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We acknowledge the 
people as the traditional custodians of the lands and waters where 
our centre is located and recognise their continuing connection to 
country. We pay our respects to Elders past and present, and extend 
that respect to all Aboriginal peoples. 
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Statement of Philosophy

Context
Enter your site philosophy in the box below, or alternatively attach as 
an additional document via the Comment option under the Tools tab
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Quality Area 1: Educational Program and Practice

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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Quality Area 2: Children’s Health and Safety 

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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Quality Area 3: Physical Environment

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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5
Review 
and evaluate

Quality Area 4: Staffing Arrangements

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community
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5
Review 
and evaluate

Quality Area 5: Relationships with Children

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community
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5
Review 
and evaluate

Quality Area 6: Collaborative Partnerships with Families and Communities

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community
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5
Review 
and evaluate

Quality Area 7: Governance and Leadership

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community



Includes:

• Learning Improvement goals

• National Quality Framework priorities

How to complete this template
• Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will

provide support.

• Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.

• Email this plan (steps 1 – 3) to your education director.

• Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.

• Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.

• Complete step 5 (Review and Evaluate) in term 4 of each year.

• Your complete quality improvement plan should be reviewed and updated in term 4 each year.

For further information and advice contact your local education team.
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Quality Improvement Plan for 



Challenge of practice: 

Actions NQS links Timeline Resources Responsibility

Success criteria
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1Learning Improvement Plan
Goal 1:
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1Learning Improvement Plan
Goal 2:

Challenge of practice: 

Actions NQS links Timeline Resources Responsibility

Success criteria
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice
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and prioritise

1Learning Improvement Plan
Goal 3:

Challenge of practice: 

Actions NQS links Timeline Resources Responsibility

Success criteria
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Priority NQS links Key steps Timeline Resources Responsibility

National Quality Framework priorities 
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Approvals

Approved by director/principal

Name

Date

Name

Date

Approved by governing council chairperson

Name

Date

Approved by education director 


	Service approval number: SE- 00010325
	Service Context: Elsie Ey Children's Centre (EECC) continues to provide children with an authentic and unique social setting for their preschool learning experience. We are a not-for-profit organisation offering a DE play-based preschool program through the implementation of the "Belonging, Being and Becoming: The Early Years Learning Framework for Australia" document. EECC offers an Inclusive Preschool Program (IPP) that enables children with complex health and learning needs to access the general preschool program with modified learning plans and intensive support. Fostering an understanding and appreciation of social diversity is a key component in our learning community.  Being a Children's Centre we have an added advantage of being able to access the skills and knowledge of our Community Development Coordinator, Family Practitioner, Occupational Therapist and Speech pathologist in working in partnerships with children and families.  We also frequently liaise with the Student Support Services team to broaden the multiple perspectives included in planning for children.           
        As per DE guidelines, children are able to access 30 hours of preschool per fortnight.  Families are offered a choice of two attendance patterns to meet the 30 hour entitlement. The attendance patterns for 2021 will be Monday/Tuesday and alternate Wednesday mornings or Thursday/Friday and alternate Wednesday mornings.  Families are able to choose the attendance pattern that best suits their needs during the initial enrolment process. Set attendance patterns ensure children experience consistency with both peers and educators, enabling them to develop meaningful and rewarding relationships while facilitating the continuity of their learning.
         Our program heavily values exploring our local community, both with the adjoining primary school and the surrounding nature trails and reserves.  These spaces are integral parts of our intentional planning and are environments in which children are supported to extend their capabilities, risk taking, social engagement and transfer learning to settings beyond the preschool grounds.  In 2022 we aim to extend this community engagement to businesses in the main street of Gawler, including accessing them using the public bus service that runs between the preschool and the main street.
        100% of educators at the Centre were involved in termly QIP tracking reflections and our 2021 site review meeting in term 4.  We use an extensive range of data sets to help  determine areas of need within our preschool community.  These include behaviour logs, statements of learning, educator observation and documentation, support funding allocation and extensive needs adjustment requests, referrals we assisted to external external agencies, CaFHS reports, formal and informal data from the adjoining Hewett Primary Schools, AEDC results, family and  community information and the NQS self-reflection tool.  
          In 2022 we will continue to prioritise the development of children listening and responding, a key component or oral language development underpinning long-term literacy success.  In our 2021 pQIP review, we reflected on our Partnership's expectation of focus on children's phonological awareness and shaped our site phonological awareness implementation process.  Together these will form our first pQIP goal for 2022.
         Review of 2021 data regarding our focus on regulation showed Interoception as being a key focus for only a select number of children.  Across our cohorts, an understanding of being ready  learn, zones of regulation, and identification of strategies for individual and groups of children to identify and moderate their regulation (not always interoception based) was noted.  Learning in these areas will be prioritised for our second goal in 2022.

