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Context

Service Context

Service name Fairview Park Kindergarten

Primary contacts Michelle Slatter Email dl.4616.leaders@schools.sa.edu.au

Contact/ Location Details 7 Cotton St, Fairview Pk, SA 5126

Nominated Supervisor Michelle Slatter site Telephone 82512026 Director Mobile 0411432553

Approved Provider Ms. Trish Strachan - DECD telephone 08 8226 3463 email trish.strachan2@sa.gov.au Fax 08 8226 0159

Opening time- for children Mon -Wed 9.00-12.00, 12-3, Thurs 9-12, Fri Playgroup 9.30-11.30am
Additional information
Small staff car park on site, incl parent accessible disabled car park,+ disabled park admin by TTG Council on the road.
15 min zone in front of the kindy for parents' drop off /pick up, longer times available in lower ground park Fairview Green shopping centre
across the road, Usual DECD school holidays; (April / July/ October), pupil free days vary approx 1 per term
How are the children grouped at your service?All eligible children; across age group 3 -6 years old, attend the same sessions, (choice of any 5
of the 7 offered; can be any combination of full or half days), but specific small, intentional teaching groups operate during these sessions,
which have differentiated curriculum for those with differing needs.
name and position of person(s) responsible for submitting this Quality Improvement Plan

Michelle Slatter, Director
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Context

1 Enter your site philosophy in the box below, or alternatively attach as an additional
State m e nt Of P h I | OSO p hy document via the Comment option under the Tools tab

At Fairview Park Kindergarten we strive for “Excellence for all!”

“We are a community who are committed to working together to provide quality inclusive preschool education. Children are provided with opportunities
to engage in learning within a challenging and supportive environment.”

Our families state the identity of FPK is summed up by values: Relationships and Community, Trust and Respect, Acceptance and Equality.

We believe children's learning is maximised in a safe, caring atmosphere where our passionate, skilled staff support and facilitate a play-based
programme of activities and experiences, and where individuals' levels of development are planned for and monitored using “The Early Years Learning

Framework for Australia”.

We see learning dispositions as important to foster as they enable children to develop and maintain emotional self-regulation, self-esteem and deeper
engagement with their learning. Promoting children's curiosity, risk taking, persistence and problem -solving skills supports the development of “Powerful

Learners!”.

Children are given the opportunity to explore the natural environment and find out about their world, and their ideas and reflections are valued,
incorporated and extended in an emergent curriculum. Ongoing critical reflection by staff ensures the learning cycle of experiences planned, presented,
assessed and reported on is appropriate and fair for all.

We believe it is vital for children to learn to interact positively with other children and adults, so we provide opportunities for time to play, and support for
imaginative dramatic play; & see how important this is in developing both oral language skills and strong social connections.

Relationships are central to all we do at FPK; we are committed to building deep and trusting relationships with our local community inc Child Care
Centres, kindies/ schools, and businesses. By providing our children a relevant and positive kindergarten experience and supporting the development of
those with a wide range of Additional Needs (inc Autism, Speech/Language difficulties, Physical Disabilities, complex health needs), we are also supporting
families and in turn improving outcomes for children!
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

Quality Area 1: Educational Program and Practice

Staff at FPK provide a rich, relevant curriculum based on EYLF, Literacy and Numeracy Indicators and the Literacy and Numeracy Guidebooks (1.1.1). At staff
meetings, we reflect on our practice, discuss observations of children's learning through play and plan for next steps (1.3.1 +1.3.2). All staff record development
information and take photos as evidence, and extensive portfolios give children and families wonderful records of their children's learning journey (1.3.3).

Educator's are deliberate and purposeful in creating a learning environment that allows children to direct their own learning, seek resources, make choices and
decisions (1.2.1+1.2.3).

FPK values inclusivity and staff provide differentiated learning opportunities that maximise each child's strengths and abilities through responsive teaching and
scaffolding (1.2.2 +1.1.2). This is seen by many in the Education and Care sector, as a key feature of our kindergarten, the essence of who we are and how we
work, a special strength to be celebrated! We receive recommendations from local therapists, schools, parent forum groups and word of mouth ensures we always
have a significant number of the children enrolled each year who have Additional Needs. Successful strategies used include building strong relationships, highly
experienced staff team, supported interactions, use of visual communication systems such as Auslan, PODD, Proloquo2Go and Boardmaker, daily routines that
include large periods of time for children to develop their play, relaxation and Interoception, Playful Literacies, bookmaking, visual arts programme, music and
dance and extensive Nature Play. (1.1.3)

Learning Dispositions / Habits of Mind underpin children's wellbeing, how children develop as powerful learners, how they increase engagement in their learning,
and build successful interactions with others. Staff teach the Child Protection curriculum, and “You Can Do It / Program Achieve” to also strengthen these
understandings. (1.1.1) We planned, trialled and implemented over the last 2 years, how to offer time & space for quiet / rest times, better ways to manage
overlap times at the end of the am session / beginning of the pm session, incorporating lunchtime experiences positively into the day, & ways to maximise small
group learning for Intervention / intentional teaching over the whole day without compromising children's opportunities for longer uninterrupted periods of time
for self-initiated learning. The outcomes were more settled and involved children and more relaxation strategies to assist children's positive wellbeing. (1.1.2+1.1.3
+1.2.1+1.2.3)

Children's interests are at the centre of all we do. We support their discovery learning through inquiry projects, such as extending their wonderings and curiosity

about the natural environment, open ended questions, encouraging hypothesising, experimenting, sharing ideas and information and developing learning
dispositions such as persistence, resilience, problem solving, co-operation, risk taking and imagination. (1.1.2).
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

With the large number of children regularly enrolled with Autism, anxiety, challenging behaviour etc, an ongoing focus is needed for supporting them to
develop deeper understandings of how their bodies work & ways to regulate physically and emotionally. From trialling different times and spaces for
rest/relaxation to explicitly teaching breathing techniques, yoga and now Interoception practices, staff have been committed to increasing their knowledge
& skills to improve what we offer children. Early indications show positive effects, so this will be an identified area for further growth this year. (2.1.1)

Other aspects of caring for our bodies such as healthy eating are supported with our "Eat a Rainbow' and "Crunch and Sip' programs, our edible gardening
with children & regular cooking program with a volunteer chef. (2.1.3) Hygiene is modelled daily with high expectations for practices. Our families state
how important it is that they can confidently enrol their children with a wide variety of complex health needs, and know they are competently included.
Effective illness and injury management processes are in place at FPK.(2.1.2)

Our budgetry commitment to higher staff/child ratios ensures supervision requirements are always exceeded. Clear Educator roles and responsibilities,
between individual child support such as a student with Cerebral Palsy, specific yard area supervision eg the creek bed/mud kitchen, & whole area
overview means at all times children have a staff member responsible for their safety. Risk assessments for behaviours such as flexible use of equipment,
climbing trees, jumping off rocks, playing with sticks etc are established with the children, which supports ownership of and compliance with the agreed
‘rules to keep us happy and safe at kindy'. We encourage learning dispositions such as “appropriate risk taking' but within a supported safe
environment.(2.2.1)

We all practise safety drills termly with different meaningful scenarios for evacuation or ‘shelter in place’, such as the bee swarm in the sandpit, so adults &
children are confident and familiar with the procedures. (2.2.2)

