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We acknowledge the    
people as the traditional custodians of the lands and waters where our 
centre is located and recognise their continuing connection to country. 
We pay our respects to Elders past and present, and extend that respect 
to all Aboriginal peoples. 
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Service Context
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Statement of Philosophy

Context
Enter your site philosophy in the box below, or alternatively attach as an additional 
document via the Comment option under the Tools tab 
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Quality Area 1: Educational Program and Practice

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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Quality Area 2: Children’s Health and Safety 

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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Quality Area 3: Physical Environment

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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5
Review 
and evaluate

Quality Area 4: Staffing Arrangements

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community
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5
Review 
and evaluate

Quality Area 5: Relationships with Children

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community
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5
Review 
and evaluate

Quality Area 6: Collaborative Partnerships with Families and Communities

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community
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5
Review 
and evaluate

Quality Area 7: Governance and Leadership

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community



2022

Includes:

• Learning Improvement goals

• National Quality Framework priorities

How to complete this template
• Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will

provide support.

• Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.

• Email this plan (steps 1 – 3) to your education director.

• Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.

• Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.

• Complete step 5 (Review and Evaluate) in term 4 of each year.

• Your complete quality improvement plan should be reviewed and updated in term 4 each year.

For further information and advice contact your local education team.
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Quality Improvement Plan for 



Goal 1:

Challenge of practice: 

Success criteria

Page 12 of 17

Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1Learning Improvement Plan
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Actions NQS links Timeline Roles and responsibilities Resources

Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1Learning Improvement Plan
Goal 1 continued
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1Learning Improvement Plan

Goal 2:

Challenge of practice: 

Success criteria



Actions NQS links Timeline Roles and responsibilities Resources

Learning Improvement Plan
Goal 2 continued

Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1
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Priority NQS links Key steps Timeline Resources Roles and responsibilities

National Quality Framework priorities 
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Endorsements

Endorsed by director/principal
Name

Date

Name

Date

Endorsed by governing council chairperson

Name

Date

Endorsed by education director 


	Service approval number: SE - 00010679
	Service Context: Mount Gambier Children's Centre is a welcoming and inclusive centre offering integrated service provision for children and families including preschool, occasional care, playgroup, speech pathology, parenting programs and community development.  We are co-located with Mulga Street Primary School and our support services extend out to the wider community, including the Melaleuca Hub. 

We provide a nurturing space for children and families to learn, connect and thrive.  Our nature inspired and flexible learning spaces stimulate curiosity, a sense of wonder, exploration, growth, creativity and critical thinking.

We value each child and family and work to compliment families in the care and education of their children as together we nurture the next generation of respectful, caring and capable leaders and community members.  We are dedicated to listening to families and welcome families' active involvement in decision making and future directions of the Centre.  

We acknowledge the strong connection that our Aboriginal and Torres Strait Islander people have with the land and our local community and we strive to reflect and actively support this.

Mount Gambier Children's Centre supports collective impact for improvement through collaborative partnerships, transition between programs and access to educational and community services with the support of a Speech Pathologist, Community Development Coordinator and a Family Services Coordinator. 

 

Programs operating at the Children's Centre include:

Preschool program: 2 full-day + half day sessions and lunch care

Occasional Care program: one session a week for under 2 years of age and five sessions a week for over 2 years of age.

Playgroup operates on Friday 9 to 11am,  weekly during term time.

Child and Family Health Service, 4 year old health checks by appointment. 

Circle of Security is an 8 week attachment based parenting program that enhances the quality of parent/child relationships with a step by step approaching for promoting secure attachment in children.
	Name: Pauline Bosco
	Name_2: Jack ElRoy
	Date_2: 
	Name_3: Adam Box
	Date_3: 
	Date: 
	Click to upload logo_af_image: 
	acknowledgement: Boandik


	Quality Area 2: Children's Health and Safety: Practice is embedded in service operations

Children's Health and Safety is a priority in our Centre.  We structure our day with a balance of active and quiet times including, daily 'Fun and Fitness' and offering relaxation periods including Tai Chi after periods of active play. Educators are suitably trained and qualified in care and education, child protection and all educators are qualified in first aid to provide a high standard of care. Our annual and quarterly WHS audit provides us with an ongoing focus on maintaining our healthy and safe environment and daily inspections are completed and recorded. Educators are rostered to supervise children both indoors and outdoors including eating times and adjusting supervision levels according to higher risk activities, excursions, individual and group dynamics. 

