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Service Context

Murray Bridge Preschool Kindergarten is a community owned building, on Ngarrindjeri country, providing a Department for Education
Preschool program. It is the oldest and smallest early years setting in Murray Bridge, established in the mid 1950's. The current purpose built
facility was built by the community in the 1970's. We are located in the Northern area of Murray Bridge, next to the Community Child Care
Centre, close to the North School, Special School and St Joseph's Primary. The majority of our children transition to Murray Bridge North
School (around 75%) with the remainder going to other local schools in the area. We have a small, consistent and passionate group of
educators, providing an inclusive, play based, educational program to a group of up to 30, 3 to 6 year olds. We provide a wide range of play
and learning invitations for children, both inside ,and in our large outdoor play space. We regularly make use of the nature playground next
door to our kindergarten. We are involved in our local community through community excursions, visits, displays and a growing relationship
with our local council. We welcome all children and their families, and we celebrate the diversity and strengths of everyone in our community.
AEDC data shows increasing levels of risk and vulnerability in children's development in the Murraylands area, and one third of our children
are developmentally vulnerable in one or more domains. We have a strong commitment to relationships and supporting wellbeing as a
foundation to successful learning. Our kindergarten is rated as exceeding the National Quality Standard in all 7 quality areas for early
childhood. Our curriculum is informed by the Early Years Learning Framework "Being, Belonging and Becoming"(EYLF) , the Department for
Education Indicators of Preschool Numeracy and Literacy (IPNL), and the Department for Education Child Protection Curriculum (CPC). We
work in partnership with families, support services and community agencies. We invite families to be involved in our service and their
children's learning. Programs operating at the preschool include Long Day Preschool of up to 15 hours per week for eligible children in the
year before they start school, Preschool programs of up to 12 hours per week for 3 year old Aboriginal and Torres Strait Islander children, and
Children and Young people in Care, Early Entry for additional needs (if space allows), Lunch & Full day program, Orientation and Transition
programs, Preschool Support, Bi-lingual Support and Speech and Language programs (as needed and funds available).
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Statement of Philosophy

At our Kindergarten we believe that feeling welcome, open communication and good relationships are at the heart of a great place for children to learn, grow and
have fun. We believe that every child is special, full of potential and learn best through play. We believe that every child and family is unique and precious and we
want everyone to feel a part of our community. We all keep learning about ourselves, others and the world, staying open and being thankful for the strengths and
diversity we all bring. We gratefully acknowledge Australia‘s Aboriginal and Torres Strait Islander peoples. In particular, we respectfully acknowledge the
traditional lands of the Ngarrindjeri people on which we play, grow and learn fogether.

. We believe in the competency and potential of all children.

. Children's learning, development and growth are at the centre of everything we do.

. Children learn best through play and exploration, when they feel safe, and are supported by adults who care about them.
. Relationships and wellbeing are the solid foundation that learning can be built upon.

. Sharing and working together as a team of educators, families and communities makes our kindergarten a better place.
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With reference to the three exceeding themes:

1. Practice is embedded in service operations

2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families
and/or the community

and evaluate

Quality Area 1: Educational Program and Practice

At Murray Bridge Preschool Kindergarten we invest in collaborative planning of program, practices, assessment and planning. We conduct an annual review and
discussion of our philosophy statement, updating it to include the voices of all in our community. Each year parents are invited to contribute to the philosophy statement
through a Wordel that depicts what is most important to them in their children's education.

All educators have a deep understanding of, and commitment to the principles, practices and outcomes of the Early Years Learning Framework, and Individual Planning
Cycles for each child's learning. Our programming is embedded through daily, weekly and termly educator reflection and planning discussions,. Together we develop an
annual overview of curriculum intentions, weekly plans that incorporate community events, family suggestions and curriculum framework outcomes, and record daily
emergent planning that reflects child agency and voice as we extend upon children's interests and development. Our program is informed by regular critical reflection, with
daily critical reflection recorded in the program book, weekly critical reflection of routines, groups, plans, teaching practices and individual children's learning inform plans
for the next week. The opportunity for critical reflection on every child's individual planning cycle is built in to a termly review plan. Our families are highly valued in this
process and are invited to share their hopes, expectations, values and ideas with the educators through a sharing proforma and an enrolment interview. The program is
regularly shared with families through displays, newsletters and through Storypark, an online learning platform, which can strengthen home family links, communication
and planning together.

Or educators are intentional in their practices to support and extend children's learning. There is a high emphasis on forming strong relationships with children and
families, supporting wellbeing as a foundation for learning, and providing a learning space where children feel a sense of belonging and can explore a wide range of open
ended resources. Educators communicate with children, families, support services and each other to make decisions that support children's development each day.
Children have the opportunity to request resources and follow their interests. Critical reflection informs our practices through our ongoing review of our philosophy to
ensure our practices reflect ours, and families beliefs. As a team we debrief together about the day and the week and challenge each other's thinking and practices, to
ensure they are consistent with current best practice. Families have the opportunity to shape our practices through parent teacher chats, or attendance at Governing
Council where parent feedback on the program is regularly sought.

Our assessment and planing cycle continues to improve each year, and is especially strong in the area of literacy. The practice of assessment for learning is embedded
through the development of Individual Learning Plans that are informed by a collaborative assessment of children's learning stories and a range of data. The plans include
child, family, educator and support staff input. Critical reflection of data and observations, discussion and planning occurs at least twice per year, with families invited to
share and contribute to the process on a termly basis through chats, and a parent teacher interview time. Our literacy data collection is informed by a Partnership project,
gathering literacy data using the EPOP model. This enables us to differentiate our literacy programs based on data collected, and assesment of data informs learning
goals and analysis of progress made toward EYLF outcomes.
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With reference to the three exceeding themes:

1. Practice is embedded in service operations

2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families
and/or the community

and evaluate

At Murray Bridge Preschool Kindergarten we place a high priority on children's health and safety and work together to provide a high quality program that supports children's wellbeing.
Embedded practices that support children's health are included from orientation and include a range of information to support and encourage healthy eating and activity, sourced from Right
Bite, Eat a rainbow, Get up and Grow, and Staying Healthy. We have worked with families through the Governing Council to develop our healthy eating policies, and these are shaped by the
ongoing feedback of families at orientation and through the annual Parent Opinion Survey. Staff and families have had regular robust reflection and debate to inform our policy and practices.
Children and families are supported and encouraged in healthy choices, whilst also accepting family and cultural values, and differences. To support this a range of healthy fruit and
vegetable choices are supplied by the kindergarten, and Foodbank donates breakfast supplies that are available to children every morning. Intentional teaching of healthy eating, our kitchen
gardening, and cooking programs reinforce healthy choices. Children are able to have agency over their healthy eating with a free choice snack time, and access to healthy choices at all
times. In addition our centre has participated in Opal healthy eating and exercise programs, and a community consultation to develop the Nature Playground space next door. Visiting this
nature play space is a regular part of our active play program, as well as lengthy sessions of outdoor, active play. every day. Each year the kindergarten holds an Obstacle-a-thon Family
Event to promote active play and exercise.

Safety and supervision is an area of strength with high educator to child rations maintained at all times. Children, families and educators are involved in the discussion and forming of safety
rules ad responsibilities together, to ensure a feeling of belonging and common understandings. As all families have the opportunity to share their hopes, values and expectations it provides
opportunities to share family and cultural values which fosters discussions to support responsiveness to families eating, toileting and hygiene practices. Another area of strength in supporting
children's safety and wellbeing is the practice of Marte Meo strategies. All educators have been involved in this training together, in addition to sharing aspects of the training with families and
the Governing Council. Educators reflect and discuss together with families, the intentional use of Marte Meo strategies that can support children's confidence, responsiveness and wellbeing
to enable greater engagement in the learning program. Child Protection curriculum and protective practices are woven through relationships, play experiences and weekly teaching sessions,
in communication with families.
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With reference to the three exceeding themes:

1. Practice is embedded in service operations

2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families
and/or the community

and evaluate

Murray Bridge Kindergarten is a small service with an older building that has benefited from community involvement and generosity over many years. We have a large outdoor play space,
and each year we work as a community of children, families and educators to make plans for small improvements, maintenance and replacements that fall within budget constraints of a
small service. We take full advantage of the opportunity to play in the Nature play ground next door regularly, and the Governing Council funded a new path and gate to create easier access
and accessibility for all. Our children and families are able to be involved in planning and resource purchasing through our annual Obstacle-a-thon and Fair fund raisers, where children can
choose and vote on new resources or share ideas for spending the money. We have our own Kindy garden and work in conjunction with Bunnings and other local nurseries to create a
kitchen garden, and we have the opportunity to contribute to the community gardens next door also. Annual critical reflection, discussion and review of resources available is considered in
light of our philosophy and to ensure a growing range of open ended learning materials. We access community and agency resources to ensure we can provide an accessible curriculum for
all children. Our families and Governing Council are highly involved in shaping the quality of our physical environment, with one example being the replacement of our carpets last year.
Educators are committed to daily, weekly and annual critical reflection, and can respond flexibly to changes needed on a daily basis, as well as ocntributing to longer range projects that
support our philosophy and improvement priorities.

Some sustainable practices have become embedded in our centre operations including recycling, composting, worm farming, gardening, chicken raising and garden to kitchen cooking.
Children are mindful of water use, with water play supplied from rain water tanks and then used to water the gardens. Each year staff and Governing Council are involved in critical reflection
and discussion to audit sustainable practices and introduce new initiatives. As a result of family suggestions we are increasingly aware of how we can repair and reuse items rather than
discarding them.

We are lucky to be located centrally in our community and children and families can enjoy a range of local excursions to explore the resources available in our community. The local Council
representatives also visit us each year to discuss and consult with children the things they love or would like to see in their town. This often culminates in a display at the local council or the
local show.
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With reference to the three exceeding themes:

1. Practice is embedded in service operations

2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families
and/or the community

and evaluate

Murray Bridge Preschool has a small, consistent and passionate group of educators including trained teachers, experienced educators, support staff and volunteers, who work together to
offer consistency, support and build relationships with each other, children and families.

Our service strives to ensure a positive team culture of value and encouragement that results in a safe and professional work place where educators can work together for the benefit of
children and families. Embedded practices include team building activities, rostering that creates consistency for children, utilising part time teachers for TRT wherever possible, encouraging
consistent volunteer staff who can provide support and diversity to the team, and ensuring educator to child ratios allow for quality relationship development and support of wellbeing for
children, families and educators. Team members meet together daily, weekly and termly to engage in critical reflection, professional learning, discussion, debate, planning and
encouragement. All educators are introduced or refreshed in the ECA Code of Ethics, centre philosophy and policies at orientation, at least annually, and as need arises.

Families have opportunity to shape staffing practices through ongoing feedback, our annual parent opinion survey, and through Governing Council discussions.

Our centre runs a Long Day Preschool program due to families feedback several years ago, which led to a community consultation and resulting changes being made to our hours and
staffing arrangements. Each year this decision is reviewed in consultation with current families to inform ongoing arrangements.
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With reference to the three exceeding themes:

1. Practice is embedded in service operations

2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families
and/or the community

and evaluate

The area of relationships with children is always consistently rated as a strength area by educators and families during the annual review process at Murray Bridge Preschool Kindergarten.
Support for developing relationships with and between children is an area of high investment from our whole team. Practices that are embedded to develop relationships with children include
orientation programs that help us get to know children and families before they begin, higher educator to child ratios in the first weeks of kindergarten to allow time to build relationships,
strong communication with families through information sharing, regular chats and Storypark story sharing to assist home to kindergarten sharing. Programs to embed relationships between
children include a high focus on get to know you games and name games at the start of each term, children having the opportunity for long periods of uninterrupted play time together (getting
gradually longer each year, informed by reflection), children developing rules responsibilities together, small group games, small group puppet social skills games.

Educators and families share and reflect together to ensure that meaningful, relevant and respectful information is available to inform relationships and planning. Educators reflect on families
values and cultures to ensure diversity is celebrated and all children and families feel welcomed and valued in our service. Each year we discuss families cultural traditions and celebrations
so our interactions, program and experiences will build children's sense of belonging in our service. Educators also seek child voice, following interests, conducting surveys and documenting
learning with the children, to share with families.

