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Context

Service Context

Flinders View Primary School based Preschool is a category 1 Preschool situated on the grounds of Flinders View Primary School on Chinnery Street, Port
Augusta West, with the entrance through the school. Our centre is capped at 30 children, with three staff consistent to the site, to maintain ratios of 1:10.
We cater to children, aged 3 years to 5 years, with 3 year old Aboriginal children able to attend 2 days a week, and all children in their 4 year old year
(Children who turn 4 by the 1st of May the year they attend) eligible for 3 days a week. Many of our children have siblings in the school, and most
transition smoothly into Flinders View Primary School. A small proportion of students choose to attend either Port Augusta West Primary School or Caritas
College after they finishing their Preschool learning.

Attendance at our site is quite transient. Over 80% of our enrolments are Indigenous.

Flinders View Preschool runs during the same term time as the school and follows Department for Education (DfE) school holiday times. The centre is open
four days a week, running from 8:35am until 2.20pm on Mondays and 8:35am until 3.10pm daily, Tuesday to Thursday. On Fridays we offer a playgroup
session, open from 10:00-12:00noon. During the year, the preschool may have pupil free days aligned to the school, allowing staff to attend Professional
Development and training sessions.

Our school-based preschool is guided by the Early Years 'Being, Becoming and Belonging' Framework and also the Preschool Literacy and Numeracy
Framework. We offer a play based program that aims to enhance children's communication and language skills, as well as their social and emotional
development. We are in the process of incorporating Reggio Emilio principles into our program, including steadily changing the environment to include
more natural elements and loose parts. The site also employs an Aboriginal Family Literacy Strategy teacher each year, with the aim of developing the
literacy skills and awareness of our 3 year old Aboriginal children. At times throughout the year, our centre will join with the school to celebrate school and
community events such as Book Week and Reconciliation Week.
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Context

State me nt Of P h | | 0SO p hy Enter your site philosophy in the box below, or alternatively attach as

an additional document via the Comment option under the Tools tab

We at Flinders View Preschool aim to provide an environment where all children, families and educators feel welcome and valued. We treat all children,
families and educators in a respectful, equitable and caring manner and aim to build strong, trusting and respectful relationships. We aim to support the
diversity of language, learning and culture. We work to build positive partnerships with children, their families, the local community and support
agencies. Our inclusive practices are promoted through our interactions. Consequently, we highly value positive oral communication and opportunities to
provide visually rich information to families.

We provide a setting where children have opportunities to develop their potential and practice life skills through both structured and play based activities
in an environment which is safe, stimulating, challenging and inviting both indoors and out. Staff are aware of the importance of age appropriate risk
taking and support the children to create, explore and experiment within the environment.

Educators reflect regularly on their planning and evaluation practices in order to maintain a high quality, inclusive and stimulating program for all children.
Educators share in the learning journey of the children by incorporating children's interests into the program and allowing opportunities to extend their

play.

We encourage and educate children to make healthy eating choices and be active during their time at Preschool in order to develop healthy lifestyles for
the future. We recognise the importance of sustainability in today's society and encourage children to recycle materials whenever possible.
Above all we hope that children within our setting are independent, confident and happy and develop the necessary life skills for their future learning.

To be reviewed February, 2020.
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St re n t h S With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families and/or the community
and evaluate

Quality Area 1: Educational Program and Practice

1.1.2 To ensure we are respecting children's knowledge, strength and interests, our practice is guided by engagement with families. Early in the year, staff intentionally took time to talk with parents at drop offs and pick ups
to build trusting relationships. We then distributed family surveys regarding families' expectations of staff, their goals for their child/ren, and their child's interests, before analysing the results. Our initial planning took into
account family voice, aiming to meet children's interests and strengths, such as one family stated child particularly liked the book, Brown Bear, Brown Bear, What do you see? This child, who also has ASD, highly struggled with
separation anxiety. Staff created a box with this book, and one or two others he had shown interest in, that he could sit down and read with an educator, or access independently at any time of the day to help him
self-regulate and feel comfortable in the preschool environment. Following our initial planning, we have then followed a cycle of observe, reflect, plan, implement, observe, reflect. We observe children's interests or
developmental needs then plan accordingly. One child was observed to lack the strength or coordination to ride a bike. After we provided and set up experiences focused on leg strength and coordination, such as games that
involved kicking gym balls with the ball of the foot; setting up obstacle courses with a specific leg focus such as balancing beams and stepping stones; the use of large foam blocks and a trampoline for jumping, and supplying
stilts to practice coordination of his legs, the child can now ride a bike around the entire track, at speed, without support.

1.2.1 Through early observations of children's verbal communication skills and analysis of oral language screeners, including taking into account agreed upon outcomes when forming the 2020 PQIP, staff identified the need to
continue developing literacy and numeracy outcomes for our children. Educators have demonstrated deliberate, purposeful and thoughtful decision making. Educators responded to this by identifying the need to improve
oral language outcomes in our children, through targeting the increase of children's vocabulary. After the Early Years Coordinator (EYC) attended Marian Knaus' 'Oral language in Mathematics PD and began using more
mathematical language in contextual situations, such as using words like sequence, proportion, direction, date, digit, etc, first explicitly teaching the meaning of the word, then using it daily through morning group times, staff
reflected on their need to reinforce this language through their interactions with children. Staff then completed professional development through the Early Childhood Association, the Smith Family and Primary Mathematics
Association, which developed their understanding of why vocabulary development was important for children, but also clarified their own understanding of mathematical vocabulary to better support them to use correct
mathematical terms with children. Collaboratively, staff then intentionally brainstormed words that would benefit the children's developing mathematical knowledge, placed these in visible places where they could see them
as a prompt, and used appropriate contextual learning moments to intentionally introduce these words into children's conversations and also explicitly teach the meaning of these words. Educators are now confident in using
routines to model and reinforce language with the children, such as purposefully writing numbers incorrectly then correcting their number formation using children's verbal feedback, making continued mistakes until children
are able to use specific language to correctly describe what the educator did wrong. Educators also use this strategy during line ups, intentionally counting out of order, providing children with the opportunity to use
appropriate language such as "... goes before/after." "... is a bigger number than...", etc. to explain why the educator is wrong, and provide a fun opportunity for children to use mathematical language for a purpose.

1.2.2 Our site has an Aboriginal Families Literacy Strategy teacher, who implements a project that is responsive to children's ideas and play and aims to extend children's learning through thoughtful provocations and
scaffolded play scenarios. We are also involved in the Port Augusta Quorn Partnership Research Project- Encountering New Perspectives: A South Australian Collaborative Project. After children showed strong interest in
building houses, staff critically reflected upon this play, deciding that the AFLS teacher would combine and oversee both projects, with the focus on building. Collaboratively, the team brainstormed ways to meaningfully
extend their play, coming up with resources (such as building materials, environment print, texts, builders tools, etc) that could be added to both indoor and outdoor environments to encourage children to build, and also
challenge how and why they build something as they do. Educators would then respectfully join children's building play when it was observed, responding to their play and ideas, offering feedback on how they could build
higher or better, or make their structure more stable, introducing children to new topic specific vocabulary. Through asking open-ended questions she gauged further understanding of the children's knowledge, which could
then be reflected on and used to guide future planning.

1.3.3 Educators have worked hard to establish strong relationships with families, which has been increasingly challenging due to the restrictions imposed on and off throughout the year regarding parent access on sites
through the COVID 19 pandemic. Through engaging families in discussions at drop offs or pickups, showing interest in their lives and regularly offering feedback on their child's day, educators have formed strong relationships
with families. As a result, families have become increasingly confident across the year to ask about their children, share their home lives with us, and join us at school and preschool events such as sports day to support their
child's learning process. Additionally, 95% of our families have registered to use SeeSaw, an online app for schools, which allows us to share photos, comments or videos of children throughout the day with their families. In
today's social media world, many of our families find this one of the most convenient ways to keep up to date with preschool events and their children's learning. It has been a particularly useful tool, as noted by one parent in
our 2020 Parent Survey results, in allowing staff to send photos to families of child who have difficulty separating, to let them know their child has settled and is playing happily, and thus easing parent's own anxiety at having
left their child so upset.
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St re n t h S With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families and/or the community Review
and evaluate

2.1.1 With a large number of 3 year old enrolments this year, many with high separation anxiety which can be very demanding on staff and impact on ratios, staff critically reflected on how to better support a differentiated
transition program that would support the wellbeing of both the child, and their family, who themselves can be negatively impacted by their child's distress. In most instances, our new 3 year olds have required a lot of 1:1
educator support to calm and comfort them. This can take educator support from other children who may need it, and whose wellbeing can also be negatively impacted by the new child's distress. Staff reflected on better
supporting the wellbeing of both new and current children and family wellbeing, which it was hoped might also 3yr old attendance rates. It was agreed that we would implement early pickups for the first few initial sessions of
newly enrolled 3yr olds, which would be differentiated to the needs of the child and family. Early pickups are implemented for the first 3-4 sessions, with the flexibility to adjust this to more or less sessions dependent on the
needs of the child. Most families have been very appreciative of this, finding it has worked for their child. One family, who was a little reluctant, and thought their child would be fine to attend all day, agreed to pick their
daughter up early daily after she was distressed and inconsolable the entire duration of her first session. Each visit however, they would ask when she could stay a full day. We assured them that as soon as the child
demonstrated trust in educators, and comfort in the environment, she would stay, but until then, it was important the child had a positive experience at preschool, which could only be achieved by shorter visits, building over
time. The child was very distressed and hard to settle for the first 5-6 sessions, but showed improvements in settling quicker each week, to the point of settling within half an hour by the 6th session. We agreed to increase her
time until rest time, as we noticed she again became highly distressed when she became tired, which we maintained over the next 5-6 sessions. From then onwards, the child would settle quickly, or enter preschool calmly,
and experience successful full days with no distress. The family has since agreed that it was the best idea and they are glad to see her happy and excited about attending preschool.

2.1.2 The COVID 19 pandemic, has been an excellent opportunity to explore and strengthen our hygienic practices. Children previously washed hands before eating, to be hygienic, and after, to maintain a safe environment for
one child who has severe anaphylaxis. Staff reflected on newly introduced policies from the DfE, and implemented hand washing routines for staff, children, and families upon each time they enter the centre. Social stories
about COVID 19 were used to explain to the children importance of washing our hands, not touching our faces, and trying not to sit to close to others when we are sitting for a long time. Educators also set up an experiment
using soap and pepper, to make visual, how soap is effective against germs, for children to better comprehend such an abstract concept. Educators also incorporated more visuals above basins, showing hand washing
processes, and making hand-washing fun by singing songs and making a game out of it. As a result, strong hand washing routines are now deeply embedded within children's and educators routines.

2.1.3 Healthy eating is embedded through our site practices in multiple ways. We implement a daily fruit time, which can be implemented at different times of the day in response to children indicating they are hungry. A staff
member ensures children wash their hands then uses fruit time as a chance to build relationships between themselves and the children, and between the children, by encouraging social skills such as turn taking and sharing.
Educators talk to children during this time about fruit being a healthy food option that is good for our bodies and helps us to have energy and feel full. Families are encouraged to pack something healthy for lunch, i.e.
sandwich, cold meats and salad, left overs, cheese and crackers, etc. and families are provided with advice and support, should they indicate they need it, to find something that works for their family. One family, of Indian
background, was concerned about packing a healthy, allergy safe meal their child would eat. Through conversations with educators, the family came to understand they could food from their culture, that their child was
familiar with, without having to modify how they eat at home. Sub-sequentially, the child brings rotis for lunch. As the year progressed the child himself indicated he wanted to try sandwiches like most other children, and now
brings and eats both a sandwich and a roti. Another family, would purchase a chicken nugget lunch order daily through the school's canteen. Although we had discussions with the family discouraging this as a daily practice,
they continued to do so. One day they forgot to put an order in so we provided the child with a sandwich for lunch which he devoured. When giving this feedback to mum, she stated he loves sandwiches, she only orders lunch
orders because it is convenient and saves her time in the mornings. Staff supported mum to come up with some ideas of sandwiches she could prep the night before and store in the fridge, which he now brings to school
regularly. He now only accesses lunch orders in emergencies, like being out of bread. The family is please by this outcome, as they are saving money and feel empowered their child is eating healthier options.