Child Protection is given the serious consideration it deserves, & all staff/volunteers have mandated training. Community responsibility means we share
crucial information with a local school if we have a shared family, to enable them to receive the necessary support and ensure children stay safe. We keep
all relevant observation records and make CARL reports when needed. Children are taught the age appropriate concepts from the ‘Keeping Safe'
curriculum, and the strong relationships we develop support them knowing they can talk through any concerns anytime! (2.2.3)
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

Built in 1975 means there have been some ongoing maintenance issues with pipes etc, but FPK was designed well to offer children appropriate learning
spaces- large interior rectangular space, with flexibility for where different curriculum experiences can be set up, & additional rooms to support
uninterrupted small intentional teaching groups, parent meetings/workshops, CAYHS/OT groups/literacy kit borrowing/parent library, quiet spaces etc
(3.1.1)

Children can move furniture, request resources for their play, take indoor equipment outdoors and vice versa, such as painting easels out under the trees,
basketball ring/bowling skittles inside on a rainy day etc, ensuring they have agency in their own play based learning. Regular cleaning/maintenance checks
of all equipment/resources enable confidence in suitability for use by children. (3.1.2)

The new outdoor “Community Nature Play Space” is a joy, with places to explore, climb, hide, plant, dig, pump, experiment, jump, run, read, balance,
picnic, draw, build, design, paint, share, create and discover! We love the rich learning we see children engage in daily! (3.2.1)

We have a myriad of indoor/outdoor resources through careful budgeting & purchasing over many years, all chosen with our “Early Years Educator's lens”,
so Literacy, Numeracy, Science, Technology, Music, Sensory, Creative Arts, and fine/gross motor skill development are all very appropriately supported,
including 160 take home Literacy Kits borrowed weekly by families. We do regular careful stocktaking of all resources to ensure they stay well maintained
and fit for purpose. Now that we have extensive new storage cupboards and shelving, the children will have greater access to independently selecting
desired resources, and all equipment will be able to stay better maintained. (3.2.2)

Outdoors; design features such as a smooth path with inlaid textures, ramp to the wooden cubby platform, wide openings in the side of the new boat
ensure our children in wheelchairs also have access to many places for interactive play with peers. Indoors; the open layout, & access bathroom with
hydraulic change table also support inclusion. (3.2.1)

At FPK sustainability is an embedded practice; our methodology of reusing materials for alternative purposes in kindergartens such as paper/boxes etc for
collage, scraps from food for our worm farm or neighbour's chooks, growing produce, reusing water from play to give to plants, reducing packaging on
food in lunch boxes, utilising natural light and shade, supporting children learning to care for and protect their environment. (2.3)
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

Fairview Park Kindergarten have a highly committed, professional staff team, who work together in an extremely supportive, collaborative manner. All staff are appropriately
qualified, ranging from Certificate 3 in Children's Services, Diploma in Children's Services, to Degrees / Bachelor of Early Childhood Education. (2.2) Staff show professionalism,
maturity, and a willingness to be flexible in terms of roles and responsibilities, such that they operate as a cohesive team, meeting the needs of the children and centre each day.
Staff/ child ratios are always above the minimum levels of 1/13, as we believe strongly that increasing the number of staff has enormous benefits to children, and the success of
our intervention programs depends on having small groups of children supported by highly skilled staff. (4.1.1+4.2.1+4.2.2) The continuity of staff is valued by families, especially
the strong relationships that are developed; ie, the same staff teach several children from the family. The Preschool Support staff includes Louise, who currently works .5 at this
site, competently running the Articulation remediation and speech therapy programs, and has extensive abilities and experience with children with a range of different abilities /
disabilities, including those with very challenging behaviours. She has been at FPK for 20 years, and has helped mentor staff in other sites at various times with very complex
children. Other staff have worked between 3 to 15 years within our site. The long term / close knit nature of our team, and the shared purpose and values amongst staff at FPK lead
to warm relationships, a sense of humour, and such a positive working relationship we know is rare and to be celebrated! (4.1.2)

We receive referrals from DfE Disability Managers, Special Educators, Speech Pathologists, School Principals, Kindergarten Directors and Child Care Centre Directors, as well as
individual requests from staff who have heard of our site. Staff have built their capacity significantly over time through our mentoring program, & confidently share knowledge and
resources widely, to improve services for young children (particularly with Additional Needs) throughout the Partnership and further afield. (4.2.1+4.2.2)

We are extremely proud of this role we play as Early Childhood Educators advocating for quality inclusive preschool programs, which contributed to our success in the 2013
Australian Family Early Education and Care awards with an “SA/NT State Finalist” placing for the centre,and have also received nominations for SA ‘Excellence in public teaching'
awards, including as finalists in the Innovation category with a Partnership submission. (4.4.2)

We work with the universities to support teaching, OT and physio students. We supported a part time student with complex health needs as she engaged in her teaching prac
placement; assisted UniSA with supporting the Australian registration of an overseas paediatric OT who was supervised for placement hours in our site. It gives the staff team
immense satisfaction to contribute to the growth of other Early Childhood and professional staff, to improve educational and wellbeing outcomes for a wider group of children.
(4.2.1+4.2.2)

Our practice is guided by professional standards; the Australian Professional standards for teachers, DfE and site specific policies, Code of Conduct, Code of Ethics and National
Quality Standards and Regulations, and our Centre Philosophy reflects the beliefs of all staff. Staff communicate with each other in a mutually respectful manner, and share
information professionally and confidentially about children and families. They engage in ongoing Critical Reflection, regular Performance Management conversations, and all
contribute effectively to site reviews and “centre led' training sessions. Induction processes occur with all new staff to FPK, and staff have access to Employee Assistance Programs
if needed. (4.2.2)

Page 7 of 17



St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

Quality relationships are at the centre of all we do at Fairview Park Kindergarten, the key to our provision of quality inclusive preschool for all the children who attend. All are
treated with respect and dignity; our Centre operates as one valuing and demonstrating nurturing Inclusive practices, and children are supported to develop strong social and
emotional resilience and self-regulation, through the use of programs such as Keeping Safe Curriculum, You Can Do it / Program Achieve, and scaffolding from staff. (5.1.2)

Each staff member has a primary cohort of children, to ensure every child has their needs met. Our centre ECW provides the major support for the younger children, and those
experiencing separation difficulties first thing in the morning, the Director and preschool support workers take the Early Intervention groups, so take particular responsibility
for the children with Additional Needs, and the other teachers work mainly with the older children and those needing higher level cognitive challenges, so we often see those
cohorts of children developing the strongest bonds with “their' main educator or two. (5.1.1) For effective learning to occur, children need strong emotional wellbeing, and
developing trusting relationships with staff is regarded as of prime importance for the children in our care. The staff team know and operate in a manner conducive to forming
such relationships - giving focussed attention, getting down to eye level, listening deeply to children's communication efforts, responding with interest to what they say, and
extending the cycles of conversation. Daily, staff can be seen chatting happily with parents/ caregivers, learning and using siblings names, welcoming children and families on
the verandah or inside as they begin activities - all of these enable the children to see they and their family are valued. (5.1.1)