	PriorityRow1: Continue to refine the teaching and planning cycle, using critical reflection as a key driver, started in 2021
	NQS linksRow1: 1.3.1, 1.3.2, 1.3.3, 1.1.2, 1.2.1, 1.2.2, 1.2.3.
	TimelineRow1: From week 1, term1
	ResourcesRow1: EYLF
Examples of planning cycle templates

	ResponsibilityRow1: All educators
	TimelineRow2: Termly
	ResourcesRow2: Funding for bi-termly planning meetings ECWs to attend (included in goal funding)

	ResponsibilityRow2: Director to organise
All educators

	PriorityRow2: Implement the Educational Program format drafted in 2021
	NQS linksRow2: 1.3.1, 1.3.2, 1.3.3, 1.1.2, 1.2.1, 1.2.2, 1.2.3.
	TimelineRow3: By mid- term 1,
On-going

	ResourcesRow3: Stationary resources
	ResponsibilityRow3: Teachers to lead
All educators to recognise them as working documents

	TimelineRow4: Term 1 
	ResourcesRow4: 

	ResponsibilityRow4: All educators
	TimelineRow5: On-going
	ResourcesRow5: 
	ResponsibilityRow5: All educators
	NQS linksRow3: 6.2.2, 6.1.1, 6.1.2, 6.2.3, 1.3.3, 
	TimelineRow6: 
	ResourcesRow6: 