2.1.3 Physical activity is included through aspects of our play environment and daily routines. Children have access to multiple forms of gross motor movement and skills development through our playground, new obstacle
and climbing equipment, a trampoline, bikes, outdoor prams and wheelbarrows, and loose parts. Educators also regularly practice INVAC and EVAC procedures, then spends some time afterwards at school playground, oval
and sandpit to support gross motor development and expose transitioning children to the school environment. Educators also incorporated time into one daily routine each day (but are not limited to) where the children are
given an opportunity to dance or engage in yoga. Children's agency is supported as they are provided with two choices of songs or yoga sessions which they vote on. Most children are very eager to participate in this session
each day. Additionally, during term 3, children are explicitly taught a dance, that they perform to families at the end of term School Concert. The music/theme for the dance is selected based on children's interest, then
choreographed to get children moving and coordinating different parts of their bodies. This year's performance, 10 little monkeys, was selected based on children's interest in counting. The dance was quite fast, got children
jumping and increasing their heart rates, had them developing balance as they changed levels, and coordination as they acted out the gestures. Late in the year, the children were also invited to participate in the school's with
the aim to build relationships, develop wellbeing and introduce the children to various forms of gross motor skills in a fun, team based manner.
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St re n t h S With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families and/or the community Review
and evaluate

3.1.1/3.2.1 Early in the year, the team reflected on and agreed to continue focusing on developing flexible play spaces in the outdoor environment and aim to expand and upgrade the yard space, to provide children choice in
their play. As a result, staff re-purposed large tree rounds, suitable for balancing or seating options, from trees cut down within the school yard. A large outdoor doll-house was introduced to the space and further home
corner furniture was introduced to be used the yard or in the sandpit. A water exploration stand, sourced locally and made using recycled pallets, was donated to the preschool and utilised around the yard. The budget was
largely utilised to purchase new obstacle equipment and appropriate rubber matting to increase the opportunities for gross motor development throughout the yard and also provide access to physical play for more children
simultaneously. Funding, fundraising and steps were also put in place to have the fencing moved to increase the yard space and include a larger grassed area for children to run safely, and to provide opportunities for the
development of a dedicated vegetable garden. The business community was approached to support this project, with several businesses making financial contributions and over 40 businesses donating for a raffle. Families
were very supportive of selling raffle tickets, and each family and their child presented one of the supporting businesses with a certificate of appreciation, with over $4000 raised. However, with the disruption of the COVID 19
pandemic, multiple impediments have occurred, making it most likely that this project will now be completed early in 2021. The local Men's Shed was also approached, and agreed to create appropriate and welcoming
seating for families to benefit both preschool and playgroup families. In addition to this, as our preschool is within a school site, staff reflected upon the benefits of accessing the school's grounds and facilities, completed risk
assessments, and have utilised the oval, playground and school sandpit with the whole preschool group. We have also continued to take out small groups of children to the school's front garden, to allow children to find
natural parts for their play or arts experiences or engage in insect hunts.

3.1.2 KidSafe audited our playground, and upon receiving the $20,000 Preschool Outdoor Improvement Grant, the team reflected on the audit's advice that changes be made to the playground to improve safe use of it for
children, both within the preschool and playgroup programs, and utilised this funding to install new panels and swings.

3.2.2 After reflection as a team on the inclusivity and accessibility of our indoor and outdoor spaces, redevelopment of both spaces has taken place progressively across the year. Natural and loose parts have been introduced
to the physical environment which allow for multiple uses and play-based learning opportunities. New, open and accessible furniture was purchased allowing for newly purchased wooden and bamboo resources to be easily
accessed by children, so that all children's agency can be promoted, through their play and use of space. Educators have created a culture that is embedded in the centre, where children are free to access these resources or
re-purpose set up provocations for use in their play according to the vision of the child. As a result educators have observed an increase in creative and imaginative play, and growth in personal skills such as resilience,
persistence and problem solving skills as children work to make their ideas and visions come to fruition.

3.2.3 Upon reflection of our sustainable practices, and after being invited to be apart of the inaugural Biannual Port Augusta Green Power Festival (GPF), Educators have worked with children to become aware of being
environmentally responsible through daily practices. Children participated in sessions with one of our SSOs to learn about growing vegetables and how we can use them. As our cooking program ceased early in the year due
to COVID restrictions, children were given opportunities to use their senses to explore the vegetables we grew, then utilise them in their sandpit and mud kitchen play. Children were educated about, then took responsibility
of, caring for and watering the vegetables daily. This, and also participating in National Tree Day learning experiences, children have become increasingly aware of respecting the environment and now water and treat plants
in our environment more respectfully to ensure their survival. Educators have also reflected with children as to why we shouldn't waste water. In order to allow children to continue to play with and explore water, educators
and children agreed that a set amount of water would be available daily for children to access in a large bucket (appropriately supervised). Any water that remains each day, children use to water the garden.

Through the GPF preschool staff were given an opportunity to create an art work or display that represented the importance of sustainability. Reflecting on the cohort of children, and their previous knowledge of recycling
and sustainability, staff chose to research with children the impact of plastics on animals and the environment. Utilising our already established soft plastics recycling system, children collected, cleaned, prepared and sorted
the soft plastics to be collaged into a large poster, with their voices painted in the background, promoting the importance of recycling soft plastics. Unfortunately the Festival did not go ahead due to COVID. Building on this,
educators have worked with this year's cohort of children to understand that other things can be reused and recycled, so a colour coded recycling system was introduced children to recycle paper, 5cent recyclables, soft
plastics and organics, with the addition part way through the year of yoghurt and milk bottle lids. This is embedded in children's daily routines now, with children directing other children who are unsure to the right bins.
Making use of recycled or re-purposed materials and resources is also embedded within the preschools culture. Children reuse paper and access recycled objects to create, build and make their ideas and share their thinking.
Instead of buying all equipment new, staff consider what can be re-purposed or have multiple uses. After new home corner furniture was ordered for indoors that offered more flexibility for the space, the old furniture was
re-purposed for home corner play outdoors, giving it an extended life before going into landfill. When new shelves were needed in the shed, the remaining wood was used by a member of the community to build a large,
multilevel, open outdoor doll-house which children can access from all sides, allowing multiple children to access it at once. Old tyres were utilised to create garden beds for new native plants in our new entry space. Staff are
always mindful of how something can be reused.
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4.1.2 The practice of maintaining continuity of staff has been a high priority at our site. The position of the lead educator has been classified as a coordinator level to ensure a
positive team environment with a good quality teaching and learning programs and interactions with families and the local playgroup. Across the year the site has also made
every effort to ensure continuity of relief staff, with known dates booked at the beginning of the year ensuring that we maintained 1 main reliever who covered close to 50%
of relief, or, where the cover/release fell on a Monday, we engaged our 2nd SSO for the extra day. Mid year, when our enrolment cap increased, to ensure consistency of staff
we employed our 2nd SSO for a further day each week, therefore ensuring consistency across the week. We then employed a new SSO for the remaining 3 days needed. On
almost all occasions since this 3rd SSO was employed, when a reliever has been needed on a Monday, or release is owed to the lead teacher or AFLS teacher, this SSO is
engaged as relief cover to ensure that adults are in the room that the children and families know and trust, and that are also well aware of expectations and routines
supporting a smoother running of the room and program. These two SSOs, along with the school's permanent relief teacher (PRT), covered a further 35% of relief, ensuring
predictable and consistent routines and environment for the children.

4.2.1 Professional collaboration is strongly embedded across the site. Educators work respectfully and collaboratively as a team, and also work alongside the speech
pathologist and special educator to better their practice and to design and implement responsive learning programs. The lead educator and the Aboriginal Family Literacy
Strategy (AFLS) teacher also attend regular professional learning communities (PL's) and professional development days with preschool colleagues from across the town to
reflect on their practice and learn from each other's different skill sets. This year, there has been two separate PL focuses- a maths focus and a collaborative research project.
The first focus, on developing educator understanding of mathematics in the early years across the Port Augusta/ Quorn partnership, was run over multiple sessions, through
PD run by Lisa Jane O'Connor from Primary Mathematics Association. All preschool educators across the town were invited to attend these sessions. Our permanent SSO also
attended these sessions allowing the three of us reflect together on what learning we took from the training, then feed this back to other staff in our centre. The second
focus, a collaborative research project, utilising the Reggio Emilia education principles is aimed at making children's learning visible through documentation that will
eventually form an exhibit. Each session, each preschool would reflect on where their project was at, what they had achieved and what challenged they had faced. Although
attending these PD's was made more difficult this year due to COVID-19, we were able to continue to participate through virtual forums such as Zoom. Maintaining these
opportunities for professional collaboration with our peers, allowed us to reflect on our own practices; learn from other preschool's educators experiences and the way they
implemented various Reggio Emilia principles, and take away ideas to trial in our own context.

Several times a term these two teaching staff also attend whole school staff meetings, contributing to discussions and learnings that can apply to preschool practice and
ensure preschool policies, practices and routines support a smooth transition for children into the school. This has made time for collaborative reflection opportunities in the
past challenging, however, a change in timetabling of our permanent SSO allowed for improvements in more regular opportunities for reflection. However, with the
employment of new staff, who work less hours, staff have again reflected that there is limited time away from the children to have whole team, collaborative and reflective
professionals discussions. Staff have worked together to come up with a proposal for 2021, rearranging the SSO timetable, to support more time for the team to
collaboratively reflect on and develop the program based on observations taken during the day, parent feedback and input, and any other issue a team member may have
noticed, such as, incorporating a water trolley into the environment so children can access drinking water anytime of the day, and in any part of the preschool space.
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5.1.1 Early in the year, upon discussing how staff could relate to children in order to build trusting relationships with them, educators made meaningful connections with families through conversations and conducting parent/caregiver
surveys which allowed families to share what their children are interested in; any notable traits or behaviours staff should be aware of; how families would like staff to respond to their child and what their goals for their children were. Staff
analysed these as a team, using the information to initiate conversations with children and support the development of strong relationships between children and educators. Regular contact with families is, regarding progress, concerns or
support in addressing their children's behaviour, is embedded in our practice. Families feel their knowledge of their child is valued, which supports development of strong educator-family relationships and also gives educators insight into
how to best individualise their interactions and language used with each child and modify strategies based on whether a child need support to self-regulate, to interact with others or to successfully participate in routines. When supporting
one child who is 4.7years to toilet train, staff consulted mum daily about how to support him. Being particularly stubborn, the child refused to go to the toilet when asked by an educator, instead choosing to have an accident. Discussions
with mum allowed educators to discover that family members were too frequently asking him to go to the toilet, which he was rebelling against. Staff began allowing the child take himself to the toilet, only assisting when he asked or had an
accident. He has now almost successfully toilet trained. Staff also use the site philosophy to guide their responses to children and maintain meaningful interactions with children to support each child to feel secure, confident and included.

5.1.2 Meaningful engagement with support services, and family, ensures we are able to respect the dignity and rights of every child. Through working with the SE, SP and a psychologist, and seeking feedback from family, the team leader
and the SSO employed to work alongside TW, who is a child with ASD requiring support to successfully access the preschool program, have developed ways to ensure staff and children maintain his dignity and rights. A system of
communication modified to meet TW's needs was developed collaboratively, and explicitly taught, to allow TW to ask his others for things he wants or needs. Educators collaborate with children, who are included as role models through
this explicit teaching, as TW often responds best to their empathy and energy with him. All children are taught, and at times supported, to understand what TW is asking, and how they can help him. They have also been taught how to be
aware of their own rights, by respectfully declining requests TW makes for toys they are still playing with, by saying to him, "my turn now, TW's turn next". To further respect TW's dignity and rights, educators have intentionally taught
children, through the use of stories and books, such as All About Autism by Melissa Reve, about how children with Autism can learn differently to them, but can still be good at lots of things. This has allowed staff to work with children to
understand that when TW can't communicate his feelings or needs, he becomes upset and dis-regulated, and that during this time, they should not stare at him, but instead give him some space, or help him if they can.

5.2.1 As part of our practice, educators intentionally plan for learning that supports children to collaborate, learn from and help each other based on observations made during daily routines and experiences. For example, educators planned
a unit using manners and being respectful of others. Educators used teachable moments to address these topics, but also implemented whole group learning through the use of purposefully selected stories such as Mr. Panda series. Setting
these stories up as a story table experience provided children with opportunities to play collaboratively and practice kind interactions and social interactions in a fun way. Educators also set up provocations and experiences such as dinosaur
washing stations, limited spacing at painting tables, etc intended to encourage children to work or play together collaboratively, engage in sharing behaviours and to help each other. In response to observing children struggling with this,
educators will positions themselves at or near the experience so they can scaffold positive interactions. As a result of modeling and teaching these sharing and respectful practices, the children have become particularly good at sharing
things, taking turns (sometimes by asking if they can use a timer to monitor their own turn-taking, and asking each other to pass paint pots/brushes or if they can have a turn at colour next.

