Quality Improvement Plan for

Flaxmill Preschool

2020
RESPONSIBILITY

Service name

Flaxmill Preschool

Service approval number

1578

Acknowledgment of Country

We acknowledge the Kaurna

people as the traditional custodians of the lands and waters where our
centre is located and recognise their continuing connection to country.
We pay our respects to Elders past and present, and extend that respect
to all Aboriginal peoples.

Government
of South Australia

Department for Education



Service Context

Flaxmill Preschool

Location:
80 Flaxmill Road, Morphett Vale, SA, 5162, Ph: 8326 6076

Opening times:

Monday-Friday 9:00am till 3:00pm

Our service provides two groups.

Blue Group - Children attend every Monday, Wednesday and alternate Fridays (odd weeks of the term)
Red Group - Children attend every Tuesday, Thursday and alternate Fridays (even weeks of the term)

Nominated Supervisor:
Peter Cobb, Principal Flaxmill School P-7, peter.cobb16@schools.sa.edu.au

Certified Supervisor:
Kylie Stewart, Preschool Coordinator, kylie.harris746@schools.sa.edu.au

Approved Provider:
Karen Weston- A/Executive Director, Early Years and Child Development, Ph: (08) 8226 3463

Additional Information:

- Flaxmill Preschool is part of Flaxmill School P-7 and is located at the front of the site on Flaxmill Road in Morphett Vale.
- It is a Department for Education service which operates a preschool program five days a week.

- There is limited amount of parking along Flaxmill Road for parking. This is short term parking used by parents.

- Staff and visitor parking are available behind the school via the long driveway off of Flaxmill Road (Gate 3).

Page 2 of 22



Statement of Philosophy

We believe that every child has rights, regardless of race, colour, gender, religion, culture, socio-economic status and ability. The right to feel safe and protected, the right to be heard
and the right to play, learn and develop is important for all children. We have a committed approach to equality and inclusion where all children have access to a high quality program
and care. We acknowledge children belong first to their family, cultural group, neighbourhood and wider community. Parents and caregivers are children's first and most influential
teachers, we believe it is paramount that meaningful relationships and partnerships are established between families, educators and the community, creating the opportunity for all to
feel valued, respected and supported. Parents and families have the right to be informed, consulted, make choices and be acknowledged in their child's learning and development. All
educators have a strong commitment to valuing families' beliefs, experiences, values, traditions and cultures. Flaxmill Preschool acknowledges the Kaurna Aboriginal people as the first
custodians of the Adelaide Region and their spiritual relationship with the country. We aim to promote greater understanding of diversity throughout the many ways of living, being and
knowing. Our preschool is not only part of Flaxmill School P-7 but part of the local community and our values include friendship, honesty, responsibility, respect and learning.

The relationships educators develop with children and families have a significant effect on children's involvement and success in learning. Educators who are attuned to children's
thoughts and feelings through nurturing interactions, support the development of the children's wellbeing to generate positive learning dispositions and trusting, respectful
relationships. Educators constantly reflect critically on our practices and professional knowledge which informs our planning cycle, practice and implementation. Collaboration is vital as
educators share skills, knowledge and understanding to create a vibrant, dynamic working environment. By documenting and capturing children's voices we are valuing and scaffolding
their learning, individually and in group settings.

At Flaxmill Preschool we value children's education experience and want them to develop a lifelong love of learning. Children are engaged participants in their learning and are capable
decision makers, explorers, thinkers, risk-takers and competent learners and we will provide an active and natural learning environment to support this. We are nature play enthusiasts
and this is embedded in our program and practice as we observe the benefits for children's wellbeing and development every day. Providing resources and natural materials promotes
children's mind, body and spiritual connections and allows a deeper appreciation for nature and the world around them. By providing children with knowledge about sustainable
embedded practices including caring for living creatures and our environment, children become aware of their ecological footprint and their role in creating a sustainable future. We
support healthy and active lifestyles as we encourage children to be involved using the 'garden to table' approach embedding healthy habits early in life. Our active learning
environments encourage children to access a variety of play based learning experiences as they express their feelings, engage in explorations, wonder, use their imagination and
experiment. Providing a stimulating environment with an emphasis on natural loose parts helps to support children's wellbeing, creativity, independence, engagement in learning and
assess their appetite for risk. The Early Years Learning Framework (EYLF), Indicators of Preschool Numeracy and Literacy are used to guide planning and curriculum decisions to support
the learning outcomes for all children. By providing STEM learning opportunities, children develop their knowledge, skills and understanding in science, technology, engineering and
mathematics.
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With reference to the three exceeding themes:
1. Practice is embedded in service operations

2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families
and/or the community

and evaluate

Quality Area 1: Educational Program and Practice

1. Practice is embedded in service operations

Educators practice is consistent as we embed intentional teaching practice within the program in order to be deliberate, purposeful and thoughtful in our decision
making and actions as we scaffold and extend each child's learning. Our site philosophy is embedded in our educational program and practices and the way we display
consistency across each of the standards. At Flaxmill Preschool we view the environment as the third teacher and we have a strong Nature Play focus which allows
children's agency, enabling them to make choices and decisions that influence their learning and their world. Children's interests, perspectives and thinking are
followed, therefore the curriculum is constantly changing and evolving, depending on the children's thinking, questions, wonderings, ideas and play scenarios.

