year of this tradition at Dunbar Terrace and we find these stories allow staff to get to know the children, the family in which they live, their interests and capabilities, giving us a strong starting point for our conversations with each child. Before they arrive we already know a little about them and further build our knowledge of them, as individuals, in the kindergarten context.
 
A strength of our practice is in conveying to children our belief in them and we do this through the above strategies to create a community of learners, in which children's agency and voice are prioritised. We support children in helping them develop their own strategies to engage with confidence and thoughtfulness. This begins at the time of enrolment as we welcome families to visit with their child to `stay and play'. We encourage families to stay whilst children become familiar with the environment and begin to develop relationships with staff to ensure the smoothest transition possible into kindergarten for the following year.
 
The flexibility and the responsiveness of the staff team allow for children's interests to be followed and this in turn builds strong, genuine relationships between the child and the educator. This is when we see children being empowered, feeling safe and supported to accept and thrive on challenge. The work of Carol Dweck around growth mindsets has been an adopted approach of language with the children for the last six years. 
 
 
 
	Quality area 6: Developing strong partnerships with families is a priority for the Dunbar Terrace Kindergarten team. Ensuring each family is welcomed to the centre, from first contact, is an important part of our work in beginning the relationship with families. Staff take time to share with parents either by email, phone conversation or with visits on the kindergarten's enrolment process so families feel welcomed and informed.
After critical reflection as a team in 2016, we introduced additional components to our enrolment and orientation process for the child and their family and we acknowledge the great benefits this more personalised approach has had. We engage with families at the very beginning by firstly asking them to share information about their child by writing a story about their child. Staff value these stories as the information provided in the stories allows us to begin our conversations with the child. Time is set aside for each family to be enrolled in a relaxed manner in which families are observing practice and their child has the opportunity to meet staff and play in the kindergarten environment. Parents are afforded time at the beginning of the year to feel confident and comfortable in minimising separation anxiety. 
This year we have continued our communication with families through email every week, this has served our community very well, particularly in the COVID-19 context. Feedback from families indicates a feeling of connection to the centre, the curriculum and in feeling informed about their child's learning.
We encourage family involvement in the curriculum by informing families, email being the most preferred mode. Additionally ways we communicate with families is through the weekly whiteboard, newsletters and in using strategies such as children's learning books, literacy kits which change according to children's interests and homework sheets to build the home to preschool partnership. 
At the beginning of each year children receive a Little Big Book Club pack and packs are distributed to families with toddlers in the community.
Parents are observed reading the whiteboard and use email daily as a form of communication to comment on the curriculum, their child's learning and in sharing photographs of learning at home. Learning for the child is seen as a collaborative effort between preschool and home. Each year we undertake an initiative to connect families to the children's learning, this year it is a `mystery object' table. Our family feedback strongly indicates that when educators have conversations with families they feel valued and very much a part of the service.
Over the last three years we have begun documenting the number and frequency of our conversations with families as we do not want to miss opportunities to engage and share with all families. These opportunities to talk with families support us in getting to know our families and connect families with community services and resources to support their parenting role. A parent/family display of community health and recreational contacts is available for families. Our work with local community involves ongoing relationships with the Glenelg Council Library, police, fire and ambulance service, walking to the local butcher and local reserves and enjoying walks through the neighbourhood observing the change of seasons.
Ongoing feedback shapes the future planning of the educational program that the kindergarten offers. Over the last few year's staff have sought to receive feedback from families in a more personal approach, as working in partnership with families influences the decision making on the curriculum and children's learning.  
We are mindful of supporting families to connect with each other, building a sense of connectedness and community spirit by providing numerous family events which bring families together. This includes family nights, V.I.P days, family picnics, excursions and families volunteering to share their talents and passion. We begin each year with a Family Evening picnic and are entertained by `Wobbles the Clown'. All of the kindergarten's fundraising events are designed for family involvement and this practice has continued throughout the last ten years. Six events each year are held with the intent of enabling families to connect with one another without any form of fundraising. We are responsive to community needs and arrange for professionals to speak with the parent group as requested.
Traditionally Dunbar Terrace Kindergarten begins the year with a well-attended Annual General meeting which supports the establishment of a committed group of parents/caregivers volunteering for Governing council. Governing Council contributes to the decision making process and governance of the centre. In 2019 the chair of Governing council, first time parent and member of a Governing council filled her role with dedication and commitment in engaging families in the decision making of the centre and in successfully bringing the community together on many occasions. As a service we value the strong connections we have made with all local feeder schools and understand our role in supporting the continuity of learning from kindergarten to school. This occurs through developing and maintaining connection through local DfE Partnership, in sharing information, inviting teachers from local schools to spend time in the kindergarten setting and equally for kindergarten educators to visit the school setting. This practise in building continuity of learning for children across settings is shared with families
 
