
Quality Improvement Plan for 

2022

Service name

Service approval number

Acknowledgement of Country

Click to upload logo

We acknowledge the    
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Statement of Philosophy

Context
Enter your site philosophy in the box below, or alternatively attach as an additional 
document via the Comment option under the Tools tab 
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Quality Area 1: Educational Program and Practice

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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Quality Area 2: Children’s Health and Safety 

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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Quality Area 3: Physical Environment

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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5
Review 
and evaluate

Quality Area 4: Staffing Arrangements

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community
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5
Review 
and evaluate

Quality Area 5: Relationships with Children

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community
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5
Review 
and evaluate

Quality Area 6: Collaborative Partnerships with Families and Communities

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community
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5
Review 
and evaluate

Quality Area 7: Governance and Leadership

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community



2022

Includes:

• Learning Improvement goals

• National Quality Framework priorities

How to complete this template
• Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will

provide support.

• Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.

• Email this plan (steps 1 – 3) to your education director.

• Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.

• Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.

• Complete step 5 (Review and Evaluate) in term 4 of each year.

• Your complete quality improvement plan should be reviewed and updated in term 4 each year.

For further information and advice contact your local education team.

Page 11 of 17

Quality Improvement Plan for 



Goal 1:

Challenge of practice: 

Success criteria
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1Learning Improvement Plan
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Actions NQS links Timeline Roles and responsibilities Resources

Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1Learning Improvement Plan
Goal 1 continued
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1Learning Improvement Plan

Goal 2:

Challenge of practice: 

Success criteria



Actions NQS links Timeline Roles and responsibilities Resources

Learning Improvement Plan
Goal 2 continued

Plan 
actions for 
improvement

3
Determine 

challenge of 
practice
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and prioritise
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Priority NQS links Key steps Timeline Resources Roles and responsibilities

National Quality Framework priorities 
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Endorsements

Endorsed by director/principal
Name

Date

Name

Date

Endorsed by governing council chairperson

Name

Date

Endorsed by education director 


	Service name: Kathleen Mellor Preschool Kindergarten 
	Service approval number: SE-00010519
	Service Context: Kathleen Mellor Preschool Kindergarten is situated in the historic township of Tea Tree Gully, within the Tea Tree Gully Council area. It is located adjacent to the Memorial Oval, and enjoys a park- like setting, with natural gum trees a shady feature of the outdoor area.

Tea Tree Gully Primary School is within walking distance across the Oval. Kindergarten children are able to access the school OSHC service and staff from OSHC bring the children to Kindergarten in the morning and Kindergarten staff take them back in the afternoon, provided they are booked in through the primary school. 

The kindergarten is a play-based learning environment where children's interests and needs are catered for and their voices included in the planning for learning. The kindergarten program book is displayed for parents to view and parents/families input is valued. This book highlights the learning and the current inquiry we are exploring.

The Kindergarten prides itself on it's strong relationship with families and the culture is open and welcoming. Families and relief staff often comment on the wonderful positive culture that exists at Kathleen Mellor Kindergarten.
 
Kindergarten operates as a 12/18 service. 12 hours per week in Terms 1 and 2 (Tuesdays and Thursdays) and 18 hours per week in terms 3 and 4 (Tuesdays, Wednesdays and Thursdays).
Staff are present for administration purposes every second Monday (odd weeks). 
Kindergarten hours are 8.45am- 2.45 pm. Lunch care is included in the very reasonable kindergarten fees. Playgroup operates Mondays from 9:00-11:00am.
Parking is available in both car parks, a disability access car park and ramp is available for easy access for wheelchairs and prams.
 
Children are grouped according to age; Pre-entry children attend sessions in the term prior to beginning Preschool. Early entry sessions are available in the term prior to Pre-entry for eligible children. Children are separated into small groups for targeted, intentional teaching for short periods of time when necessary.
Children with additional needs are identified and services are sought for speech/ language/ behavioural difficulties- if eligible these children receive additional support from a support worker.  
	Name: 
	Name_2: 
	Date_2: 
	Name_3: 
	Date_3: 
	Date: 
	Click to upload logo_af_image: 
	acknowledgement: Kaura
	Quality Area 2: Children's Health and Safety: Children's wellbeing is our first priority at kindergarten. We offer Pre-entry sessions prior to children beginning full time kindergarten and families are able to communicate their child's specific needs. Where children are unsure about separating from a parent, staff support children and parents to separate or stay, according to the individual child's needs. Educators communicate with parents throughout the child's day at kindergarten where a child has been struggling to settle. All parents complete a detailed questionnaire upon enrolment for information which will help educators to know and  program for each child's needs and interests. Educators critically examine all children's records to ensure each child's health and welfare is being catered for. Educators speak with new parents to ascertain and personalise children's levels of activity, need for rest etc. This helps to plan for children who may need to begin with shortened days or will require rest and relaxation throughout the day (QA2.1.1).
 