2. Practice is informed by critical reflection

Educators engage in daily critical reflection on children's learning, thinking and development as both individuals and groups and this drives the program planning and
implementation. Educators are focused, active and reflective in designing and delivering the program for each child and in groups. Our educators are committed to
ongoing learning to improve on their practice and support children's learning and development.

3. Practice is shaped by meaningful engagement with families and/or the community

Children are enabled to make choices and decisions and influence events that occur in the centre and voting is a regular tool used at group time sessions to allow
children to make a choice on what book they would like the educator to read or what play environment they would like their educators to set up. We also value parents
as children's first educators and ensure documentation about each child's learning and progress is shared, communicated and available to families through Storypark,
learning stories, learning journey folders, displays, interviews and informal discussions with parents and caregivers and the wider community.
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With reference to the three exceeding themes:

1. Practice is embedded in service operations

2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families
and/or the community

and evaluate

1. Practice is embedded in service operations

Effective hygiene practices are actively and consistently embedded in the centre which include hand washing procedures, appropriate storage of food and medication,
safety checks, clean facilities and equipment. There is a range of opportunities and areas for both individuals and groups to effectively meet children's need to sleep, rest
and relax both inside and outside. These include daily relaxation, quiet and comfortable areas such as the cosy corner, couch, cushions, hammock and chairs. Physical
activity, healthy eating and drinking water is consistently and actively promoted and embedded in our everyday program and practice. Regular practices of emergency
procedures are conducted once a term.

2. Practice is informed by critical reflection

Regular staff meetings and discussions reflect on the daily routine, OHS issue and concerns, children's health needs and management and care plans. Educators conduct
regular risk benefit assessments, update policies and processes to ensure children's health safety and wellbeing are met. Educators consistently update their first-aid
certificates, Responding to Abuse and Neglect- Education and Care training (RAN-EC) and relevant history screening checks. Information is provided to families around
the use of the Child Protection Curriculum to actively raise family and community awareness of these issues and support health and safety.

3. Practice is shaped by meaningful engagement with families and/or the community

Posters, visuals and information is displayed and provided to families to prevent and control the incidence and spread of infectious diseases as well as the management
of injuries and illnesses, in accordance with the relevant guidelines. The centre has a great relationship with the Child and Youth Health Services (CYH) which provides
termly health checks for children who are 4 years old. Child and Youth Health nurses provide vision, hearing, growth and developmental checks and opportunities for
parents to discuss parenting or health concerns for their child. This is a great way for educators, nurses and parents to work in partnership to assess children's health
needs and development.
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With reference to the three exceeding themes:

1. Practice is embedded in service operations

2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families
and/or the community

and evaluate

1. Practice is embedded in service operations

The indoor and outdoor environment is inclusive, promotes competence, challenging, independent exploration and learning through play for each child. Furniture,
resources and equipment are safe, clean and well maintained and organised, daily and annual clean-up of the outdoor shed, sandpit storage cupboard and inside storage
room is conducted to ensure any damaged or obsolete play equipment and resources are removed. Sustainable practices are embedded into our service operations
through recycling, reusable wet bags, worm farm, collecting food scraps, using box construction, use of natural items for craft, learning and being involved with the
chickens and school garden. All educators demonstrate an ongoing commitment to caring for the natural environment and fostering environmental awareness and
responsibility in children.

2. Practice is informed by critical reflection
We view the environment as the third teacher and our outdoor environment encourages nature play and for children to be creative, imaginative, take challenges and

use all of their senses. Educators reflect together around the design of the physical environment and consider opportunities to make changes to strengthen inclusion and
participation and to enhance children' safety, learning and development outcomes.

3. Practice is shaped by meaningful engagement with families and/or the community

Information is shared with families around sustainable practices such as recycling, collecting soft plastics and keeping our use of plastic bags down by having a wet bag
loan system in place. Previous families and current families assist with helping to do the washing as well as donating recyclable items for the box construction area.
Collaboration with family and community partners is conducted when it comes to making changes to the physical environment.
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With reference to the three exceeding themes:

1. Practice is embedded in service operations

2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families
and/or the community

and evaluate

1. Practice is embedded in service operations

Continuity of educators is maintained as much as possible to ensure familiarity and secure relationships for children and a high quality learning and care facility which
includes relief educators. Positive and supportive interactions are the basis of building warm trusting relationships between educators, children and their families.
Educators work collaboratively, constantly supporting and learning from each other. Professional collaboration aligns with the Departments Code of Conduct and Code
of Ethics as well as our service philosophy, policies and procedures. All educators value and use child's voice in the planning of the curriculum and in documentation.