Every morning, we come together as a whole for a short time, for children to sing hello to each other, learn children's and staff names, and often plan / discuss what
experiences may be happening that day, before splitting into smaller groups for planned literacy / numeracy intentional teaching times. Many resources are offered that
facilitate group play, where children work together, help each other, share, problem solve together, and enjoy dramatic play games, such as using the harbour and boats, train
set, construction kits, cooking in the cubby games, pushing each other on swings, building , planting and caring for gardens together. (5.2.1+5.2.2)

Having children here with significant disabilities, often means we see challenging behaviour. Staff work to support each other managing this appropriately with firm, but caring
guidance; where possible children are redirected, and supported to engage safely in other experiences, children practise the social rules for operating in groups, with the
learning of social language scripts, such as "Can | play?' ‘Can | have a turn when you're finished?' and “Stop it - | don't like it!" (1.1) Children are supported sensitively with
toileting programs, and privacy and dignity are always considered in the process. Children who may be developing in different ways with different timelines, that children ask
questions about, will have their particular abilities/ disabilities explained to others in a way that highlights their strengths and interests. Even with behaviour that challenges,
our response would be “Johnny is still learning how to play safely in the sandpit, we can help him. Let's show him how we can use the spades for digging a big hole, we can do it
together!” (5.1.1+5.1.2+ 5.2.1) We utilize sensory toys, such as oil drippers and timers, ear muffs, squeezy balls etc to help some children achieve self regulation. We role play
with puppets, and use posters and stories also, for children to practice the way to handle emotional / anger / conflict resolution situations, as well as staff always capitalizing
on the ‘teachable moment' to support children developing stronger understandings in whatever context they are in. (5.2.2)
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

Quality Area 6: Collaborative Partnerships with Families and Communities

Fairview Park Kindergarten believes strongly in the value of working collaboratively with parents in the provision of learning programs for their children. We welcome
parents' input in whatever capacity suits them. We have an active group of parents on Governing Council each year, fantastic support for excursions, fundraising events,
Night kindy sessions for the whole family, volunteers to support the Literacy Kit borrowing program, as well as those who prepare teaching resources, tackle maintenance
tasks, and support the educational program with activities such as cooking, gardening, etc. (6.1.1+6.2.2) Parents appreciate workshops staff present on topics such as early
literacy or numeracy development, school readiness, social skills, phonological awareness and healthy eating ideas. (6.1+6.2.2)

We have regular information & orientation visits, morning and afternoon on 2-3 days each for terms 1, 2 and more if needed, for parents wanting to look around the
centre, find out what is special about our kindergarten, ask questions and find out about the process and timelines prior to their child's eligible year. (6.2.1) Pre-entry visits
for children are offered for 3 sessions in term 3 with parents staying, and 3 in term 4 without parents.

Staff acknowledge and value parents as their children's first and foremost educators. The relationships we build facilitate the exchange with families of the wealth of
information about their child, and we show respect and understanding about their religious and cultural beliefs, and ensure we know how this impacts on the program, eg
learning about Halal food when we have Muslim children participating in the cooking program, reading about different cultural practices and sharing families' celebration
times, such as Chinese New Year. Some of the learning experiences provided by families in recent years exploring their cultural heritage, have been absolute highlights,
such as a Chinese grandmother performing her fan dance, and a Japanese mother teaching origami, and making sushi with the children amongst other curriculum
activities. (1.2) All health or developmental needs are explored, and decisions made about referring to DfE Support Services, or incorporating current therapists goals into
children's ILPs, whether Health care plans are in place or needed, etc. Data is also collected on the form about family situations, cultural identity, school choice etc, and all
information is transferred to the EMS system. (6.1.3)

Our kindy has strong links with many other services in the local Community, both other educational sites such as our Partnership schools and kindergartens, local child care
centres and other agencies / service providers such as private and hospital speech therapists, Occupational therapists, Novita, Disability SA, Autism SA, UniSA etc. The
Director lives and works in the local area and the families at FPK benefit from professional relationships she has developed. Engaging in joint educational projects, grant
applications, community celebrations etc , and by helping raise the Early Childhood profile in the area, all helps improve learning opportunities for children. (6.2.3) FPK
offers a “staff accompanied” transition program for children to all 22 local schools, which is a service greatly appreciated and valued by parents, (and children), as stated
verbally and in the QA survey. JP staff in those Reception classes also let us know how helpful having kindergarten staff at school visits is. Detailed summative reports
(Statements of Learning), ensures schools have clear developmental information to appropriately plan for the children's learning, and many meetings with local school
staff are held to support the accurate exchange of relevant information. We also have times we meet with JP staff early in the new year, after children have started school,
to talk through positive strategies classroom teachers could try when children are having difficulties managing the new school setting. (6.2.1)
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

Quality Area 7: Governance and Leadership

Fairview Park Kindergarten leads a team of committed Early Childhood Educators who espouse the values and beliefs stated in the site's philosophy, (created by
staff and parents, and reviewed annually), who have a strong moral purpose and believe in the importance of their role, and the difference they can make in the
lives of children and families. (7.1.1+7.1.3) The staff, Governing Council members, parents and DfE staff express high levels of satisfaction for the leadership
provided by the Director.

A strong positive culture exists for staff to all be seen as ongoing learners, and to strive for continuous improvement, which has kept the staff team active and
dynamic; important when many have been together for several years.(7.2.1) All are involved in a number of Professional Learning Communities, whether it be
local network groups, professional organisations such as EChO, forums with study groups, attending workshops at schools, or mentoring other students and staff.
Research shows how much more effective staff Professional Development is, in terms of likelihood of improving practice, if the leader is involved with her staff, so
as often as possible this is the process here. (7.2.2)

We make a budgetary decision to fund any of the staff to attend any PD they choose to attend, which are many and varied.(7.1.2) The Director assists staff to
identify during Performance Development conversations, which areas of professional practice they would like to strengthen, to meet personal goals, and those
that link to site, Partnership or DfE Strategic Directions and Improvement Priorities. We have a mix of individual Performance Management discussions, (as staff
request, or Director offers), and group review processes, (held annually in December as part of our comprehensive Site Review day), where we acknowledge each
staff member's strengths and contributions to the team and centre, and make public commitments for the coming year - an affirming process staff comment
favourably on, and an opportunity for team members to provide each other with collegial support. (7.1.3+ 7.2.2+7.2.3)

The Director considers it a significant part of her role to build capacity with her staff team. (7.2.2) The engagement and motivation levels of individuals has always
been high, so using the same process as supporting the children we teach, we have taken each staff member from the point they were at, utilised strengths and
interests, kept high expectations, but set realistic goals to work towards, moving from a more scaffolded approach initially, to reducing the support as
independence in a task or process grew, until high levels of competency and confidence are now being demonstrated. (7.1.3) An example of this is with our
Articulation program, where the staff member is not only doing the highly effective work with children she has always undertaken, and able to do standardised
screenings and data collection to share with the Director and DfE speech therapist, but is also willing and able to capably explain developmental stages to parents,
support them with manageable Home Programs, supply appropriate resources and give clear progress reviews to families, therapists and the Director, to target
future intervention for that child. And, lead this process in other sites also now, and present at Network group workshops/ training days - a quite remarkable ECW!
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Quality Improvement Plan for

Includes:
e Learning Improvement goals

e National Quality Framework priorities

How to complete this template

e Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will
provide support.

e Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.

e Email this plan (steps 1 — 3) to your education director.

e Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.
e Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.

e Complete step 5 (Review and Evaluate) in term 4 of each year.

e Your complete quality improvement plan should be reviewed and updated in term 4 each year.