5.2.2 Embedded in our practice is the use of stories and learnable moments to support children to learn to regulate their behaviour, appropriate educator responses to the behaviour of children and supporting them to communicate
effectively to resolve conflicts. For example, when celebrating National Tree Day, to teach children about the importance and benefits of trees and nature, educators planned several sessions, where children laid on the grass outside, using
their senses to experience what was around them. Children could feel the breeze, hear the wind and rustle of leaves, smell fresh cut grass and some were aware of the grass on their skin. Educators used this as an intentional opportunity to
introduce the idea of mindfulness, talking children through how to slow their breathing and their bodies. Children were then supported in small groups, to follow a procedure to make a sensory mindfulness jar each, which were then
purposely used in a rest time session to visually introduce the concept that when we are angry, or scared or even really, really excited, our mind has a lot of feelings and thoughts floating around, just like the contents of the jar when shaken.
Educators explained that the jars can be a tool to help us calm down, but can also show us what our brain is like when we have lots of strong feelings that need help to calm down, just like the glitter in the jar needs to settle. Educators had
children shake their jar, and modeled mindful breathing to them through the rest session. Different jars took different lengths of time to settle, providing the perfect opportunity to discuss with children why each child's feelings are
different and some feelings can take longer to settle and calm than others. Over multiple sessions, educators then intentionally used the text, My Magic Breath by Nick Ortner, to reinforced to children that breathing can be a helpful
strategy when you're having big feelings. The main character, a young girl, teaches children the process of mindful breathing, of taking a deep breath, holding it, letting it out and repeating this until the fears or worries are blown away and
she can be happy again. On each occasion that the girl had a problem, children practiced their breathing along with her. Educators then reinforced this strategy when working with children to calm themselves to resolve conflicts or
problems. One particular child, who has exceptionally low resilience and bounce back skills often resulting in her hiding and ignoring educators who try to support her, has responded well to this strategy. Educators are able to talk her
through her magic breathing to a state where she is calm, and able to reason why something happened and how she could resolve her problem. The child, can now, at times, be seen using this strategy on her own, particularly when she has
smaller upsets, to calm herself and re approach the situation. Educators also persistently model problem solving strategies and appropriate verbal and non-verbal communication strategies like a stop hand, which has been particularly
helpful not just for our child with ASD, but all children; strategies also include using language or question structures that the children will hear in the school that follows Wilson McCaskill's Play is the way Social Skills Program. Staff aim to
develop children's internal working models asking questions and using language consistent with this program, such as is that the right thing or the wrong thing, is a strong decision or a weak decision, is this helping you or hurting you?
Educators also model respectful relationships between themselves and children throughout the day, acknowledging and drawing attention to children's attempts to use effective and positive communication to solve problems or conflict.
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St re n t h S With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families and/or the community
and evaluate

Quality Area 6: Collaborative Partnerships with Families and Communities

6.1.3 After reflecting on the 2019 parent survey results, which still showed a percentage of families didn't know how to access information about the centre or relevant community programs, the preschool team have improved the
ways family can access current information about the preschool site and relevant community services. Two spaces have been designated as parent information spaces, where parents can access a number of resources including
ParentingSA information brochure, DfE guides on children's Internet safety, and Aboriginal Parent Easy guides from Parenting SA have also been made accessible to support the high percentage of Aboriginal families that utilize the
early learning building through preschool, playgroup or the reception classes. Following changes to the South Australian Public Health Act 2011 (the Act), from 7 August 2020, stating must meet immunisation requirements before
enrolling, the preschool, knowing the challenges this would provide to a cohort of its parents, provided multiple avenues for families to access information on how to ensure their child meets the requirement, and provided multiple
methods, including home visits, 'how to guides', communication via Seesaw, and on site educator support, to access their child's immunisation schedule on a preschool iPad.

6.2.1 Continuity of learning and a smooth transition process have been supported through strong communication and collaboration between the preschool and the main catchment school children will attend. Being a school based
preschool, the preschool shares a building, including a common wet area and arts space, with the two Reception classrooms. Children therefore have regular exposure to students from the school, and have opportunities to become
familiar with locations around the school such as the library, the playground, the gym, etc. This supports children to feel more confident and comfortable during school transitions the school environment is something they are
already familiar with by transitions. Teachers from the school, that will likely be the children's future teachers, also cover lunch breaks in the preschool. This is an intentional decision made by the preschool and school for children to
begin developing relationships with these teachers ahead of starting transitions. Additionally, the ongoing appointment of the lead educator, with many years' experience and understanding of expectations and teaching processes of
the school, continues to ensure that the preschool's learning program is reflective of and responsive to children's needs and interests, but also support continuity of learning between the preschool and school.

6.2.2. Effective partnerships exist between the preschool, speech pathologist (SP), special educator (SE) and this year, with a child (TW) who has level 4, ASD, the Inclusive Preschool Program (IPP) educator. Through these
partnerships, whole and small group teaching practices have been evaluated and improved, to the benefit of all children's speech and language development, something which has been identified as a priority. The speech pathologist
has worked with educators to continue strengthening their understanding of questioning and the importance that strong relationships with children have in supporting children's language development. Mid year, a meeting was also
organised where the entire team, including the dedicated support worker employed to support TW 1:1 for his eligible preschool hours, the SE, the SP (and 2 speech pathology placement students) and the IPP educator, all met. The
purpose was for all invested parties working alongside and with TW could be on the same page and have a common understanding of his needs, how these could be best met, and induction in how to effectively use a core board
designed to improve his language and communication skills. As a result, all staff have a stronger comprehension of his needs and are able to use effective strategies that allow him to access the preschool program. TW's resilience to
change, and ability to communicate his needs and wants, has greatly increased as a result of this common understanding and agreement on adjustments made for him. Collaborative relationships, open communication and respectful
sharing of space and resources has also allowed the continuation of a strong partnership with our playgroup, building strong connections with families that will become future preschool families, and has made smoother the
transition process for a number of new enrolling families who are playgroup regular attenders.

6.2.3 Strong connections with the school community are embedded in our site, despite disruptions or complications resulting from COVID 19 restrictions. There are multiple school events across the year, such as Reconciliation Week
(NRW), National Aborigines and Islanders Day Observance Committee (NAIDOC) week, sports day, Book Week, National Simultaneous Story time that the preschool participates in and in some instances, is buddied to work
collaboratively alongside upper primary students. Where possible, parents have been invited to these events, like the Book Week parade and Sports Day. Where it's not been practical, staff have ensured that multiple photos and
videos have been taken, and shared via Seesaw with families so they can still see and experience what their children are doing. Families really engage with this forum, many 'liking' posts of their children, and posting comments to
educators, and to their children (which educators read to the children). It is also a forum that allows parents to conveniently message or comment to ask questions, receives notices and updates, which might usually get lost between
preschool and home, or to notify the preschool of their child's absence for the day. During term the preschool children attend the school's assembly, supporting children to feel comfortable as members of the school community.
Staff from the school come into the preschool to share their skills with the children and to build relationships with the children, such as one Aboriginal Community Education Officer (ACEO) programmed to spend several sessions a
week within the preschool to build relationships with children and engage the parent community, whilst also share Aboriginal culture with the children, through coordinating small group activities and discussions with the children.
Or the Principal coming in to have conversations with the preschoolers, to build relationships with the school's future students, and also get a sense of the preschool program.

As previously mentioned in QA 3, the Preschool approached and received strong support from the Port Augusta Business community to raise money towards our Yard Upgrade and Expansion Project. The Men's Shed, when
contacted, were very supportive and willing to create an entertaining setting to support families to sit and comfortably wait for their children at the end of the day, whilst also provide them with a chance to get to know each other
and form relationships. Families were incredibly supportive of the process, many taking more raffle books then they believed themselves capable of selling, but putting in the effort to sell them, for the benefit of their children and
future children.
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St re n t h S With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families and/or the community
and evaluate

Quality Area 7: Governance and Leadership

7.1.1 The site's statement of philosophy was reviewed through an early staff meeting. The team discussed and reflected on the values and expectations of
each staff member of how the site should operate and staff interactions with children. The common understandings from this discussion found that the
philosophy as it stands, is still relevant and current to the site's daily running and expectations, and that future modifications would be made as needed.

7.1.2 As part of site practices aligned with the agreed philosophy for continuous improvement, the educational Leader meets once every 3 to 4 weeks with the
principal, to action the process of self-reflection practices that have been implemented. This includes discussion, creating solutions to address operational
issues and awareness of successful embedded practices to ensure a quality service is provided.

7.2.1 There is an effective process for self-assessment and quality improvement in place. In 2020, the team leader, accompanied by the AFLS teacher, and one
SSO, participated in a partnership wide professional learning program delivered by Primary Mathematics Association. The team leader, then supported staff,
including those that did not participate, to reflect on the learning of the PD. The three staff members who participated, agreed that the core learning they
took from the PD, was the importance of using correct mathematical terms with children to set them up for strong numeracy learning later on. The team
discussed how this linked well with our PQIP goal for 2020 of improving children's ability to describe collections. The team leader, modeled to the team using
and explicitly teaching children mathematical language through routines, and set the goal of educators having two mathematical conversations a day with a
focus on using correct terms. Having seen the process modelled, staff felt more confident in doing this themselves, and began to intentionally use contextual
language within one or two conversations a day, with the aim of developing children's comprehension and use of mathematical language. Members of the
team even found on occasion, opportunity to correct and remind the team leader herself to remember the differentiation, such as number, numeral and digit.

7.2.1 The lead teacher also engaged with other professional in similar roles through the Port Augusta/ Quorn region partnership meetings, twice termly, to
develop understanding of the improvement planning process with the recently introduced template and model- review and evaluate, analyse and prioritise,
determining challenges of practice and planning actions for improvement. Through professional discussions, the team leader developed her understanding of
analysing data and collating improvement themes to support and inform preparation of the 2021 improvement agenda and process. The team leader than
used this knowledge when leading her team who her site's end of year review process, to analyse relevant data and evidence then to narrow down and
pinpoint, and agree upon 2 improvement themes, with a challenge of practice for each, actions, and a set of success criteria.
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Quality Improvement Plan for

Flinders View Preschool

2021

Includes:
e Learning Improvement goals

e National Quality Framework priorities

How to complete this template

e Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will
provide support.

e Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.

e Email this plan (steps 1 — 3) to your education director.

e Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.
e Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.

e Complete step 5 (Review and Evaluate) in term 4 of each year.

e Your complete quality improvement plan should be reviewed and updated in term 4 each year.

For further information and advice contact your local education team.
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Learning Improvement Plan

To support children to make connections between written, imagined and spoken words as a
Goal 1: form of communication of their thoughts or ideas through mark marking.

Challenge of practice:

Analyse
and prioritise

empower children's ability and willingness to record their ideas through mark making.

Educators (EDUCR) will engage with research and professional
learning focused on children's developmental stages of mark
marking, and engage with local Indigenous artists to understand
culturally appropriate ways to engage children in mark making.

Educators will intentionally provide a print rich environment
including texts, posters, labels, symbols, patterns and various art
forms. They will draw children's attention to/ make explicit the
connection for children that symbols and print hold meaning.

Educators will intentionally research and resource various mark
making tools and media, and use these as provocations in a wide
variety of spaces, varying surfaces and at different times of the
day to provide multiple access points to engage all children.

Educators will purposefully resource texts, chosen based on
children's interests, illustrated in various mediums, and explicitly
draw children's attention to the methods used in order to raise
their awareness of many methods of communicating ideas.

Success criteria

1.2.2
1.3.2
4.2.1
4.2.2

6.1.2
6.2.3

1.2.1
1.2.2
1.2.3
3.21

3.2.2
3.23

1.1.21.23 3.2.2
113 2.213.23
121 3.215.21
1.2.2 3.216.2.3

121
13.1
1.3.2
3.23

Each term- engage one artist
to work with children and
staff (potential to include
working with staff at a staff
meeting).

EYC to source training and
lock in dates by WKS, T1.

PL on benefits of EP by end of
term 1.

Terms 2-4, Wks 3 and 7 each
term, program to include change
of/additional EP appropriate to
current program.

AE drawing attention to print
embeddened by Wk 10, T3.

Agree upon which term each EDUCR will take
on their research/trial at staff mtg Wk 1, T1.

By wk 5, each term, EDUCR to research/learn
about chosen media (wk 5 programming time
toinclude timetable of possible times of
days/spaces to trial media).

Over wks 6-9, implement learning experiences.
Wk 10- whole team reflection and monitoring
iin relation to PQIP success criteria.

Terms 2-4, Wks 3, 7 and 10
programming to include
selection of focus text for next
3 weeks (this could become a
fortnightly text if reflections
indicate the need).

ECA Learning Hub modules-2, 8,
15. EYLF OC 5 (pg. 41-7), PNLI,
Literacy Guidebook (Lit Gbk)
strategies 1.2, 1.3, AbEd team

Lit Gbk strategy 2.1- pg 16-17.

PLNI, EYLF OC 5 (pg. 41-7).

Lit Gbk- Strategies 2.1 pg 16-17,

2.4, 2.5, 2.6 pgs 35-40. PLI
EYLF OC5 (pg 41-7),

Access to multiple texts.
Planning of intended texts,
post-it notes, etc. Lit Gbk-
Strategy 2.1pg 16-17

Determine
challenge of
practice

actions for
improvement

If educators intentionally provide meaningful provocations and model thinking aloud and recording their thoughts using marks, symbols or pictures, then we will

Responsibility

Early Years Coordinator (EYC) to resource
PD or research for all educators (AE)

EYC to engage with AbEd/ local arts
groups/ artists for possible incursion

EYC- source reading re:benefits environmental print (EP)/provide
team PL. Ensure EP is regular aspect of programming, and
changed/added to as needed.