2. Practice is informed by critical reflection

All educators are provided with opportunities to discuss, critically reflect, evaluate and debate the sites approach to organisation and continuity of educators. Staffing
arrangements enhance children's learning and development and ensure safety and wellbeing. Educators show willingness to share information or ask for assistance from
others and acknowledge the strengths and skills of others. All educators are given opportunities to attend professional training and development which will build on
their existing skills, knowledge and understanding that is needed to work with young children within our site.

3. Practice is shaped by meaningful engagement with families and/or the community
Professional standards guide practice, interactions and relationships with children, families and colleagues. Educators build relationships with families and community

members that include the exchange of ideas and best practice. All members of the team recognise diversity and work together to promote a culture of inclusiveness and
a sense of belonging for all children, families and the community which includes a respect for Aboriginal and Torres Strait Islander history and culture.
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With reference to the three exceeding themes:

1. Practice is embedded in service operations

2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families
and/or the community

and evaluate

1. Practice is embedded in service operations

Respectful and equitable relationships are developed and maintained with every child, with interactions being positive, warm and responsive in order to build trusting
relationships and support children to feel secure, confident and included. Educators are committed to respecting and protecting the dignity and rights of each child. All
educators demonstrate a consistent approach to behaviour guidance to ensure each child is supported at all times to regulate their own behaviour, emotions and
communicate effectively to resolve conflicts. Children's self-regulation is supported through Social and Emotional Programs (You Can Do It Program), Berry Street
Education Model as well as providing cosy spaces, visuals and lots of discussions of emotions, feelings and strategies to calm our bodies when experiencing big emotions.

2. Practice is informed by critical reflection

All educators systematically reflect on their interactions with children across the service and on opportunities to further enhance children's lifelong learning and sense of
belonging. As a staff team, we also reflect and challenge stereotypes and biases in promoting and maintaining a culture of inclusiveness. Educators are knowledgeable of
various theoretical perspectives.

3. Practice is shaped by meaningful engagement with families and/or the community

Children are encouraged and provided with time and opportunities to share their stories, interests and play ideas and educators use children's cues to guide their level
of involvement. Each child is supported to build and maintain sensitive and responsive relationships with other children and are supported to learn and help each other.
All educators are available to have conversations with families about a range of topics relating to their child and acknowledge each family's strengthens, priorities,
parenting styles and behaviour guidance. Our site's approach to building and maintaining respectful and equitable relationships with each child is strengthened by
meaningful relationships with families and the community.
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With reference to the three exceeding themes:

1. Practice is embedded in service operations

2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families
and/or the community

and evaluate

Quality Area 6: Collaborative Partnerships with Families and Communities

1. Practice is embedded in service operations

All educators maintain respectful and supportive relationships with families from the moment they walk through the door and throughout their child's time within the centre. Families are
supported in their parenting role and their expertise, culture, values and beliefs about child rearing are respected. Families are consistently encouraged and supported to take an active part in
their child's learning and development by being on our Preschool Parent Involvement Group or volunteering in the Preschool and School in other ways such as cutting resources, providing
feedback, helping with the washing, excursions and attending special events. Therefore, families can make contributions to service decisions around their child's learning and wellbeing. The
service also has ongoing collaboration with other organisations and service providers to enhance children's learning and wellbeing. We have a very strong transition program being on a school site
where the children are familiar with the teachers, the environment and routines to promote and assist with continuity of learning and sharing of information.

2. Practice is informed by critical reflection

Our site reflects and considers alternate ways of engaging with families and supporting their participation and wellbeing. This can involve working with the school Aboriginal Community Education
Officer, Department Support Services Personnel and other community providers such as CAYFS and Child Wellbeing Team and encouraging families to be on the school Governing Council. All

staff are aware and are able to discuss how effective partnerships support children's access, inclusion and participation of the program.