For further information and advice contact your local education team.
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Learning Improvement Plan

Analyse Determine

and prioritise

challenge _of actions for
practice improvement

Goal 1: children will imagine possibiities and connect ideas to strengthen their learning disposition of curiosity.

If we model the inquiry process in group work and beside children in self directed play, then children will imagine
ChaIIenge of practice' possibiities and connect ideas to strengthen their learning disposition of curiosity.

Each child is empowered to pose questions, seek answers and inquire
Each child will be able to demonstrate their thought processes.

Each child will connect information from one setting to another.

. . Pedagogical documentation will provide evidence of the inquiry process.
Success criteria Each child will be motivated to self-direct play.
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Learning Improvement Plan

Goal 1 continued

Analyse Determine
and prioritise challenge of actions for
practice improvement

Educators will audit the learning environment to
improve the enabling of learning dispositions such as
the motivation of children to use and build on their
skills and knowledge.

Inquiry Process refinement:

All educators will plan intentional learning
environments with appropriate levels of challenge
where children are movtivated to explore, experiment
and take appropriate risks in their learning.

Educators will strengthen their listening carefully to children’s ideas
and discuss how these ideas might be developed. The process of
modelling inquiry through questions, (strive for 5, aim for 10
interactions) will enable Shared Sustained Thinking. SST will also
contribute to the pedagogical documentation of children’s
thinking, investigation, complex concepts, hypothesising and makes
children’s theories visible to educators and families.

Explicit teaching of 'what is a question' through
role modeling, scaffolding, levels of questioning,
games and activites that give children the
opportunity to practice posing questions.

1.1,1.2,1.3,
5.2,6.1.2,
7.2.3

1.1,1.2,1.3,
3.1.1,3.2.1,
3.2.2,4.1,5.2,
6.1.2,7.1.2
7.2.2,7.2.3

1.1,1.2,1.3,
4.1,5.2,7.2.2,
7.2.3

1.1,1.2,1.3,
4.1,5.2,6.2.1,
6.2.2

Once a term
before the term
begins

Termly planning

cycle

Term 4 2022

Term 2 2022

Whole term complete the
'Rosie Scale' when planning
for the next terms inquiry
focus and then use this to
evaluate and critically reflect.

Weekly
planning/programming
meeting moving towards
fortnightly by Term 3.

Each staff member will record
1 conversation with a child
per week.

Teachers - question activity
once a week on rotating days.
Show and Tell at group-time
roster.

All staff - Question prompts in

play.

The Active Learning Environment scales
of RRR will focus on key areas of curiosity,
communicability, purposefulness, risk
taking, activity, collaboration and
reflection.

Rosie scale

Environment as the second teacher

Teacher and ECW non contact time
so all staff can contribute to the
inquiry program

Commitment to time per week to
record and analysis children's ideas
and incorporate them in the cycle
of learning through the inquiry
project.

Question prompts from 'The
Power of Inquiry' by Kath Murdoch
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Learning Improvement Plan

Analyse Determine
and prioritise challenge of actions for

practice improvement

Goal 2:

Challenge of practice:

Success criteria
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Learning Improvement Plan

Analyse Determine
and prioritise challenge of

Goal 2 continued e | | el




National Quality Framework priorities

Ensure that child is
represented in the
ongoing cycle of each
terms inquiry program
and that every child's
individual learning
journey is documented
in their learning
portfolio.

Families will contribute
to the inquiry program
and be part of the
ongoing cycle of
learning.

Review service of
philosophy with staff
team, children and the
community/

1.1.2
1.1.3
1.2.2
1.2.3
1.3.1
1.3.2

1.1.2
1.3.3
6.1.1
6.1.2

6.1.1
6.1.2
6.2.3
7.1.1

Each child will have at least one teacher and
and one ECW that will document their
development through the program and
observations in their portfolios.

Shared expectations on what and
how many observations are recorded
and a particular time frame.

How did we document children learning
journey last year, what worked/didn't work?
What do we want to keep, add or replace?

Develop a family questionnaire to find out
about each families culture, beliefs, expertise
and ways they may be able to contribute to
the program.

Share the program in a variety of ways -
floor book, Dojo, email. invite feedback
and ideas for future directions.

Term 1 inquiry will have a focus on belonging that will
explore and contribute to the connection between family,
the community and kindy. This will then contribute to a
sense of belonging for children and families that will
support learning and relationships throughout the year.

Review current philosophy with
staff team and then gain feedback
from the community.

Document discussions with the
children - 'what is important to
help learn you at kindergarten'.

Create final draft incorporating
the feedback from the community
and children's ideas.

Focus groups
determined in Week O

Expectations
determined in Week O

Term 1 2022

T1 W1 - give out questionnaire
T1 W3 - analysis responses and plan how to
incorporate into the inquiry program and routines
that will be ongoing and meaningful.

Ongoing - review responses to plans to see what has
been successful or what needs

Floor book ongoing

Email and share program 3
times a term at start, in
middle and at the end.

Term 12022

Term 1

Term 1

Term2

NIT time for Teachers and ECWS
to contribute to the learning cycle
of the program and the portfolios.

Whole staff meeting in
Week 0

Week 0 meeting to make a plan and then
regular programming sessions on a Thursday
afternoon to reflect on progress and
evaluate success or make changes if nes

Fortnightly planning
sessions.

A3 floor book displayed in an area
accessible by families.

Email group set up to share program.
Dojo program.

Inquiry program.

All staff having access to ipads
and laptops.

ACEQUA fact sheet - reviewing
your service philosophy.

Recording children's voice
at group-times and in play.

All information from staff
discussions, feedback from
community and children's voice.

Each teacher and ECW will contribute to
the inquiry program and to individual
learning portfolios a specified amount
determined by fraction of time worked.

Whole staff team to attend
meeting.

Whole staff team to attend
and contribute to discussions
and plans.

Staff team to develop questionnaire together and
distribute to families. Teacher and ECWs to take time
at programming sessions to incorporate into program.
All staff to find ways to incorporate children's culture
into experiences and the environment.

All staff contribute to the floor book
on display developed on teams so
director can share electronically.

All staff members will contribute
to the inquiry program according
to their specified amount.

All staff members to
contribute to discussions and
ways to gain feedback.

Teacher to facilitate discussions at large
group-time with another staff member

records children's voice. All staff record
children's voice during play.