Mount Gambier Children's Centre was involved in a Healthy Eating and Physical Activity project and the Eat a Rainbow program, these have become embedded in the program. Healthy eating is promoted and cooking activities are nutritious and consistent with dietary guidelines. Our commitment to healthy eating includes promoting fruit and vegetables and engaging children and families in 'Eat a Rainbow'. Physical activity is planned for both within the indoor and outdoor program including daily music and movement activities. There are adequate resources to promote physical activity and  the outdoor learning environment is designed to provide accessibility for all ages and abilities. 

 

Practice is informed by critical reflection

Educators engage in professional learning and reflect on the active learning environment and children's engagement. Educators have engaged in workshops on Nature play and Loose Parts play. Educators gained a greater understanding from research on the benefits of nature play and worked with children and families to gain feedback on the outdoor play area and brainstorming ideas as part of planning for improvements. Educators identified the need to provide greater sensory play opportunities and introduced a mud kitchen. It soon became very apparent from the children's ongoing engagement that the mud kitchen is an essential play space to support children's emotional wellbeing as well as socio-dramatic play and creative thinking. 

 

Practice is shaped by meaningful engagement with families and/or the community

Each child's health needs are supported through obtaining information on children's health and medical conditions and all educators are made aware of these. Individual medical plans are obtained, there are clearly labelled individual pouches for medication and a written process for administration of medication. Health Care plans are reviewed each term and kept up to date and are clearly observable to all educators, including contract and relief staff.  Educators, co-ordinators and staff members are aware of their roles and responsibilities to respond to every child at risk of abuse or neglect. Staff participate in required training and are observant and responsive to signs and indicators. Staff listen and converse with families about their home lives and are able to offer support when needed through a variety of agencies and services. Emergency management plans have been developed in consultation with relevant authorities and emergency practices are implemented and reviewed each term.
	Quality Area 1: Educational Program and Practice: Practice is embedded in service operations

Our key strengths lie in our commitment to basing our program decision-making on the Early Years Learning Framework `Belonging, Being, Becoming' which guides educator's principles, practices and children's learning outcomes and information sharing with families. Children are acknowledged as capable and competent learners and therefore are a powerful agent in curriculum decision making. Evidence of this can be seen in our curriculum planning and reflection including children's learning stories. Educators are responsive to children and support their sense of agency, decision making and engagement through a flexible approach to extend on children's interests and scaffold learning. Educators facilitate and extend on children's learning through intentional teaching within the play based curriculum and through instructional support for individuals and groups of children including implementing the 'Pyramid Model' approach to support the development of children's social and emotional competencies. Whole group, small group and individual planning, documentation and assessment are linked to the context of each term. Children's oral language is a fundamental focus of the learning program and educators intentionally assess, track and monitor individual children's oral language development and  work with the Speech Pathologist to discuss and review pedagogical practices to support speech and language development.

 

Practice is informed by critical reflection

Educators engage in reflective practice with shared professional learning and evidence based programs including the `Circle of Security' program to support children's wellbeing. Daily routines, are revised using the `Pyramid Model' to assess children's levels of engagement, and organised in ways that maximise opportunities for each child's wellbeing and learning including developing life skills.  Educators engage in Learning Design, Assessment and Reflective Practice (LDAR) and implement Teaching Sprints supported by shared professional learning to reflect and assess pedagogical practices and the impact on children's engagement and learning. Educators engage in collaborative daily and fortnightly reflection on the educational program as part of a continuous cycle of planning. Observations and analysis of children's learning is documented on the digital platform 'One Note' and is accessible to all staff and is utilised to support transition and to record children's engagement and learning with links to EYLf and literacy and numeracy.