3. Practice is shaped by meaningful engagement with families and/or the community

Our site consistently tailors our approaches to communicating with and engaging with each family in recognition of individual families' circumstances and ways of connection, and seek out
families' views on their preferred means of communication and participation from enrolment. We encourage parent feedback through informal discussions, newsletters, Facebook page,
Storypark, curriculum displays and survey results from termly questions displayed in the Preschool foyer. Community events, notices and information are displayed and provided through the
above various ways of communication for families to see and access. Families are supported every step of the way when children are referred to support services, when accessing these services,
with all of the relevant information provided and explained. Community partnerships contribute to a culture of inclusiveness and sense of belonging at the service.
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With reference to the three exceeding themes:

1. Practice is embedded in service operations

2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families
and/or the community

and evaluate

Quality Area 7: Governance and Leadership

1. Practice is embedded in service operations

A statement of philosophy is developed and guides all aspects of the service's operations. Each year this philosophy is reviewed by all staff to ensure it is still relevant
and meeting the needs of our children and families. Administrative systems enable effective management of a quality service and manage risks. All staff are aware of
their job roles and responsibilities and are able to articulate this in relation to each other, children and families and the services decision making processes. A good
working relationship and communication is held between the Coordinator and leadership team by having weekly meetings as well as attending the whole school staff
meetings. Being a school based preschool there are a number of members in various leadership and guidance positions which promotes a positive organisational culture
and builds a professional learning community.

2. Practice is informed by critical reflection

Regular staff meetings and opportunities to critically reflect ensure high quality practice across the service. An effective self-assessment and quality improvement
process is in place. All staff members conduct regular performance development conversations with the Principal and Coordinator.

3. Practice is shaped by meaningful engagement with families and/or the community

Our site actively supports children, families and the community to engage with the service philosophy, policies and procedures and provide feedback on quality
improvement process and contribute to regular reviews to support continuous quality improvement. Leadership welcomes, reflects ad draws on the voices, priorities
and strengths of the children and families at our site. Our Coordinator has been working with an experienced director to support her leadership and development.
Educators have presented at The Nature Play SA conference and supported local preschools in this topic. Our Coordinator attends termly Early Years Leaders Days with
the partnership and runs the School Based Preschool Network which meets each term throughout the year.
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Quality Improvement Plan for

Flaxmill Preschool

2020

Includes:
¢ Learning Improvement goals
e Progress notes

¢ National Quality Framework responsibilities plan

How to complete this template

e Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will provide support.
e Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.

¢ Email this plan (steps 1 — 3) to your education director.

e Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.

¢ Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.

e Complete step 5 (Review and Evaluate) in term 4 of each year.

¢ Your complete quality improvement plan should be reviewed and updated in term 4 each year.

For further information and advice contact your local education team.
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Learning Improvement Plan

Analyse Determine
and prioritise challenge of actions for
practice improvement

Goal 1: Improve children's ability to use language appropriate to purpose.

If we implement a consistent, site approach to support children's vocabulary then we will improve their ability to use language
Challenge of practice: appropriate to purpose.

Actions

Collaborate with the speech pathologist to co-plan learning
experiences that promote and support children's vocabulary and
support all staff in developing a common knowledge and
understanding on how to support children's language skills.

Facilitate authentic teaching and learning experiences that
support children's vocabulary skills in a variety of contexts.
These include book based learning, dramatic/role play, Reading
Doctor, small groups, focus words and story tables.

Use assessment data, collected at the beginning and at the end
of each term, in addition to other observations recorded to
evaluate and critically reflect on the impact of our intentional
teaching approaches.

Inform families about the importance of increasing children's
vocabulary through the use of handouts, sharing the focus words
through our curriculum and providing the meaning and providing
take home Kkits.

Success criteria

NQS links Timeline Resources Responsibility
1.1.1 Fortnightly through | Selected books Staff team
Approved the year. Resources provided by Speech Speech Pathologist
learning Pathologist
framework Staff readings
1.2.1 Ongoing Selected texts and adjuncts. Staff team
Intentional Identified vocabulary from books
teaching and everyday words.

ICT, Trialling Reading Doctor.

131 Beginning and end | Pre and post data tool on prescribed | Staff team
Assessment and | of each term. vocabulary
planning cycle. Daily critical Info from Reading Doctor

reflection Observations and anecdote records
1.3.3 Information is Handouts from Speech Pathologist. ' Staff team
Information for shared with families ' Sharing of info via Storypark. Speech Pathologist
families is ongoing. Take home kits updated and lent

out to families in Term 1.

Children are using language appropriate to purpose on a daily basis within their play as their vocabularies increase.
Evidence from pedagogical documentation demonstrates growth, development and progress over time as staff use the
Indicators for Numeracy and Literacy and the outcomes from EYLF. Children will become familiar with texts and be able to
infer meaning from these texts. Evidence in observational data demonstrates this. Conversations between staff and
families reflect a shared understanding of the importance of increasing and supporting children's vocabularies as they use
language appropriate to purpose. Children's ability to answer questions has improved as they use language appropriately.
Evidence from 'Strive for 5' records, language screeners and through learning stories demonstrates this.
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Progress notes

Improve
practice and
monitor impact

Goal 1: Improve children's ability to use language appropriate to purpose.

Meeting Implementation Impact Next steps

date (are we doing what we said we would do?) (are we improving learning outcomes?)
. . Enter the evidence of impact of your actions on children’s

Enter your overall assessment of progress towards learning against success criteria.

implementing actions for improvement.
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Learning Improvement Plan

Goal 2: Support children's use and understanding of mathematical vocabulary as they measure and compare in their

active learning environments.