AE- source EP based on children's interacts/culture. Make
explicit to children that symbols/print hold meaning through
interactions. Supported by conversations and interactions with
parents re: home life.

AE- each EDUCR research and trial a new marking making
medium each- one EDUCR each term- link into their PDPs and
PL. New media to still be utilsed/ accessible beyond that term.

EYC to engage parents or cultural groups in the community to
utilise their culture and knowledge.

AE to contribute to planning- aim for at least 3 focus
texts per term illustrated with different media.
Teachers to explicitly draw attention to medium used
to illustrate texts. SSOs to reinforce concepts through
interactions.

Children are actively choosing to engage with mark making tools as evidenced by pedagogical documentation, work samples and using RRR engagement scale.
Children are actively using mark making in various aspects of their play, the environment and their day. Evidence measured using children's work samples,

pedagogical documentation, photos and shared communication with families.
Children's mark marking is evolving and progressing through the 5 stages of drawing development as demonstrated through pedagogical documentation and
collected work samples, including an early year, mid year and end of year sample.
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Learning Improvement Plan

Analyse Determine

To develop children's ability to use number sense in their daily interactions and increase their [EUEELEUIEES challenge of actions for

practice improvement

Goal 2: capacity to reason/explain how they know are accurate.

Cha”enge of pra ctice: If educators explicitly teach, model and draw children's attention to situations where they can use their number sense,
we will increase children's ability to notice, explore, use and talk about number sense in their daily interactions.

Responsibility

Educators will develop their capacity to create meaningful ' 1.1.1 2 staff meetings a :EtLSI CE‘;L:’;tchuj‘deb°°k (LCGbk)-pe. 11,17-20, | EY( to source appropriate PD- Trust the
number sense experiences through professional learning 4.2.1 term, 1-2 Pupil Free p. 36-40. Numeracy Guidebook (Num Gbk) Count, Natural Maths, NRich maths, ECA.

Days (dependent on

to support children's capacity to notice, use, exploreand 7 5 3 strategies 1.1-1.4, 2.1 All staff to actively and respectfully
. . . A . e school) Primary Mathematics Association PL (3 ith PD
explain number sense in their daily interactions. engage wi .

sessions, T1, T2, T3)

Educators will explicitly teach, through songs, morning routines 1.1.1 1.2.2 Plan fortnightly (Num Gbk) strategy 2.1, EYLF  EYC and AFLS teacher to lead groups.
and exit passes, counting strategies and number recognition. In 1.1.2 Embedded by 0oC 4 All staff to be conscious and mindful
their daily interactions they will model, reinforce and consolidate 113 o mencalieErden Greudh lermi
this learning through spontaneous learning opportunities. o end of term 2. p- 36-40, PNLI g g
1.2.1 program.
Educators will intentionally plan for, resource and setup ' 1.1.21.3.2 5.2.1 plan fortnightly (Num Gbk) strategy 2.1, Entire team to plan and resource.
number sense provocations in both indoor and outdoor 1.2.23.2.1 Embedded by  Appendix 4, EYLF OC 4 p. All staff to actively and consciously
environments, based on children's observed interests, 123322 end of term 3. 36-40, PNLI model and scaffold children's
that encourage counting and number recognition. 131511 learning at experiences.
Educators will share children's learning, and strategies/ideas for 1.3.2 6.1.3 Creation of FCAP Let's Count Guidebook (LC Gbk)- pg. 17-20, ' EYC and team to create FCAP.
. : 35-39, Great Start website, Youcubed .
home engagement in number sense, through the creation of a 133 6.2.2 by week 8, term beite. bicture book - ted with EYC to organise and lead parent workshops
e e ) website, picture DOOKS associated wi

Family Conversations Action plan (FCAP) and communication via
Seesaw, send home tasks and parent workshops.

(with support of Smith family if needed).

6.1.1 6.2.3 1 number, manipulative (dice, dominoes, .
: Parents- to engage with program

counters) and number games.
6.1.2 ’ E

Children will accurately recognise numerals to 10 and small quantities of collections, as evidenced through documented observations,
pedagogical documentation and checklists.

Children will use different strategies to count or know an amount (subitise, trust the count, count on, etc) and be able to explain how
they calculated their answer, as evidenced through photos, videos and pedagogical documentation.

Children will willingly and confidently engage in number sense experiences or spontaneous learning opportunities through all aspects of
the preschool space, program as evidenced through pedagogical documentation, RRR scales and shared communication with families.

Success criteria
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Learning Improvement Plan

Analyse Determine
and prioritise challenge of actions for
G (oF: | I 3 . practice improvement
L]

Challenge of practice:

Success criteria
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National Quality Framework priorities

Priority

Continue to develop and improve
the outdoor space to include a
greater area and versatility in
play spaces to support large
group, small group and individual
play, greater opportunities for
children to engage in physical
play and use gross motor skills
and increased opportunities for
children to learn collaboratively
and develop their emotional
wellbeing and social skills.

Establish and implement a
regular teaching and
learning cycle that caters
to all children's learning
needs and development
and utilises documented
observations and critical
reflection as a key driver in
extending children's
learning and development.

Develop and establish a schedule of
twice termly parent information
sessions for both preschool and
playgroup families, to develop topics
families identify as needing support
with, such as budgeting/preparation
of healthy eating/ supporting
children's self-regulation, and also
understanding of how they can
support mathematics learning at
home and , family learning support
session, to provide families with the
skills they need to engage both in the
learning program and their child's
overall development.

123
2.1.3
2.2.1
3.11
3.1.2
3.2.1
521
5.2.2
6.1.1
6.2.2
6.2.3
7.1.3

1.1.2
1.1.3
13.1
1.3.2
7.2.1
7.2.2

1.3.3
2.1.2
2.13
42.1
6.1.1
6.1.3
6.2.2
6.2.3

Sourcing of quotes from contractors to undertake
project started in 2020.

Handover of project to incoming EYC, to ensure
the vision and aims of the project are maintained.

Contractors to undertake works to complete moving of
fence, addition of retaining wall and grassed space, moving
of cubby, development of vegetable garden space, painting

of mural, installation of sandpit fence to prevent slip hazards.

Families invited in to see changes made, and learn how these
will benefit the children- official opening, including invitations
to representatives form businesses that supported the project,
families, and playgroup families.

EYC and team to review current teaching and learning cycle, for it's effectiveness in
ensuring all children's learning is included in the progress. Include reviewing staff
meeting proposal to ensure this will allow appropriate time scheduled to effectively and
successfully implement the agreed upon teaching and learning cycle moving forward.
EYC to resource or make any resources/templates needed and modify staff meeting
planner if needed.

Implement agreed upon teaching and learning
cycle for one term

Review teaching and learning cycle for it's
effectiveness, note feedback and make any necessary
changes or modifications. Continue this week 5, each
term, or review and modify across the year as needed.

Outgoing EYC to propose dates for possible workshops and prepare parent survey regarding topics/areas
of support families are interested in. Either EYC to distribute parent surveys at Open Night and over
following week. Also seek ACEO input.

EYC and team to analyse responses, identify most common topic families want to learn about and make
contact with Uniting Country to organise schedule of delivering sessions- Discussions to be had with
Principal and Playgroup Coordinator regarding the running of a creche 1 session a term, on a Friday,
following the completion of playgroup. The second group to run during or after a preschool session,
rotating the days each term to increase opportunities for each family to attend at least one session.

Implementation and delivery of parent workshops in the Preschool
by EYC and Uniting Country representative. Two sessions to run each
term, 1-2 hours each. One session to have a focus on a topic
identified by families as useful, and one session focused on
supporting families to develop their child's numeracy at home.

Distribute parent survey and reflect upon the success of the
program. All interested parties, Playgroup, Uniting Country,
Principal, EYC, to be involved. Decisions made as to whether to
continue with parent engagement workshops in 2022, the number
and style of workshops, etc.

Timeline

To be sourced and contracts
secured by Wk1, T1.
Handover completed by end
of Wk 4, T1.

This will be dependent on the
timelines that contractors are
able to undertake works.

Upon completion and within 6
weeks of all necessary
upgrades and additions to the
space.

Team to meet within by Wk2, T1,
to decide on cycle moving forward.
EYC to complete any necessary
changes to documentation or
templates by Friday, Wk3, T1.

Start implementing by Wk 5, T1.
Fortnightly planning session
(unless changes agreed upon by
all staff)

Daily observations of children

Review by WK5, T2.

Then once per term, Wk5, T3
& T4 or more frequently as
needed.

Prior to Wk1, T1, 2020.

Distribute Wk2 and across Wk3 for
those that don't attend.

Analyse responses and make contact
with Uniting Country by end of Wk5, T1.

2 sessions per term as
per dates on planner.

Survey distributed by Wk 3,

T4. Data to be collected and
by Wk 7, T4.

Mtg to be arranged and held
by the end of Wk 10, T4.

Resources

Quotes
Maps and proposed plans for space

All resources and materials needed by
contractors/ grounds persons/ artists

Invites to families/ businesses, designed by
children.

Podium/ speakers/ microphone/ seating

Current brainstorming book, children's
observations books, observation templates,
Examples of programming from other preschools
Proposed staff meeting planner

Observation templates,

Planning display

Clipboards/pens/pencils
Resources/toys/materials agreed upon in each
planning session.

Programming resources

PLNI, EYLF, RRR documents, Children's
observations

Reflections book

Year overview of term planners.

Paper surveys/survey monkey

Uniting Country- Roz Harley- access to various
workshops on topics to support families

Smith Family Let's Count Educator Guidebook and digital
resources on-line for families, including researched videos
that support intended learning outcomes.

Materials/ manipulatives for parents to utilise and trial
strategies taught during sessions.

Basic catering for the sessions

Parent surveys- either paper copies or via survey
monkey.

Survey responses

Attendance Data from throughout year.

Any recorded feedback from throughout the year.

Responsibility

EYC/ Finance Officer (FO) to secure
quotes.

Outgoing EYC/Incoming EYC to discuss
project moving forward.

Contractors- to undertake all major works

Grounds man- to install fence and garden beds in dedicated
vegetable garden space. Moving of the cubby house and installation
of irrigation.

Artist to work with preschool staff, children and families to design,
the paint mural and acknowledgement of country.

EYC to organise invites and official
opening.

Team- to support with event
preparation and managing of the event.

EYC to research several ways of implementing an effective
teaching and learning cycle. Create any checklists/
templates or trackers as needed.

All team members to active engage in reviewing the cycle,
offering feedback or ideas for improvement.

All staff to take an active role in the planning cycle,
observations, and any other actions agreed upon as
a team for the teaching and learning cycle.

EYC to monitor how implementation is going, check
in with staff and provide support as needed.

EYC to lead team reflection and process of the teaching
and learning cycle.

All staff, including ACEO, to actively engage in giving honest
and constructive feedback regarding the teaching and
learning cycle.

Outgoing EYC to put forward proposal of dates and begin process of
contacting services to support running of workshops and have
discussions with Principal and Playgroup Coordinator regarding
logistics.

Incoming EYC to undertake Smith Family "Let's Count' PD.

EYC and team to distribute information to families and promote
benefits of attending.

EYC, with the support of Uniting Country
representatives to deliver sessions, track attendance,
collect feedback from each session/ note discussions
and reflections from participating families.

SSO and Playgroup coordinator to manage creche

EYC to create, distribute and collate data
from parent survey.

EYC, Principal, Service Providers and
Playgroup Coordinator to meet and discuss.
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Approvals

Approved by director/principal

Name

Date

Approved by governing council chairperson

Name

Date
Approved by education director

Name

Date
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	Service approval number: SE-00010356
	Service Context:  
Flinders View Primary School based Preschool is a category 1 Preschool situated on the grounds of Flinders View Primary School on Chinnery Street, Port Augusta West, with the entrance through the school. Our centre is capped at 30 children, with three staff consistent to the site, to maintain ratios of 1:10. We cater to children, aged 3 years to 5 years, with 3 year old Aboriginal children able to attend 2 days a week, and all children in their 4 year old year (Children who turn 4 by the 1st of May the year they attend) eligible for 3 days a week. Many of our children have siblings in the school, and most transition smoothly into Flinders View Primary School. A small proportion of students  choose to attend either Port Augusta West Primary School or Caritas College after they finishing their Preschool learning. 
 
Attendance at our site is quite transient. Over 80% of our enrolments are Indigenous.
 
