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Acknowledgment of Country

We acknowledge the    
people as the traditional custodians of the lands and waters where our 
centre is located and recognise their continuing connection to country. 
We pay our respects to Elders past and present, and extend that respect 
to all Aboriginal peoples. 
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Statement of Philosophy

Context





Strengths

Page 4 of 22

Quality Area 1: Educational Program and Practice

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community
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Quality Area 2: Children’s Health and Safety 

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community



Strengths

Page 6 of 22

Quality Area 3: Physical Environment

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community



Strengths
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Quality Area 4: Staffing Arrangements

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community



Strengths
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Quality Area 5: Relationships with Children

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community

admin
Text
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Quality Area 6: Collaborative Partnerships with Families and Communities

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community
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Quality Area 7: Governance and Leadership

Strengths
5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community
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Includes:

• Learning Improvement goals

• Progress notes

• National Quality Framework responsibilities plan

How to complete this template
• Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will provide support.

• Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.

• Email this plan (steps 1 – 3) to your education director.

• Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.

• Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.

• Complete step 5 (Review and Evaluate) in term 4 of each year.

• Your complete quality improvement plan should be reviewed and updated in term 4 each year.

For further information and advice contact your local education team.
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Goal 1:

Challenge of practice: 

Actions NQS links Timeline Resources Responsibility

Success criteria
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1

Learning Improvement Plan



Goal 1:

Meeting 
date

Implementation  
(are we doing what we said we would do?)

    
Enter your overall assessment of progress towards 
implementing actions for improvement.

Impact  
(are we improving learning outcomes?)

Enter the evidence of impact of your actions on children’s 
learning against success criteria.

Next steps
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Progress notes
Improve 
practice and 
monitor impact

4
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1

Learning Improvement Plan

Goal 2:

Challenge of practice: 

Actions NQS links Timeline Resources Responsibility

Success criteria
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Progress notes
Improve 
practice and 
monitor impact

4

Goal 2:

Meeting 
date

Implementation  
(are we doing what we said we would do?)

    
Enter your overall assessment of progress towards 
implementing actions for improvement.

Impact  
(are we improving learning outcomes?)

Enter the evidence of impact of your actions on children’s 
learning against success criteria.

Next steps
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1

Learning Improvement Plan

Goal 3:

Challenge of practice: 

Actions NQS links Timeline Resources Responsibility

Success criteria
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Progress notes
Improve 
practice and 
monitor impact

4

Goal 3:

Meeting 
date

Implementation  
(are we doing what we said we would do?)

    
Enter your overall assessment of progress towards 
implementing actions for improvement.

Impact  
(are we improving learning outcomes?)

Enter the evidence of impact of your actions on children’s 
learning against success criteria.

Next steps
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NQS links Task Steps involved Timeline Responsibility Resourcing Completed

National Quality Framework responsibilities 
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Learning improvement goal 1:
What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?

Review and evaluate
5
Review 
and evaluate
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Review and evaluate
5
Review 
and evaluate

Learning improvement goal 2:
What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?
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Review and evaluate
5
Review 
and evaluate

Learning improvement goal 3:
What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?
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Approved by director/principal