	ResponsibilityRow6: 
	TimelineRow7: Term 1
	ResourcesRow7: Programming book
	ResponsibilityRow7: All educators
	TimelineRow8: Term 2
	Upload School Logo Here: 
	Quality Area 1: Educational Program and Practice: A key strength of our program is a daily routine that offers extended periods of uninterrupted play and limited transition points.  This allows children to not only initiate spontaneous interests and play themes, but to then deeply engage in them at length or return to them periodically throughout each session.  Routines are organised and supported through auditory and visual prompts for all children and individual approaches are implemented for children needing additional assistance.  Our Inclusive Preschool Program offers unique advantages to our educational program and the learning and development of each child.  Not only are children with complex health and developmental needs supported to interact with typically developing peers, children in our mainstream program are afforded the flexibility of moving between programs/spaces at times when it benefits their learning and engagement also.  This is just one way in which each child's needs are met through our responsive and flexible educational program.  
All children are encouraged to be problem solvers and active decision makers in their own learning.  Children are involved in setting up the environment and in making changes to resources and play themes throughout the day.  Educators support all children to research and hypothesise through the use of investigations that can take on active experimentation, questioning of others and seeking external knowledge through books, information technologies and experts in our community.  A highly valued part of our program is our regular nature reserve walks in which children are supported to transfer their learning into an environment that provides increased risk, novel resources and increased need for self-regulation and independence.  Intentionally planning for the development of children's well-being is clearly evident in the way children are supported to experience success in this environment.
We have prioritised the value of multiple perspectives and collaborative discussions in our data collection. 
 Continuous reflection on how to most efficiently obtain information of what children know, understand and can do has led to consultation with families, children, educators, student support service professionals and external agencies where invested.  Daily and weekly reflection on the environment, individual/groups of children and educator practice, drives the quality of the educational program on offer.   Additional termly meetings attended by all educators, the director and other centre professionals are held to reflect, plan and program for both groups and individual children on a deeper level for an extended period of time.  Here the emphasis is  on consolidating planning cycles through in depth educational evaluations of the preschool program and measuring potential learning versus the actual learning that has occurred.  
The current educational program is on display for parents and past programs are collated in programming floor books available each session to children and their families.  Families are encouraged to comment on and contribute to the program content and communication strategies are in place to provide them with individualised informative information sharing centered around each child and their learning, as well as the learning of the group as a whole.  Finding ways to share our program with families who do not access the centre is a continual area of improvement and discussion.
	Quality Area 2: Children’s Health and Safety: Children's health and physical activity is supported through continuous reflection on the functional need of children's behaviours and making accommodations in the environment and educational program to match these needs.  From eating, drinking, toileting, sensory regulation and medical needs, children's eventual independent identification and understanding of their health and safety is a high priority.  Continual scaffolding occurs through educator critical reflection, collaborative discussions and programmed intentional teaching strategies.  Some of these embedded strategies include role modelling, providing language for children to describe their needs, recognising opportunities for authentic conversations with children, reinforcing successive approximations for children's increasing independence and seeking guidance from Occupational Therapists and other health professionals to ensure our practices reflect current research.  
After reflections on behaviour concerns during our group lunches, and on minimising the amount of daily transitions that interrupt engaged play, in 2019 we implemented 'rolling lunches' for children by having a set lunch period where children were able to stop their play, enter the lunch room and remain in there for as long or as little amount of time as they felt necessary.  Our intentions were to allow children to identify and act upon their feelings of hunger, self-determine an appropriate time for them to pause their play and eat and choose peers they want to eat with.  This process also allows for a smoother, staggered transition of children back into the play environment.  The continuous slow flow of small numbers of  children entering the lunch room, and then returning to the play space, is less disruptive to those engaged in their play.
Areas for rest and relaxation are prioritised and available to children throughout the day.  Some children still require a sleep period during their attendance times and this is catered for following our safe sleeping in preschool policy.
Family input on children's health and safety needs is well embedded from the early stages of enrolment (completing health support agreements, safety risk management forms and toileting learning plans and arranging training meetings with external providers children are accessing prior to them starting preschool).  This continues throughout the year with periodic reviews of our practices and procedures for both individual and whole groups of children as well as by supporting families through newsletter articles, informal conversations and referrals to external agencies should the needs of children be beyond the scope of our educational program.
The general safety of children is embedded into our program through expected daily environment and equipment checks, formal and ongoing risk assessments on equipment and experiences and critical reflection on noted injuries and incidents.   Children are also supported to develop habit of assessing risks in their play and environment.  Wider sources to ensure both immediate and ongoing safety of children and their families comes from the support available by our Family Practitioner and Community Development Coordinator.  Families are able to access these services confidentially and independent of the preschool, or as a part of a holistic and collaborative team support network.
	Quality Area 3: Physical Environment: We engage in continuous critical reflection on the physical environment during daily sessions, site meetings, and long-term larger scale redevelopment needs.  Three years of consultation with children, families, educators, Department policy and guidelines, multiple contractors and emerging research on the benefits of nature play, has led to the Governing Council approving a substantial outdoor learning environment redevelopment in 2020  Even during the physical construction of the project there has been continual reflection on works and changes made mid-operation to ensure the best possible end result.  A heavy emphasis has been placed on inclusion and ensuring all children enrolled in the Centre can access every area of the outdoor environment, and that there is a balance between children accessing rigorous physical activity and areas for quiet rest and relaxation.  
The same embedded consultation process sees families initiate smaller environmental changes and planning of the day-to-day use of the available space.  Governing Council reflection on the daily drop-off and pick-up routine in 2018 led to the relocation of the children's bag storage area in 2019 to enhance easier access to the inside play space and to facilitate more efficient organisation of children's belongings at the end of the day.  The community has also been heavily involved in fundraising for identified items of need, such as new disability strollers, to ensure all children have safe access to both the preschool grounds and external environments we visit.
Children's interests drive what resources are available each session and areas are adjusted throughout each session to follow the emerging needs and interests of the children. 