Our families and Governing Council have been instrumental in shaping policy development, particularly our Behaviour Management Policy and Interactions with Children Policy, in regard to
steps taken in responding to challenging behaviours. Children have given feedback each year which consistently shows that they feel sad when others hurt them or leave them out, and this
informs our future planning for social skills intentional teaching and play support.

In addition we are continuing to learn, improve our skills and gradually embed Marte Meo practices as a very effective strategy to support both developing relationships with and between
children in a supportive way.
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With reference to the three exceeding themes:

1. Practice is embedded in service operations

2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families
and/or the community

and evaluate

Quality Area 6: Collaborative Partnerships with Families and Communities

Murray Bridge Preschool Kindergarten welcomes families, community members, support services and schooling staff as partners in a team to support the wellbeing, learning and
development of children.

Our strength lays in embedded practices to support relationships with families from the time of enrolment. Our orientation process includes opportunities for multiple visits, getting to know
each other through written information sharing and a family/teacher interview. Families are invited to choose their preferred methods of communication from a range of options including
verbal, printed and electronic formats. An invitation is extended to families in writing and verbally, to become a part of our Governing Council, and community information to support families
is available through enrolment packs, at the kindergarten and through regular emails. Educators also share appropriate resources with families during conversations. Our routines at the
beginning and the end of the day are intentionally planned in such a way that educators will have time to welcome and communicate with families to get to know each other and share
information about the day and children's learning. Information about children's learning is shared with families through a range of methods including program displays, newsletters, verbal
sharing, Individual Learning Plans, Parent teacher Interviews, regular chats, and white board notes (a practice suggested by Governing Council).Our practices are informed by critical
reflection of educators, and meaningful engagement with families and the Governing Council through ongoing discussions, the parent opinion survey and our annual review process. Last
years educator reflections led to extra time spent with families with English as an additional dialect to share and discuss values, cultural practices and celebrations to facilitate supportive
practices and increasing inclusion in our program. Governing Council review has led to increasing sharing of community information through email and newsletters, to Storypark information
sessions being offered, and to increasing family night opportunities. The Governing Council was also involved in the development of our own Parent Opinion survey format reflecting the
National Quality Standard and site specific context that has been well received by our community with a high return rate.

We invest time in to building collaborative relationships with support services, community agencies and schooling sector staff. We work collaboratively with other early years sites in our
Partnership, including attendance at a Birth to 8 Professional Learning Community where cross site and sector work enriches our transition processes for children. Through feedback from
educators and families we recognized a need for more effective transitions and have developed, and continue to gradually improve an extended transition program to our local feeder school,
through regular visits to the school throughout the year as part of our program. We are lucky to be located centrally and children have the opportunity to make visits in our community each
year. We have a slowly growing relationship with the local council who visit to give children the opportunity to learn more about the community and discuss and consult on what they love
most and what else they would like to see in our community. This often culminates in a display at our local council or the local show. We have also been working hard to improve processes
to access services to support children with additional needs and due to critical reflection of staff, discussion and sharing with families, this has now become a service strength, with more
timely service to children, communication with families and good relationships with professionals attending the service to work with children.
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With reference to the three exceeding themes:

1. Practice is embedded in service operations

2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families
and/or the community

and evaluate

Quality Area 7: Governance and Leadership

Murray Bridge Preschool Kindergarten aims to continuously improve governance and leadership practices each year through effective collaborative review, reflection and action planning.
Our centre philosophy has been a dynamic and organic work in progress over the last few years, with review, discussion and input from children, families, Governing Council and educators,
to create a document that reflects our community, our core beliefs and current good practice. We regularly refer to this document to inform our practices and to guide discussion with families.
Our staff and Governing Council have been involved in the development and review of centre policies and an annual review process to inform ongoing decisions. Any complaints and
feedback received are included in planning and decision making.

Effective educational leadership, assessment and improvement, and performance development processes are embedded in site practices. Resources are prioritized to ensure all educators
can participate together in collaborative professional learning to build a positive learning community within the site and across the Partnership. Professional learning resources are prioritised
to site improvement priorities and scheduled regularly, to support individual performance development plans for staff. There are processes in place for educators to share their professional
learning with each other, for professional reading and research to be shared. Each year we critically reflect together on our performance development processes, and as a result make
improvements such as the introduction of formal observation feedback last year, and more regular check ins for support and encouragement. Our reflections and change in practice have
been shared with other leaders in the Partnership to amplify good practices. An area of growing strength is the opportunity for children and families to contribute to the centres planning for
learning, and have an authentic voice in the development of Learning Plans for children, and in the annual review process.
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Quality Improvement Plan for

Murray Bridge Preschool Kindergarten

2020

Includes:
¢ Learning Improvement goals
e Progress notes

¢ National Quality Framework responsibilities plan

How to complete this template

e Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will provide support.
e Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.

¢ Email this plan (steps 1 — 3) to your education director.

e Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.

¢ Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.

e Complete step 5 (Review and Evaluate) in term 4 of each year.

¢ Your complete quality improvement plan should be reviewed and updated in term 4 each year.

For further information and advice contact your local education team.
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Learning Improvement Plan

Analyse Determine
and prioritise challenge of actions for
practice improvement

Goal 1: Improve children's ability to use oral language to express their thinking.
*Vocabulary CoP

If we focus on vocabulary enrichment through shared book reading and conversation,children will progress in their ability to use oral
Ch a | |e nge Of p ra ctice . language to express their thinking.