Approved by governing council chairperson

Approved by education director 

Approvals


	Service name: Kimba Community Kindergarten
	Service approval number: SE-00010538
	Picture_upload: 
	Text2: Barngarla  
	Context: Kimba Community Kindergarten is located in the centre of the Eyre Peninsula, 460 kilometres from Adelaide and 120 kilometres from Whyalla. The Kindergarten is situated in the centre of town. The building is prefabricated, with large veranda areas and an inviting, spacious yard wraps around the building. It is a standalone site with the Kimba Area School located down the road. The Kimba district is a rural farming community with many self-employed farmers. Other employment is found in rural support services, education, health services, local government, mining, retail and hospitality. Due to locality, all of our children transfer to Kimba Area School, for their schooling, unless they are moving away from the town, attending Boarding School or choose Distance Education/ School of the Air. The kindergarten is rated a Category 2 site, with a physical capacity of 30 children. It is a part time site and operates full time sessions on Tuesdays and Wednesdays and a half day every Thursday. Occasional care runs concurrently and the kindergarten and occasional care children sharing the environment for playful learning. Playgroup runs every Friday when there are no Preschool or Occasional Care services operating. Playgroup and Occasional Care programs support children with becoming familiar with the centre, staff and routines over time. In term 4, a parent information session is held and 3 kindergarten transition visits are arranged to coincide with the preschool children taking part in their school transition visits. The kindergarten educators work closely with the foundation teachers at Kimba Area School throughout the year to ensure a smooth transition for the children moving into the school setting. School children also have the opportunity to return and visit the kindergarten. Visits are organised throughout the year with both sites utilised, starting in the first term and increasing to longer and more formal transition visits in term 4. There are 13 children currently enrolled in the kindergarten, 8 girls and 5 boys. We have approximately 32 families access our occasional care program. The majority of our Kindergarten children are transported to and from kindergarten by bus. Families are welcomed and valued at Kimba Community Kindergarten. We work closely in partnership with families to ensure the best possible outcomes for every child. Families are involved in our centre in a multitude of ways and in accordance with their individual needs and circumstances including the Governing Council, our grounds development/planning, fund raising and special events throughout the year. The kindy has established strong links with community groups and local businesses that actively support fundraising and participate in experiences, which supports the learning program and environment for children. Kimba Community Kindergarten is part of The Department for Education Central Eyre 1 Partnership, which consists of 6 preschools and 6 schools in the central region of the Eyre Peninsula.  
	Statement of Philosophy: 
	Quality area 1: Practice is embedded in service operations: • The Early Years Learning Framework underpins our quality learning program. The educators consistently demonstrate a deep understanding of the guiding principles, practice and outcomes of the EYLF and the literacy and numeracy indicators to enhance each child's learning and development. Our program is authentic, responsive to children, open ended and builds on individual inquiries, strengths and interests. • All educators have a deep understanding of the legislative requirements and are able to articulate our curriculum and site processes. We have a strong commitment to supporting children's voice and sense of agency. We believe this will aid children in viewing themselves as independent, capable and competent. Children are encouraged to make decisions and choices on a daily basis. For example, children are involved in voting experiences, decide when they are hungry and participate in curriculum planning. • Routines are organised in ways that maximise opportunities for children's learning. Uninterrupted periods of play are valued and are an integral feature. Children have free choice of indoor and outdoor play. Flexibility in our daily timetable/routines enables children to revisit and extend on inquiries, peer play and experiences over time. A visual routine is used throughout the day to support children's understanding of time and to enable them to predict what is happening next.Practice is informed by critical reflection: • All staff use critical reflection, children's voice and observational data to determine the direction of the program. Staff collaborate in daily, weekly and fortnightly reflections to critically reflect on children's learning and involvement. • Individual Learning Plans are prepared for every child based on their 'child entry profile' information and staff observations. They are a living document which includes the voice of the child, parents and educators and grow and develop as the child achieves their goals. • There are opportunities to cultivate deep respect for, knowledge of cultural diversity of the broader community including Aboriginal Australians and Torres Strait Islanders. Our culture allows us to have robust discussions and challenge our pedagogical thinking to ensure we maintain high expectations for children's learning. • We use consistent individual observational sheets for every child in the kindergarten and occasional care program. These observations underpin our curriculum decisions, individual plans, Statements of Learning and provide a clear cycle of planning. Practice is shaped is shaped by meaningful engagement with families and or the community: • Our centre is a valued service and pivotal to our families and the wider community. • Regular newsletters showcase the learning opportunities for children via photographs/children's work samples and learning outcomes. Statements of learning have been received well by all families as they highlight children's wellbeing, dispositional learning and growth. • Educators communicate to families in a diversity of ways such as a closed FB page, floor books and parent conversations which reflects and meets their individual needs. For example last year's kindy parent group asked for hard copies rather than electronic as reflected in the communication survey. • We actively seek the voices, perspectives, and views of children, families  for input to develop a child-centered education program  We have a collaborative improvement focus with the foundation educators at the Kimba Area School which creates a multitude of opportunities and strengthens continuity of learning. Our program naturally extends out to the wider community as we regularly access businesses and community networks to enrich children's learning.  