Illness and injury management are dealt with in a calm and professional manner and if required, parents are contacted and/or emergency services to support individual situations. As a small kindergarten educators know the children very well and are skilled at determining when a child is unwell, needs quiet time or may need to go home. Where children are unwell, the office space is used as a rest area until parents are able to collect their child (QA2.1.2). Hygiene is a sustained curriculum focus throughout the year and children learn the routines to keep themselves, other children and Educators safe (QA2.1.2).
 
 We are flexible in the timetabling of the kindergarten day and promote healthy eating and physical activity. We consider routines depending on the individual child's needs throughout the program and daily routine and/or the cohort of children. Educators see the child as capable and competent and encourage children to recognise their levels of activity and  hunger which determines the timing in our offering of lunch times/snack times and opportunity for spontaneous or planned physical activity (QA.2.1.3). 
 
We exceed supervision requirements for children on excursions and bush kindy by asking parents to volunteer. Volunteer parents have a working with children clearance when volunteering on a regular basis. Bush Kindy and excursions do not take place in Term 1 while we assess the capabilities of the new cohort of children. Risks and risk benefits assessments are taken into account to protect children from harm or hazards through staff discussion and group conversations with the children. Children describe and refine their understandings of risk benefits within this process (QA2.2.1).
Educators practice Emergency Evacuation regularly with children and involve Emergency services e.g. police and ambulance (QA2.2.2). All educators are aware of their responsibilities concerning child protection. Any issues are discussed at staff meetings and where appropriate action is taken to report to the relevant authorities. Children identified as being at risk are given special consideration in programming as per SMART training.  
	Quality Area 1: Educational Program and Practice: The kindergarten uses the Early Years Learning Framework to program for and assess children's learning. The Indicators for Literacy and Numeracy and the Preschool Improvement Resources for Literacy and Numeracy are also used for planning learning opportunities for children. Educators use the RRR (Reflect Respect Relate) scales to assess the learning environment to ensure we are providing the optimal environment for children's learning (QA1.1).
 
Playful Literacies pedagogy is embedded in the program which supports purposeful and deliberate literacy learning. (QA1.2.1).  Bookmaking is one aspect of this pedagogy and has had the greatest impact on children's development of skills in literacy and the greatest impact on educator pedagogy, as it has challenged the way we approach the teaching of literacy. (QA1.3.2).  Book making is the vehicle for literacy learning in the kindergarten context and has proven to have great benefits to children of all abilities as they are able to access the Book making at their own ability and interest level (QA1.1.2). 
 
Children see themselves as capable of Bookmaking from the very first day at kindergarten. There are so many different ways children can engage in Bookmaking and they are all purposeful and engaging (QA1.1.3). Educators and parents can see exactly where children are up to in their development and can support children to reach the next stage in their development appropriately and authentically (QA1.2.1). 
 
Children are able to consolidate their thinking by sharing their books with families, peers and educators. Educators can look at the children's book and see exactly where the next 'nudge' will come to ensure that children's thinking and learning is stretched (QA1.2.2.). Children have choice in the style of book, content, structure, whether it is a story or a fact book, whether they draw or write, whether they finish it at kindergarten or do 1 page and finish t later, or whether they take it home. It is completely their work and their decision as to how much or how little effort goes into the process (QA1.2.3).
 