Practice is shaped by meaningful engagement with families and/or the community

Each child is respected as a unique individual whose learning journey is based on their individual interests, strengths, capabilities and relationships. Each child's learning is documented and always available to themselves and their families. Learning stories and anecdotes are our main sources of documenting and assessing children's learning.  Educators collate children's progress towards learning outcomes and provide families with a progress summary at the end of term. At the end of term two, families meet together with their child's primary caregiver to engage in a learning conversation about their child's progress and individualised learning plan. A statement of learning is written at the end of the preschool year, with a focus on literacy and numeracy.  Copies of the statement of learning and term summaries are provided to families and each child's transitioning school.  A curriculum Photo Board is used to make learning visible to families. The photo board is on display near the daily `Sign In' table and is updated on a fortnightly basis to keep families informed of the learning journey and to spark conversations, feedback and input from families. Intentional teaching learning outcomes are communicated with table top displays to share learning intentions, vocabulary development and encourage literacy and numeracy links between kindy and home. A Daily Reflection highlighting children's learning experiences is emailed to families at the end of each day. Families report that they value the accessible information and use the daily reflection to talk with their children about their learning experiences at kindergarten. Educators work in partnership with Mulga Street Primary School to promote children's social-emotional wellbeing and continuity of learning with shared literacy and numeracy planning.
	Quality Area 3: Physical Environment: Practice is embedded in service operations

Our Centre offers ample space and a well maintained, safe and aesthetically pleasing environment. An environment that provides flexibility, open space and active play as well as areas for peace and relaxation. Outdoor spaces include a variety of natural materials, large verandah shelter and some trees to provide more future shade.  Centre facilities are designed and adapted to ensure access and participation by every child and promote flexibility and interaction between indoor and outdoor spaces including double entrance doors that open onto the large verandah area. Grounds have secure fencing and  the indoor and outdoor learning environments are designed to assist effective supervision. Resources and materials enhance children's learning and development with intentional teaching and open ended experiences to foster learning dispositions. Facilities are maintained in a satisfactory condition with daily outdoor/ indoor safety inspections and routine cleaning. 

Nature play is embedded in the curriculum and supports children's wellbeing and development. Our centre is committed to the environment and sustainability practices are embedded as part of the Wipe Out Waste program aiming for zero waste, recycling all paper, plastic, glass and aluminium. Our children are active participants in this program and  make regular visits to Mulga Street Primary School's Landcare yard and recycling sheds to learn more about sustainable practices. We have our own kitchen garden within the Centre's grounds from where some of our food is sourced for cooking at Kindy. Children gain an understanding of the interdependence between people, plants, animals and the land through caring for the natural environment/kitchen garden, wormery and goldfish. 

 

Practice is informed by critical reflection

Educators review the physical environment and children's engagement and learning as part of daily and fortnightly reflection process. Equipment and materials can be used flexibly to create inviting indoor and outdoor learning environments that provide additional interest, creativity, exploration and challenge to enhance children's learning outcomes across the curriculum and promote family/community engagement. Educators have re-developed garden spaces to make them more accessible to all children, inclusive of all ages and abilities. 

 

Practice is shaped by meaningful engagement with families and/or the community

We have both excellent child orientated and adult orientated spaces available to work with both small and large groups of children, administrative functions, parent groups, community programs, private conversations and consultations and work space for visiting support services. The lunch room dining area with tables and chairs provides a space, where children can be seated comfortably, to engage in positive interactions and conversations with peers and educators during meal times. A sensory trail depicting the Dreaming story of Craitbul and local landmarks is an engaging nature space including volcanoes, crater lakes, 'Eight Mile' creek and beach. The Craitbul Sensory Trail was developed with a high level of communication and engagement with the local Aboriginal community, children, families and Mulga Street Primary School.  
	Quality Area 4: Staffing Arrangements: Practice is embedded in service operations

Educator to child ratio is maintained at all times. All teachers have appropriate Early Childhood qualifications and our SSO's are qualified with a Diploma of Early Childhood Education and Care. Staff requirements are met for non-contact time and release time is organised to work with support professionals. Every effort is made to ensure that children experience continuity of educators through the allocation of a primary caregiver for each child and thoughtful organisation given to  continuity of staffing for preschool sessions, lunch care and group work.    Staff demonstrate the services code of conduct in their relationships and interactions. Each staff member has access to Code of Ethics and a Job and & Person Specification and have strong commitment to ethical leadership and ethical practice. The nominated supervisor and educators take responsibility for implementing the National Quality Standard and other legislative requirements.