Challenge of practice:

Actions

Identify mathematical vocabulary in selected texts and through
the use of intentional teaching practices, create learning
environments that promote the use of this vocabulary.

Create open-ended question prompts for all staff to use in various
active learning environments ie. in the mud kitchen and block
areas.

Gather and record data on children's use of identified
mathematical vocabulary through conversations and open-ended
questions in various play contexts and environments.

Use of pedagogical documentation as staff reflect as needed and
share observations at the end of each day and discuss children's
(groups and individual) use of mathematical vocabulary and
thinking which drives the planning and implementation cycle.

Success criteria

NQS links Timeline

1.2.1 Intentional | ©ngoing

Teaching

1.2.2
Responsive
teaching and
scaffolding
131 Ongoing
Assessment and

planning cycle

1.3.2 Critical Ongoing

Reflection

End of Term 1.

Resources

Books identified vocabulary lists
Mathematical resources and items
Staff attend mathematical
professional development (PMA)

List of open-ended question
prompts on display in various
learning environments
Bloom's taxonomy

iPad and voice memo for recording
Anecdotal notes

Use of planning folder
Individual data collection
Group data collection

Determine
challenge of
practice

Analyse
and prioritise actions for

improvement

If we consistently model and promote mathematical vocabulary in context, then we will improve children's use and
understanding of mathematical vocabulary as they measure and compare in their active learning environments.

Responsibility

Staff team

Staff team

Staff team

Staff team

Children are using and understanding mathematical vocabulary when they talk and play as they notice, compare and
measure in various learning environments. Evidence from pedagogical documentation demonstrates growth, development
and progress over time as staff use the Indicators for Numeracy and Literacy and the outcomes from EYLF.

Staff feel comfortable and confident in using open-ended questions to stimulate the use of mathematical vocabulary with
children. Evidence in observational data and records and through critical reflection will demonstrate this. Pedagogical
Documentation is a collaboration between staff, families and children as we work and learn alongside each other as
co-researchers. This is reflected in the pedagogical documentation as it drives the planning and implantation cycle.
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Progress notes

Improve
practice and
monitor impact

Goal 2: Support children's use and understanding of mathematical vocabulary as they measure and compare in their
active learning environments.

Meeting Implementation Impact Next steps
date (are we doing what we said we would do?) (are we improving learning outcomes?)
. . Enter the evidence of impact of your actions on children’s

Enter your overall assessment of progress towards learning against success criteria.

implementing actions for improvement.
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Learning Improvement Plan

Analyse Determine
and prioritise challenge of actions for
practice improvement

Goal 3: Goal 3 goes here

Challenge of practice:

Actions NQS links Timeline Resources Responsibility

Success criteria
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Progress notes

Improve
practice and
monitor impact

Goal 3: Goal 3 goes here

Meeting Implementation Impact Next steps
date (are we doing what we said we would do?) (are we improving learning outcomes?)
. . Enter the evidence of impact of your actions on children’s

Enter your overall assessment of progress towards learning against success criteria.

implementing actions for improvement.
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National Quality Framework responsibilities

NQS links Task Steps involved Timeline Responsibility Resourcing Completed
3.1.1 Fit for To provide natural light and a flow Talking with Department facilities manager. | 2020 Preschool Coordinator School has budgeted for this
purpose between the indoor and outdoor space Principal project.
by adding double doors and windows
3.1.2 Upk ishi inti insi
pkeep furnishings, painting the inside of the Speaking to builders and engineers.

preschool, extending the veranda and
storage space.
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Review and evaluate

Improve children's ability to use language appropriate to purpose.

and evaluate

Learning improvement goal 1:

What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?
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Review and evaluate

Support children's use and understanding of mathematical R ate

. . vocabulary as they measure and compare in their active learning
Lea ring Improvement goal 2: environments.

What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?
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Review and evaluate

Goal 3 goes here and evaluate

Learning improvement goal 3:

What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?
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Approvals

Approved by director/principal

Peter Cobb

01/02/2020

Approved by governing council chairperson

Approved by education director

Page 22 of 22



	Service name: Flaxmill Preschool 
	Service approval number: 1578
	Text2: Kaurna 
	Context: Flaxmill Preschool 
 
Location:
80 Flaxmill Road, Morphett Vale, SA, 5162, Ph: 8326 6076
 
Opening times:
Monday-Friday 9:00am till 3:00pm
Our service provides two groups.
Blue Group - Children attend every Monday, Wednesday and alternate Fridays (odd weeks of the term)
Red Group - Children attend every Tuesday, Thursday and alternate Fridays (even weeks of the term)
 