Actions NQS links Timeline Resources Responsibility
Develop a professional learning annual plan with focus on OLang. | QA1 Wk 0 IPLN, Literacy guidebook NS, EL to plan overview and lead/delegate
Educators do professional reading, learning, reflection to improve | QA4 Wk 5 &90fT1,2,3 | Literacy Forum presentations, involving all educators in
skills, knowledge, practices of vocabulary development. QA7 Literacy Expo aspects of learning and presentation.
Each educ has PDP goal linked to Vocab and Oral lang. dev. T1W5 Support services speech pathologist | All educators develop goal, support by NS
Educators collaboratively develop termly overview of intentional, = QA1 By Wk 0 overview  Speech pathology articles/advice EL to prepare overview and lead staff
explicit teaching of vocabulary in shared story reading & convers- = QA3 Plan review / tweak  Identified resources from LitGdbk collaboration.
ations - each ed to implement in weekly teaching practice. QA4 end of each Children's books & KinQ program EL to plan meeting timeline &lead checkins
Fortnightly check in and review/replan of vocabulary teaching QA5 Check in ftntly mtg  Team meeting time/ ECL advice All eds to carry out plans in wkly teaching
Data collection timeline developed QA1 By Week 0 Storypark, Tell a story format NS to create timeline
Evidence of children's oral language learning documented termly | QA5 As per timeline Audio recorders - ipads, flip All educators to document evidence
Data collaboratively analysed termly & used to plan for next steps = QA6 T1W10 T2W9 & cameras, team mtg time EL to lead analysis of data for planning
in oral language learning. T3W9 RRR document, EPOP proforma
Partner with .fam.ilies to dev oral language - . QA1 Fam Night Term 2  Educator NCT time to prepare EL to dev sharing overview, timeline
Literacy family night, Parent/Teacher Interviews, Newsletters QA5 2X term newsletter | Pics, articles, pamphs to share Educators to do newsletters
Literacy home activity kits/ photo journals to extend on vocab QA6 PTI's end T2 Journals, photos, books, bags, Team mtg to delegate roles for Fam Night
termly focus Kits - termly resources to make kits EL lead kit dev with all educators

Children are able to express their thinking using longer sentences with contextual vocabulary, in term 4 than in term 1.
Evidence from 'tell a story' samples and conversation samples will demonstrate this.

Success criteria
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Progress notes

Improve
practice and
monitor impact

Goal 1: Improve children's ability to use oral language to express their thinking.
*Vocabulary CoP

Meeting Implementation Impact Next steps
date (are we doing what we said we would do?) (are we improving learning outcomes?)

. . Enter the evidence of impact of your actions on children’s

Enter your overall assessment of progress towards learning against success criteria.

implementing actions for improvement.

T1 Week 5

T1 Week 11

T2 Week 9

T3 Week 9

T4 Week 4
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Learning Improvement Plan

Analyse
and prioritise

Goal 2: Improve children's ability to use oral language to express their thinking.

*Marte Meo CoP

Determine
challenge of
practice

actions for
improvement

If we support children's wellbeing and confidence by utilising Marte Meo practices that model oral language, we will observe children
Cha | |enge Of pra ctice: increasingly using oral language to express their thinking.

Actions

Each educator has a Marte Meo focus goal in PDP that links to
oral language & will video practice termly for collaborative prof
learning at team meetings.

Each educ will attend Marte Meo twilight PL sessions.

Term 1 and Term 3 Collaborative ILP plans for children will
include analysis , discussion & documentation of best MM
strategies to use to support each child's oral language
development

Collecting of data in term 1 using RRR Wellbeing scale to
analyse, discuss and plan actions for improvement.
Collecting data in term 4 -RRR wellbeing scale to measure
progress.

Partner with families to develop oral language-

PIE grant for parent sessions on Marte Meo and Oral language
development, newsletter snippets, Parent Teacher Interview
sharing.

Success criteria

NQS links

QA1
QA2
QA5
QA7

QAL
QA2
QA5
QA6

QA1
QA2
QA5

QA1
QA5
QA6

Timeline

T1 W5 PDP

Each term W5 video
PLearning discn

T2 &3 TBC

By end T1 and by
end T3

By end term 1

By mid term 4

Grant app T4 2019
Once/term session
2X term newsletter
PTI by end term 2

Resources

Ipads for video, team mtg time
Marte Meo checklists & notes
Joy Elford MM presenter - Pship
funding

ILP plan format, child & family voice
included, team mtg time prioritised,
MM notes and checklists.

RRR document & scales
Ipads for video

Team meeting time

RRR & MM notes/articles

PIE grant funding

Joy Elford, MM presenter
Educator time to prepare /share
Venue, IWB, photocopying

Responsibility

Each educ with support of NS
EL to lead team discussion

Each educ to attend.

EL to create timeline of team mtgs and
lead all educators in collab discussions

NS to lead process
All educators to analyse, discuss, plan

NS lead team to develop grant application
NS to organise sessions with Joy & PTl s
Educators to do newsletter info & PTIs

Children's growing wellbeing will lead to increasing confidence to use oral language to express their thinking.
Evidence from the RRR Wellbeing Happiness and satisfaction scale, 'tell a story' samples, and anecdotal documentation of
children's oral language in play will demonstrate this.
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Progress notes

Improve
practice and
monitor impact

Goal 2: Improve children's ability to use oral language to express their thinking.
*Marte Meo CoP

Meeting Implementation Impact Next steps
date (are we doing what we said we would do?) (are we improving learning outcomes?)

. . Enter the evidence of impact of your actions on children’s

Enter your overall assessment of progress towards learning against success criteria.

implementing actions for improvement.

T1 Week 5

T1 Week 11

T2 Week 9

T3 Week 9

T4 Week 4
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Learning Improvement Plan

Analyse Determine
and prioritise challenge of actions for
practice improvement

Goal 3: Goal 3 goes here

Challenge of practice:

Actions NQS links Timeline Resources Responsibility

Success criteria
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Progress notes

Improve
practice and
monitor impact

Goal 3: Goal 3 goes here

Meeting Implementation Impact Next steps
date (are we doing what we said we would do?) (are we improving learning outcomes?)
. . Enter the evidence of impact of your actions on children’s

Enter your overall assessment of progress towards learning against success criteria.

implementing actions for improvement.
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National Quality Framework responsibilities

NQS links

QAL
QA6
QA7

QA1
QA3
QAB

QA2
QA7

QA4
QA7

Task

Improved sharing of information about
children's learning with families who do
not use Storypark.

Review of sustainability statement and
sustainability audit with children,
families and educators.

Improve systems to ensure regular
emergency procedure practices are
undertaken and reviewed.

Collective analysis of Staff Perspective
Survey results, reflection and planning
for improvements in team culture and
collaboration

Steps involved Timeline

Consult with each family for preferred method of Term 1
communication.