 

Practice is informed by critical reflection

Educators meet together at the beginning of the year (Week 0) and are provided with comprehensive information with Service Details, Code of Ethics, Protective Practices, Statement of Philosophy, Roles and Responsibilities and Professional Standards and these are made accessible in a Staff Handbook.  Educators discuss the annual report and new improvement priorities together and all staff are aware of their individual responsibilities. Our educators have made a commitment to reflective practice to ensure our centre is delivering a high quality service. Staff are receptive to change and have a commitment to ongoing improvement, supported by Performance Development processes and professional learning. Educators engage in evaluative thinking, involving a continuous cycle of generating hypothesis, collecting evidence and reflecting on progress using Learning Sprints. Educators explore problems of practice and use a clarifying canvas to plan strategic actions. Learning Sprints are implemented and evaluated each term, to assess the impact on children's learning, as a cycle of continuous improvement.  Educators engage in reflective practice including a Learning Design, Assessment and Reflective Practice inquiry project; recently exploring children's writing engagement outdoors. Educators reflected on their initial findings and made changes to pedagogical practices with significant progress in children's writing development. 

 

Practice is shaped by meaningful engagement with families and/or the community

The staff team work together with mutual respect, equity and recognition of the contributions and skills of each other, children and families, staff at Mulga Street Primary School and the broader community including Aboriginal Elders. We begin each day with an Acknowledgement of Country with the children and share this together at our family evening each term.   Positive working relationships are based on building relational trust, open communication and feedback. Projects build team work with recognition of each other's knowledge, capabilities and skills such as the Craitbul Sensory Trail depicting the local Boandik Dreaming story, John Powell Reserve Aboriginal art sign posts, Results Plus project and 'Living the Charter for Children'.  Professional standards guide practice, interactions and relationships at the centre with all stakeholders including children, families, staff, colleagues, support professionals and the broader community. 
	Quality Area 5: Relationships with Children: Practice is embedded in service operations

All Educators at our Centre believe that forming respectful and equitable relationships are at the heart of all effective teaching and learning. We prioritise children by being present and available to them whilst they are in our care.  We strive to make every child feel included and cared for by building a secure attachment to a primary caregiver and facilitating positive relationships with peers to build a sense of security and belonging.  Each child's learning and family relationships are documented and their interests catered for wherever possible.   We use modelling of respectful communication techniques, positive behaviours and maintain children's dignity and respect by facilitating communication and positive conflict resolution.   Educators work to ensure the dignity and the rights of every child are maintained at all times. Educators respect the Rights of the child and practices ensure children's physical and mental well-being including; educators using positive language, guiding children's behaviour, working with families, encouraging children to have a say and to be involved in decision making, reflecting on transition processes and practices at the centre to minimise stress to children, working with other professionals and support agencies and a commitment to advocating for early childhood and children's rights. Educators use supportive techniques including visual strategies and computing as a tool to support the inclusion of children with special rights.

 

Practice is informed by critical reflection

Educators are aware that learning occurs in social contexts. Educators utilise planned and spontaneous experiences to support children's play and interactions to scaffold learning including participating in children's play and using cues to guide and build children's level of involvement. Educators reflect on observations and interactions to extend children's thinking and educators model wonder, investigation, reasoning, predicting and reflective processes and language. Educators engage children in planned and spontaneous collaborative learning opportunities including socio-dramatic play, gardening projects, small group work and larger collaborative projects that promote team work. Educators provide leadership roles for children within the daily routine as well as spontaneous play and learning opportunities that arise. Educators incorporate a social-emotional learning and character education program called Kimochis.  Kimochis means `feelings' in Japanese.  This curriculum is based on research documenting that when instruction in building social, emotional, and behavioural skills is provided there is a positive effect on how children problem-solve and interact with their peers later in life.  The program supports children in learning how to recognize and manage emotions, demonstrate caring and concern for others, establish positive relationships, make responsible decisions, and handle challenging situations constructively.  

 

Practice is shaped by meaningful engagement with families and/or the community

Educators support children to manage their own behaviour, respond appropriately to the behaviour of others and communicate effectively to resolve conflicts. This is supported by developing children's sense of well-being including awareness of emotions, developing emotional resilience, promoting and modelling positive ways to relate to others and positive conflict resolution strategies. A consistent approach including 'Circle of Security' principles to strengthen attachment and responding to children's emotional needs is promoted in working with families. Educators facilitate the Circle of Security parenting program during the year and parents report that engaging in the program has a positive impact on strengthening attachment, recognising, understanding and responding to children's emotional needs.
	Quality Area 6: Collaborative Partnerships with Families and Communities: Practice is embedded in service operations