Director to collate information
and create a draft to then
finalise with all staff.
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Endorsements

Endorsed by director/principal

Name
Michelle Slatter
Date

1/7/22

Endorsed by governing council chairperson

Name
Elizabeth Pitt

Date

1/7/22

Endorsed by education director

Name

Date
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	Service name: Fairview Park Kindergarten
	Service approval number: 
	Service Context: Service name          Fairview Park Kindergarten         
Primary contacts Michelle Slatter  Email    dl.4616.leaders@schools.sa.edu.au                  
Contact/ Location Details 7 Cotton St, Fairview Pk, SA 5126
 Nominated Supervisor Michelle Slatter          site Telephone     82512026   Director Mobile    0411432553      
Approved Provider    Ms. Trish Strachan  - DECD telephone   08 8226 3463 email trish.strachan2@sa.gov.au          Fax   08 8226 0159         
                   
Opening time- for children         Mon -Wed 9.00-12.00, 12-3, Thurs 9-12, Fri Playgroup 9.30-11.30am
Additional information 
Small staff car park on site, incl parent accessible disabled car park,+ disabled park admin by TTG Council on the road. 
15 min zone in front of the kindy for parents' drop off /pick up, longer times  available in lower ground park Fairview Green shopping centre across the road, Usual DECD school holidays; (April / July/ October), pupil free days vary approx 1 per term         
How are the children grouped at your service?All eligible children; across age group 3 -6 years old, attend the same sessions, (choice of any 5 of the 7 offered; can be any combination of full or half days), but specific small, intentional teaching groups operate during these sessions, which have differentiated curriculum for those with differing needs.
 name and position of person(s) responsible for submitting this Quality Improvement Plan 
         Michelle Slatter, Director   
	Name: Michelle Slatter
	Name_2: Elizabeth Pitt
	Date_2: 1/7/22
	Name_3: 
	Date_3: 
	Date: 1/7/22
	Click to upload logo_af_image: 
	acknowledgement: Kaurna 
	Quality Area 2: Children's Health and Safety: With the large number of children regularly enrolled with Autism, anxiety, challenging behaviour etc, an ongoing focus is needed for supporting them to develop deeper understandings of how their bodies work & ways to regulate physically and emotionally. From trialling different times and spaces for rest/relaxation to explicitly teaching breathing techniques, yoga and now Interoception practices, staff have been committed to increasing their knowledge & skills to improve what we offer children. Early indications show positive effects, so this will be an identified area for further growth this year. (2.1.1)

 Other aspects of caring for our bodies such as healthy eating are supported with our `Eat a Rainbow' and `Crunch and Sip' programs, our edible gardening with children & regular cooking program with a volunteer chef. (2.1.3) Hygiene is modelled daily with high expectations for practices. Our families state how important it is that they can confidently enrol their children with a wide variety of complex health needs, and know they are competently included. Effective illness and injury management processes are in place at FPK.(2.1.2) 

Our budgetry commitment to higher staff/child ratios ensures supervision requirements are always exceeded. Clear Educator roles and responsibilities, between individual child support such as a student with Cerebral Palsy, specific yard area supervision eg the creek bed/mud kitchen, & whole area overview means at all times children have a staff member responsible for their safety. Risk assessments for behaviours such as flexible use of equipment, climbing trees, jumping off rocks, playing with sticks etc are established with the children, which supports ownership of and compliance with the agreed `rules to keep us happy and safe at kindy'. We encourage learning dispositions such as `appropriate risk taking' but within a supported safe environment.(2.2.1) 

We all practise safety drills termly with different meaningful scenarios for evacuation or ‘shelter in place’, such as the bee swarm in the sandpit, so adults & children are confident and familiar with the procedures. (2.2.2)

 Child Protection is given the serious consideration it deserves, & all staff/volunteers have mandated training. Community responsibility means we share crucial information with a local school if we have a shared family, to enable them to receive the necessary support and ensure children stay safe. We keep all relevant observation records and make CARL reports when needed. Children are taught the age appropriate concepts from the `Keeping Safe' curriculum, and the strong relationships we develop support them knowing they can talk through any concerns anytime! (2.2.3)

	Quality Area 1: Educational Program and Practice: Staff at FPK provide a rich, relevant curriculum based on EYLF, Literacy and Numeracy Indicators and the Literacy and Numeracy Guidebooks (1.1.1). At staff meetings, we reflect on our practice, discuss observations of children's learning through play and plan for next steps (1.3.1 +1.3.2). All staff record development information and take photos as evidence, and extensive portfolios give children and families wonderful records of their children's learning journey (1.3.3).

 Educator's are deliberate and purposeful in creating a learning environment that allows children to direct their own learning, seek resources, make choices and decisions (1.2.1+1.2.3).

 FPK values inclusivity and staff provide differentiated learning opportunities that maximise each child's strengths and abilities through responsive teaching and scaffolding (1.2.2 +1.1.2). This is seen by many in the Education and Care sector, as a key feature of our kindergarten, the essence of who we are and how we work, a special strength to be celebrated! We receive recommendations from local therapists, schools, parent forum groups and word of mouth ensures we always have a significant number of the children enrolled each year who have Additional Needs. Successful strategies used include building strong relationships, highly experienced staff team, supported interactions, use of visual communication systems such as Auslan, PODD, Proloquo2Go and Boardmaker, daily routines that include large periods of time for children to develop their play, relaxation and Interoception, Playful Literacies, bookmaking, visual arts programme, music and dance and extensive Nature Play. (1.1.3)

Learning Dispositions / Habits of Mind underpin children's wellbeing, how children develop as powerful learners, how they increase engagement in their learning, and build successful interactions with others. Staff teach the Child Protection curriculum, and “You Can Do It / Program Achieve” to also strengthen these understandings. (1.1.1) We planned, trialled and implemented over the last 2 years, how to offer time & space for quiet / rest times, better ways to manage overlap times at the end of the am session / beginning of the pm session, incorporating lunchtime experiences positively into the day, & ways to maximise small group learning for Intervention / intentional teaching over the whole day without compromising children's opportunities for longer uninterrupted periods of time for self-initiated learning. The outcomes were more settled and involved children and more relaxation strategies to assist children's positive wellbeing. (1.1.2+1.1.3+1.2.1+1.2.3)

 Children's interests are at the centre of all we do. We support their discovery learning through inquiry projects, such as extending their wonderings and curiosity about the natural environment, open ended questions, encouraging hypothesising, experimenting, sharing ideas and information and developing learning dispositions such as persistence, resilience, problem solving, co-operation, risk taking and imagination. (1.1.2).
	Quality Area 3: Physical Environment: Built in 1975 means there have been some ongoing maintenance issues with pipes etc, but FPK was designed well to offer children appropriate learning spaces- large interior rectangular space, with flexibility for where different curriculum experiences can be set up, & additional rooms to support uninterrupted small intentional teaching groups, parent meetings/workshops, CAYHS/OT groups/literacy kit borrowing/parent library, quiet spaces etc(3.1.1)

 Children can move furniture, request resources for their play, take indoor equipment outdoors and vice versa, such as painting easels out under the trees, basketball ring/bowling skittles inside on a rainy day etc, ensuring they have agency in their own play based learning. Regular cleaning/maintenance checks of all equipment/resources enable confidence in suitability for use by children. (3.1.2)

 The new outdoor “Community Nature Play Space” is a joy, with places to explore, climb, hide, plant, dig, pump, experiment, jump, run, read, balance, picnic, draw, build, design, paint, share, create and discover! We love the rich learning we see children engage in daily! (3.2.1)

 We have a myriad of indoor/outdoor resources through careful budgeting & purchasing over many years, all chosen with our “Early Years Educator's lens”, so Literacy, Numeracy, Science, Technology, Music, Sensory, Creative Arts, and fine/gross motor skill development are all very appropriately supported, including 160 take home Literacy Kits borrowed weekly by families. We do regular careful stocktaking of all resources to ensure they stay well maintained and fit for purpose. Now that we have extensive new storage cupboards and shelving, the children will have greater access to independently selecting desired resources, and all equipment will be able to stay better maintained. (3.2.2)