Each child's work is individual and is assessed according to a continuum which has been developed for bookmaking. Educators can use the books to plan for the next phase of that child's learning journey, whether it be from the interest that the book has captured or from the interest that the child has expressed in the book (QA1.3.1).
Bookmaking fits perfectly into the cycle of planning and children and educators are able to reflect on their own learning through the books that the children produce and where the next nudge will come to help the child to expand on their learning (QA1.3.2). 
A brochure has been developed for families which goes home when we start offering bookmaking to children. Brochures produced by the kindergarten and commercially produced explains Book making as a pedagogy for learning literacy. Children's books are sent home so that the families can share in their learning (QA1.3.3).
	Quality Area 3: Physical Environment: The kindergarten environment is designed to be used in a flexible manner depending on the needs and interests of the children attending. The outdoor learning area is a great example of this as the children have made decisions about what they want in the area and how they want to use it. Children from previous years have helped to design the water tank and water course area and each year the new children add to the play space to make it purposeful for their play. Loose parts have been added to enhance the flexibility of the children's play (QA.3.1.1).
 
The kindergarten is set up in a way to engage children's learning as soon as they come into the learning space. Opportunities are provided for collaborative learning and challenge is provided through the use of provocations to extend and stretch children's thinking.(QA3.2.2) Children are encouraged to be responsible for the maintenance and upkeep of the kindergarten equipment. If safety concerns are identified staff address the issue and either fix the problem or remove it.  Children are encouraged to monitor the safe use of equipment and are responsible for the safety of themselves and others. Stick and rock play is an example where children use the materials safely and when any child is unsafe in the play other children remind them of the rules for stone and stick play (QA 3.3.2). Children were involved in the risk assessment for the use of sticks and stones in play and discussed what the rules for play should be. Children are involved in packing up and cleaning at the end of play where they wipe tables, easels, mud kitchen equipment and sand toys (QA3.1.2).
 
The kindergarten is organised in a way that all children have access to all areas of play, regardless of ability and/or developmental level. Where necessary changes are made to accommodate children with additional needs. A disability ramp is accessible to accommodate people with disabilities.(QA 3.2.1). 
Children have choice in accessing extra equipment which may not be visible and are encouraged to alter play spaces to suit their needs, demonstrating critical and creative thinking in their play. Educators take note of popular play spaces in the indoor and outdoor learning environment and add adjuncts to support and extend the play (QA.3.2.2). 
Children are able to access the kindergarten vegetable garden, fruit trees, worm farm and water pump where they experience the relationship between the environment and their contribution to it. In small groups children are exposed to intentional teaching about sustainability. The kindergarten vegetable garden and fruit trees are used in intentional teaching with small groups of children and in cooking lessons where the produce is harvested and prepared in the spacious kitchen (QA.3.2.3).
 
The kindergarten is located adjacent to the Memorial Oval, which we regularly access for games, running activities and ball play. The community playground is also easily accessed and children use the playground regularly before and after kindergarten and during sessions at times. (QA: 3.2.1/ 3.2..2).
 
Tea Tree Gully Primary School is located within easy walking distance of the kindergarten and the children are able to access OSHC service before and after kindergarten. Continuity of learning and Transition processes are accessible due to the close proximity of the school. The Reception children access the kindergarten play space regularly to maintain the connections between the two sites and to develop relationships between the children at kindergarten and the Reception children (QA3.2.2).
	Quality Area 4: Staffing Arrangements: All Educators at Kathleen Mellor kindergarten hold an Early Childhood teaching qualification and participate in quality training and development to maintain their skills. Staff are professional in their teaching practices and are skilled in knowing children and how they learn through professional readings and critical reflection staff meetings. Consistency of practice and common understanding of child development is evident in all interactions with parents and children. Our service highly values this as it positively affects relationships, children's learning and well being (QA 4.1.1).  Positive working relationships create an atmosphere of openness that is regularly commented upon by relief staff and parents. Parents regularly comment that the staff at Kathleen Mellor demonstrate a care and respect for every child and family, which ensures that families feel welcome and supported. Educator's regularly communicate with each other about family issues that could be impacting on children's well being, which in turn affects their capacity to engage in the kindergarten program (QA 4.2.2).
 
Staffing has been maintained at a minimum of 3 regular educators for the last 4 years. Continuity of staffing is a strength as educators engage in professional dialogue on a regular basis to plan for and implement effective teaching and learning. Regular relief staff adds to the continuity of learning and creates and maintains a supportive and safe learning environment. The kindergarten playgroup coordinator is the kindergarten ECW, which has nurtured the relationship with families and led to consistency of operation (QA 4.1.2). 
 