Being a Children's Centre has enabled us to develop more effective partnerships with families and communities.  Parents are involved in the preschool curriculum and information about current and future programs is highly organised, and newsletters are released every 2-3 weeks.  There is an effective enrolment and transition process for families including projected enrolment information, enrolment packages, parents invited to visit and become familiar with the centre prior to their child starting including playgroup, occasional care services and an information / acquaintance session and informal discussions. Educators promote open communication, family involvement and decision making through creating a welcoming atmosphere, being accessible, communicating respectfully, responding in a prompt and respectful manner and sharing information about their children's progress including  an individual learning portfolio for each child. Current information is readily available to support the partnership between families and the preschool including regular newsletters, program board, parent and community information boards and PowerPoint presentations. 

 

Practice is informed by critical reflection

Educators work collaboratively with community and support agencies including transition and referral processes. Transition processes are in place to ensure continuity for children's learning and well-being including within the daily routine, moving between settings, support services, excursions and releasing children to authorised nominees. 

Educators promote equity and facilitate inclusion by working with children, families and support services to ensure all children achieve success. Educators accept and actively work to build their capacity to respond to children with specific needs including engaging in professional learning and information sharing with families, other professionals and support agencies. The service builds relationships and engages with the local community including reflecting the culture of children and families within the preschool (including raising awareness of Aboriginal culture) within the curriculum and learning environment. Building connections with community groups including School Landcare, Health Professionals, Mount Gambier City Council with a 'Hub and spoke' approach and collective community impact.

  

 

Practice is shaped by meaningful engagement with families and/or the community

Educators acknowledge families are the most significant influence on children's lives and support their parenting role including exchanging information with families on arrival and departure, sharing information and decision making to support children's learning and well-being.  

Information about community services and resources is available and families are supported to access those relevant to their needs.   

Our service offers a number of parenting programs including, but not limited to Circle of Security. Our Community Development Co-ordinator works collaboratively with other government and non-government organisations to develop a coordinated, community program calendar each term, outlining parenting programs and services available including playgroups. We have a Family Practioner, who is a qualified Social Worker, and case manages referrals and support for highly vulnerable families.
	Quality Area 7: Governmance and Leadership: Practice is embedded in service operations

A statement of philosophy guides all aspects of the services operation. The Children's Centre is a school based preschool service. Effective governance arrangements are in place to manage the service and our Centre provides comprehensive reports to Governing Council.  Systems are in place to effectively maintain and store records and information to ensure confidentiality and accessibility when needed, and in accordance with legislative requirements.  Administrative systems are established and maintained to ensure the effective operation of the service including Human Resource Management, Work, Health and Safety, Early Years System and Finance.  Staffing arrangements are organised to promote continuity at the service to ensure continuity for children's learning and well-being including support for children with additional needs.Effective curriculum development with clear goals and learning outcomes is developed and supported with ongoing planning, reflection and evaluation on a daily, weekly, fortnightly and term basis. 

 

Practice is informed by critical reflection

Leadership is focussed on continuous improvement and development of staff's skills, management and leadership. An Annual Report is combined with to the school's Annual Report, outlining site context, student support, attendance and progress towards quality improvement priorities. Induction processes are in place connecting the Centre to the School site, and staff are supplied with handbooks to assist in orientation, policies, procedures, meeting times and programs. The educational leader is supported with professional learning opportunities and shared professional learning with other   educators to support the development and implementation of the educational program and assessment and planning cycle including Learning Design, Assessment and Reflective Practice.  Self review for the Director occurs each term with the Line manager and twice yearly each staff member. Effective self-assessment and quality improvement process is in place including a site self review process, collecting information to guide reflection, planning and evaluation of children's learning and effective programs and practices. Processes are in place for planning and review of the centre's Quality Improvement Plan. 

 

Practice is shaped by meaningful engagement with families and/or the community

A culture of shared leadership is a key area of strength with open recognition and commitment to the understanding that we are all learners and learning is a lifelong journey. Mount Gambier Children's Centre is co-located with Mulga Street Primary School and there is effective leadership and communication between the two sites. 

The Governing Council includes parent representatives for the preschool as well as the school. Family evenings include a spot light on children's learning and the opportunity for families to provide feedback and to be involved in decision making about the curriculum and centre services and programs. 