Nominated Supervisor:
Peter Cobb, Principal Flaxmill School P-7, peter.cobb16@schools.sa.edu.au
 
Certified Supervisor:
Kylie Stewart, Preschool Coordinator, kylie.harris746@schools.sa.edu.au   
 
Approved Provider:
Karen Weston- A/Executive Director, Early Years and Child Development,  Ph: (08) 8226 3463
 
Additional Information:
- Flaxmill Preschool is part of Flaxmill School P-7 and is located at the front of the site on Flaxmill Road in Morphett Vale. 
- It is a Department for Education service which operates a preschool program five days a week. 
- There is limited amount of parking along Flaxmill Road for parking. This is short term parking used by parents.
- Staff and visitor parking are available behind the school via the long driveway off of Flaxmill Road (Gate 3).
	Statement of Philosophy: We believe that every child has rights, regardless of race, colour, gender, religion, culture, socio-economic status and ability. The right to feel safe and protected, the right to be heard and the right to play, learn and develop is important for all children. We have a committed approach to equality and inclusion where all children have access to a high quality program and care. We acknowledge children belong first to their family, cultural group, neighbourhood and wider community. Parents and caregivers are children's first and most influential teachers, we believe it is paramount that meaningful relationships and partnerships are established between families, educators and the community, creating the opportunity for all to feel valued, respected and supported. Parents and families have the right to be informed, consulted, make choices and be acknowledged in their child's learning and development. All educators have a strong commitment to valuing families' beliefs, experiences, values, traditions and cultures. Flaxmill Preschool acknowledges the Kaurna Aboriginal people as the first custodians of the Adelaide Region and their spiritual relationship with the country. We aim to promote greater understanding of diversity throughout the many ways of living, being and knowing. Our preschool is not only part of Flaxmill School P-7 but part of the local community and our values include friendship, honesty, responsibility, respect and learning.  
The relationships educators develop with children and families have a significant effect on children's involvement and success in learning. Educators who are attuned to children's thoughts and feelings through nurturing interactions, support the development of the children's wellbeing to generate positive learning dispositions and trusting, respectful relationships. Educators constantly reflect critically on our practices and professional knowledge which informs our planning cycle, practice and implementation. Collaboration is vital as educators share skills, knowledge and understanding to create a vibrant, dynamic working environment. By documenting and capturing children's voices we are valuing and scaffolding their learning, individually and in group settings. 
At Flaxmill Preschool we value children's education experience and want them to develop a lifelong love of learning. Children are engaged participants in their learning and are capable decision makers, explorers, thinkers, risk-takers and competent learners and we will provide an active and natural learning environment to support this. We are nature play enthusiasts and this is embedded in our program and practice as we observe the benefits for children's wellbeing and development every day. Providing resources and natural materials promotes children's mind, body and spiritual connections and allows a deeper appreciation for nature and the world around them. By providing children with knowledge about sustainable embedded practices including caring for living creatures and our environment, children become aware of their ecological footprint and their role in creating a sustainable future. We support healthy and active lifestyles as we encourage children to be involved using the 'garden to table' approach embedding healthy habits early in life. Our active learning environments encourage children to access a variety of play based learning experiences as they express their feelings, engage in explorations, wonder, use their imagination and experiment. Providing a stimulating environment with an emphasis on natural loose parts helps to support children's wellbeing, creativity, independence, engagement in learning and assess their appetite for risk. The Early Years Learning Framework (EYLF), Indicators of Preschool Numeracy and Literacy are used to guide planning and curriculum decisions to support the learning outcomes for all children. By providing STEM learning opportunities, children develop their knowledge, skills and understanding in science, technology, engineering and mathematics.
 
	Quality area 1: 1. Practice is embedded in service operations
Educators practice is consistent as we embed intentional teaching practice within the program in order to be deliberate, purposeful and thoughtful in our decision making and actions as we scaffold and extend each child's learning. Our site philosophy is embedded in our educational program and practices and the way we display consistency across each of the standards. At Flaxmill Preschool we view the environment as the third teacher and we have a strong Nature Play focus which allows children's agency, enabling them to make choices and decisions that influence their learning and their world. Children's interests, perspectives and thinking are followed, therefore the curriculum is constantly changing and evolving, depending on the children's thinking, questions, wonderings, ideas and play scenarios. 
2. Practice is informed by critical reflection  
Educators engage in daily critical reflection on children's learning, thinking and development as both individuals and groups and this drives the program planning and implementation. Educators are focused, active and reflective in designing and delivering the program for each child and in groups. Our educators are committed to ongoing learning to improve on their practice and support children's learning and development. 
 3. Practice is shaped by meaningful engagement with families and/or the community
Children are enabled to make choices and decisions and influence events that occur in the centre and voting is a regular tool used at group time sessions to allow children to make a choice on what book they would like the educator to read or what play environment they would like their educators to set up.  We also value parents as children's first educators and ensure documentation about each child's learning and progress is shared, communicated and available to families through Storypark, learning stories, learning journey folders, displays, interviews and informal discussions with parents and caregivers and the wider community.
 