	Quality Area 4: Staffing Arrangements: Our centre has a mix of part-time and full-time educators.  A set team of educators is assigned to each of our child attendance patterns so that the educational team remains consistent.  Relief staff are kept as consistent as possible also, primarily by utilising part-time educators to back-fill across the week where necessary, and using regular external relievers who are familiar with the site.
Educators are assigned to attendance groups in a way that balances experience, skill sets, professional development training and personalities to ensure there is an educator `fit' for every child.  Educators work across both our mainstream and Inclusive Preschool Programs and are responsive to every child regardless of the program they are enrolled.  As of December 2021, all staff are double vaccinated  for COVID-19 as mandated by the Department for education.
Critical reflection on the allocation of children to a primary educator within each attendance group, and some challenges this has raised in the past, has led us to this year trial a `natural group formation' phase at the beginning of the year.  For the first 2-3 weeks of term one, interactions of all educators with all children has allowed: children to select a teacher they are naturally drawn to, educators to observe relationships between children and how these may or may not enhance children's learning and development in small group settings, and match educator skill set with the emerging needs of the children.  Family requests for their child's assigned teacher are also considered, especially those of returning families who have long standing relationships with particular educators.
Being a Children's Centre we have the added benefit of access to the skills and knowledge of a community Development Coordinator and a Family Practitioner.  Both educators and families are able to be linked into these services either via the preschool or independently.  Families do not need to have children enrolled in the preschool to access these services.
 
 
	Quality Area 5: Relationships with Children: Relationships with children are a core strength of Elsie Ey Children's Centre and underpin all areas of our educational program and facility.  Our philosophy highly advocates that relationships are the key to learning and development, and they remain a primary focus for this reason.  Gaining an understanding of children begins with the enrolment process both with formal documentation and with our `all about me sheet' which gives educators a starting point for connections and conversations with children in order to build security, confidence and inclusion.  Family and community consultation is particularly valued here for children who are non-verbal, and who present with complex developmental and/or health care needs.  Continued consistent communication with families throughout the year allows educators to continue to understand and strengthen their connections with each child.  Educators continually reflect on children's connections to educators and work together to identify children who may be missing a connection with adults or peers whilst at preschool, or who have difficulty engaging in the learning environment.  Data sets are used as formative assessments of children's needs in this area.  For example, speech and language screeners can help identify children who may be lacking the skills to verbally initiate interactions versus the Yakka Tracker which may identify children who are reluctant to engage in conversation (but have the language ability to do so).  This information is used by educators to inform individual programs for children's relationship development through targeted interventions or formal support options (such as speech programs).  Relationships are also strengthened through routines and interactions that promote dignity and respect (eg nappy changing procedures, changing of clothes), and that promote the UN convention of the rights of the child.  Families are encouraged to provide insight into their child's relationships with educators and we value the importance and relevance of conversations that happen at home around this topic.  As mentioned in Quality Area 4, we are using a period of 'natural group formation' to allocate primary care-giving teachers based largely on the early formation of relationships between educators and children.
Educators foster children's ability to maintain relationships through first supporting them to recognise their own emotions and triggers, and to then develop and practice strategies to foster emotional self-regulation.  Staff promote the preservation of relationships by using dialogic pedagogy to support children in articulating and working through challenges.   With input from peers, problem solving in collaborative ways, educator modelling, social stories and opportunities to replay social conflict, educators support children to repair, preserve and extend relationships.   Children with additional needs have opportunities, and are supported in appropriate ways, to engage with typically developing peers.