Set up a list of preferred communications and a process Term 1
for each type of communication eg email, printed, chats

Set up a system to ensure regular sharing of information Term 1
and review that every family is included regularly.

Review sustainablity statement with educator team. Term 2
Invite families feedback.
Present all feedback to Governing Council for edit/endors

Conduct sustainability audit with children Term 2
Send children's results to families and invite feedback.
Incorporate results in forward planning.

Review best practice and expectations. Term 1
Document whole year of practices in diary in advance,
with review proforma attached.

Ensure practices are undertaken by Supervisor on the
day, no matter of staff who may be away.

Re-distrbute report to team. Term 1
Utilise information provided by the Department
Set aside some team meeting time.

Prepare discussion questions Term 2
Document discussion
Set goals for improvements.

Responsibility

Bev Harrison

Bev Harrison

Bev Harrison

Jenny Duniam

Jenny Duniam

Bev Harrison

Supervisor on planned

dates

Bev Harrison

Team members

Resourcing Completed

Enrolment interview time
NCT time

NCT time

Sustainability statement

Team & GC meeting time

Sustainability audit document
Programming time

Review proformas

Perspective survey copies

Team meeting time
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Review and evaluate

Improve children's ability to use oral language to express their
i i thinking.
Lea rning iImprovement goal 1:*vocabulary CoP

and evaluate

What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?
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Review and evaluate

Improve children's ability to use oral language to express their A evaluate
) ) thinking.
Learning improvement goal 2: *Marte Meo CoP

What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?

Page 20 of 22



Review and evaluate

Goal 3 goes here and evaluate

Learning improvement goal 3:

What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?
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Approvals

Approved by director/principal

Bev Harrison

Approved by governing council chairperson

Sarina Hoffmann

Approved by education director

Stan Hagias
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	Service name: Murray Bridge Preschool Kindergarten
	Service approval number: SE-00010689
	Text2: Ngarrindjeri 
	Context: Murray Bridge Preschool Kindergarten is a community owned building, on Ngarrindjeri country, providing a Department for Education Preschool program. It is the oldest and smallest early years setting in Murray Bridge, established in the mid 1950's. The current purpose built facility was built by the community in the 1970's. We are located in the Northern area of Murray Bridge, next to the Community Child Care Centre, close to the North School, Special School and St Joseph's Primary. The majority of our children transition to Murray Bridge North School (around 75%) with the remainder going to other local schools in the area. We have a small, consistent and passionate group of educators, providing an inclusive, play based, educational program to a group of up to 30, 3 to 6 year olds. We provide a wide range of play and learning invitations for children, both inside ,and in our large outdoor play space. We regularly make use of the nature playground next door to our kindergarten. We are involved in our local community through community excursions, visits, displays and a growing relationship with our local council. We welcome all children and their families, and we celebrate the diversity and strengths of everyone in our community. AEDC data shows increasing levels of risk and vulnerability in children's development in the Murraylands area, and one third of our children are developmentally vulnerable in one or more domains. We have a strong commitment to relationships and supporting wellbeing as a foundation to successful learning. Our kindergarten is rated as exceeding the National Quality Standard in all 7 quality areas for early childhood. Our curriculum is informed by the Early Years Learning Framework "Being, Belonging and Becoming"(EYLF) , the Department for Education Indicators of Preschool Numeracy and Literacy (IPNL), and the Department for Education Child Protection Curriculum (CPC). We work in partnership with families, support services and community agencies. We invite families to be involved in our service and their children's learning.  Programs operating at the preschool include Long Day Preschool of up to 15 hours per week for eligible children in the year before they start school, Preschool programs of up to 12 hours per week for 3 year old Aboriginal and Torres Strait Islander children, and Children and Young people in Care, Early Entry for additional needs (if space allows), Lunch & Full day program, Orientation and Transition programs, Preschool Support, Bi-lingual Support and Speech and Language programs (as needed and funds available). 
 
 
 
 
 
	Statement of Philosophy: At our Kindergarten we believe that feeling welcome, open communication and good relationships are at the heart of a great place for children to learn, grow and have fun. We believe that every child is special, full of potential and learn best through play. We believe that every child and family is unique and precious and we want everyone to feel a part of our community. We all keep learning about ourselves, others and the world, staying open and being thankful for the strengths and diversity we all bring. We gratefully acknowledge Australia's Aboriginal and Torres Strait Islander peoples. In particular, we respectfully acknowledge the traditional lands of the Ngarrindjeri people on which we play, grow and learn together. 
·         We believe in the competency and potential of all children.
·         Children's learning, development and growth are at the centre of everything we do.
·         Children learn best through play and exploration, when they feel safe, and are supported by adults who care about them.
·         Relationships and wellbeing are the solid foundation that learning can be built upon.
·         Sharing and working together as a team of educators, families and communities makes our kindergarten a better place. 
 