Flinders View Preschool runs during the same term time as the school and follows Department for Education (DfE) school holiday times. The centre is open four days a week, running from 8:35am until 2.20pm on  Mondays and 8:35am until 3.10pm daily, Tuesday to Thursday. On Fridays we offer a playgroup session, open from 10:00-12:00noon.  During the year, the preschool may have pupil free days aligned to the school, allowing staff to attend Professional Development and training sessions. 
 
Our school-based preschool is guided by the Early Years 'Being, Becoming and Belonging' Framework and also the Preschool Literacy and Numeracy Framework. We offer a play based program that aims to enhance children's communication and language skills, as well as their social and emotional development. We are in the process of incorporating Reggio Emilio principles into our program, including steadily changing the environment to include more natural elements and loose parts. The site also employs an Aboriginal Family Literacy Strategy teacher each year, with the aim of developing the literacy skills and awareness of our 3 year old Aboriginal children. At times throughout the year, our centre will join with the school to celebrate school and community events such as Book Week and Reconciliation Week. 
	PriorityRow1: Continue to develop and improve the outdoor space to include a greater area and versatility in play spaces to support large group, small group and individual play, greater opportunities for children to engage in physical play and use gross motor skills and increased opportunities for children to learn collaboratively and develop their emotional wellbeing and social skills. 
	NQS linksRow1: 1.2.3
2.1.3
2.2.1
3.1.1
3.1.2
3.2.1
5.2.1
5.2.2
6.1.1
6.2.2
6.2.3
7.1.3
	TimelineRow1: To be sourced and contracts secured by Wk1, T1. 
Handover completed by end of Wk 4, T1.
	ResourcesRow1: Quotes
Maps and proposed plans for space


	ResponsibilityRow1: EYC/ Finance Officer (FO) to secure quotes.
Outgoing EYC/Incoming EYC to discuss project moving forward.
	TimelineRow2: This will be dependent on the timelines that contractors are able to undertake works.

	ResourcesRow2: All resources and materials needed by contractors/ grounds persons/ artists

	ResponsibilityRow2: Contractors- to undertake all major works
Grounds man- to install fence and garden beds in dedicated vegetable garden space. Moving of the cubby house and installation of irrigation. 
Artist to work with preschool staff, children and families to design, the paint mural and acknowledgement of country. 

	PriorityRow2: Establish and implement a regular teaching and learning cycle that caters to all children's learning needs and development and utilises documented observations and critical reflection as a key driver in extending children's learning and development. 
	NQS linksRow2: 1.1.2
1.1.3
1.3.1
1.3.2
7.2.1
7.2.2
	TimelineRow3: Upon completion and within 6 weeks of all necessary upgrades and additions to the space. 

	ResourcesRow3: Invites to families/ businesses, designed by children.

Podium/ speakers/ microphone/ seating 

	ResponsibilityRow3: EYC to organise invites and official opening.
Team- to support with event preparation and managing of the event.
	TimelineRow4: Team to meet within by Wk2, T1, to decide on cycle moving forward. 
EYC to complete any necessary changes to documentation or templates by Friday, Wk3, T1.
	ResourcesRow4: Current brainstorming book, children's observations books, observation templates, 
Examples of programming from other preschools
Proposed staff meeting planner

	ResponsibilityRow4: EYC to research several ways of implementing an effective teaching and learning cycle. Create any checklists/ templates or trackers as needed.
All team members to active engage in reviewing the cycle, offering feedback or ideas for improvement. 

	TimelineRow5: Start implementing by Wk 5, T1. 
Fortnightly planning session (unless changes agreed upon by all staff)
Daily observations of children
	ResourcesRow5: Observation templates, 
Planning display
Clipboards/pens/pencils
Resources/toys/materials agreed upon in each planning session. 
	ResponsibilityRow5: All staff to take an active role in the planning cycle, observations, and any other actions agreed upon as a team for the teaching and learning cycle.
EYC to monitor how implementation is going, check in with staff and provide support as needed. 
	NQS linksRow3: 1.3.3
2.1.2
2.1.3
4.2.1
6.1.1
6.1.3
6.2.2
6.2.3
	TimelineRow6: Review by Wk5, T2. 
Then once per term, Wk5, T3 & T4 or more frequently as needed.
 
	ResourcesRow6: Programming resources
PLNI, EYLF, RRR documents, Children's observations
Reflections book

	ResponsibilityRow6: EYC to lead team reflection and process of the teaching and learning cycle. 
All staff, including ACEO, to actively engage in giving honest and constructive feedback regarding the teaching and learning cycle.

	TimelineRow7: Prior to Wk1, T1, 2020. 
Distribute Wk2 and across Wk3 for those that don't attend. 
Analyse responses and make contact with Uniting Country by end of Wk5, T1. 

	ResourcesRow7: Year overview of term planners.
Paper surveys/survey monkey
Uniting Country- Roz Harley- access to various workshops on topics to support families

	ResponsibilityRow7: Outgoing EYC to put forward proposal of dates and begin process of contacting services to support running of workshops and have discussions with Principal and Playgroup Coordinator regarding logistics. 
Incoming EYC to undertake Smith Family "Let's Count' PD.
EYC and team to distribute information to families and promote benefits of attending. 
	TimelineRow8: 2 sessions per term as per dates on planner.
 

	Upload School Logo Here: 
	Quality Area 1: Educational Program and Practice: 1.1.2 To ensure we are respecting children's knowledge, strength and interests, our practice is guided by engagement with families. Early in the year, staff intentionally took time to talk with parents at drop offs and pick ups to build trusting relationships. We then distributed family surveys regarding families' expectations of staff, their goals for their child/ren, and their child's interests, before analysing the results. Our initial planning took into account family voice, aiming to meet children's interests and strengths, such as one family stated child particularly liked the book, Brown Bear, Brown Bear, What do you see? This child, who also has ASD, highly struggled with separation anxiety. Staff created a box with this book, and one or two others he had shown interest in, that he could sit down and read with an educator, or access independently at any time of the day to help him self-regulate and feel comfortable in the preschool environment. Following our initial planning, we have then followed a cycle of observe, reflect, plan, implement, observe, reflect. We observe children's interests or developmental needs then plan accordingly. One child was observed to lack the strength or coordination to ride a bike. After we provided and set up experiences focused on leg strength and coordination, such as games that involved kicking gym balls with the ball of the foot; setting up obstacle courses with a specific leg focus such as balancing beams and stepping stones; the use of large foam blocks and a trampoline for jumping, and supplying stilts to practice coordination of his legs, the child can now ride a bike around the entire track, at speed, without support. 

1.2.1 Through early observations of children's verbal communication skills and analysis of oral language screeners, including taking into account agreed upon outcomes when forming the 2020 PQIP, staff identified the need to continue developing literacy and numeracy outcomes for our children. Educators have demonstrated deliberate, purposeful and thoughtful decision making. Educators responded to this by identifying the need to improve oral language outcomes in our children, through targeting the increase of children's vocabulary. After the Early Years Coordinator (EYC) attended Marian Knaus' 'Oral language in Mathematics PD and began using more mathematical language in contextual situations, such as using words like sequence, proportion, direction, date, digit, etc, first explicitly teaching the meaning of the word, then using it daily through morning group times, staff reflected on their need to reinforce this language through their interactions with children. Staff then completed professional development through the Early Childhood Association, the Smith Family and Primary Mathematics Association, which developed their understanding of why vocabulary development was important for children, but also clarified their own understanding of mathematical vocabulary to better support them to use correct mathematical terms with children. Collaboratively, staff then intentionally brainstormed words that would benefit the children's developing mathematical knowledge, placed these in visible places where they could see them as a prompt, and used appropriate contextual learning moments to intentionally introduce these words into children's conversations and also explicitly teach the meaning of these words. Educators are now confident in using routines to model and reinforce language with the children, such as purposefully writing numbers incorrectly then correcting their number formation using children's verbal feedback, making continued mistakes until children are able to use specific language to correctly describe what the educator did wrong. Educators also use this strategy during line ups, intentionally counting out of order, providing children with the opportunity to use appropriate language such as "... goes before/after." "... is a bigger number than...", etc. to explain why the educator is wrong, and provide a fun opportunity for children to use mathematical language for a purpose. 


1.2.2 Our site has an Aboriginal Families Literacy Strategy teacher, who implements a project that is responsive to children's ideas and play and aims to extend children's learning through thoughtful provocations and scaffolded play scenarios. We are also involved in the Port Augusta Quorn Partnership Research Project- Encountering New Perspectives: A South Australian Collaborative Project. After children showed strong interest in building houses, staff critically reflected upon this play, deciding that the AFLS teacher would combine and oversee both projects, with the focus on building. Collaboratively, the team brainstormed ways to meaningfully extend their play, coming up with resources (such as building materials, environment print, texts, builders tools, etc) that could be added to both indoor and outdoor environments to encourage children to build, and also challenge how and why they build something as they do. Educators would then respectfully join children's building play when it was observed, responding to their play and ideas, offering feedback on how they could build higher or better, or make their structure more stable, introducing children to new topic specific vocabulary. Through asking open-ended questions she gauged further understanding of the children's knowledge, which could then be reflected on and used to guide future planning.

1.3.3 Educators have worked hard to establish strong relationships with families, which has been increasingly challenging due to the restrictions imposed on and off throughout the year regarding parent access on sites through the COVID 19 pandemic. Through engaging families in discussions at drop offs or pickups, showing interest in their lives and regularly offering feedback on their child's day, educators have formed strong relationships with families. As a result, families have become increasingly confident across the year to ask about their children, share their home lives with us, and join us at school and preschool events such as sports day to support their child's learning process. Additionally, 95% of our families have registered to use SeeSaw, an online app for schools, which allows us to share photos, comments or videos of children throughout the day with their families. In today's social media world, many of our families find this one of the most convenient ways to keep up to date with preschool events and their children's learning. It has been a particularly useful tool, as noted by one parent in our 2020 Parent Survey results, in allowing staff to send photos to families of child who have difficulty separating, to let them know their child has settled and is playing happily, and thus easing parent's own anxiety at having left their child so upset. 
	Quality Area 2: Children’s Health and Safety: 2.1.1 With a large number of 3 year old enrolments this year, many with high separation anxiety which can be very demanding on staff and impact on ratios, staff critically reflected on how to better support a differentiated transition program that would support the wellbeing of both the child, and their family, who themselves can be negatively impacted by their child's distress. In most instances, our new 3 year olds have required a lot of 1:1 educator support to calm and comfort them. This can take educator support from other children who may need it, and whose wellbeing can also be negatively impacted by the new child's distress.  Staff reflected on better supporting the wellbeing of both new and current children and family wellbeing, which it was hoped might also 3yr old attendance rates. It was agreed that we would implement early pickups for the first few initial sessions of newly enrolled 3yr olds, which would be differentiated to the needs of the child and family. Early pickups are implemented for the first 3-4 sessions, with the flexibility to adjust this to more or less sessions dependent on the needs of the child. Most families have been very appreciative of this, finding it has worked for their child. One family, who was a little reluctant, and thought their child would be fine to attend all day, agreed to pick their daughter up early daily after she was distressed and inconsolable the entire duration of her first session. Each visit however, they would ask when she could stay a full day. We assured them that as soon as the child demonstrated trust in educators, and comfort in the environment, she would stay, but until then, it was important the child had a positive experience at preschool, which could only be achieved by shorter visits, building over time. The child was very distressed and hard to settle for the first 5-6 sessions, but showed improvements in settling quicker each week, to the point of settling within half an hour by the 6th session. We agreed to increase her time until rest time, as we noticed she again became highly distressed when she became tired, which we maintained over the next 5-6 sessions. From then onwards, the child would settle quickly, or enter preschool calmly, and experience successful full days with no distress. The family has since agreed that it was the best idea and they are glad to see her happy and excited about attending preschool.

2.1.2 The COVID 19 pandemic, has been an excellent opportunity to explore and strengthen our hygienic practices. Children previously washed hands before eating, to be hygienic, and after, to maintain a safe environment for one child who has severe anaphylaxis. Staff reflected on newly introduced policies from the DfE, and implemented hand washing routines for staff, children, and families upon each time they enter the centre. Social stories about COVID 19 were used to explain to the children importance of washing our hands, not touching our faces, and trying not to sit to close to others when we are sitting for a long time. Educators also set up an experiment using soap and pepper, to make visual, how soap is effective against germs, for children to better comprehend such an abstract concept. Educators also incorporated more visuals above basins, showing hand washing processes, and making hand-washing fun by singing songs and making a game out of it. As a result, strong hand washing routines are now deeply embedded within children's and educators routines. 