 Outdoors; design features such as a smooth path with inlaid textures, ramp to the wooden cubby platform, wide openings in the side of the new boat ensure our children in wheelchairs also have access to many places for interactive play with peers. Indoors; the open layout, & access bathroom with hydraulic change table also support inclusion. (3.2.1)

 At FPK sustainability is an embedded practice; our methodology of reusing materials for alternative purposes in kindergartens such as paper/boxes etc for collage, scraps from food for our worm farm or neighbour's chooks, growing produce, reusing water from play to give to plants, reducing packaging on food in lunch boxes, utilising natural light and shade, supporting children learning to care for and protect their environment. (2.3)
	Quality Area 4: Staffing Arrangements: Fairview Park Kindergarten have a highly committed, professional staff team, who work together in an extremely supportive, collaborative manner. All staff are appropriately qualified, ranging from Certificate 3 in Children's Services, Diploma in Children's Services, to Degrees / Bachelor of Early Childhood Education. (2.2) Staff show professionalism, maturity, and a willingness to be flexible in terms of roles and responsibilities, such that they operate as a cohesive team, meeting the needs of the children and centre each day. Staff/ child ratios are always above the minimum levels of 1/13, as we believe strongly that increasing the number of staff has enormous benefits to children, and the success of our intervention programs depends on having small groups of children supported by highly skilled staff. (4.1.1+4.2.1+4.2.2) The continuity of staff is valued by families, especially the strong relationships that are developed; ie, the same staff teach several children from the family. The Preschool Support staff includes Louise, who currently works .5 at this site, competently running the Articulation remediation and speech therapy programs, and has extensive abilities and experience with children with a range of different abilities / disabilities, including those with very challenging behaviours. She has been at FPK for 20 years, and has helped mentor staff in other sites at various times with very complex children. Other staff have worked between 3 to 15 years within our site. The long term / close knit nature of our team, and the shared purpose and values amongst staff at FPK lead to warm relationships, a sense of humour, and such a positive working relationship we know is rare and to be celebrated! (4.1.2) 

We receive referrals from DfE Disability Managers, Special Educators, Speech Pathologists, School Principals, Kindergarten Directors and Child Care Centre Directors, as well as individual requests from staff who have heard of our site. Staff have built their capacity significantly over time through our mentoring program, & confidently share knowledge and resources widely, to improve services for young children (particularly with Additional Needs) throughout the Partnership and further afield. (4.2.1+4.2.2) 

We are extremely proud of this role we play as Early Childhood Educators advocating for quality inclusive preschool programs, which contributed to our success in the 2013 Australian Family Early Education and Care awards with an “SA/NT State Finalist” placing for the centre,and have also received nominations for SA `Excellence in public teaching' awards, including as finalists in the Innovation category with a Partnership submission. (4.4.2) 

We work with the universities to support teaching, OT and physio students. We supported a part time student with complex health needs as she engaged in her teaching prac placement; assisted UniSA with supporting the Australian registration of an overseas paediatric OT who was supervised for placement hours in our site. It gives the staff team immense satisfaction to contribute to the growth of other Early Childhood and professional staff, to improve educational and wellbeing outcomes for a wider group of children. (4.2.1+4.2.2)
 
Our practice is guided by professional standards; the Australian Professional standards for teachers, DfE and site specific policies, Code of Conduct, Code of Ethics and National Quality Standards and Regulations, and our Centre Philosophy reflects the beliefs of all staff. Staff communicate with each other in a mutually respectful manner, and share information professionally and confidentially about children and families. They engage in ongoing Critical Reflection, regular Performance Management conversations, and all contribute effectively to site reviews and `centre led' training sessions. Induction processes occur with all new staff to FPK, and staff have access to Employee Assistance Programs if needed. (4.2.2)
	Quality Area 5: Relationships with Children: Quality relationships are at the centre of all we do at Fairview Park Kindergarten, the key to our provision of quality inclusive preschool for all the children who attend. All are treated with respect and dignity; our Centre operates as one valuing and demonstrating nurturing Inclusive practices, and children are supported to develop strong social and emotional resilience and self-regulation, through the use of programs such as Keeping Safe Curriculum, You Can Do it / Program Achieve, and scaffolding from staff. (5.1.2)

 Each staff member has a primary cohort of children, to ensure every child has their needs met. Our centre ECW provides the major support for the younger children, and those experiencing separation difficulties first thing in the morning, the Director and preschool support workers take the Early Intervention groups, so take particular responsibility for the children with Additional Needs, and the other teachers work mainly with the older children and those needing higher level cognitive challenges, so we often see those cohorts of children developing the strongest bonds with `their' main educator or two. (5.1.1) For effective learning to occur, children need strong emotional wellbeing, and developing trusting relationships with staff is regarded as of prime importance for the children in our care. The staff team know and operate in a manner conducive to forming such relationships - giving focussed attention, getting down to eye level, listening deeply to children's communication efforts, responding with interest to what they say, and extending the cycles of conversation. Daily, staff can be seen chatting happily with parents/ caregivers, learning and using siblings names, welcoming children and families on the verandah or inside as they begin activities - all of these enable the children to see they and their family are valued. (5.1.1)

 Every morning, we come together as a whole for a short time, for children to sing hello to each other, learn children's and staff names, and often plan / discuss what experiences may be happening that day, before splitting into smaller groups for planned literacy / numeracy intentional teaching times. Many resources are offered that facilitate group play, where children work together, help each other, share, problem solve together, and enjoy dramatic play games, such as using the harbour and boats, train set, construction kits, cooking in the cubby games, pushing each other on swings, building , planting and caring for gardens together. (5.2.1+5.2.2)

 Having children here with significant disabilities, often means we see challenging behaviour. Staff work to support each other managing this appropriately with firm, but caring guidance; where possible children are redirected, and supported to engage safely in other experiences, children practise the social rules for operating in groups, with the learning of social language scripts, such as `Can I play?' `Can I have a turn when you're finished?' and “Stop it - I don't like it!' (1.1) Children are supported sensitively with toileting programs, and privacy and dignity are always considered in the process. Children who may be developing in different ways with different timelines, that children ask questions about, will have their particular abilities/ disabilities explained to others in a way that highlights their strengths and interests. Even with behaviour that challenges, our response would be `Johnny is still learning how to play safely in the sandpit, we can help him. Let's show him how we can use the spades for digging a big hole, we can do it together!” (5.1.1+5.1.2+ 5.2.1) We utilize sensory toys, such as oil drippers and timers, ear muffs, squeezy balls etc to help some children achieve self regulation. We role play with puppets, and use posters and stories also, for children to practice the way to handle emotional / anger / conflict resolution situations, as well as staff always capitalizing on the `teachable moment' to support children developing stronger understandings in whatever context they are in. (5.2.2)
	Quality Area 6: Collaborative Partnerships with Families and Communities: Fairview Park Kindergarten believes strongly in the value of working collaboratively with parents in the provision of learning programs for their children. We welcome parents' input in whatever capacity suits them. We have an active group of parents on Governing Council each year, fantastic support for excursions, fundraising events, Night kindy sessions for the whole family, volunteers to support the Literacy Kit borrowing program, as well as those who prepare teaching resources, tackle maintenance tasks, and support the educational program with activities such as cooking, gardening, etc. (6.1.1+6.2.2) Parents appreciate workshops staff present on topics such as early literacy or numeracy development, school readiness, social skills, phonological awareness and healthy eating ideas. (6.1+6.2.2)

 We have regular information & orientation visits, morning and afternoon on 2-3 days each for terms 1, 2 and more if needed, for parents wanting to look around the centre, find out what is special about our kindergarten, ask questions and find out about the process and timelines prior to their child's eligible year. (6.2.1) Pre-entry visits for children are offered for 3 sessions in term 3 with parents staying, and 3 in term 4 without parents.