 
	Quality area 1: At Murray Bridge Preschool Kindergarten we invest in collaborative planning of program, practices, assessment and planning. We conduct an annual review and discussion of our philosophy statement, updating it to include the voices of all in our community. Each year parents are invited to contribute to the philosophy statement through a Wordel that depicts what is most important to them in their children's education.
All educators have a deep understanding of, and commitment to the principles, practices and outcomes of the Early Years Learning Framework, and Individual Planning Cycles for each child's learning. Our programming is embedded through daily, weekly and termly educator reflection and planning discussions,. Together we develop an annual overview of curriculum intentions, weekly plans that incorporate community events, family suggestions and curriculum framework outcomes, and record daily emergent planning that reflects child agency and voice as we extend upon children's interests and development. Our program is informed by regular critical reflection, with daily critical reflection recorded in the program book, weekly critical reflection of routines, groups, plans, teaching practices and individual children's learning inform plans for the next week. The opportunity for critical reflection on every child's individual planning cycle is built in to a termly review plan. Our families are highly valued in this process and are invited to share their hopes, expectations, values and ideas with the educators through a sharing proforma and an enrolment interview. The program is regularly shared with families through displays, newsletters and through Storypark, an online learning platform, which can strengthen home family links, communication and planning together.
Or educators are intentional in their practices to support and extend children's learning. There is a high emphasis on forming strong relationships with children and families, supporting wellbeing as a foundation for learning, and providing a learning space where children feel a sense of belonging and can explore a wide range of open ended resources. Educators communicate with children, families, support services and each other to make decisions that support children's development each day. Children have the opportunity to request resources and follow their interests. Critical reflection informs our practices through our ongoing review of our philosophy to ensure our practices reflect ours, and families beliefs. As a team we debrief together about the day and the week and challenge each other's thinking and practices, to ensure they are consistent with current best practice. Families have the opportunity to shape our practices through parent teacher chats, or attendance at Governing Council where parent feedback on the program is regularly sought.
Our assessment and planing cycle continues to improve each year, and is especially strong in the area of literacy. The practice of assessment for learning is embedded through the development of Individual Learning Plans that are informed by a collaborative assessment of children's learning stories and a range of data. The plans include child, family, educator and support staff input. Critical reflection of data and observations, discussion and planning occurs at least twice per year, with families invited to share and contribute to the process on a termly basis through chats, and a parent teacher interview time. Our literacy data collection is informed by a Partnership project, gathering literacy data using the EPOP model. This enables us to differentiate our literacy programs based on data collected, and assesment of data informs learning goals and analysis of progress made toward EYLF outcomes.
	Quality area 2: At Murray Bridge Preschool Kindergarten we place a high priority on children's health and safety and work together to provide a high quality program that supports children's wellbeing.
Embedded practices that support children's health are included from orientation and include a range of information to support and encourage healthy eating and activity, sourced from Right Bite, Eat a rainbow, Get up and Grow, and Staying Healthy. We have worked with families through the Governing Council to develop our healthy eating policies, and these are shaped by the ongoing feedback of families at orientation and through the annual Parent Opinion Survey. Staff and families have had regular robust reflection and debate to inform our policy and practices. Children and families are supported and encouraged in healthy choices, whilst also accepting family and cultural values, and differences. To support this a range of healthy fruit and vegetable choices are supplied by the kindergarten, and Foodbank donates breakfast supplies that are available to children every morning. Intentional teaching of healthy eating, our kitchen gardening, and cooking programs reinforce healthy choices. Children are able to have agency over their healthy eating with a free choice snack time, and  access to healthy choices at all times. In addition our centre has participated in Opal healthy eating and exercise programs, and a community consultation to develop the Nature Playground space next door. Visiting this nature play space is a regular part of our active play program, as well as lengthy sessions of outdoor, active play. every day.  Each year the kindergarten holds an Obstacle-a-thon Family Event  to promote active play and exercise.
Safety and supervision is an area of strength with high educator to child rations maintained at all times. Children, families and educators are involved in the discussion and forming of safety rules ad responsibilities together, to ensure a feeling of belonging and common understandings. As all families have the opportunity to share their hopes, values and expectations it provides opportunities to share family and cultural values which fosters discussions to support responsiveness to families eating, toileting and hygiene practices. Another area of strength in supporting children's safety and wellbeing is the practice of Marte Meo strategies. All educators have been involved in this training together, in addition to sharing aspects of the training with families and the Governing Council. Educators reflect and discuss together with families, the intentional use of Marte Meo strategies that can support children's confidence, responsiveness and wellbeing to enable greater engagement in the learning program. Child Protection curriculum and protective practices are woven through relationships, play experiences and weekly teaching sessions, in communication with families.
	Quality area 3: Murray Bridge Kindergarten is a small service with an older building that has benefited from community involvement and generosity over many years. We have a large outdoor play space, and each year we work as a community of children, families and educators to make plans for small improvements, maintenance and replacements that fall within budget constraints of a small service. We take full advantage of the opportunity to play in the Nature play ground next door regularly, and the Governing Council funded a new path and gate to create easier access and accessibility for all. Our children and families are able to be involved in planning and resource purchasing through our annual Obstacle-a-thon and Fair fund raisers, where children can choose and vote on new resources or share ideas for spending the money. We have our own Kindy garden and work in conjunction with Bunnings and other local nurseries to create a kitchen garden, and we have the opportunity to contribute to the community gardens next door also. Annual critical reflection, discussion and review of resources available is considered in light of our philosophy and to ensure a growing range of open ended learning materials. We access community and agency resources to ensure we can  provide an accessible curriculum for all children. Our families and Governing Council are highly involved in shaping the quality of our physical environment, with one example being the replacement of our carpets last year. Educators are committed to daily, weekly and annual critical reflection, and can respond flexibly to changes needed on a daily basis, as well as ocntributing to longer range projects that support our philosophy and improvement priorities.
Some sustainable practices have become embedded in our centre operations including recycling, composting, worm farming, gardening, chicken raising and garden to kitchen cooking. Children are mindful of water use, with water play supplied from rain water tanks and then used to water the gardens. Each year staff and Governing Council are involved in critical reflection  and discussion to audit sustainable practices and introduce new initiatives. As a result of family suggestions we are increasingly aware of how we can repair and reuse items rather than discarding them.
We are lucky to be located centrally in our community and children and families can enjoy a range of local excursions to explore the resources available in our community. The local Council representatives also visit us each year to discuss and consult with children the things they love or would like to see in their town. This often culminates in a display at the local council or the local show.
	Quality area 4: Murray Bridge Preschool has a small, consistent and passionate group of educators including trained teachers, experienced educators, support staff and volunteers, who work together to offer consistency, support and build relationships with each other, children and families.
Our service strives to ensure a positive team culture of value and encouragement that results in a safe and professional work place where educators can work together for the benefit of children and families. Embedded practices include team building activities, rostering that creates consistency for children, utilising part time teachers for TRT wherever possible, encouraging consistent volunteer staff who can provide support and diversity to the team, and ensuring educator to child ratios allow for quality relationship development and support of wellbeing for children, families and educators. Team members meet together daily, weekly and termly to engage in critical reflection, professional learning, discussion, debate, planning and encouragement. All educators are introduced or refreshed in the ECA Code of Ethics, centre philosophy and policies at orientation, at least annually, and as need arises.
Families have opportunity to shape staffing practices through ongoing feedback, our annual parent opinion survey, and through Governing Council discussions.
Our centre runs a Long Day Preschool program due to families feedback several years ago, which led to a community consultation and resulting changes being made to our hours and staffing arrangements. Each year this decision is reviewed in consultation with current families to inform ongoing arrangements.
	Quality area 5: The area of relationships with children is always consistently rated as a strength area by educators and families during the annual review process at Murray Bridge Preschool Kindergarten.
Support for developing relationships with and between children is an area of high investment from our whole team. Practices that are embedded to develop relationships with children include orientation programs that help us get to know children and families before they begin, higher educator to child ratios in the first weeks of kindergarten to allow time to build relationships, strong communication with families through information sharing, regular chats and Storypark story sharing to assist home to kindergarten sharing. Programs to embed relationships between children include a high focus on get to know you games and name games at the start of each term, children having the opportunity for long periods of uninterrupted play time together (getting gradually longer each year, informed by reflection), children developing rules responsibilities together, small group games, small group puppet social skills games.
Educators and families share and reflect together to ensure that meaningful, relevant and respectful information is available to inform relationships and planning. Educators reflect on families values and cultures to ensure diversity is celebrated and all children and families feel welcomed and valued in our service. Each year we discuss families cultural traditions and celebrations so our interactions, program and experiences will build children's sense of belonging in our service. Educators also seek child voice, following interests, conducting surveys and documenting learning with the children, to share with families.
Our families and Governing Council have been instrumental in shaping policy development, particularly our Behaviour Management Policy and Interactions with Children Policy, in regard to steps taken in responding to challenging behaviours. Children have given feedback each year which consistently shows that they feel sad when others hurt them or leave them out, and this informs our future planning for social skills intentional teaching and play support.
In addition we are continuing to learn, improve our skills and gradually embed Marte Meo practices as a very effective strategy to support both developing relationships with and between children in a supportive way.
 