	Quality Area 6: Collaborative Partnerships with Families and Communities: Relationships with families begin with enrolment enquiries, often years before their child begins preschool.  Families are involved in a small group parent information session during their child's  orientation visit with other families from their child's attendance group.  Family educational priorities, beliefs and practices are respected and supported as much as possible including incorporating dietary restrictions, religious beliefs and goals for their child's preschool year.  Educators value daily informal chats with families as well as planning for formal conversations at designated times throughout the learning cycles.  Educators also seek information on, and utilise, family qualifications, skills and interests to compliment, extend and enrich the educational program.  For example, parents employed with emergency services frequently organise site visits to add depth to the Child Protection Curriculum learning around trust networks.
There are multiple avenues of communication available across the site from phone calls, email, notice boards, pigeon holes, verbal conversations and newsletters.  Families are encouraged to suggest alternative communication avenues if they are unable to frequent the centre in person and, due to a high number of children transitioning to child care or the school OSHC, email is now our main source of communicating important documents.  Children's access, inclusion and participation in the program is heavily facilitated by partnerships with families, student support service personnel, external service providers, families, DHS and Allied Health staff.
We liaise heavily with the childcare facility behind the preschool.  Each year, 30-40% of our enrolled children are brought too and from preschool by the childcare staff.  Families sign consents for sharing of information  between preschool and childcare and staff at the service are able to provide valuable information both during the enrolment process and throughout the year.  A smaller percentage of children attend the primary school OSHC with the same liaison between preschool and staff in that setting.  Where necessary, for children with focussed learning plans, meetings between families, preschool, childcare/OSHC and Department for Education support services are held termly.
We have ongoing collaboration with the adjoining Hewett Primary School at both a leadership level, and everyday level, regarding management, joint training opportunities, sharing of space and resources, transition plans, addressing challenges at the site, joint assemblies for special events and everyday interactions with teachers and administration staff across both sites.  A growing number of Indigenous enrolments is providing access to our growth and understanding of the role our centre plays in the life of Indigenous learners.  In 2021, the Aboriginal Community Engagement Officer from the primary school worked with each preschool session once per week to explore and share elements of Culture.  Changes have been implemented on a small scale (such as changing `parents/caregivers' to `families' on correspondence, Indigenous music used during transition/resting periods) and larger scales such as the planning of regular excursions this year to the main street of Gawler to visit various community resources, and the nature walk area behind the preschool.
2022 sees our first dedicated community hub on-site being established due to negotiations with Hewett Primary School to obtain space in the building where our DHS and Allied Health staff practice.  This will allow parenting and community groups to be run on-site, strengthening community awareness of Elsie Ey as a Children's Centre in the Hewett Community.
	Quality Area 7: Governance and Leadership: The Governing Council membership remains strong.  These representatives are a driving force in our improvement cycle and family connections to both the preschool, adjoining primary school and wider community.  Governing Council have been actively involved in recent site projects such as the outdoor learning environment design and approval, in instigating the change of session hours being trialled in 2020, and in challenging policies such as increasing the exclusion period for some illnesses from 24 to 48 hours.  Parents from both our mainstream and Inclusive Preschool Programs are represented and some membership continuity is seen with parents of Aboriginal or Gaurdianship children (who can start preschool at 3 years of age) remaining on the Council for multiple years.
Our team of educators come with a wide range of teaching experience. The Director works closely with lead teachers in mentoring early career teachers and new ancillary educators.  In 2021 our HAT teacher re-certified and our permanent teacher began her lead teacher qualification application process. Centre leadership works to identify educator strengths and interests and to guide professional development accordingly.  A prime example of this is the training of a key speech and language support worker during 2019 who has been supported to develop centre guidelines for speech and language assessment and the on site delivery of speech programs.  Continual monitoring of child progress and family involvement in delivering the program are key areas of critical reflection and quality assurance.  Key relationships are formed with Student Support Services professionals and Children's Centre DHS and Allied Health staff to lead professional development in line with the current cohort of enrolled children.  An example of such training is our 2020 involvement in an Oral Language Project run by the department Speech Pathologist.  This program will see all educators receive 1:1 training around strategies to plan, identify and implement opportunities to enhance children's oral language development, particularly that of phonological awareness.
Up-skilling all educators in areas to support our Inclusive Preschool Program children are a key focus from understanding health care plans, through to implementing AAC programs and devices.
	PriorityRow3: Improve parent and family engagement in the learning program and documentation
	TimelineRow9: Term 2
	ResourcesRow8: 
	ResourcesRow9: EMS Frog?
Email
Community Facebook Page?