	Quality area 2: Practice is embedded in service operations: • At Kimba Community Kindergarten children's health, safety and wellbeing is our highest priority. Information about each child's health, safety and wellbeing needs and requirements are collected on enrolment and actioned. All parents are notified when an infectious disease is confirmed in the site/community and given information for recognising the symptoms and treatment. • We are committed to supporting the awareness and implementation of sun protection. We adhere to our comprehensive sun protection policy which aligns to the requirements of Cancer Council. Children are able to move into shaded areas or indoors when they feel they need time out of the sunshine.• Nutritious eating and lifestyle are actively promoted and underpin our everyday routines and curriculum experiences such as, hand washing routines before eating and encouraging children to eat a balanced variety of foods. Children only drink water and encouraged to have regular drinks throughout the day. Growing fresh produce in the garden promotes discussions and supports a nutritious lifestyle. • Physical activity is promoted through planned experiences in the program and a weekly walk to the nearby school library. The large outdoor area provides spaces to run and play safely between inviting experiences. • High supervision is maintained at all times by ensuring correct child to staff ratio. Staff constantly move around the indoor and outdoor environments so that all areas are in visual sight. • Educators perform daily and termly environment safety checks to identify any hazards.  Practice is informed by critical reflection: • Our learning environment provides a choice of multiple quiet spaces for children to retrieve for space and rest. Educators are attentive and respond to children's requests and cues to support their wellbeing. • Educators systematically and regularly reflect on opportunities to enhance each child's health outcomes and promotoe physical activity with children and families. Risk benefit assessments and site policies are developed with the staff team and children to ensure a safe, intentional learning environment that is full of possibilities. Risk benefit assessments and site policies are displayed in folders with a concise contents page so families and educators can easily access and are reviewed on a cyclic basis to ensure they are kept up to date. • Written procedures and schedules are in place to ensure a regime of cleaning resources is in place. Children are encouraged to help clean and organise learning spaces and resources which support the development of responsibility and respect for the kindergarten. The educators consider social justice and equity implications of their practice decisions to support and promote every child's safety, needs and rights. Practice is shaped is shaped by meaningful engagement with families and or the community: • The service and resources are well maintained by a multitude of parties such as the educators, children, families, a cleaner, our local community and council to ensure the facilities are clean, safe and aesthetically appealing for the children. The Kimba community take much pride in the site, as many residents volunteer their time to maintain the grounds via working bees, fundraising, cleaning and maintenance. • Breast-feeding is welcomed and supported with areas provided for comfort. Families are encouraged to pack nutritious food options for children. All families are provided with the nutrition policy and suggestions for snacks and lunch options at enrolment and throughout the year.• There is health related information accessible for families on site as well as electronic information sent home via emails and newsletters.• All educators, volunteers and Governing Council members are involved in an induction process and have current Responding to Abuse and Neglect Training.   
	Quality area 3: Practice is embedded in service operations: • Kimba Community Kindergarten has a spacious, well maintained outdoor learning area with a variety of equipment and resources both fixed and movable. It has plenty of flexible and natural features which entices children to be active, curious and engaged. We have a large veranda with a ramp access which provides a welcoming entrance to our building and allows for outdoor play in all types of weather. • The natural environment plays an important and valued role at our site. We provide a wide variety of opportunities for children to build connections with the natural environment as we role model respect and care for living things such as plants and animals. Educators embed sustainable practices such as; scraps for our chickens, being water wise and recycling to encourage children to become active citizens in caring for and respecting our environment. • All equipment in the indoor and outdoor environment is well maintained, clean and age appropriate. Resources are open ended, inclusive and supportive of meaningful learning experiences. The indoor environment has a wide variety of indoor plants for air ventilation, large windows to enable natural light and a large kitchen bench at child level to support children's involvement in cooking experiences. Practice is informed by critical reflection:• The educators are passionate about the learning environment and strive to create spaces that invite, provoke curiosity, wonder and enjoyment. They are informed about current recognized guidance on creating an inclusive, safe physical environment that further supports children's learning and developmental outcomes. Experiences and provocations are set up with clear learning intentions that extend on children's ideas and meet our pedagogical vision.• All educators regularly reflect on opportunities to enhance children's learning through creative and flexible spaces. To further support children's sense of agency a wide variety of resources are available for children to access and extend on their play. As the kindergarten and Occasional Care children share the learning spaces, educators are mindful of the age appropriateness and supervision of resources. They ensure that all equipment and resources are of good quality and open-ended. • Educators work collaboratively with support services and agencies to plan for the inclusion of children that require additional adjustments such as the ramp for wheelchair access, visual supports etc.  Practice is shaped is shaped by meaningful engagement with families and or the community: • The site is very fortunate to be located adjacent to the community 'all-abilities' playground. This playground offers an additional valuable and inclusive space which promotes increased physical activity. We also are in close proximity and regularly access the sporting club and Kimba Area School which enriches our curriculum.• The indoor and outdoor spaces reflect the diverse cultures of the broader community. For example; we have town landmarks printed on our wooden blocks and utilised the wooden forte as a shearing shed outdoors. The Kimba council and resident volunteers support the service with the maintenance and care of the facilities and resources. The service is cleaned daily by a contract cleaner and the educators clean the service throughout the day.• Families are encouraged to provide feedback about the learning environment. This is achieved by inviting parents to provide feedback to the curriculum floor book, Quality Improvement Plan and by staff being available for dialogue. Any environmental changes are always made in consultation with the children, staff, families and governing bodies to ensure a shared vision and collaborative approach. Families and the wider community contribute to our sustainable practices by donating recyclable materials for construction, loose parts and other resources.  