 Staff acknowledge and value parents as their children's first and foremost educators. The relationships we build facilitate the exchange with families of the wealth of information about their child, and we show respect and understanding about their religious and cultural beliefs, and ensure we know how this impacts on the program, eg learning about Halal food when we have Muslim children participating in the cooking program, reading about different cultural practices and sharing families' celebration times, such as Chinese New Year. Some of the learning experiences provided by families in recent years exploring their cultural heritage, have been absolute highlights, such as a Chinese grandmother performing her fan dance, and a Japanese mother teaching origami, and making sushi with the children amongst other curriculum activities. (1.2) All health or developmental needs are explored, and decisions made about referring to DfE Support Services, or incorporating current therapists goals into children's ILPs, whether Health care plans are in place or needed, etc. Data is also collected on the form about family situations, cultural identity, school choice etc, and all information is transferred to the EMS system. (6.1.3) 

Our kindy has strong links with many other services in the local Community, both other educational sites such as our Partnership schools and kindergartens, local child care centres and other agencies / service providers such as private and hospital speech therapists, Occupational therapists, Novita, Disability SA, Autism SA, UniSA etc. The Director lives and works in the local area and the families at FPK benefit from  professional relationships she has developed. Engaging in joint educational projects, grant applications, community celebrations etc , and by helping raise the Early Childhood profile in the area, all helps improve learning opportunities for children. (6.2.3) FPK offers a “staff accompanied” transition program for children to all 22 local schools, which is a service greatly appreciated and valued by parents, (and children), as stated verbally and in the QA survey. JP staff in those Reception classes also let us know how helpful having kindergarten staff at school visits is. Detailed summative reports (Statements of Learning), ensures schools have clear developmental information to appropriately plan for the children's learning, and many meetings with local school staff are held to support the accurate exchange of relevant information. We also have times we meet with JP staff early in the new year, after children have started school, to talk through positive strategies classroom teachers could try when children are having difficulties managing the new school setting. (6.2.1)
	Quality Area 7: Governmance and Leadership: Fairview Park Kindergarten leads a team of committed Early Childhood Educators who espouse the values and beliefs stated in the site's philosophy, (created by staff and parents, and reviewed annually), who have a strong moral purpose and believe in the importance of their role, and the difference they can make in the lives of children and families. (7.1.1+7.1.3) The staff, Governing Council members, parents and DfE staff express high levels of satisfaction for the leadership provided by the Director.

 A strong positive culture exists for staff to all be seen as ongoing learners, and to strive for continuous improvement, which has kept the staff team active and dynamic; important when many have been together for several years.(7.2.1) All are involved in a number of Professional Learning Communities, whether it be local network groups, professional organisations such as EChO, forums with study groups, attending workshops at schools, or mentoring other students and staff. Research shows how much more effective staff Professional Development is, in terms of likelihood of improving practice, if the leader is involved with her staff, so as often as possible this is the process here. (7.2.2) 

We make a budgetary decision to fund any of the staff to attend any PD they choose to attend, which are many and varied.(7.1.2) The Director assists staff to identify during Performance Development conversations, which areas of professional practice they would like to strengthen, to meet personal goals, and those that link to site, Partnership or DfE Strategic Directions and Improvement Priorities. We have a mix of individual Performance Management discussions, (as staff request, or Director offers), and group review processes, (held annually in December as part of our comprehensive Site Review day), where we acknowledge each staff member's strengths and contributions to the team and centre, and make public commitments for the coming year - an affirming process staff comment favourably on, and an opportunity for team members to provide each other with collegial support. (7.1.3+ 7.2.2+7.2.3) 

The Director considers it a significant part of her role to build capacity with her staff team. (7.2.2) The engagement and motivation levels of individuals has always been high, so using the same process as supporting the children we teach, we have taken each staff member from the point they were at, utilised strengths and interests, kept high expectations, but set realistic goals to work towards, moving from a more scaffolded approach initially, to reducing the support as independence in a task or process grew, until high levels of competency and confidence are now being demonstrated. (7.1.3) An example of this is with our Articulation program, where the staff member is not only doing the highly effective work with children she has always undertaken, and able to do standardised screenings and data collection to share with the Director and DfE speech therapist, but is also willing and able to capably explain developmental stages to parents, support them with manageable Home Programs, supply appropriate resources and give clear progress reviews to families, therapists and the Director, to target future intervention for that child. And, lead this process in other sites also now, and present at Network group workshops/ training days - a quite remarkable ECW!
	Timeline: 
	Challenge of practice Success criteria: Each child is empowered to pose questions, seek answers and inquire
Each child will be able to demonstrate their thought processes.
Each child will connect information from one setting to another.
Pedagogical documentation  will provide  evidence of the inquiry process.
Each child will be motivated to self-direct play.

	Goal 1: Children will imagine possibiities and connect ideas to strengthen their learning disposition of curiosity.
	Challenge of practice: If we model the inquiry process  in group work and beside children in self directed play,  then children will imagine possibiities and connect ideas to strengthen their learning disposition of curiosity.
	Goal 2: 
	Challenge of practice 2: 
	Goal 2: Actions 1: 
	Goal 2: Actions 2: 
	Goal 2: Actions 3: 
	Goal 2: Actions 4: 
	Priority Row 1: Ensure that child is represented in the ongoing cycle of each terms inquiry program and that every child's individual learning journey is documented in their learning portfolio.
	Priority Row 2: Families will contribute to the inquiry program and be part of the ongoing cycle of learning.
	Priority Row 3: Review service of philosophy with staff team, children and the community/
	NQS links Row1: 1.1.2
1.1.3
1.2.2
1.2.3
1.3.1
1.3.2

	NQS links Row2: 1.1.2
1.3.3
6.1.1
6.1.2

	NQS links Row3: 6.1.1
6.1.2
6.2.3
7.1.1
	Key steps row 1: Each child will have at least one  teacher and and one ECW that will  document their development through the program and observations in their portfolios. 
	Key steps row 2: Shared expectations on what and how many observations are recorded and a particular time frame.
	Key steps row 3: How did we document children learning journey last year, what worked/didn't work? What do we want to keep, add or replace?
	Key steps row 4: Develop a family questionnaire to find out about each families culture, beliefs, expertise and ways they may be able to contribute to the program.
	Key steps row 5: Share the program in a variety of ways - floor book, Dojo, email. invite feedback and ideas for future directions.
	Key steps row 6: Term 1 inquiry will have a focus on belonging that will explore and contribute to the connection between family, the community and kindy. This will then contribute to a sense of belonging for children and families that will support learning and  relationships throughout the year.
	Key steps row 7: Review current philosophy with staff team and then gain feedback from the community. 
	Key steps row 9: Create final draft incorporating the feedback from the community and children's ideas.
	Timeline Row 1: Focus groups determined in Week 0
	Timeline Row 2: Expectations determined in Week 0
	Timeline Row 3: Term 1 2022
	Timeline Row 4: T1 W1 - give out questionnaire
T1 W3 - analysis responses and plan how to incorporate into the inquiry program and routines that will be ongoing and meaningful.
Ongoing - review responses to plans to see what has been successful or what needs 