Educators collaborate regularly and engage in professional discussions to evaluate practice, to improve professional knowledge and support children's learning. Educators engage professionally with colleagues, parents/carers and the community. When programming for children's learning each individual educators strengths, talents and interests are recognised and used to maximize learning opportunities (QA 4.2.1). 
 
Educators meet regularly with Early Years Educators from the local feeder school (Tea Tree Gully Primary) in Professional Learning Committee meetings where pedagogy and practice are shared. Tea Tree Gully Primary School promote play through their classroom set up, which has been a result of the intellectual rigour in conversations that arose from discussions with the preschool staff. All educators share their vision for children's learning and nurture the relationship between the two sites. 
 
Curriculum is discussed in these PLC meetings as well as individual children's learning needs and well being. The relationship that the kindergarten Educators develop with children and families is quite unique, as we are in a position to see families in an informal environment (particularly those families who have attended the Playgroup).  This insight gives us the opportunity to share information about children and families, which benefits the children, families and the teaching staff. The partnership that we have developed with the school is highly valued and we intend to increase the collaboration in 2020 to promote the uniqueness of our settings and the opportunities that the relationship provides (QA 4.2.1).
 
Professional standards guide our work with children and are a resource for planning for professional learning. The standards are regularly discussed at staff meetings to support Educators to continue to develop their skills and expertise. They are also used for developing performance plans, which are regularly discussed and updated (QA 4.2.2).     
	Quality Area 5: Relationships with Children: Kathleen Mellor Kindergarten's greatest strength lies in the relationships that educators develop with children and families. Children are supported in developing attachment to educators who respond positively in all interactions, to ensure children feel safe and supported in the kindergarten environment. Specific intervention strategies are put in place when a child is having difficulty with separation from parents. Sticker charts, social stories, visual aids and the You Can Do It Program are all strategies used to support children who are anxious about separating from parents (QA 5.1.1). 
 
In some circumstances the kindergarten program has been changed, to support an individual child to ensure they have a successful transition from home to kindergarten. Children are never left alone when they are upset; a staff member is always present when a child is not coping with a situation or circumstance. If a child has been upset at separation, parents are contacted to let them know that the child is settled and happy. Children who do not settle quickly have their parents contacted to help them settle or to take them home (QA 5.1.2). 
 
Children are supported to develop respectful relationships with other children and are partnered with another child if they are having trouble developing relationships. Social skills are explicitly taught when the situation arises through the You Can Do It Program. Educators use the characters from the You Can Do It Program to teach children the skills of social interaction. Educators plan for time and space where children can engage in learning relationships with their peers by providing opportunities, support and experiences that involve collaboration. Educators model positive interaction and scaffold opportunities for interaction to ensure children have a positive social experience (QA 5.2.1) 
 
Staff are skilled in recognizing when a child is having difficulties in accessing the kindergarten program and develop close relationships with families to ensure that conversations take place that are constructive and authentic. Parents who are experiencing difficulties with children's learning or behaviour are supported to employ strategies which are used at kindergarten that can also be employed in the home environment (QA 5.2.2)
 
Conversations regarding children who may be developmentally delayed and/or needs to be assessed for further intervention are easier as staff have developed a positive relationship with families. At Kathleen Mellor Kindergarten we have had these conversations and had very favourable outcomes for the children and their families. Staff discuss children's behaviour with parents when children exhibit disruptive or antisocial behaviour and collaborate with families to find the best solution for the management of this behaviour at home and at kindergarten. Educators develop visual cue cards for children who require assistance to make positive choices and these are accessible to all staff for use and are shared with families for use at home. The dignity and rights of the child are respected at all times and educators maintain a calm and consistent approach with individual children even when children are not calm (QA 5.1.2).
 
	Quality Area 6: Collaborative Partnerships with Families and Communities: Parents are encouraged to be involved in the kindergarten program through various experiences e.g. excursions, governing council, washing/gardening, library, social media, community events and sports coaching. For the last 2 years, a parent has volunteered on a fortnightly basis to do cooking with the children. Kindergarten produce has been harvested by the children and prepared for cooking. This has promoted healthy eating and encouraged children to taste a range of healthy foods and to learn about food choices. This has led to other parents volunteering to contribute to the kindergarten program through cooking, sport coaching and library (QA 6.1.1).   
 