	Quality area 6: Murray Bridge Preschool Kindergarten welcomes families, community members, support services and schooling staff as partners in a team to support the wellbeing, learning and development of children.
Our strength lays in embedded practices to support relationships with families from the time of enrolment. Our orientation process includes opportunities for multiple visits, getting to know each other through written information sharing and a family/teacher interview. Families are invited to choose their preferred methods of communication from a range of options including verbal, printed and electronic formats. An invitation is extended to families in writing and verbally, to become a part of our Governing Council, and community information to support families is available through enrolment packs, at the kindergarten and through regular emails. Educators also share appropriate resources with families during conversations. Our routines at the beginning and the end of the day are intentionally planned in such a way that educators will have time to welcome and communicate with families to get to know each other and share information about the day and children's learning. Information about children's learning is  shared with families through a range of methods including program displays, newsletters, verbal sharing, Individual Learning Plans, Parent teacher Interviews, regular chats, and white board notes (a practice suggested by Governing Council).Our practices are informed by critical reflection of educators, and meaningful engagement with families and the Governing Council through ongoing discussions, the parent opinion survey and our annual review process. Last years educator reflections led to extra time spent with families with English as an additional dialect to share and discuss values, cultural practices and celebrations to facilitate supportive practices and increasing inclusion in our program. Governing Council review has led to increasing sharing of community information through email and newsletters, to Storypark information sessions being offered, and to increasing family night opportunities. The Governing Council was also involved in the development of our own Parent Opinion survey format reflecting the National Quality Standard and site specific context that has been well received by our community with a high return rate.
We invest time in to building collaborative relationships with support services, community agencies and schooling sector staff. We work collaboratively with other early years sites in our Partnership, including attendance at a Birth to 8 Professional Learning Community where cross site and sector work enriches our transition processes for children. Through feedback from educators and families we recognized a need for more effective transitions and have developed, and continue to gradually improve an extended transition program to our local feeder school, through regular visits to the school throughout  the year as part of our program. We are lucky to be located centrally and children have the opportunity to make visits in our community each year. We have a slowly growing relationship with the local council who visit to give children the opportunity to learn more about the community and discuss and consult on what they love most and what else they would like to see in our community. This often culminates in a display at our local council or the local show. We have also been working hard to improve processes to access services to support children with additional needs and due to critical reflection of staff, discussion and sharing with families, this has now become a service strength, with more timely service to children, communication with families and good relationships with professionals attending the service to work with children.
 
 
	Quality area 7: Murray Bridge Preschool Kindergarten aims to continuously improve governance and leadership practices each year through effective collaborative review, reflection and action planning. Our centre philosophy has been a dynamic and organic work in progress over the last few years, with review, discussion and input from children, families, Governing Council and educators, to create a document that reflects our community, our core beliefs and current good practice. We regularly refer to this document to inform our practices and to guide discussion with families. Our staff and Governing Council have been involved in the development and review of centre policies and an annual review process to inform ongoing decisions. Any complaints and feedback received are included in planning and decision making.
 Effective educational leadership, assessment and improvement, and performance development processes are embedded in site practices. Resources are prioritized to ensure all educators can participate together in collaborative professional learning to build a positive learning community within the site and across the Partnership. Professional learning resources are prioritised to site improvement priorities and scheduled regularly, to support individual performance development plans for staff. There are processes in place for educators to share their professional learning with each other, for professional reading and research to be shared. Each year we critically reflect together on our performance development processes, and as a result make improvements such as the introduction of formal observation feedback last year, and more regular check ins for support and encouragement. Our reflections and change in practice have been shared with other leaders in the Partnership to amplify good practices. An area of growing strength is the opportunity for children and families to contribute to the centres planning for learning, and have an authentic voice in the development of Learning Plans for children, and in the annual review process. 
 