2.1.3 Healthy eating is embedded through our site practices in multiple ways. We implement a daily fruit time, which can be implemented at different times of the day in response to children indicating they are hungry. A staff member ensures children wash their hands then uses fruit time as a chance to build relationships between themselves and the children, and between the children, by encouraging social skills such as turn taking and sharing. Educators talk to children during this time about fruit being a healthy food option that is good for our bodies and helps us to have energy and feel full. Families are encouraged to pack something healthy for lunch, i.e. sandwich, cold meats and salad, left overs, cheese and crackers, etc. and families are provided with advice and support, should they indicate they need it, to find something that works for their family. One family, of Indian background, was concerned about packing a healthy, allergy safe meal their child would eat. Through conversations with educators, the family came to understand they could food from their culture, that their child was familiar with, without having to modify how they eat at home. Sub-sequentially, the child brings rotis for lunch. As the year progressed the child himself indicated he wanted to try sandwiches like most other children, and now brings and eats both a sandwich and a roti. Another family, would purchase a chicken nugget lunch order daily through the school's canteen. Although we had discussions with the family discouraging this as a daily practice, they continued to do so. One day they forgot to put an order in so we provided the child with a sandwich for lunch which he devoured. When giving this feedback to mum, she stated he loves sandwiches, she only orders lunch orders because it is convenient and saves her time in the mornings. Staff supported mum to come up with some ideas of sandwiches she could prep the night before and store in the fridge, which he now brings to school regularly. He now only accesses lunch orders in emergencies, like being out of bread. The family is please by this outcome, as they are saving money and feel empowered their child is eating healthier options. 

2.1.3 Physical activity is included through aspects of our play environment and daily routines. Children have access to multiple forms of gross motor movement and skills development through our playground, new obstacle and climbing equipment, a trampoline, bikes, outdoor prams and wheelbarrows, and loose parts. Educators also regularly practice INVAC and EVAC procedures, then spends some time afterwards at school playground, oval and sandpit to support gross motor development and expose transitioning children to the school environment. Educators also incorporated time into one daily routine each day (but are not limited to) where the children are given an opportunity to dance or engage in yoga. Children's agency is supported as they are provided with two choices of songs or yoga sessions which they vote on. Most children are very eager to participate in this session each day. Additionally, during term 3, children are explicitly taught a dance, that they perform to families at the end of term School Concert. The music/theme for the dance is selected based on children's interest, then choreographed to get children moving and coordinating different parts of their bodies. This year's performance, 10 little monkeys, was selected based on children's interest in counting. The dance was quite fast, got children jumping and increasing their heart rates, had them developing balance as they changed levels, and coordination as they acted out the gestures. Late in the year, the children were also invited to participate in the school's with the aim to build relationships, develop wellbeing and introduce the children to various forms of gross motor skills in a fun, team based manner.
	Quality Area 3: Physical Environment: 3.1.1/3.2.1 Early in the year, the team reflected on and agreed to continue focusing on developing flexible play spaces in the outdoor environment and aim to expand and upgrade the yard space, to provide children choice in their play. As a result, staff re-purposed large tree rounds, suitable for balancing or seating options, from trees cut down within the school yard. A large outdoor doll-house was introduced to the space and further home corner furniture was introduced to be used the yard or in the sandpit. A water exploration stand, sourced locally and made using recycled pallets, was donated to the preschool and utilised around the yard. The budget was largely utilised to purchase new obstacle equipment and appropriate rubber matting to increase the opportunities for gross motor development throughout the yard and also provide access to physical play for more children simultaneously. Funding, fundraising and steps were also put in place to have the fencing moved to increase the yard space and include a larger grassed area for children to run safely, and to provide opportunities for the development of a dedicated vegetable garden. The business community was approached to support this project, with several businesses making financial contributions and over 40 businesses donating for a raffle. Families were very supportive of selling raffle tickets, and each family and their child presented one of the supporting businesses with a certificate of appreciation, with over $4000 raised. However, with the disruption of the COVID 19 pandemic, multiple impediments have occurred, making it most likely that this project will now be completed early in 2021. The local Men's Shed was also approached, and agreed to create appropriate and welcoming seating for families to benefit both preschool and playgroup families. In addition to this, as our preschool is within a school site, staff reflected upon the benefits of accessing the school's grounds and facilities, completed risk assessments, and have utilised the oval, playground and school sandpit with the whole preschool group. We have also continued to take out small groups of children to the school's front garden, to allow children to find natural parts for their play or arts experiences or engage in insect hunts.

3.1.2 KidSafe audited our playground, and upon receiving the $20,000 Preschool Outdoor Improvement Grant, the team reflected on the audit's advice that changes be made to the playground to improve safe use of it for children, both within the preschool and playgroup programs, and utilised this funding to install new panels and swings. 

3.2.2 After reflection as a team on the inclusivity and accessibility of our indoor and outdoor spaces, redevelopment of both spaces has taken place progressively across the year. Natural and loose parts have been introduced to the physical environment which allow for multiple uses and play-based learning opportunities. New, open and accessible furniture was purchased allowing for newly purchased wooden and bamboo resources to be easily accessed by children, so that all children's agency can be promoted, through their play and use of space. Educators have created a culture that is embedded in the centre, where children are free to access these resources or re-purpose set up provocations for use in their play according to the vision of the child. As a result educators have observed an increase in creative and imaginative play, and growth in personal skills such as resilience, persistence and problem solving skills as children work to make their ideas and visions come to fruition.

3.2.3 Upon reflection of our sustainable practices, and after being invited to be apart of the inaugural Biannual Port Augusta Green Power Festival (GPF), Educators have worked with children to become aware of being environmentally responsible through daily practices. Children participated in sessions with one of our SSOs to learn about growing vegetables and how we can use them. As our cooking program ceased early in the year due to COVID restrictions, children were given opportunities to use their senses to explore the vegetables we grew, then utilise them in their sandpit and mud kitchen play. Children were educated about, then took responsibility of, caring for and watering the vegetables daily. This, and also participating in National Tree Day learning experiences, children have become increasingly aware of respecting the environment and now water and treat plants in our environment more respectfully to ensure their survival. Educators have also reflected with children as to why we shouldn't waste water. In order to allow children to continue to play with and explore water, educators and children agreed that a set amount of water would be available daily for children to access in a large bucket (appropriately supervised). Any water that remains each day, children use to water the garden. 
Through the GPF preschool staff were given an opportunity to create an art work or display that represented the importance of sustainability. Reflecting on the cohort of children, and their previous knowledge of recycling and sustainability, staff chose to research with children the impact of plastics on animals and the environment. Utilising our already established soft plastics recycling system, children collected, cleaned, prepared and sorted the soft plastics to be collaged into a large poster, with their voices painted in the background, promoting the importance of recycling soft plastics. Unfortunately the Festival did not go ahead due to COVID. Building on this, educators have worked with this year's cohort of children to understand that other things can be reused and recycled, so a colour coded recycling system was introduced children to recycle paper, 5cent recyclables, soft plastics and organics, with the addition part way through the year of yoghurt and milk bottle lids. This is embedded in children's daily routines now, with children directing other children who are unsure to the right bins. Making use of recycled or re-purposed materials and resources is also embedded within the preschools culture. Children reuse paper and access recycled objects to create, build and make their ideas and share their thinking. Instead of buying all equipment new, staff consider what can be re-purposed or have multiple uses. After new home corner furniture was ordered for indoors that offered more flexibility for the space, the old furniture was re-purposed for home corner play outdoors, giving it an extended life before going into landfill. When new shelves were needed in the shed, the remaining wood was used by a member of the community to build a large, multilevel, open outdoor doll-house which children can access from all sides, allowing multiple children to access it at once. Old tyres were utilised to create garden beds for new native plants in our new entry space. Staff are always mindful of how something can be reused.
	Quality Area 4: Staffing Arrangements: 4.1.2 The practice of maintaining continuity of staff has been a high priority at our site. The position of the lead educator has been classified as a coordinator level to ensure a positive team environment with a good quality teaching and learning programs and interactions with families and the local playgroup. Across the year the site has also made every effort to ensure continuity of relief staff, with known dates booked at the beginning of the year ensuring that we maintained 1 main reliever who covered close to 50% of relief, or, where the cover/release fell on a Monday, we engaged our 2nd SSO for the extra day. Mid year, when our enrolment cap increased, to ensure consistency of staff we employed our 2nd SSO for a further day each week, therefore ensuring consistency across the week. We then employed a new SSO for the remaining 3 days needed. On almost all occasions since this 3rd SSO was employed, when a reliever has been needed on a Monday, or release is owed to the lead teacher or AFLS teacher, this SSO is engaged as relief cover to ensure that adults are in the room that the children and families know and trust, and that are also well aware of expectations and routines supporting a smoother running of the room and program. These two SSOs, along with the school's permanent relief teacher (PRT), covered a further 35% of relief, ensuring predictable and consistent routines and environment for the children. 
 
4.2.1 Professional collaboration is strongly embedded across the site. Educators work respectfully and collaboratively as a team, and also work alongside the speech pathologist and special educator to better their practice and to design and implement responsive learning programs. The lead educator and the Aboriginal Family Literacy Strategy (AFLS) teacher also attend regular professional learning communities (PL's) and professional development days with preschool colleagues from across the town to reflect on their practice and learn from each other's different skill sets. This year, there has been two separate PL focuses- a maths focus and a collaborative research project. The first focus, on developing educator understanding of mathematics in the early years across the Port Augusta/ Quorn partnership, was run over multiple sessions, through PD run by Lisa Jane O'Connor from Primary Mathematics Association. All preschool educators across the town were invited to attend these sessions. Our permanent SSO also attended these sessions allowing the three of us reflect together on what learning we took from the training, then feed this back to other staff in our centre. The second focus, a collaborative research project, utilising the Reggio Emilia education principles is aimed at making children's learning visible through documentation that will eventually form an exhibit. Each session, each preschool would reflect on where their project was at, what they had achieved and what challenged they had faced. Although attending these PD's was made more difficult this year due to COVID-19, we were able to continue to participate through virtual forums such as Zoom. Maintaining these opportunities for professional collaboration with our peers, allowed us to reflect on our own practices; learn from other preschool's educators experiences and the way they implemented various Reggio Emilia principles, and take away ideas to trial in our own context. 
Several times a term these two teaching staff also attend whole school staff meetings, contributing to discussions and learnings that can apply to preschool practice and ensure preschool policies, practices and routines support a smooth transition for children into the school. This has made time for collaborative reflection opportunities in the past challenging, however, a change in timetabling of our permanent SSO allowed for improvements in more regular opportunities for reflection. However, with the employment of new staff, who work less hours, staff have again reflected that there is limited time away from the children to have whole team, collaborative and reflective professionals discussions. Staff have worked together to come up with a proposal for 2021, rearranging the SSO timetable, to support more time for the team to collaboratively reflect on and develop the program based on observations taken during the day, parent feedback and input, and any other issue a team member may have noticed, such as, incorporating a water trolley into the environment so children can access drinking water anytime of the day, and in any part of the preschool space. 
	Quality Area 5: Relationships with Children: 5.1.1 Early in the year, upon discussing how staff could relate to children in order to build trusting relationships with them, educators made meaningful connections with families through conversations and conducting parent/caregiver surveys which allowed families to share what their children are interested in; any notable traits or behaviours staff should be aware of; how families would like staff to respond to their child and what their goals for their children were. Staff analysed these as a team, using the information to initiate conversations with children and support the development of strong relationships between children and educators. Regular contact with families is, regarding progress, concerns or support in addressing their children's behaviour, is embedded in our practice. Families feel their knowledge of their child is valued, which supports development of strong educator-family relationships and also gives educators insight into how to best individualise their interactions and language used with each child and modify strategies based on whether a child need support to self-regulate, to interact with others or to successfully participate in routines. When supporting one child who is 4.7years to toilet train, staff consulted mum daily about how to support him. Being particularly stubborn, the child refused to go to the toilet when asked by an educator, instead choosing to have an accident. Discussions with mum allowed educators to discover that family members were too frequently asking him to go to the toilet, which he was rebelling against. Staff began allowing the child take himself to the toilet, only assisting when he asked or had an accident. He has now almost successfully toilet trained. Staff also use the site philosophy to guide their responses to children and maintain meaningful interactions with children to support each child to feel secure, confident and included. 

5.1.2 Meaningful engagement with support services, and family, ensures we are able to respect the dignity and rights of every child. Through working with the SE, SP and a psychologist, and seeking feedback from family, the team leader and the SSO employed to work alongside TW, who is a child with ASD requiring support to successfully access the preschool program, have developed ways to ensure staff and children maintain his dignity and rights. A system of communication modified to meet TW's needs was developed collaboratively, and explicitly taught, to allow TW to ask his others for things he wants or needs. Educators collaborate with children, who are included as role models through this explicit teaching, as TW often responds best to their empathy and energy with him. All children are taught, and at times supported, to understand what TW is asking, and how they can help him. They have also been taught how to be aware of their own rights, by respectfully declining requests TW makes for toys they are still playing with, by saying to him,  "my turn now, TW's turn next". To further respect TW's dignity and rights, educators have intentionally taught children, through the use of stories and books, such as All About Autism by Melissa Reve, about how children with Autism can learn differently to them, but can still be good at lots of things. This has allowed staff to work with children to understand that when TW can't communicate his feelings or needs, he becomes upset and dis-regulated, and that during this time, they should not stare at him, but instead give him some space, or help him if they can.  
 