	Quality area 4: Practice is embedded in service operations: • Kimba Community Kindergarten has an enthusiastic team of qualified educators with a wide range of skills, knowledge and interests. The team consistently work  respectfully, cohesively and ethically with clear methods of communication which leads to positive learning outcomes for children and a stimulating environment. • Educator to child ratios and qualification requirements are consistently maintained. Our early childhood educator in the occasional care section holds a Diploma in Early Education and Care. Relief staff all have the required early childhood qualifications and the Director and Teacher both hold a Bachelor Degree in Early Childhood Education. • A detailed staff handbook provides educators with comprehensive information such as, service details, code of ethics, the philosophy, grievance procedures, position role descriptors and professional standards. • Educators willingly share information and support with tasks in a respectful and positive manner. All educators are dedicated to achieving the sites improvement priorities and make it regular practice to attend relevant professional development that support our goals.  Practice is informed by critical reflection: • By having a positive site culture, there are regular opportunities to share in professional dialogue.  All staff participate in the fortnightly planning cycle and the diversity of the team member's backgrounds and experience enhances a shared knowledge and early childhood understanding and perspective.  • A culture of professional inquiry and learning has been developed and educators are always encouraged to further develop their skills, knowledge and practices. There is a training and development folder in the staff room that provides up to date and relevant training opportunities and professional readings • Staffing is planned to ensure optimal learning opportunities for children throughout transitions and routines such as handwashing, application of sunscreen and sitting with the children during mealtimes. • Tasks and responsibilities are addressed and shared amongst staff. The educators have lunch together every Thursday. This gives the team time to reflect and debrief, and learn more about each other, which boosts staff morale. Practice is shaped is shaped by meaningful engagement with families and or the community: • We are very fortunate to have a regular group of relief staff which offers familiarity and consistency for the children. • As the majority of our children travel by bus, communication folders are utilised for correspondence between home and kindy. Parents and educators can write notes and send home important information and reminders. Educators are available at the beginning and end of day to allow effective communication with families. All staff consistently and sensitively implement ways to communicate, support and engage with families. It is paramount that educators build respectful relationships with all families to ensure we can continually build comfort in order to exchange information, ideas and methods of practice. • Educators and families have easy access to curriculum resources and site policies such as the Early Years Learning Framework, keeping safe child protection curriculum, relationship policy and other relevant documents which drive our practice and site procedures.   
	Quality area 5: Practice is embedded in service operations: • Positive relationships with children is the foundation of the sites Philosophy. The educators ensure that we provide a safe, secure and supportive environment for all children. Staff interact with children with interest, care and empathy and listen attentively during conversations. Educators acknowledge how children feel and provide comfort and support where appropriate and ask open ended questions to clarify information. • Educators ensure children are acknowledged, respected and given purposeful attention throughout the day such as extending on children's play and join play when invited. A predictable routine and safe environment further supports children's wellbeing and learning. • Educators support children to actively negotiate and resolve conflict by using restorative justice principles and intervene when necessary. Clear expectations and role modeling guide children to make their own decisions about their behaviour to become more considerate of others. • Children from the occasional care and kindy program are freely able to interact with and learn from each other through meaningful routines and experiences to promote collaboration. Practice is informed by critical reflection: • The service has a relationship policy which guides interactions between the team of educators and all children. This is evident in the way educators respond to each other and to the children in positive voice tone, body language and in the way the dignity and rights of the children are considered. For example, children that travel early and a long distance are supported to eat when they need to.  • Educators gain a deeper understanding of each child through interactions and observations. They engage with children individually and in groups to follow their interests, support their learning and acquisition of skills.  This emergent curriculum ensures learning is responsive to all children. • Educators are dedicated to providing a learning environment for children that is welcoming, engaging, has intent and builds on learning dispositions. • Educators work closely with government agencies such as speech pathologists to incorporate strategies for individual children. Educators systematically reflect on their interactions with children, for example, implementing 'Respect, Reflect, Relate' to further enhance their interactions, children's learning and sense of belonging. Practice is shaped is shaped by meaningful engagement with families and or the community • The service draws on each families strengths and priorities to support children and to build responsive relationships. As part of the enrolment process, families are asked to share information about their child. One method we use is a child profile sheet which asks open questions such as, Does your child have a comfort item such as a dummy, blanket that helps them settle? This information helps educators support children, develop relationships and provide best practice. • The majority of our children that enrol in preschool have attended Playgroup and/or Occasional Care and are very familiar with the site and staff. This aids in a smoother transition process. • In addition, we offer 3 transition visits the term before they start kindy as well as an information night for families. During these transition visits children have the opportunity to experience several transitions throughout the daily routine such as group times, snack and lunch. 