 
	Timeline: 
	Challenge of practice Success criteria: Through ongoing analysis of pedagogical documentation, we will hear and see children:
- Use and transfer Tier 2 and 3 words in different contexts.
- Use appropriate language to describe and express emotions.

-Engage with educators and peers to: 
- solve a problem
- clarify a concept
- evaluate an activity
-extend a narrative 
	Goal 1: Children will develop sophisticated vocabulary to exchange ideas, feelings and understandings. 
	Challenge of practice: If educators engage in high quality interactions through Sustained Shared Thinking, then children will develop sophisticated vocabulary to exchange ideas, feelings and understandings.
	Goal 2: 
	Challenge of practice 2: 
	Goal 2: Actions 1: 
	Goal 2: Actions 2: 
	Goal 2: Actions 3: 
	Goal 2: Actions 4: 
	Priority Row 1: Develop a Reconciliation Action Plan to embed culturally responsive practice
	Priority Row 2: Ensuring collective impact of Children's Centre services delivery, including re-imagining the work of Occupational Therapists & Speech Pathologists


	Priority Row 3: 
	NQS links Row1: 6.2.2

6.2.3 
	NQS links Row2: 6.2.2

6.2.3 
	NQS links Row3: 
	Key steps row 1: Document journey since 2015 and review with educator team to plan next steps 
	Key steps row 2: Build understanding of Culturally Responsive Pedagogies

	Key steps row 3: Engage with local Elders and Agencies to develop RAP 
	Key steps row 4: Review Local Assessment Needs (LAN) with Community Development Coordinator  
	Key steps row 5: Engage with Senior OT and SP  re-imagining service delivery
	Key steps row 6: Engage with families and community Plan for next steps in service delivery with Govt. and NGO agencies 
	Key steps row 7: 
	Key steps row 9: 
	Timeline Row 1: W0

Term 1 
	Timeline Row 2: Term 1 & 2
Fortnightly Staff Professional Learning Meetings
	Timeline Row 3: Term 3 & 4
	Timeline Row 4: W0

Term 1 
	Timeline Row 5: Term 1 and 2 
	Timeline Row 6: Term 3 and 4
	Timeline Row 7: 
	Timeline Row 8: 
	Timeline Row 9: 
	Resources Row 1: Prior documentation and evidence 
	Resources Row 2: Revised EYLF, NQS 
UNISA: International Collaboration for Culturally Inclusive Early Childhood Pedagogies Symposium
	Resources Row 3: Aunty Michelle and local Elders and agencies
	Resources Row 4: LAN plan

AEDC data

Revised Children's Centre framework
	Resources Row 5: Re-imagining service delivery model  
	Resources Row 6: Collaborative calendar of community programs and services

LAN planning tool 

Parent Opinion Survey
	Resources Row 7: 
	Resources Row 8: 
	Resources Row 9: 
	Roles and responsibilities Row 1: Pauline 
	Roles and responsibilities Row 2: Sharon to lead
All educators to participate 
	Roles and responsibilities Row 3: Pauline to lead
Pauline and Sharon to plan and facilitate family engagement 
	Roles and responsibilities Row 4: Pauline and Susie to review 

Susie to facilitate community engagment including CSN network


	Roles and responsibilities Row 5: Pauline and Casey to enage with Senior SP, Jo Gerangue
	Roles and responsibilities Row 6: Pauline, Susie and Casey to facilitate enagement with families and community 


	Roles and responsibilities Row 7: 
	Roles and responsibilities Row 8: 
	Roles and responsibilities Row 9: 
	Key steps row 8: 
	NQS links 1: 
	NQS links2: 
	NQS links 3: 
	NQS links 4: 
	Timeline 2:  
	Timeline 3: 
	Timeline 4: 
	Roles and responsibilities 1: 
	Roles and responsibilities 2: 
	Roles and responsibilities 3: 
	Roles and responsibilities 4: 
	Resources 1: 
	Resources 2: 
	Resources 3: 
	Resources 4: 
	Goal 1: Actions 1: Educators will improve the cycle of planning with particular emphasis on data collection and analysis of children's learning and educator practice.  


	Goal 1: Actions 2b: Educators will assess, track and monitor children's development and functional needs to implement planned adjustments for individuals and small group of children.
	Goal 1: Actions 3c: Educators will build shared understandings of and practice strategies to engage in high quality interactions through SST



	Goal 1: Actions 4d: Educators will engage meaningfully with families about their children's development and learning.