	ResponsibilityRow8: All educators
	ResponsibilityRow9: Teachers
	KeyStepsRow1: Focus on daily critical reflection in action, on action and for action
	KeyStepsRow2: 2 x termly team meetings for long-term learning intents and grouping of children.
	KeyStepsRow3: Development of programming book and reflection folder to be used to inform planning cycles including recording programming inclusion for every child
	KeyStepsRow4: Collaboratively discuss format and modify as needed
	KeyStepsRow5: Implement inclusion of past programs into programming book, include child's voice and family perspectives
	KeyStepsRow6: 
	KeyStepsrow7: Make parents aware of programming book and consider physical accessibility.
	KeyStepsRow8: Encourage/guide families to contribute thoughts/ideas/reflections directly in to the programming book
	KeyStepsRow9: Develop a system for family inclusion in programming and documentation for families who do not physically attend the centre
	Learning improvement plan goal 1: 
     Children will increasingly listen and respond to sounds and patterns in speech, stories and rhymes in context
	Goal 1 Challenge of practice: If we have a whole site focus on documenting and analysing children's communicative abilities, then we can program for experiences that will facilitate an increase in children listening and responding to sounds and patterns in speech, stories and rhymes in context.
	Goal 1 Action 1: Critical reflection on Yakka Tracker Audit Tool, RoCC used to plan for individuals and groups of children.  
	Goal 1 Action 2: Educators will intentionally incorporate dialogic reading into daily routines and experiences following from Talk, Play, Read professional development
	Goal 1 Action 3: Sharing information with families on the development of oral language and phonological awareness.
	Goal 1 Action 4: Educators will implement the site phonological awareness agreement consolidated in 2021
	Goal 1 NQS links 1: 1.1.1,   1.1.2,  1.2.1, 1.2.2, 1.3.2, 3.2.1
	Goal 1 NQS links 2: 1.1.1, 1.2.2, 1.1.2, 1.1.3, 1.2.1
	Goal 1 NQS links 3: 1.2.1,  1.3.3, 1.1.1
	Goal 1 NQS links 4: 1.1.2, 1.1.3,  1.2.1, 1.2.2, 1.3.1, 1.3.2, 1.1.1
	Goal 1 Timeline 1: T1 - Baseline screening
T2 - SSTEW scales/ critical reflection and intentional programming
T3 - Re-screen and adjust program intents

	Goal 1 Timeline 2: T1 - PD on dialogic reading
T2 - Intentional planning around DL experiences for individual and groups  of children
	Goal 1 Timeline 3: T1 - oral language information
T2 - Dialogic reading information
T3  - phonological awareness information
	Goal 1 Timeline 4: T1 - Baseline PASM data
T2 - Intentional planning regarding PA intervention and exposure
T3 - (Beginning) re-screen  and use data to inform T3 planning
	Goal 1 Resources 1: Talking tiles
iPads and AAC apps
Stew scales
Yakka Tracker tool
5 minute observation template
	Goal 1 Resources 2: ACEO Hewett Primary
Talk, Play, Read modules
Literacy guidebook

	Goal 1 Resources 3: Newsletters
Parent Conversations (formal and informal)
Centre displays
Site SP        FROG platform?
	Goal 1 Resources 4: PASM
Site phonological awareness process
Literacy guidebook
	Goal 1 Responsibility 1: Director - resource attainment and upskilling of educators
Teachers to lead collaborative analysis/discussions  regarding screening and programming
	Goal 1 Responsibility 2: Educational leaders to facilitate
All educators to participate
	Goal 1 Responsibility 3: Teachers (newsletter/ parent conversations)
All educators through interactions with parents.
Children's Centre AH staff with families enrolled in groups.
	Goal 1 Responsibility 4: All educators to be familiar with the agreement.
Teachers to delegate screening responsibilities
	Goal 1 Success Criteria: Documentation will show evidence of children: 
- Engaging in dialogic reading experiences
- Engaging in play with words and sounds including singing and chanting rhymes, jingles and songs throughout routine activities and in play 
- Increasing their communicative abilities
- Developing an increasing awareness and identification of phonemes, rhyme and syllables
	Goal 2 Action 2: Professional Development:
SMART training
Zones of Regulation
	Goal 2 Action 3: Sharing of information with families to increase awareness of regulation, positive behaviour support, and view of children as learners.  To be done at both a general level and for specific individual children as needed.
	Goal 2 Action 4: Intentional teaching of zones of regulation and supporting strategies for individuals and groups of children.
	Goal 2 Timeline 2: Ongoing training by SSS and PBS  presenter throughout year, collaboratively agree on main focus points after each training
	Goal 2 Timeline 3: T1 - regulation
T2 - PBS
T3 - TBA


	Goal 2 Timeline 4: T1 - Decide  on order of implementation/ explicit teaching of ZoR.