	Quality area 6: Practice is embedded in service operations: • Kimba Community Kindergarten are committed to strengthening their relationships with families and the diverse Kimba community. Families are encouraged to share information about their child and families values, strengths, interests, requirements and expectations. This is gathered in a variety of means such as our child profiles, philosophy questionnaire and surveys. • Families are actively encouraged and valued as co-educators and their input is included in extension planning for their child. For example, a parent wanted their child to further develop the letter formation when writing their last name so the educators included all children's last name on the daily child sign in sheets. • Regular newsletters and our closed Facebook page keep families well informed about the curriculum, children's learning, events, information and community news. • We provide engaging displays of community information relevant to the context of Kimba, and inclusive of multi-cultural and Aboriginal and Torres Strait Islander families. The Acknowledgement of Country is an embedded daily practice at kindy. There are plans in place for an excursion to the nearby Roora Track to film the children reciting an Acknowledgement of Country to be shared with families and other sites. Practice is informed by critical reflection: • Ongoing reflection and quality improvement are a key focus for all educators at the service and inclusive of the voices and perspectives of the children and their families, despite the challenge of distance in the Kimba farming community. • We have a comprehensive teaching, planning and assessment cycle that ensures families are kept well informed about their child's learning and progress. This is achieved via observational data, individual learning plans, Statements of Learning and family conversations.• Families are regularly encouraged to provide feedback about their child's learning and wellbeing and this is taken into consideration and documented by educators for future planning. The educators are consistently reflecting alternate ways of engaging families and supporting their participating at the service or make changes that would make positive outcomes for children's learning.  • The Governing Council is consulted about many aspects of the running of the site. Their opinions are respected and valued. Practice is shaped is shaped by meaningful engagement with families and or the community • The strong community culture within the service develops through families initially forming connections by attending playgroup and/or occasional care before commencing their kindy year. • Transitions are supported by a comprehensive enrolment information night and folder. The families are provided with an overview of the kindergarten and receive an information pack which contains the philosophy, polices, consent forms and other relevant information. • The kindergarten implements a persona named Colin who is a toy chameleon for a unique, highly effective and inclusive way to link the service with families and community. • The service works collaboratively with the local school to improve the transition processes for children and their families, inclusive of the bus transport processes. • The service also works in partnership with the local health services and government agencies to support the health and wellbeing of the children and their families. Services such as Dental and Child and Youth Health checks are carried out at our service for families to access. The educators promptly follow up on any additional services from parent requests such as sleeping, behaviour and eating support. Parents are encouraged to join the governing council, contribute their personal skills such as become involved in cooking experiences, excursions/events and visit with their animals/pets.• Regular newsletters are sent home to families with relevant community services and information/resources such as oral language development.  
	Quality area 7: Practice is embedded in service operations: • Our Statement of Philosophy was developed through a comprehensive consultation process with children, families, staff and the Governing Council, and is reviewed on a regular basis. This review process ensures the philosophy continues to guide all aspects of the service's operations and quality practice. • Systems are in place to manage risk and enable the effective management and operation of a quality service. The Director ensures that all tasks on the Department's EduPortal are achieved in a timely manner. • Performance management conversations are held a minimum of twice a year to allow all staff to review practice and principles. The Departments Performance Plan document is implemented and an expectation that goals for all educators are aligned with site and departmental improvement strategies. Feedback is offered and strategies to improve practice are implemented with support from the Director. • The service has comprehensive and current policies in place relevant to the specific needs of the Kimba context. Practice is informed by critical reflection: • The Quality Improvement Plan is an integrated part of the fortnightly staff meetings agenda, with one quality area focused on per meeting and progress notes documented. Self-assessment assists with ongoing improvement and staff development. We achieve this through a variety of means, such as, staff meetings, professional development opportunities, feedback from a range of sources and reflective practice. It is a living document that constantly evolves and grows as we improve on practice. The staff team are dedicated to improvement and shifted the previous assessment and rating outcome of 'working towards' to 'meeting' in 6 quality areas and a exceeding rating in quality area 1 (program and practice).• We have a thorough induction process for all staff including relief staff and volunteers. There is a staff handbook and an information folder which includes our Philosophy, staff roles and responsibilities description, grievance procedures, code of ethics and other relevant information. • All staff are involved in the process and development of decision-making at the service such as; the Quality Improvement Plan, The Philosophy, Policies and Programming.  Practice is shaped is shaped by meaningful engagement with families and or the community: • Policies and procedures are developed in consultation with educators, children, families, community services and the governing committee. There is a policy folder located next to the main entrance for staff and families to access. All policies and procedures are ratified at Governing Council meetings and reviewed and updated on a cycle. • Our families are encouraged to provide feedback to assist in the reviewing process of the sites quality improvement cycle and our philosophy. We achieve this by sending home surveys inviting children and families to answer questions such as, 'What is of most importance to you in kindy/occasional care?' This provides us with an insight so we can regularly revisit our goals to see if they correlate and met the needs of our current cohort of children and families. Parent opinion surveys have indicated a high level of community satisfaction and confidence in the service meeting their needs, with significant improvements achieved in data when compared to the previous year.• The educators connect and network with many educators and leaders in the Eyre peninsula region, and attend site visits to observe and further develop best practice. 
	name of centre: Kimba Community Kindergarten
	Year: 0
	Challenge of practice 1: If we develop a strong understanding of the developmental milestones relating to children’s oral language, (including vocabulary), and consistently implement evidence based strategies, we will improve children’s oral language and vocabulary skills.
	Actions goal 1_1: Use evidence based literacy resources/readings in staff meetings, professional development and planning sessionsAudit of learning environments/educator practice re: vocab/OLRevisit developmental milestones of OL/Vocab
	Actions goal 1_2: Revisit, define, do revise teaching cycle of tier 2 words
5 week vocabulary sprints
Implement word webs to expand vocabulary
Align experiences with KAS - (walk and talk)
	NQS link goal 1_2: 1.1.1
1.1.3
1.2.1
6.2.2
	NQS link goal 1_1: 1.1.3
1.3.2
3.2.2
4.1.1
	Timeline_goal 1_1: Term 1
Week 0 (audit)
Weeks 1 -10