 
 
	Quality area 2: 1. Practice is embedded in service operations
Effective hygiene practices are actively and consistently embedded in the centre which include hand washing procedures, appropriate storage of food and medication, safety checks, clean facilities and equipment. There is a range of opportunities and areas for both individuals and groups to effectively meet children's need to sleep, rest and relax both inside and outside. These include daily relaxation, quiet and comfortable areas such as the cosy corner, couch, cushions, hammock and chairs. Physical activity, healthy eating and drinking water is consistently and actively promoted and embedded in our everyday program and practice. Regular practices of emergency procedures are conducted once a term. 
2. Practice is informed by critical reflection
Regular staff meetings and discussions reflect on the daily routine, OHS issue and concerns, children's health needs and management and care plans. Educators conduct regular risk benefit assessments, update policies and processes to ensure children's health safety and wellbeing are met. Educators consistently update their first-aid certificates, Responding to Abuse and Neglect- Education and Care training (RAN-EC) and relevant history screening checks. Information is provided to families around the use of the Child Protection Curriculum to actively raise family and community awareness of these issues and support health and safety.
 
3. Practice is shaped by meaningful engagement with families and/or the community
Posters, visuals and information is displayed and provided to families to prevent and control the incidence and spread of infectious diseases as well as the management of injuries and illnesses, in accordance with the relevant guidelines. The centre has a great relationship with the Child and Youth Health Services (CYH) which provides termly health checks for children who are 4 years old. Child and Youth Health nurses provide vision, hearing, growth and developmental checks and opportunities for parents to discuss parenting or health concerns for their child. This is a great way for educators, nurses and parents to work in partnership to assess children's health needs and development.
	Quality area 3: 1. Practice is embedded in service operations
The indoor and outdoor environment is inclusive, promotes competence, challenging, independent exploration and learning through play for each child.  Furniture, resources and equipment are safe, clean and well maintained and organised, daily and annual clean-up of the outdoor shed, sandpit storage cupboard and inside storage room is conducted to ensure any damaged or obsolete play equipment and resources are removed. Sustainable practices are embedded into our service operations through recycling, reusable wet bags, worm farm, collecting food scraps, using box construction, use of natural items for craft, learning and being involved with the chickens and school garden. All educators demonstrate an ongoing commitment to caring for the natural environment and fostering environmental awareness and responsibility in children.  
2. Practice is informed by critical reflection
We view the environment as the third teacher and our outdoor environment encourages nature play and for children to be creative, imaginative, take challenges and use all of their senses. Educators reflect together around the design of the physical environment and consider opportunities to make changes to strengthen inclusion and participation and to enhance children' safety, learning and development outcomes.  
3. Practice is shaped by meaningful engagement with families and/or the community
Information is shared with families around sustainable practices such as recycling, collecting soft plastics and keeping our use of plastic bags down by having a wet bag loan system in place. Previous families and current families assist with helping to do the washing as well as donating recyclable items for the box construction area. Collaboration with family and community partners is conducted when it comes to making changes to the physical environment.
 
	Quality area 4: 1. Practice is embedded in service operations
Continuity of educators is maintained as much as possible to ensure familiarity and secure relationships for children and a high quality learning and care facility which includes relief educators. Positive and supportive interactions are the basis of building warm trusting relationships between educators, children and their families. Educators work collaboratively, constantly supporting and learning from each other. Professional collaboration aligns with the Departments Code of Conduct and Code of Ethics as well as our service philosophy, policies and procedures. All educators value and use child's voice in the planning of the curriculum and in documentation. 
2. Practice is informed by critical reflection
All educators are provided with opportunities to discuss, critically reflect, evaluate and debate the sites approach to organisation and continuity of educators.  Staffing arrangements enhance children's learning and development and ensure safety and wellbeing. Educators show willingness to share information or ask for assistance from others and acknowledge the strengths and skills of others. All educators are given opportunities to attend professional training and development which will build on their existing skills, knowledge and understanding that is needed to work with young children within our site.
3. Practice is shaped by meaningful engagement with families and/or the community
Professional standards guide practice, interactions and relationships with children, families and colleagues. Educators build relationships with families and community members that include the exchange of ideas and best practice. All members of the team recognise diversity and work together to promote a culture of inclusiveness and a sense of belonging for all children, families and the community which includes a respect for Aboriginal and Torres Strait Islander history and culture. 
  