	NQS links a: Standard 1.3

1.3.1

1.3.2
	NQS links b: Standard 1.3

1.3.1

1.3.2

Standard 5.2

5.2.2

Standard 6.1

6.1.3
	NQS links c: Standard 1.3

1.3.1

1.3.2
	NQS links d: Standard 1.3

1.3.1

1.3.2
	Timeline a: Week 0 
Odd week staff collaborative planning meeting

	Timeline b: T1 W5, T3 W5

Mapping Tool
T1- W5&9
T2,3,4- W9 

Odd week staff collaborative planning meeting
	Timeline c: Even week staff professional learning meeting 
Term 1 & 4- W 3 to 7
Term 2 & 3- W1 to 5, 6 to 10
	Timeline d: Twice per Term
End T1, End T3

Fortnightly
	Roles and responsibilities a: Pauline to analyse educator practice to identify leadership actions for individuals and the team in consultation with ELC, Kimberley.
Sharon to lead collaborative analysis conversations 
All educators to collect data on children's learning, educator practice, and families perspective.
All educators to engage in collaborative analysis of data collected to plan for curriculum decision making. 
	Roles and responsibilities b: Lauren to implement speech and language screener
All educators to use IESP mapping tool to track children's developmental progress and plan accordingly
Sharon and Pauline to facilitate small groups
	Roles and responsibilities c: Pauline and Sharon to lead teaching sprint

All educators to participate

Pauline and Sharon 

	Roles and responsibilities d: Pauline and Sharon- informal learning conversation with preschool families as part of data collection/collaborative analysis.

Pauline and Sharon- formal learning conversations with families


Top tips for interacting with children made visible through: newsletter, family evenings 'spotlight on language', documentation panel

Playgroup & Occasional Care  programs to focus on 'Talk, Read, Sing, Play'
	Resources a: Leading Teaching and Learning through Pedagogical documentation resource
Top Tips Tool 
Digital Platforms
	Resources b: Speech and Language screen, Yakka Tracker
SSS SpEd: IESP Mapping skills sheet, IESP Grant
COS-P
BSEM
Pyramid Model
SSS OTs, Beh Coach: Zones of Regulation
Child Protection Curriculum
Interoception
Music Education Strategy
	Resources c: Teaching Sprint Tools 
Literacy Guidebooks
RRR: Active Learning Environment, Involvement Scale
IPNL
Unpick a book and speech sound play resources



	Resources d: Literacy guide

Great Start

Talk, Play, Read resource

Learning SA resources

Speech Pathologist
	Statement of Philosophy: Our Values 
 Nurturing
 Empathic
 Supportive
 Respectful
 Inclusive

Our Beliefs
 Children are capable and competent individuals who are rich in potential. Every child is unique with their own feelings and perspectives and has the right to be seen and heard. 
 Children thrive when they have opportunities to co-construct their learning, challenge themselves and develop dispositions for lifelong learning   
 Every family is unique and brings their own values, culture and experiences. Working together with families supports children’s growth, well-being and learning. Families thrive
 when they have a sense of belonging in a community
 A calm, welcoming and inclusive environment creates a sense of belonging which encourages engagement and connection. Nature inspired and flexible learning spaces stimulate
 curiosity, a sense of wonder, exploration, growth, creativity and critical thinking. 
 An inclusive community fosters a sense of belonging, authentic connection and shared purpose.  A community thrives when there are reflective, respectful partnerships which
 promote a sense of agency, engagement, and capacity building.

Our Commitments 
We will have high expectations for every child by respecting, listening, responding and providing individualized learning opportunities.
We will intentionally extend children’s thinking and theories and build their sense of agency. We will foster children’s learning dispositions including being collaborative, resourceful, purposeful and persistent.
We will strive to develop relationships with families that enable them to feel valued, included and supported so they can contribute and participate in the community. 
We will actively collaborate with families to share insights, knowledge and perspectives to achieve best outcomes for their child. 
We will ensure that all children and their families see themselves reflected in our environment.
We will provide environments that promote wonder and curiosity and celebrate nature in both indoor and outdoor spaces.
We will provide programs and opportunities that support families and build the capacity of the community.
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