	Resources goal 1_2: Define, do, revise document
Literacy floor book or vocab display
KAS
	Responsibility goal 1_2: Preschool educators
Foundation educators
	Actions goal 1_3: Book Monitor to select literature in the book corner


	NQS link goal 1_3: 1.2.3
3.2.2
5.1.1
	Timeline_goal 1_2: Term 1
Weeks 1 - 5
Weeks 6 - 10
	Timeline_goal 1_3: Term 1
Rotate children weekly 
	Resources goal 1_3: Checklist of names to ensure all children receive a turn.Document children's choice of literature
	Responsibility goal 1_3: Preschool educators
	Actions goal 1_4: Library Visits at KASColin the chameleon / Parent engagement
	NQS link goal 1_4: 1.1.3
1.3.2
6.2.3
	Timeline_goal 1_4: Terms 2 -3 every Tuesday morning
	Resources goal 1_1: Audit - 'communication supporting classroom observation tool' (2012)
	Resources goal 1_4: Library bags and cards for kindy childrenParent resources from Literacy guidebook Appendix 8
	Responsibility goal 1_1: All educators
	Responsibility goal 1_4: Preschool educators
	Success criteria goal 1: Children will:  -Maintain a reciprocal shared conversation-Describe experiences and express ideas using increasingly more complex sentences-Understand and use increasingly sophisticated language to connect and communicate ie Tier 2 words-Use language appropriate to purpose
	Goal 1: To increase children’s oral language/vocabulary skills (Children are Effective Communicators / I use language to connect with my world)
	Meeting date goal_1_1: 23/01/20
	Implementation goal 1_1: The staff team participated in a literacy audit. The Document used -  communication supporting classroom observation tool' (2012)  
	Impact goal 1_1: This assessed our resources and environment and gave us a starting point.
	next steps goal 1_1: 
	Meeting date goal_1_2: 30/01/20
	Implementation goal 1_2: PECS staff training - A communication method implemented for our non verbal child.
	Impact goal 1_2: This will ensure consistency across the staff team and a means to communicate with this child.
	next steps goal 1_2: A more in depth PECS training for all staff, DFE support (speech, beahviour) scheduled for March. This will provide consistency to everyone involved.
	Meeting date goal_1_3: 11/02/20
	Implementation goal 1_3: A meeting with the foundation teachers at Kimba Area School to marry up our goal i.e same vocabulary focus.
	Impact goal 1_3: Builds consistency across both sites, builds capacity and supports children's wellbeing with transition.
	next steps goal 1_3: Adopt KAS word of the week into our program.Oraganise walk and talk/ production excursion
	Meeting date goal_1_4: 18/02/20
	Implementation goal 1_4: Selected the text 'Hattie's Peck' selected a tier 2 word. This will happen in fortnight sprints over term 1 (4 words in total) then assess children's understanding.(words over term 1 gigantic, embark, precious and vast)
	Impact goal 1_4: Narrow and deep into tier 2 words. Children will have plenty of exposure to the meaning and have many opportunities to explore them through play.
	next steps goal 1_4: Create a word wall with progress, documentation and children's voice. 
	Meeting date goal_1_5: 05/03/20  12/03/20
	Implementation goal 1_5: KAS reception class visit to the kindy   PECS staff training with kindy and KAS staff (held at Kindy)
	Impact goal 1_5: Supports relationships and oral language development  Continuity of support and practice to support this children throughout kindy and beyond.
	next steps goal 1_5: Continue with 2x term visits   Practice and refine skills, more training when necessary
	Challenge of practice 2: If we deliberately increase the range of measurement resources/ experiences available to children, and intentionally teach/model measurement concepts and language, we will deepen children's understanding of measurement concepts through everyday problem - solving.
	Actions goal 2_1:  Collection of baseline data through a range of observations to inform our program and individual plansRevisit the development of measurement concepts
	NQS link goal 2_1: 1.1.2
1.2.1
1.3.1