5.2.1 As part of our practice, educators intentionally plan for learning that supports children to collaborate, learn from and help each other based on observations made during daily routines and experiences. For example, educators planned a unit using manners and being respectful of others. Educators used teachable moments to address these topics, but also implemented whole group learning through the use of purposefully selected stories such as Mr. Panda series. Setting these stories up as a story table experience provided children with opportunities to play collaboratively and practice kind interactions and social interactions in a fun way. Educators also set up provocations and experiences such as dinosaur washing stations, limited spacing at painting tables, etc intended to encourage children to work or play together collaboratively, engage in sharing behaviours and to help each other. In response to observing children struggling with this, educators will positions themselves at or near the experience so they can scaffold positive interactions. As a result of modeling and teaching these sharing and respectful practices, the children have become particularly good at sharing things, taking turns (sometimes by asking if they can use a timer to monitor their own turn-taking, and asking each other to pass paint pots/brushes or if they can have a turn at colour next. 
 
5.2.2 Embedded in our practice is the use of stories and learnable moments to support children to learn to regulate their behaviour, appropriate educator responses to the behaviour of children and supporting them to communicate effectively to resolve conflicts. For example, when celebrating National Tree Day, to teach children about the importance and benefits of trees and nature, educators planned several sessions, where children laid on the grass outside, using their senses to experience what was around them. Children could feel the breeze, hear the wind and rustle of leaves, smell fresh cut grass and some were aware of the grass on their skin. Educators used this as an intentional opportunity to introduce the idea of mindfulness, talking children through how to slow their breathing and their bodies. Children were then supported in small groups, to follow a procedure to make a sensory mindfulness jar each, which were then purposely used in a rest time session to visually introduce the concept that when we are angry, or scared or even really, really excited, our mind has a lot of feelings and thoughts floating around, just like the contents of the jar when shaken. Educators explained that the jars can be a tool to help us calm down, but can also show us what our brain is like when we have lots of strong feelings that need help to calm down, just like the glitter in the jar needs to settle. Educators had children shake their  jar, and modeled mindful breathing to them through the rest session. Different jars took different lengths of time to settle, providing the perfect opportunity to discuss with children why each child's feelings are different and some feelings can take longer to settle and calm than others. Over multiple sessions, educators then intentionally used the text, My Magic Breath by Nick Ortner, to reinforced to children that breathing can be a helpful strategy when you're having big feelings. The main character, a young girl, teaches children the process of mindful breathing, of taking a deep breath, holding it, letting it out and repeating this until the fears or worries are blown away and she can be happy again. On each occasion that the girl had a problem, children practiced their breathing along with her. Educators then reinforced this strategy when working with children to calm themselves to resolve conflicts or problems. One particular child, who has exceptionally low resilience and bounce back skills often resulting in her hiding and ignoring educators who try to support her, has responded well to this strategy. Educators are able to talk her through her magic breathing to a state where she is calm, and able to reason why something happened and how she could resolve her problem. The child, can now, at times, be seen using this strategy on her own, particularly when she has smaller upsets, to calm herself and re approach the situation.  Educators also persistently model problem solving strategies and appropriate verbal and non-verbal communication strategies like a stop hand, which has been particularly helpful not just for our child with ASD, but all children; strategies also include using language or question structures that the children will hear in the school that follows Wilson McCaskill's Play is the way Social Skills Program. Staff aim to develop children's internal working models asking questions and using language consistent with this program, such as is that the right thing or the wrong thing, is a strong decision or a weak decision, is this helping you or hurting you? Educators also model respectful relationships between themselves and children throughout the day, acknowledging and drawing attention to children's attempts to use effective and positive communication to solve problems or conflict.
	Quality Area 6: Collaborative Partnerships with Families and Communities: 6.1.3 After reflecting on the 2019 parent survey results, which still showed a percentage of families didn't know how to access information about the centre or relevant community programs, the preschool team have improved the ways family can access current information about the preschool site and relevant community services. Two spaces have been designated as parent information spaces, where parents can access a number of resources including ParentingSA information brochure, DfE guides on children's Internet safety, and Aboriginal Parent Easy guides from Parenting SA have also been made accessible to support the high percentage of Aboriginal families that utilize the early learning building through preschool, playgroup or the reception classes. Following changes to the South Australian Public Health Act 2011 (the Act), from 7 August 2020, stating must meet immunisation requirements before enrolling, the preschool, knowing the challenges this would provide to a cohort of its parents, provided multiple avenues for families to access information on how to ensure their child meets the requirement, and provided multiple methods, including home visits, 'how to guides', communication via  Seesaw, and on site educator support, to access their child's immunisation schedule on a preschool iPad.  

6.2.1 Continuity of learning and a smooth transition process have been supported through strong communication and collaboration between the preschool and the main catchment school children will attend. Being a school based preschool, the preschool shares a building, including a common wet area and arts space, with the two Reception classrooms. Children therefore have regular exposure to students from the school, and have opportunities to become familiar with locations around the school such as the library, the playground, the gym, etc. This supports children to feel more confident and comfortable during school transitions the school environment is something they are already familiar with by transitions. Teachers from the school, that will likely be the children's future teachers, also cover lunch breaks in the preschool. This is an intentional decision made by the preschool and school for children to begin developing relationships with these teachers ahead of starting transitions. Additionally, the ongoing appointment of the lead educator, with many years' experience and understanding of expectations and teaching processes of the school, continues to ensure that the preschool's learning program is reflective of and responsive to children's needs and interests, but also support continuity of learning between the preschool and school.

 6.2.2. Effective partnerships exist between the preschool, speech pathologist (SP), special educator (SE) and this year, with a child (TW) who has level 4, ASD, the Inclusive Preschool Program (IPP) educator. Through these partnerships, whole and small group teaching practices have been evaluated and improved, to the benefit of all children's speech and language development, something which has been identified as a priority. The speech pathologist has worked with educators to continue strengthening their understanding of questioning and the importance that strong relationships with children have in supporting children's language development. Mid year, a meeting was also organised where the entire team, including the dedicated support worker employed to support TW 1:1 for his eligible preschool hours, the SE, the SP (and 2 speech pathology placement students) and the IPP educator, all met. The purpose was for all invested parties working alongside and with TW could be on the same page and have a common understanding of his needs, how these could be best met, and induction in how to effectively use a core board designed to improve his language and communication skills. As a result, all staff have a stronger comprehension of his needs and are able to use effective strategies that allow him to access the preschool program. TW's resilience to change, and ability to communicate his needs and wants, has greatly increased as a result of this common understanding and agreement on adjustments made for him. Collaborative relationships, open communication and respectful sharing of space and resources has also allowed the continuation of a strong partnership with our playgroup, building strong connections with families that will become future preschool families, and has made smoother the transition process for a number of new enrolling families who are playgroup regular attenders. 

6.2.3 Strong connections with the school community are embedded in our site, despite disruptions or complications resulting from COVID 19 restrictions. There are multiple school events across the year, such as Reconciliation Week (NRW), National Aborigines and Islanders Day Observance Committee (NAIDOC) week, sports day, Book Week, National Simultaneous Story time that the preschool participates in and in some instances, is buddied to work collaboratively alongside upper primary students. Where possible, parents have been invited to these events, like the Book Week parade and Sports Day. Where it's not been practical, staff have ensured that multiple photos and videos have been taken, and shared via Seesaw with families so they can still see and experience what their children are doing. Families really engage with this forum, many 'liking' posts of their children, and posting comments to educators, and to their children (which educators read to the children). It is also a forum that allows parents to conveniently message or comment to ask questions, receives notices and updates, which might usually get lost between preschool and home, or to notify the preschool of their child's absence for the day. During term the preschool children attend the school's assembly, supporting children to feel comfortable as members of the school community. Staff from the school come into the preschool to share their skills with the children and to build relationships with the children, such as one Aboriginal Community Education Officer (ACEO) programmed to spend several sessions a week within the preschool to build relationships with children and engage the parent community, whilst also share Aboriginal culture with the children, through coordinating small group activities and discussions with the children. Or the Principal coming in to have conversations with the preschoolers, to build relationships with the school's future students, and also get a sense of the preschool program. 
As previously mentioned in QA 3, the Preschool approached and received strong support from the Port Augusta Business community to raise money towards our Yard Upgrade and Expansion Project. The Men's Shed, when contacted, were very supportive and willing to create an entertaining setting to support families to sit and comfortably wait for their children at the end of the day, whilst also provide them with a chance to get to know each other and form relationships. Families were incredibly supportive of the process, many taking more raffle books then they believed themselves capable of selling, but putting in the effort to sell them, for the benefit of their children and future children. 
	Quality Area 7: Governance and Leadership: 7.1.1 The site's statement of philosophy was reviewed through an early staff meeting. The team discussed and reflected on the values and expectations of each staff member of how the site should operate and staff interactions with children. The common understandings from this discussion found that the philosophy as it stands, is still relevant and current to the site's daily running and expectations, and that future modifications would be made as needed. 
 
7.1.2 As part of site practices aligned with the agreed philosophy for continuous improvement, the educational Leader meets once every 3 to 4 weeks with the principal, to action the process of self-reflection practices that have been implemented. This includes discussion, creating solutions to address operational issues and awareness of successful embedded practices to ensure a quality service is provided.
 
7.2.1 There is an effective process for self-assessment and quality improvement in place. In 2020, the team leader, accompanied by the AFLS teacher, and one SSO, participated in a partnership wide professional learning program delivered by Primary Mathematics Association. The team leader, then supported staff, including those that did not participate, to reflect on the learning of the PD. The three staff members who participated, agreed that the core learning they took from the PD, was the importance of using correct mathematical terms with children to set them up for strong numeracy learning later on. The team discussed how this linked well with our PQIP goal for 2020 of improving children's ability to describe collections. The team leader, modeled to the team using and explicitly teaching children mathematical language through routines, and set the goal of educators having two mathematical conversations a day with a focus on using correct terms. Having seen the process modelled, staff felt more confident in doing this themselves, and began to intentionally use contextual language within one or two conversations a day, with the aim of developing children's comprehension and use of mathematical language. Members of the team even found on occasion, opportunity to correct and remind the team leader herself to remember the differentiation, such as number, numeral and digit.

7.2.1 The lead teacher also engaged with other professional in similar roles through the Port Augusta/ Quorn region partnership meetings, twice termly, to develop understanding of the improvement planning process with the recently introduced template and model- review and evaluate, analyse and prioritise, determining challenges of practice and planning actions for improvement. Through professional discussions, the team leader developed her understanding of analysing data and collating improvement themes to support and inform preparation of the 2021 improvement agenda and process. The team leader than used this knowledge when leading her team who her site's end of year review process, to analyse relevant data and evidence then to narrow down and pinpoint, and agree upon 2 improvement themes, with a challenge of practice for each, actions, and a set of success criteria. 

 
	PriorityRow3: Develop and establish a schedule of twice termly parent information sessions for both preschool and playgroup families, to develop topics families identify as needing support with, such as budgeting/preparation of healthy eating/ supporting children's self-regulation, and also  understanding of how they can support mathematics learning at home and , family learning support session, to provide families with the skills they need to engage both in the learning program and their child's overall development.
	TimelineRow9: Survey distributed by Wk 3, T4. Data to be collected and by Wk 7, T4. 
Mtg to be arranged and held by the end of Wk 10, T4. 
	ResourcesRow8: Smith Family Let's Count Educator Guidebook and digital resources on-line for families, including researched videos that support intended learning outcomes. 
Materials/ manipulatives for parents to utilise and trial strategies taught during sessions.
Basic catering for the sessions
	ResourcesRow9: Parent surveys- either paper copies or via survey monkey. 
Survey responses
Attendance Data from throughout year.
Any recorded feedback from throughout the year. 
	ResponsibilityRow8: EYC, with the support of Uniting Country representatives to deliver sessions, track attendance, collect feedback from each session/ note discussions and reflections from participating families. 
SSO and Playgroup coordinator to manage creche
	ResponsibilityRow9: EYC to create, distribute and collate data from parent survey.
EYC, Principal, Service Providers and Playgroup Coordinator to meet and discuss.
	KeyStepsRow1: Sourcing of quotes from contractors to undertake project started in 2020.
Handover of project to incoming EYC, to ensure the vision and aims of the project are maintained. 
	KeyStepsRow2: Contractors to undertake works to complete moving of fence, addition of retaining wall and grassed space, moving of cubby, development of vegetable garden space, painting of mural, installation of sandpit fence to prevent slip hazards.
	KeyStepsRow3: Families invited in to see changes made, and learn how these will benefit the children- official opening, including invitations to representatives form businesses that supported the project, families, and playgroup families. 