Educators at Kathleen Mellor kindergarten understand that parents are their child's first teachers and value and respect the knowledge, understandings, language and context that each family brings to the kindergarten. A proportion of families attend the site playgroup prior to starting kindergarten, where relationships with educators and other families are established. Educators are on site for planning and programming when playgroup is operating and the playgroup coordinator is the kindergarten ECW (QA 6.1.2).   
 
Information about the kindergarten is available on the Department website and Facebook page (QA 6.1.3).Educators support children to be independent in routines and transitions. Kindergarten is flexible in the manner in which children access the program. Continuity of learning and transitions for each child are supported by sharing information and clarifying responsibilities. Children need to take an active role in transitions so they feel included in the process and are confident that they will be supported and nurtured in their new environment. Where we feel that children may have difficulty in the transition process, educators accompany the individual child or group of children to help them settle. The kindergarten has built a strong relationship with surrounding feeder schools in particular Tea Tree Gully Primary School, where staff engage in conversations as part of a Professional Learning Community (PLC) (QA 6.2.1).
 
Effective partnerships support children's access, inclusion and participation in the program. Educators develop relationships with children and their families to ensure that the child's social, emotional and cultural needs are being catered for in the kindergarten environment. Educators respond to children's needs on a daily basis and will vary their approach to children depending on how they present for the day. There are times when family circumstances are such that children may need a different response from educators. Responsiveness to their individual needs is crucial and something that the staff excel in (QA 6.2.2). 
 
This year at kindergarten, we have had a regular volunteer from the community work with the staff and children. Members of the community regularly donate various materials and loose parts to the kindergarten for the children to use in their play. The annual Fundraiser requires donations from the community and each year we are supported by local businesses(QA 6.2.3)
	Quality Area 7: Governmance and Leadership:  At Kathleen Mellor Kindergarten, we have a developed an exemplary positive culture where Educators establish and maintain positive relationships with children and families. 
 
We critically examine the service we are offering families to maintain a high standard of Education and Care.  Our philosophy guides the work we do and creates an environment that seeks growth for every child  by providing quality learning outcomes (QA 7.1.1). The Kindergarten operates as a 12/18 model, (12 hours of Preschool in Terms 1 and 2 and 18 hours in Terms 3 and 4), which has been a point of difference in our local community (QA 7.1.2). 
 
 In a geographical area where there are many options for Preschool Education, it is important that we maintain this option of Preschool , while Universal Access (15 hours of Preschool) is offered. This model has also meant that at Kathleen Mellor we haven't had the level of anxiety experienced by other Educators when Universal Access has been approved very late in the year (QA 7.3.2).
 
As a part time centre, we have made the decision to implement this option of Preschool and it has been extremely well received by the local community and the families. The decision to offer this model of Preschool was made in consultation with the families via critical conversations, Governing Council input and a parent survey in the initial stages. The option of half days was explored prior to the 12/18 model being implemented but overwhelmingly parents voted for full days in preference to half days (QA 7.1.3). 
 
The staff team identified that the Department strategy of `Same First Day' was going to impact the age at which children begin Preschool, some being 3 years 9 months when they start kindergarten. These children are given the opportunity to begin the transition from home to Preschool more gradually, as they begin with 2 days with one day at home in between. 
In the second half of the year, the children are older and are more able to cope with the 3 full days. The educators work 0.5 for the first 2 terms and 0.7 for the second 2 terms. As professionals, who have the children's quality of learning as their priority, they have been committed to implement this way of offering Preschool education (QA7.1.2).
 
As a staff team we constantly evaluate and monitor the effectiveness of this strategy. We regularly review the teaching and learning environment, the data we are collecting, the programming and assessment of learning (QA7.2.1).  Staff meetings once a fortnight are focused on critical reflection of the previous fortnight's teaching and learning and are part of a cycle of self-reflection and striving for continuous improvement (QA7.2.2). Staff performance is evaluated regularly and plans are in place to ensure that Educators are continually striving for self-improvement and exceeding their professional responsibilities (QA7.2.3). Performance Development procedures are in place in line with Departmental policies and the Preschool Quality Improvement Plan. Continual improvement is expected for all staff and is part of the Preschool Improvement Cycle (QA 7.2.2).
	Timeline: 
	Challenge of practice Success criteria: Analysis of pedagogical documentation will demonstrate that children regularly:
* communicate their thinking with others
* interact with others to clarify and challenge their thinking
* recognise that their thinking can be represented in multiple ways
* choose multiple ways to represent their thinking
*persevere in shared sustained conversations in group settings