	Timeline_goal 2_1: Term 1
Weeks 1 - 3
	Resources goal 2_2: 
A bag with measurement resources and an A3 book to record shared findings
	Resources goal 2_1: Observation sheetsSurvey to familiesPhotos/videosNumeracy progressions
	NQS link goal 2_3: 1.1.1
1.2.1
3.2.2
4.1.1
	Resources goal 2_3: A wide variety of measurement resources and equipment.
Learning journey document of each sprint for every child
	Timeline_goal 2_3: Term 1
Weeks 1-5
Weeks 6-10
	Responsibility goal 2_2: Educators and families to collaborate to ensure the effectiveness of the experience
	Responsibility goal 2_1: All educators responsible for collating data, sharing professional analysis of data for assessment and reporting
	Actions goal 2_2: (Parent engagement strategy) - Measurement pack –  An interactive pack full of measurement tools for children and families to interact with at home, record and report back to kindy group. Connect this strategy with Colin the Chameleon
	NQS link goal 2_2: 1.1.3
1.2.3
6.2.2
	Timeline_goal 2_2: Term 1
week 5 - until every child in kindy has received a turn
	Responsibility goal 2_3: All educators to audit, purchase and refresh learning equipment and experiences.
Kindy educators - learning journeys
	Actions goal 2_4: Use shared measurement-related reference materials during staff meetings, professional development and planning sessions
Continually reflect on the learning environments to evaluate its richness in supporting measurement
	Actions goal 2_3: Break down measurement categories into focus sprints for example; weight, time, capacity and temperature
	NQS link goal 2_4: 1.1.3
1.3.2
3.2.2
4.1.1
	Timeline_goal 2_4: Term 1
Weeks 0 - 10
	Resources goal 2_4: Site budget allocation - target measurement equipment.
Closure day or educator release time - PD
	Responsibility goal 2_4: Director to provide relevant prof readings
Educators to attend measurement PD
All educators to critically reflect and contribute to progress notes
	Success criteria goal 2: Children will:-Notice objects, events and space have measurable attributes-Use measurement to compare/sort/order objects, events and space-Recognise that the principles of measurement do not change -Choose and use the appropriate tool and strategy for the attribute
	Goal 2: To deepen children's understanding of measurement concepts through everyday problem - solving. 
	Meeting date goal_2_1: 15/01/20
	Implementation goal 2_1: The staff team participated in a store room clean out and performed an audit on our numeracy resources and equipment. Items were purchsed throughout the holiday period.
	Impact goal 2_1: The educators will be equiped to resource experiences and gave us a starting point.
	next steps goal 2_1: 
	Meeting date goal_2_2: 06/02/20
	Implementation goal 2_2: Revisited developmental milestones of children with staff team.
	Impact goal 2_2: This informed us where to start our measurement journey. We discovered children develop comparisson first so this will be our focus and a tool to measure children against.
	next steps goal 2_2: Record observations on our new format and identify children who will require further support.
	Meeting date goal_2_4: Term 1, week 5
	Meeting date goal_2_3: Term 1 week 3
	Implementation goal 2_3: Staff engaged in professional reading around length. And discussed a plan for the next 4 week sprint
	Implementation goal 2_4: Introduce length with the childrenCreated floor book for documentation
	Impact goal 2_3: We were on the same page, consistent understanding with a plan in place
	Impact goal 2_4: Explicit and implicit teaching of length
	next steps goal 2_3: Introduce length to the children and send info home to parents
	next steps goal 2_4: Assess length after sprint, move to area - next measurement milestone 
	Meeting date goal_2_5: Term 2, week 1
	Implementation goal 2_5: Introduce area to childrenContinue with floor book
	Impact goal 2_5: Explicit and implicit teaching of area
	next steps goal 2_5: Assess area after sprint, move to the next measurement milestone 
	Challenge of practice 3: 
	Actions goal 3_1: 
	Actions goal 3_2: 
	Actions goal 3_3: 
	NQS link goal 3_1: 
	Resources goal 3_1: 
	Timeline_goal 3_1: 
	Timeline_goal 3_3: 
	Resources goal 3_3: 
	NQS link goal 3_2: 
	Timeline_goal 3_2: 
	Actions goal 3_4: 
	Resources goal 3_2: 
	Responsibility goal 3_2: 
	NQS link goal 3_3: 
	NQS link goal 3_4: 
	Timeline_goal 3_4: 
	Resources goal 3_4: 
	Responsibility goal 3_3: 
	Responsibility goal 3_1: 
	Responsibility goal 3_4: 
	Success criteria goal 3: 
	Goal 3: Goal 3 goes here 
	Meeting date goal_3_1: 
	Implementation goal 3_1: 
	Impact goal 3_1: 
	next steps goal 3_1: 
	Meeting date goal_3_2: 
	Implementation goal 3_2: 
	Impact goal 3_2: 
	next steps goal 3_2: 
	Meeting date goal_3_4: 
	Meeting date goal_3_3: 
	Implementation goal 3_4: 
	Implementation goal 3_3: 
	Impact goal 3_4: 
	Impact goal 3_3: 
	next steps goal 3_4: 
	next steps goal 3_3: 
	Meeting date goal_3_5: 
	Implementation goal 3_5: 
	Impact goal 3_5: 
	next steps goal 3_5: 
	NQS link 1: QA 1      QA41.1.3      4.1.1   1.3.11.3.3      QA5              5.1.2QA22.2.1      QA6              6.2.2QA33.2.1  
	Task 1: To support and provide an accessible curriculum and learning environment for our children with high needs.
	Step 1: 
	0: SMARTER goals developed for children who require extensive support
	1: Have open communication and network regularly with all stakeholders such as educators, support and parents.
	2: 
	3: Discussion with all stakeholders around the use of the space and new art space 
	4: Educators to engage in PD opportunities and be provided with professional reading about the benefits of loose part play
	5: Inventory of plastic/closed equipment and resourcesEducators to involve the community in sourcing appropriate loose parts
	6: Educators to engage in PD opportunities and be provided with professional reading about the benefits of playful learning
	7: Procedures to be developed around imaginative  play
	8: 
	9: 
	10: 
	0: 
	1: 