	Quality area 7: The AITSL professional guidelines for teachers and the ECA Code of Ethics shape our work with the children, with one another and the community. The staff team at Dunbar Terrace Kindergarten commit to leading a curriculum that influences the learning and development of each child and believe in a philosophy which places the child and its family at the centre of the decision making. We value and respect the information we receive from families/caregivers and interweave this knowledge into the planning cycle for each child. Our intention is to deliver a curriculum which is personalised for each child, valuing their interests, their passions and their previous learning. This can only be achieved through working closely with each family, making it possible for families to feed their ideas, interests, skills and their professional knowledge into the curriculum.
The Preschool Quality Improvement plan influences the work with the community and sets the vision for the kindergarten. The kindergarten's Statement of Philosophy is firstly shared with families at the first enrolment meeting, followed by the Annual General meeting and then emailed to families for their personal input. At the first Governing Council meeting the centre's Statement of Philosophy is on the agenda as an opportunity to create dialogue about our core beliefs on how children learn, the influence of the learning environment, the investment of the staff team in building positive and dynamic relationships with children and the involvement of families.
 Governing Council together with the Director develop and approve policies, the financial budget is monitored and reviewed, decisions for improvement are worked through together and expert advice supports the decision making. We are committed to a cycle of improvement both in facilities and resources and this occurs yearly.
The staff team at Dunbar Terrace Kindergarten are strong advocates for Early Childhood education and are clear in their roles and responsibilities individually and as a team. At the beginning of each term roles and responsibilities of the staff team are reviewed to support the team's ongoing cohesiveness and identify professional learning and development opportunities that supports each staff member fulfil their role. This clarity of purpose and a shared commitment in improving learning outcomes for children supports shared decision making. Staff meetings are an exchange of information in which children's learning is prioritised. Professional leaning as a team is highly valued and every opportunity to share in professional development as a team influences the delivery of the curriculum and in adopting and embedding high impact teaching strategies Each staff member is encouraged to firstly identify professional development which supports their ongoing learning with the intent of improving learning outcomes for children. This is an effective strategy in upskilling staff in their intentionality in their teaching practise and in building confidence and expertise.
Self-review processes enable critical reflection of the actions and the success criteria outlined in the goals of the Preschool Quality Improvement plan. Self-review is a constant in our daily conversations amongst the staff team and documented in the centre's planning book daily. At the end of each term a review of the curriculum, children's learning and family partnerships are discussed with the team with an honest appraisal of achievements, strengths in the delivery of the curriculum and gaps identified in moving forward.  Reflective practise and making children's learning visible is high on the agenda with the staff team. This is achieved through prioritising the exchange of information about children's learning at staff meetings and the end of each day. A visual display of the fortnightly curriculum with links to the learning outcomes of the Early Year's Framework and the Preschool Literacy and Numeracy Indicators is available for families and is inclusive of children's work, dialogue and photographs. Families are observed reading this display on a regular basis.
Performance Development meetings are scheduled twice yearly with written feedback for each staff member. These meetings are valued by staff and enables each staff member to celebrate their achievements and refine their roles to have the highest impact on children's learning and development.
The kindergarten director highly values the commitment of educators working with each cohort of children and is committed in working closely with the staff team. The concept of a leaderful community enables staff to enrich the curriculum through their particular areas of interest and expertise and to take responsibility to enable children's learning through these talents.
Effective risk management systems are in place to ensure safe operation of the site. A Work, Health and Safety folder is available for all members of the team and the Department for Education STAR Reporting system is used to maintain the safe operation of the centre, maintenance of the building and the facilities. A display in the office is available for all members of the team including relief staff and volunteers on the process of identifying hazards, reporting injuries, and the right to work in a safe and healthy environment. There are clear processes and measures to ensure hazards with potential high risk consequences are removed. The Injury, Reporting and Management System (IRMS) is used to report injuries or incidents that may occur at the site in a timely manner. The centre employs a financial manager who works closely with the Director and members of Governing council to ensure effective and sound financial management practises are adhered to. An independent financial audit is conducted annually and an audit report provided to the Department for Education and the centre's Governing Council for approval.
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