	Goal 1: To extend children's ability to represent their ideas and knowledge in multiple ways.
	Challenge of practice: If we incorporate strategies for Shared Sustained Thinking, alongside and with children, then we will extend Children's ability to represent their ideas and knowledge in multiple ways.
	Goal 2: 
	Challenge of practice 2: 
	Goal 2: Actions 1: 
	Goal 2: Actions 2: 
	Goal 2: Actions 3: 
	Goal 2: Actions 4: 
	Priority Row 1: Develop a greater range of opportunities and spaces for small group play in the outdoor environment to promote shared sustained thinking
	Priority Row 2: Improve parent and family engagement in the learning program.
	Priority Row 3: Develop and embed a comprehensive transition process that supports every child
	NQS links Row1: 1.1.3
Program learning opportunities
3.2.1
Inclusive environment


	NQS links Row2: 6.1.1 Engagement with the service

	NQS links Row3: 
4.2.1
Professional collaboration
6.2.1
Transitions
	Key steps row 1: From the outdoor environment audit, plan for areas where small group play and conversations may happen
	Key steps row 2: critically reflect on how children are engaging in the outdoor environment
	Key steps row 3: Planning for changes to the environment determined by review of data/ observations/child voice
	Key steps row 4: Ensure all families have completed a parent questionaire
	Key steps row 5: Display the kindergarten program prominently and ask for parent feedback and input into the program
	Key steps row 6: Support families to be involved and contribute to decision making about their child's learning
	Key steps row 7: Gather data on all schools children will transition to in 2023
	Key steps row 9: Engage in conversations with children about how they want their transition to school to look.
	Timeline Row 1: Term 1
	Timeline Row 2: Term 1 
	Timeline Row 3: Term 1/2
	Timeline Row 4: Term 1
	Timeline Row 5: Term 1
	Timeline Row 6: Terms 1-4
	Timeline Row 7: Term 1
	Timeline Row 8: Term 3
	Timeline Row 9: Term 3 and 4
	Resources Row 1: RRR audit tool 
Nature Play SA resources
	Resources Row 2: environmental rating resource
	Resources Row 3: Kindergarten educators
families
children
	Resources Row 4: Parent survey/questionaire and kindergarten program
	Resources Row 5: Kindergarten program in a book/ folder and program displayed on the white board
	Resources Row 6: Parent interviews
Governing Council meetings
Parent surveys

	Resources Row 7: Enrolment forms 
EMS
	Resources Row 8: Transition to school -DECD position paper
	Resources Row 9: Children and families
	Roles and responsibilities Row 1: Director and teacher to complete the audit and consult with other staff and families
	Roles and responsibilities Row 2: All educators to critically reflect and make notes
	Roles and responsibilities Row 3: Kindergarten educators
families
children
	Roles and responsibilities Row 4: Director and teacher to ensure all parents understand the importance of the questionnaire
	Roles and responsibilities Row 5: Director and teacher to ensure parents have access to the program and are encouraged to contribute to it
	Roles and responsibilities Row 6: Director and teacher to hold interviews with parents early in term 2 
	Roles and responsibilities Row 7: Director to glean data from enrolment 
	Roles and responsibilities Row 8: Director and Teacher to work with schools to develop a plan for transition
	Roles and responsibilities Row 9: Director/Teacher /Children/families
	Key steps row 8: Engage in conversations with all 'feeder' schools to plan a program for transition for children
	NQS links 1: 
	NQS links2: 
	NQS links 3: 
	NQS links 4: 
	Timeline 2: 
	Timeline 3: 
	Timeline 4: 
	Roles and responsibilities 1: 
	Roles and responsibilities 2: 
	Roles and responsibilities 3: 
	Roles and responsibilities 4: 
	Resources 1: 
	Resources 2: 
	Resources 3: 
	Resources 4: 
	Goal 1: Actions 1: Each educator will use the Early Years Learning Framework (outcome 4, pg. 34 and 35) and highlight specific attributes to focus on for each term (critically reflecting through pedagogical documentation, which will be communicated to families).
	Goal 1: Actions 2b: Each educator will design provocations in the learning environment to support children to represent their thinking.
	Goal 1: Actions 3c: Each educator will model the process of communicating their thinking and theories in multiple ways (including to families and the community)
	Goal 1: Actions 4d: Each educator will intentionally provide opportunities for children to practice self regulation in group settings to enable all children to have an opportunity to share their thinking and knowledge with others
	NQS links a: 1.1.1
1.2.1
1.3.1
1.3.2
1.3.3
7.2.1
7.2.2
7.2.3
	NQS links b: 1.1.2
1.1.3
1.2.1
3.1.1
3.2.1
3.2.2
4.2.1
7.1.3