	Timeline Row 5: Floor book ongoing
Email and share program 3 times a term at start, in middle and at the end.
	Timeline Row 6: Term 1 2022
	Timeline Row 7: Term 1
	Timeline Row 8: Term 1
	Timeline Row 9: Term2
	Resources Row 1: NIT time for Teachers and ECWS to contribute to the learning cycle of the program and the portfolios.
	Resources Row 2: Whole staff meeting in Week 0
	Resources Row 3: Week 0 meeting to make a plan and then regular programming sessions on a Thursday afternoon to reflect on progress and evaluate success or make changes if nes
	Resources Row 4: Fortnightly planning sessions.
	Resources Row 5: A3 floor book displayed in an area accessible by families. 
Email group set up to share program.
Dojo program.
	Resources Row 6: Inquiry program.
All staff having access to ipads and laptops.
	Resources Row 7: ACEQUA fact sheet - reviewing your service philosophy. 
	Resources Row 8: Recording children's voice at group-times and in play.
	Resources Row 9: All information from staff discussions, feedback from community and children's voice.
	Roles and responsibilities Row 1: Each teacher and ECW will contribute to the inquiry program and to individual learning portfolios a specified amount determined by fraction of time worked.
	Roles and responsibilities Row 2: Whole staff team to attend meeting.
	Roles and responsibilities Row 3: Whole staff team to attend and contribute to discussions and plans.
	Roles and responsibilities Row 4: Staff team to develop questionnaire together and distribute to families. Teacher and ECWs to take time at programming sessions to incorporate into program. All staff to find ways to incorporate children's culture into experiences and the environment. 
	Roles and responsibilities Row 5: All staff contribute to the floor book on display developed on teams so director can share electronically.
	Roles and responsibilities Row 6: All staff members will contribute to the inquiry program according to their specified amount.
	Roles and responsibilities Row 7: All staff members to contribute to discussions and ways to gain feedback.
	Roles and responsibilities Row 8: Teacher to facilitate discussions at large group-time with another staff member records children's voice. All staff record children's voice during play.
	Roles and responsibilities Row 9: Director to collate information and create a draft to then finalise with all staff.
	Key steps row 8: Document discussions with the children - 'what is important to help learn you at kindergarten'. 
	NQS links 1: 
	NQS links2: 
	NQS links 3: 
	NQS links 4: 
	Timeline 2: 
	Timeline 3: 
	Timeline 4: 
	Roles and responsibilities 1: 
	Roles and responsibilities 2: 
	Roles and responsibilities 3: 
	Roles and responsibilities 4: 
	Resources 1: 
	Resources 2: 
	Resources 3: 
	Resources 4: 
	Goal 1: Actions 1: Educators will audit the learning environment to improve the enabling of learning dispositions such as the motivation of children to use and build on their skills and knowledge.    
	Goal 1: Actions 2b: Inquiry Process refinement:
All educators will plan intentional learning environments with appropriate levels of challenge where children are movtivated to explore, experiment and take appropriate risks in their learning.
	Goal 1: Actions 3c: Educators will strengthen their listening carefully to children’s ideas and discuss how these ideas might be developed. The process of modelling inquiry through questions, (strive for 5, aim for 10 interactions) will enable Shared Sustained Thinking. SST will also contribute to the pedagogical documentation  of children’s thinking, investigation, complex concepts, hypothesising and makes children’s theories visible to educators and families. 
	Goal 1: Actions 4d: Explicit teaching of 'what is a question' through role modeling, scaffolding, levels of questioning, games and activites that give children the opportunity to practice posing questions.
	NQS links a: 1.1, 1.2, 1.3, 5.2, 6.1.2, 7.2.3
	NQS links b: 1.1, 1.2, 1.3, 3.1.1, 3.2.1, 3.2.2, 4.1, 5.2, 6.1.2, 7.1.2 7.2.2, 7.2.3
	NQS links c: 1.1, 1.2, 1.3, 4.1, 5.2, 7.2.2, 7.2.3
	NQS links d: 1.1, 1.2, 1.3, 4.1, 5.2, 6.2.1, 6.2.2
	Timeline a: Once a term before the term begins
	Timeline b: Termly planning cycle
	Timeline c: Term 4 2022
	Timeline d: Term 2 2022
	Roles and responsibilities a: Whole term complete the 'Rosie Scale' when planning for the next terms inquiry focus and then use this to evaluate and critically reflect.
	Roles and responsibilities b: Weekly planning/programming meeting moving towards fortnightly by Term 3.
	Roles and responsibilities c: Each staff member will record 1 conversation with a child per week.
	Roles and responsibilities d: Teachers - question activity once a week on rotating days. Show and Tell at group-time roster.
All staff - Question prompts in play.
	Resources a: The Active Learning Environment scales of RRR will focus on key areas of curiosity, communicability, purposefulness, risk taking, activity, collaboration and reflection. 
Rosie scale
Environment as the second teacher
	Resources b: Teacher and ECW non contact time so all staff can contribute to the inquiry program
	Resources c: Commitment to time per week to record and analysis children's ideas and incorporate them in the  cycle of learning through the inquiry project.
	Resources d: Question prompts from 'The Power of Inquiry' by Kath Murdoch
	Statement of Philosophy: At Fairview Park Kindergarten we strive for “Excellence for all!”
“We are a community who are committed to working together to provide quality inclusive preschool education. Children are provided with opportunities to engage in learning within a challenging and supportive environment.”
Our families state the identity of FPK is summed up by values: Relationships and Community, Trust and Respect, Acceptance and Equality.
We believe children's learning is maximised in a safe, caring atmosphere where our passionate, skilled staff support and facilitate a play-based programme of activities and experiences, and where individuals' levels of development are planned for and monitored using “The Early Years Learning Framework for Australia”.
We see learning dispositions as important to foster as they enable children to develop and maintain emotional self-regulation, self-esteem and deeper engagement with their learning. Promoting children's curiosity, risk taking, persistence and problem -solving skills supports the development of “Powerful Learners!”.
Children are given the opportunity to explore the natural environment and find out about their world, and their ideas and reflections are valued, incorporated and extended in an emergent curriculum. Ongoing critical reflection by staff ensures the learning cycle of experiences planned, presented, assessed and reported on is appropriate and fair for all.
We believe it is vital for children to learn to interact positively with other children and adults, so we provide opportunities for time to play, and support for  imaginative dramatic play; & see how important this is in developing both oral language skills and strong social connections. 
 Relationships are central to all we do at FPK; we are committed to building deep and trusting relationships with our local community inc Child Care Centres, kindies/ schools, and businesses. By providing our children a relevant and positive kindergarten experience and supporting the development of those with a wide range of Additional Needs (inc Autism, Speech/Language difficulties, Physical Disabilities, complex health needs), we are also supporting families and in turn improving outcomes for children!
	Challenge of practice Success criteria 2: 