	Timeline 1: 
	0: Term 1 - review every 4 weeks
	1: Term 1 - review every 4 weeks
	2: 
	3: Term 1
Week 5
	4: 
	5: 
	6: Term 1 and throughout the year
	7: End of Term 1
	8: 
	9: 
	10: 
	0: 
	1: 


	Responsibility 1: 
	0: All educators
	1: Site leader and relevant parties
	2: 
	3: All educators
	4: 
	5: 
	6: All educators
	7: all educators
Families and children
	8: 
	9: 
	10: 
	0: 
	1: 


	Resourcing 1: 
	0: Observational data
Intentional teaching/ planning/experiences
	1: Meetings
emails
phone/skype
	2: 
	3: Educators and CommunityVisit the nest/Blair Athol north
	4: Rating observation scale for inspiring environments (book and scale)
	5: 
	6: PD and readings
	7: 
	8: 
	9: 
	10: 
	0: 
	1: 


	Completed 1: 
	0: 
	1: 
	2: 
	3: 
	4: 
	5: 
	6: 
	7: 
	8: 
	9: 
	10: 
	0: 
	1: 


	NQS link 2: QA33.2.23.2.3QA66.1.1
	Task 2: Modification to building which will impact on learning environments inside and out To provide more natural and recycled materials (loose parts) to encourage open- ended, self- directed play and create an enriched and challenging environment for children to explore and learn.  
	NQS link 3: QA44.1.24.2.1QA55.1.1
	Task 3: To review educator's pedagogy around play to develop agreed and consistent practice.
	NQS link 4: 
	Task 4: 
	LIP goal 1 progress: 
	LIP goal 1 enablers: 
	LIP goal 1 inhibitors: 
	LIP goal 1 recommendations: 
	LIP goal 2 progress: 
	LIP goal 2 enablers: 
	LIP goal 2 inhibitors: 
	LIP goal 2 recommendations: 
	LIP goal 3 progress: 
	LIP goal 3 enablers: 
	LIP goal 3 inhibitors: 
	LIP goal 3 recommendations: 
	Name 1: Liz Hunter
	Date 1: 28/10/2019
	Name 2: Lisa Baldock
	Date 2: 31/10/2019
	Name 3: 
	Date 3: 