	NQS links c: 1.2.2
4.2.2
5.1.1
5.1.2
6.2.2
6.2.3
	NQS links d: 1.2.1
2.1.1
3.2.1
3.2.2
5.2.1
5.2.2
7.2.3
	Timeline a: Term 1
weeks 1, 3 5, 7 and 9
	Timeline b: Term 1
	Timeline c: Term 2
	Timeline d: Terms 1-4


Terms 1-4
	Roles and responsibilities a: Teachers in  staff meeting will highlight focus areas for each planning cycle and will be
responsible for informing and  supporting other educators
	Roles and responsibilities b: Teachers and support staffwill be intentional in setting up the learning environment to support Shared Sustained Thinking
	Roles and responsibilities c: Teachers and support staff will model multiple ways to represent thinking (mark making/ construction/ multimedia/dramatisation/
story telling etc)
	Roles and responsibilities d: Teachers will be intentional in using interoception strategies to help children learn to self regulate in small and large group settings
	Resources a: The Early Years Learning Framework
Shared Sustained Thinking PD for staff (linking in with Banksia Park staff- possible coaching/mentoring)
Literacy Guide Book pg 23
- Articles on Shared Sustained Thinking
	Resources b: EYLF- Practice : pages 14-18
RRR- Active Learning Environment Scale
(Resources to support children to represent their thinking in multiple ways).
	Resources c: Indicators for Literacy: I represent my world symbolically
Literacy Guide Book Strategy 2.5
Numeracy Guide Book Strategy 2.4
Early Years Learning Framework: Principles pages 12-13
	Resources d: Literacy Guide book: Strategy 2.2 pages 18-26
Interoception PD or refresher
You Can Do It social skills program (Pete Persistence and Ricky Resilience)
	Statement of Philosophy: At Kathleen Mellor Kindergarten we believe that children are competent and capable learners and as educators we co-construct their learning, responding to their needs and the needs of their families. We use the Early Years Learning Framework, the Indicators of Literacy and Numeracy and the Guide books for Literacy  and Numeracy to plan for and assess children's learning.
 
We ensure through our conversations and programming that children see themselves as learners who are able to make choices in their learning and in their environment. We provide an environment where play is embedded and staff, children, parents, families and the community are active participants in children's learning through play. We believe that children learn best in an environment where play is valued, promoted and planned for. Play is open ended, has multiple entry points and is active, creative, intrinsically motivated and not dependent on an adult, however there are times that play needs to be scaffolded. Staff are then intentional in their planning for learning through play based activities, however, children are encouraged to take the play into different directions to suit their own needs and interests.
 
Children's learning goals are established through observation of their interactions in the kindergarten environment and information gleaned from the family. We have regular conversations with parents where we discuss each individual child's learning goals and any issues that the parents may have. We value these conversations as this is a time where we gain vital information in an informal manner. We offer a calm and predictable environment where communication is valued and encouraged.
 
We value collaboration with outside agencies to ensure every child achieves their potential. We do this through regular health checks with Child and Youth Health, referrals to DECD support services and private support services where appropriate. Where the need for extra support is identified, this is provided through support services. 
We ensure that staff respond to children positively and sensitively, engaging in the interchange of ideas and feelings.
 
We use the Early Years Learning Framework and the Indicators for Numeracy and Literacy to program for children's learning and assessment and have embraced the vision, pedagogy, principles and practices which guide our work with the children in our service. We use inquiry based learning that promotes and nurtures the dispositions for learning, in the forms of wondering, researching, noticing, investigating, thinking and problem solving. 
 
We believe in quality teaching and learning and reflect on the quality of our program and educators using the Reflect, Respect, Relate assessment tool.
	Challenge of practice Success criteria 2: 