	Goal 2 Resources 2: SMART - Claire Morichaud-Shields

PBS (Hewett Primary contact)

PFD term 1?
	Goal 2 Resources 3: Newsletters
Handouts (OT collaboration)



	Goal 2 Resources 4: Ready to learn resources, training info from PD.  

Visual displays

	Goal 2 Responsibility 2: Director to organise PD provider
Lead teachers to oversee  agreed  actions


	Goal 2 Responsibility 3: Director 
AH OT
Educators for individual children


	Goal 2 Responsibility 4: Lead teachers to oversee  implementation for specific groups



	Learning improvement plan goal 2: 
Children will increase their capacity to engage positively in the preschool environment.
	Goal 2 Challenge of practice: If we develop children’s awareness of their readiness to learn, including developing strategies to support their regulation, then children will be able to engage positively in the preschool environment.
	Goal 2 Action 1: Develop children's identities as learners through whole site common language and intentional teaching
	Goal 2 NQS links 1: 1.1.2
1.1.1
1.2.1
1.2.3
1.3.2
	Goal 2 Timeline 1: T1- Define terms and common language.  Plan implementation
T2 - Include language/child's  voice in planning cycles
T3 - Share child identified learning with families (reporting and assessment agreement)

	Goal 2 Resources 1: Readings for PD ***




	Goal 2 Responsibility 1: Whole staff collaboration




	Goal 2 Success Criteria: In analysis of pedagogical documentation we will see children: 
- Increasingly recognise and communicate their zone of regulation and, with lessening support, access regulatory strategies 
- Positively explore and engage with social and physical environments through relationships and play 
- Increasingly attend to, and manage, daily routines and transitions 
- Refer to themselves as learners 
- Identify their learning (and express pride)
	Goal 3 Action 1: 
	Goal 3 Action 2: 
	Goal 3 Action 3: 
	Goal 3 Action 4: 
	Goal 2 NQS links 2: 1.1.1
1.1.3
1.2.2
1.2.1
1.3.2
	Goal 2 NQS links 3: 1.3.3
1.3.1
1.3.2
1.1.1

	Goal 2 NQS links 4: 1.2.1
1.2.2
1.2.3
1.3.2

	Goal 3 NQS links 1: 
	Goal 3 NQS links 2: 
	Goal 3 NQS links 3: 
	Goal 3 NQS links 4: 
	Goal 3 Timeline 1: 
	Goal 3 Timeline 2: 
	Goal 3 Timeline 3: 
	Goal 3 Timeline 4: 
	Goal 3 Resources 1: 
	Goal 3 Resources 2: 
	Goal 3 Resources 3: 
	Goal 3 Resources 4: 
	Goal 3 Responsibility 1: 
	Goal 3 Responsibility 2: 
	Goal 3 Responsibility 3: 
	Goal 3 Responsibility 4: 
	Goal 3 Success Criteria: 
	Learning improvement plan goal 3: 
	Goal 3 Challenge of practice: 
	Director Name: Michelle Cunningham
	Approval date: 10/12/2021
	Governing council name: 
	Governing council Date: 
	Education director name: 
	Education director date: 
	Service name: Elsie Ey Children's Centre
	acknowledgement:   Kaurna
	Enter Year Here: 2022
	Statement of Philosophy: Philosophy Statement:
 
We believe that healthy partnerships build trust, respect and value diversity, with mindfully planned environments and interactions that best support children's learning within child directed, play based experiences.
 
Mission Statement:
Together we will endeavour to nurture and respect all children by providing a safe, supportive and challenging learning environment that values individuality.  We embrace diversity and support the vital role of families in a child's life journey.  Together we will seek to strengthen partnerships and build relationships.
 
Values:
Building positive relationships through respecting each other, working with honesty and integrity and a sense of humour.
 

**NB This statement is under review
	QIP Site name: Elsie Ey Children's Centre