	Quality area 5: 1. Practice is embedded in service operations
Respectful and equitable relationships are developed and maintained with every child, with interactions being positive, warm and responsive in order to build trusting relationships and support children to feel secure, confident and included. Educators are committed to respecting and protecting the dignity and rights of each child.  All educators demonstrate a consistent approach to behaviour guidance to ensure each child is supported at all times to regulate their own behaviour, emotions and communicate effectively to resolve conflicts.  Children's self-regulation is supported through Social and Emotional Programs (You Can Do It Program), Berry Street Education Model as well as providing cosy spaces, visuals and lots of discussions of emotions, feelings and strategies to calm our bodies when experiencing big emotions. 
2. Practice is informed by critical reflection
All educators systematically reflect on their interactions with children across the service and on opportunities to further enhance children's lifelong learning and sense of belonging. As a staff team, we also reflect and challenge stereotypes and biases in promoting and maintaining a culture of inclusiveness. Educators are knowledgeable of various theoretical perspectives. 
3. Practice is shaped by meaningful engagement with families and/or the community
Children are encouraged and provided with time and opportunities to share their stories, interests and play ideas and educators use children's cues to guide their level of involvement. Each child is supported to build and maintain sensitive and responsive relationships with other children and are supported to learn and help each other. All educators are available to have conversations with families about a range of topics relating to their child and acknowledge each family's strengthens, priorities, parenting styles and behaviour guidance.  Our site's approach to building and maintaining respectful and equitable relationships with each child is strengthened by meaningful relationships with families and the community.   
 
	Quality area 6: 1. Practice is embedded in service operations
All educators maintain respectful and supportive relationships with families from the moment they walk through the door and throughout their child's time within the centre. Families are supported in their parenting role and their expertise, culture, values and beliefs about child rearing are respected. Families are consistently encouraged and supported to take an active part in their child's learning and development by being on our Preschool Parent Involvement Group or volunteering in the Preschool and School in other ways such as cutting resources, providing feedback, helping with the washing, excursions and attending special events. Therefore, families can make contributions to service decisions around their child's learning and wellbeing. The service also has ongoing collaboration with other organisations and service providers to enhance children's learning and wellbeing. We have a very strong transition program being on a school site where the children are familiar with the teachers, the environment and routines to promote and assist with continuity of learning and sharing of information.
2. Practice is informed by critical reflection
Our site reflects and considers alternate ways of engaging with families and supporting their participation and wellbeing. This can involve working with the school Aboriginal Community Education Officer, Department Support Services Personnel and other community providers such as CAYFS and Child Wellbeing Team and encouraging families to be on the school Governing Council. All staff are aware and are able to discuss how effective partnerships support children's access, inclusion and participation of the program.  
3. Practice is shaped by meaningful engagement with families and/or the community
Our site consistently tailors our approaches to communicating with and engaging with each family in recognition of individual families' circumstances and ways of connection, and seek out families' views on their preferred means of communication and participation from enrolment. We encourage parent feedback through informal discussions, newsletters, Facebook page, Storypark, curriculum displays and survey results from termly questions displayed in the Preschool foyer. Community events, notices and information are displayed and provided through the above various ways of communication for families to see and access. Families are supported every step of the way when children are referred to support services, when accessing these services, with all of the relevant information provided and explained. Community partnerships contribute to a culture of inclusiveness and sense of belonging at the service. 
 
	Quality area 7: 1. Practice is embedded in service operations
A statement of philosophy is developed and guides all aspects of the service's operations. Each year this philosophy is reviewed by all staff to ensure it is still relevant and meeting the needs of our children and families. Administrative systems enable effective management of a quality service and manage risks. All staff are aware of their job roles and responsibilities and are able to articulate this in relation to each other, children and families and the services decision making processes. A good working relationship and communication is held between the Coordinator and leadership team by having weekly meetings as well as attending the whole school staff meetings. Being a school based preschool there are a number of members in various leadership and guidance positions which promotes a positive organisational culture and builds a professional learning community. 
 
2. Practice is informed by critical reflection
Regular staff meetings and opportunities to critically reflect ensure high quality practice across the service. An effective self-assessment and quality improvement process is in place. All staff members conduct regular performance development conversations with the Principal and Coordinator.
 
3. Practice is shaped by meaningful engagement with families and/or the community
Our site actively supports children, families and the community to engage with the service philosophy, policies and procedures and provide feedback on quality improvement process and contribute to regular reviews to support continuous quality improvement. Leadership welcomes, reflects ad draws on the voices, priorities and strengths of the children and families at our site.  Our Coordinator has been working with an experienced director to support her leadership and development. Educators have presented at The Nature Play SA conference and supported local preschools in this topic. Our Coordinator attends termly Early Years Leaders Days with the partnership and runs the School Based Preschool Network which meets each term throughout the year.
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3.1.2 Upkeep
	Task 1: To provide natural light and a flow between the indoor and outdoor space by adding double doors and windows furnishings, painting the inside of the preschool, extending the veranda and storage space.
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