	KeyStepsRow4: EYC and team to review current teaching and learning cycle, for it's effectiveness in ensuring all children's learning is included in the progress. Include reviewing staff meeting proposal to ensure this will allow appropriate time scheduled to effectively and successfully implement the agreed upon teaching and learning cycle moving forward.  
EYC to resource or make any resources/templates needed and modify staff meeting planner if needed. 
	KeyStepsRow5: Implement agreed upon teaching and learning cycle for one term


	KeyStepsRow6: Review teaching and learning cycle for it's effectiveness, note feedback and make any necessary changes or modifications. Continue this week 5, each term, or review and modify across the year as needed. 
	KeyStepsrow7: Outgoing EYC to propose dates for possible workshops and prepare parent survey regarding topics/areas of support families are interested in. Either EYC to distribute parent surveys at Open Night and over following week. Also seek ACEO input. 
EYC and team to analyse responses, identify most common topic families want to learn about and make contact with Uniting Country to organise schedule of delivering sessions-  Discussions to be had with Principal and Playgroup Coordinator regarding the running of a creche 1 session a term, on a Friday, following the completion of playgroup. The second group to run during or after a preschool session, rotating the days each term to increase opportunities for each family to attend at least one session. 
	KeyStepsRow8: Implementation and delivery of parent workshops in the Preschool by EYC and Uniting Country representative. Two sessions to run each term, 1-2 hours each. One session to have a focus on a topic identified by families as useful, and one session focused on supporting families to develop their child's numeracy at home.
	KeyStepsRow9: Distribute parent survey and reflect upon the success of the program. All interested parties, Playgroup, Uniting Country, Principal, EYC, to be involved. Decisions made as to whether to continue with parent engagement workshops in 2022, the number and style of workshops, etc.  
	Learning improvement plan goal 1: To support children to make connections between written, imagined and spoken words as a form of communication of their thoughts or ideas through mark marking. 
	Goal 1 Challenge of practice: If educators intentionally provide meaningful provocations and model thinking aloud and recording their thoughts using marks, symbols or pictures, then we will empower children's ability and willingness to record their ideas through mark making. 
	Goal 1 Action 1: Educators (EDUCR) will engage with research and professional learning focused on children's developmental stages of mark marking,  and engage with local Indigenous artists to understand culturally appropriate ways to engage children in mark making. 
	Goal 1 Action 2: Educators will intentionally provide a print rich environment including texts, posters, labels, symbols, patterns and various art forms. They will draw children's attention to/ make explicit the connection for children that symbols and print hold meaning.
	Goal 1 Action 3: Educators will intentionally research and resource various mark making tools and media, and use these as provocations in a wide variety of spaces, varying surfaces and at different times of the day to provide multiple access points to engage all children. 
	Goal 1 Action 4: Educators will purposefully resource texts, chosen based on children's interests, illustrated in various mediums, and explicitly  draw children's attention to the methods used in order to raise their awareness of many methods of communicating ideas.
	Goal 1 NQS links 1: 1.2.2  6.1.2
1.3.2  6.2.3
4.2.1
4.2.2
	Goal 1 NQS links 2: 1.2.1  3.2.2
1.2.2  3.2.3
1.2.3
3.2.1 
	Goal 1 NQS links 3: 1.1.2 1.2.3  3.2.2
1.1.3  2.2.1 3.2.3
1.2.1  3.2.1 5.2.1
1.2.2  3.2.1 6.2.3
	Goal 1 NQS links 4: 1.2.1
1.3.1
1.3.2
3.2.3
	Goal 1 Timeline 1: Each term- engage one artist to work with children and staff (potential to include working with staff at a staff meeting). 
EYC to source training and lock in dates by Wk5, T1.
	Goal 1 Timeline 2: PL on benefits of EP by end of term 1.
Terms 2-4, Wks 3 and 7 each term, program to include change of/additional EP appropriate to current program.
AE drawing attention to print embeddened by Wk 10, T3.
	Goal 1 Timeline 3: Agree upon which term each EDUCR will take on their research/trial at staff mtg Wk 1, T1. 

By wk 5, each term, EDUCR to research/learn about chosen media (wk 5 programming time to include timetable of possible times of days/spaces to trial media).
Over wks 6-9, implement learning experiences.
Wk 10- whole team reflection and monitoring in relation to PQIP success criteria.

	Goal 1 Timeline 4: Terms 2-4, Wks 3, 7 and 10 programming to include selection of focus text for next 3 weeks (this could become a fortnightly text if reflections indicate the need).
	Goal 1 Resources 1: ECA Learning Hub modules-2, 8, 15. EYLF OC 5 (pg. 41-7), PNLI, 
Literacy Guidebook (Lit Gbk) strategies 1.2, 1.3, AbEd team
	Goal 1 Resources 2: Lit Gbk strategy 2.1- pg 16-17.
PLNI, EYLF OC 5 (pg. 41-7).
	Goal 1 Resources 3: Lit Gbk- Strategies 2.1 pg 16-17, 2.4, 2.5, 2.6 pgs 35-40. PLI
EYLF OC 5 (pg 41-7),
	Goal 1 Resources 4: Access to multiple texts. Planning of intended texts, post-it notes, etc. Lit Gbk- Strategy 2.1pg 16-17
	Goal 1 Responsibility 1: Early Years Coordinator (EYC) to resource PD or research for all educators (AE)
EYC to engage with AbEd/ local arts groups/ artists for possible incursion
	Goal 1 Responsibility 2: EYC- source reading re:benefits environmental print (EP)/provide team PL. Ensure EP is regular aspect of programming, and changed/added to as needed.
AE- source EP based on children's interacts/culture. Make explicit to children that symbols/print hold meaning through interactions. Supported by conversations and interactions with parents re: home life.
	Goal 1 Responsibility 3: AE- each EDUCR research and trial a new marking making medium each- one EDUCR each term- link into their PDPs and PL. New media to still be utilsed/ accessible beyond that term. 

EYC to engage parents or cultural groups in the community to utilise their culture and knowledge. 
	Goal 1 Responsibility 4: AE to contribute to planning- aim for at least 3 focus texts per term illustrated with different media.   
Teachers to explicitly draw attention to medium used to illustrate texts. SSOs to reinforce concepts through interactions.
	Goal 1 Success Criteria: Children are actively choosing to engage with mark making tools as evidenced by pedagogical documentation, work samples and using RRR engagement scale. 
Children are actively using mark making in various aspects of their play, the environment and their day. Evidence measured using children's work samples, pedagogical documentation, photos and shared communication with families.
Children's mark marking is evolving and progressing through the 5 stages of drawing development as demonstrated through pedagogical documentation and collected work samples, including an early year, mid year and end of year sample. 
 
	Goal 2 Action 2: Educators will explicitly teach, through songs, morning routines and exit passes, counting strategies and number recognition. In their daily interactions they will model, reinforce and consolidate this learning through spontaneous learning opportunities. 
	Goal 2 Action 3: Educators will intentionally plan for, resource and set up number sense provocations in both indoor and outdoor environments, based on children's observed interests, that encourage counting and number recognition.
	Goal 2 Action 4: Educators will share children's learning, and strategies/ideas for home engagement in number sense, through the creation of a Family Conversations Action plan (FCAP)  and communication via Seesaw, send home tasks and parent workshops. 
	Goal 2 Timeline 2: Plan fortnightly
Embedded by end of term 2. 
	Goal 2 Timeline 3: Plan fortnightly
Embedded by end of term 3. 
	Goal 2 Timeline 4: Creation of FCAP by week 8, term 1.
	Goal 2 Resources 2: (Num Gbk) strategy 2.1, EYLF OC 4 
p. 36-40, PNLI
	Goal 2 Resources 3: (Num Gbk) strategy 2.1, Appendix 4, EYLF OC 4 p. 36-40, PNLI
	Goal 2 Resources 4: Let's Count Guidebook (LC Gbk)- pg. 17-20, 35-39, Great Start website, Youcubed website, picture books associated with number, manipulative (dice, dominoes, counters) and number games.
	Goal 2 Responsibility 2: EYC and AFLS teacher to lead groups. 
All staff to be conscious and mindful of consolidation through learning program. 
	Goal 2 Responsibility 3: Entire team to plan and resource. All staff to actively and consciously model and scaffold children's learning at experiences.
	Goal 2 Responsibility 4: EYC and team to create FCAP.
EYC to organise and lead parent workshops (with support of Smith family if needed). Parents- to engage with program
	Learning improvement plan goal 2: To develop children's ability to use number sense in their daily interactions and increase their capacity to reason/explain how they know are accurate.
	Goal 2 Challenge of practice: If educators explicitly teach, model and draw children's attention to situations where they can use their number sense, 
we will increase children's ability to notice, explore, use and talk about number sense in their daily interactions. 
	Goal 2 Action 1: Educators will develop their capacity to create meaningful number sense experiences through professional learning to support children's capacity to notice, use, explore and explain number sense in their daily interactions.
	Goal 2 NQS links 1: 1.1.1
4.2.1
7.2.3
	Goal 2 Timeline 1: 2 staff meetings a term, 1-2 Pupil Free Days (dependent on school)

	Goal 2 Resources 1: Let's Count Guidebook (LC Gbk)- pg. 11, 17-20, PNLI, EYLF OC 4 
p. 36-40. Numeracy Guidebook (Num Gbk) strategies 1.1-1.4, 2.1
Primary Mathematics Association PL (3 sessions, T1, T2, T3)
	Goal 2 Responsibility 1: EYC to source appropriate PD- Trust the Count, Natural Maths, NRich maths, ECA. 
All staff to actively and respectfully engage with PD.
	Goal 2 Success Criteria: Children will accurately recognise numerals to 10 and small quantities of collections, as evidenced through documented observations, pedagogical documentation and checklists. 
Children will use different strategies to count or know an amount (subitise, trust the count, count on, etc) and be able to explain how they calculated their answer, as evidenced through photos, videos and pedagogical documentation.  
Children will willingly and confidently engage in number sense experiences or spontaneous learning opportunities through all aspects of the preschool space, program as evidenced through pedagogical documentation, RRR scales and shared communication with families. 
	Goal 3 Action 1: 
	Goal 3 Action 2: 
	Goal 3 Action 3: 
	Goal 3 Action 4: 
	Goal 2 NQS links 2: 1.1.1  1.2.2
1.1.2
1.1.3
1.2.1
	Goal 2 NQS links 3: 1.1.2 1.3.2  5.2.1
1.2.2 3.2.1
1.2.3 3.2.2
1.3.1 5.1.1
	Goal 2 NQS links 4: 1.3.2  6.1.3
1.3.3  6.2.2
6.1.1  6.2.3
6.1.2
	Goal 3 NQS links 1: 
	Goal 3 NQS links 2: 
	Goal 3 NQS links 3: 
	Goal 3 NQS links 4: 
	Goal 3 Timeline 1: 
	Goal 3 Timeline 2: 
	Goal 3 Timeline 3: 
	Goal 3 Timeline 4: 
	Goal 3 Resources 1: 
	Goal 3 Resources 2: 
	Goal 3 Resources 3: 
	Goal 3 Resources 4: 
	Goal 3 Responsibility 1: 
	Goal 3 Responsibility 2: 
	Goal 3 Responsibility 3: 
	Goal 3 Responsibility 4: 
	Goal 3 Success Criteria: 
	Learning improvement plan goal 3: 
	Goal 3 Challenge of practice: 
	Director Name: 
	Approval date: 
	Governing council name: 
	Governing council Date: 
	Education director name: 
	Education director date: 
	Service name: Flinders View Primary School Based Preschool
	acknowledgement: Aboriginal
	Enter Year Here: 2021
	Statement of Philosophy: We at Flinders View Preschool aim to provide an environment where all children, families and educators feel welcome and valued.  We treat all children, families and educators in a respectful, equitable and caring manner and aim to build strong, trusting and respectful relationships. We aim to support the diversity of language, learning and culture.  We work to build positive partnerships with children, their families, the local community and support agencies. Our inclusive practices are promoted through our interactions. Consequently, we highly value positive oral communication and opportunities to provide visually rich information to families. 

We provide a setting where children have opportunities to develop their potential and practice life skills through both structured and play based activities in an environment which is safe, stimulating, challenging and inviting both indoors and out. Staff are aware of the importance of age appropriate risk taking and support the children to create, explore and experiment within the environment. 

Educators reflect regularly on their planning and evaluation practices in order to maintain a high quality, inclusive and stimulating program for all children. Educators share in the learning journey of the children by incorporating children's interests into the program and allowing opportunities to extend their play.   

We encourage and educate children to make healthy eating choices and be active during their time at Preschool in order to develop healthy lifestyles for the future. We recognise the importance of sustainability in today's society and encourage children to recycle materials whenever possible.
Above all we hope that children within our setting are independent, confident and happy and develop the necessary life skills for their future learning.


To be reviewed February, 2020.
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