	Year: 0
	name of centre: Murray Bridge Preschool Kindergarten
	Picture_upload: 
	Challenge of practice 1: If we focus on vocabulary enrichment through shared book reading and conversation,children will progress in their ability to use oral language to express their thinking.
	Actions goal 1_1: Develop a professional learning annual plan with focus on OLang.
Educators do professional reading, learning, reflection to improve skills, knowledge, practices of vocabulary development.
Each educ has PDP goal linked to Vocab and Oral lang. dev. 
	NQS link goal 1_1: QA1
QA4 
QA7
	Timeline_goal 1_1: Wk 0
Wk 5 & 9 of T1,2,3
 
T1 W5
	Resources goal 1_1:  IPLN, Literacy guidebook
Literacy Forum
Literacy Expo
Support services speech pathologist
	Actions goal 1_3: Data collection timeline developed
Evidence of children's oral language learning documented termly
Data collaboratively analysed termly & used to plan for next steps in oral language learning.
	NQS link goal 1_3: QA1
QA5
QA6
	Actions goal 1_2: Educators collaboratively develop termly overview of intentional, explicit teaching of vocabulary in shared story reading & convers-
ations - each ed to implement in weekly teaching practice.
Fortnightly check in and review/replan of vocabulary teaching
	NQS link goal 1_2: QA1 
QA3
QA4
QA5
	Timeline_goal 1_2: By Wk 0 overview
Plan review / tweak end of each 
Check in ftntly mtg
	Resources goal 1_2: Speech pathology articles/advice
Identified resources from LitGdbk
Children's books & KinQ program
Team meeting time/ ECL advice
	Responsibility goal 1_2: EL to prepare overview and lead staff collaboration.
EL to plan meeting timeline &lead checkins
All eds to carry out plans in wkly teaching
	Responsibility goal 1_1: NS, EL to plan overview and lead/delegate presentations, involving all educators in aspects of learning and presentation.
All educators develop goal, support by NS
	Timeline_goal 1_3: By Week 0
As per timeline 
T1W10 T2W9 & T3W9
	Resources goal 1_3: Storypark, Tell a story format
Audio recorders - ipads, flip cameras, team mtg time
RRR document, EPOP proforma
	Responsibility goal 1_3: NS to create timeline
All educators to document evidence
EL to lead analysis of data for planning
	Actions goal 1_4: Partner with families to dev oral language - 
Literacy family night,  Parent/Teacher Interviews, Newsletters Literacy home activity kits/ photo journals to extend on vocab termly focus
	NQS link goal 1_4: QA1
QA5
QA 6
	Timeline_goal 1_4: Fam Night Term 2
2X term newsletter
PTI's end T2
Kits - termly
	Resources goal 1_4: Educator NCT time to prepare
Pics, articles, pamphs to share
Journals, photos, books, bags, resources to make kits
	Responsibility goal 1_4: EL to dev sharing overview, timeline
Educators to do newsletters
Team mtg to delegate roles for Fam Night
EL lead kit dev with all educators
	Success criteria goal 1:  Children are able to express their thinking using longer sentences with contextual vocabulary, in term 4 than in term 1. Evidence from 'tell a story' samples and conversation samples will demonstrate this.
 
	Goal 1: Improve children's ability to use oral language to express their thinking.
*Vocabulary CoP
	Meeting date goal_1_1: T1 Week 5
	Implementation goal 1_1: 
	Impact goal 1_1: 
	next steps goal 1_1: 
	Meeting date goal_1_2: T1 Week 11
	Implementation goal 1_2: 
	Impact goal 1_2: 
	next steps goal 1_2: 
	Meeting date goal_1_3: T2 Week 9
	Implementation goal 1_3: 
	Impact goal 1_3: 
	next steps goal 1_3: 
	Meeting date goal_1_4: T3 Week 9
	Implementation goal 1_4: 
	Impact goal 1_4: 
	next steps goal 1_4: 
	Meeting date goal_1_5: T4 Week 4
	Implementation goal 1_5: 
	Impact goal 1_5: 
	next steps goal 1_5: 
	Challenge of practice 2: If we support children's wellbeing and confidence by utilising Marte Meo practices that model oral language, we will observe children  increasingly using oral language to express their thinking. 
	Actions goal 2_1: Each educator has a Marte Meo focus goal in PDP that links to oral language & will video practice termly for collaborative prof learning at team meetings.
Each educ will attend Marte Meo twilight PL sessions.
	NQS link goal 2_1: QA1
QA2
QA5
QA7
	Timeline_goal 2_2: By end T1 and by end T3
	Actions goal 2_2: Term 1 and Term 3 Collaborative ILP plans for children will include analysis , discussion & documentation of best MM strategies to use to support each child's oral language development
	Actions goal 2_3: Collecting of data in term 1 using RRR  Wellbeing scale to analyse, discuss and plan actions for improvement.
Collecting data in term 4 -RRR wellbeing scale to measure progress.
	NQS link goal 2_3: QA1
QA2
QA5
	NQS link goal 2_2: QA1
QA2
QA5
QA6
	Resources goal 2_1: Ipads for video, team mtg time
Marte Meo checklists & notes
Joy Elford MM presenter - Pship funding
	Timeline_goal 2_3: By end term 1
 
By mid term 4
	Responsibility goal 2_3: NS to lead process
All educators to analyse, discuss, plan
	Responsibility goal 2_2: EL to create timeline of team mtgs and lead all educators in collab discussions
	Resources goal 2_3: RRR document & scales
Ipads for video
Team meeting time
RRR & MM notes/articles 
	Resources goal 2_2: ILP plan format, child & family voice included, team mtg time prioritised, MM notes and checklists.
	Timeline_goal 2_1: T1 W5 PDP
Each term W5 video PLearning discn
T2 &3  TBC
	Actions goal 2_4: Partner with families to develop oral language-
PIE grant for parent sessions on Marte Meo and Oral language development, newsletter snippets, Parent Teacher Interview sharing.
	NQS link goal 2_4: QA1
QA5
QA6
	Timeline_goal 2_4: Grant app T4 2019
Once/term session
2X term newsletter
PTI by end term 2
	Resources goal 2_4: PIE grant funding
Joy Elford, MM presenter
Educator time to prepare /share
Venue, IWB, photocopying
	Responsibility goal 2_1: Each educ with support of NS
EL to lead team discussion
 
Each educ to attend.
	Responsibility goal 2_4: NS lead team to develop grant application
NS to organise sessions with Joy & PTI s 
Educators to do newsletter info & PTIs
 
	Success criteria goal 2:  
 Children's growing wellbeing will lead to increasing confidence to use oral language to express their thinking.
 Evidence from the RRR Wellbeing Happiness and satisfaction scale, 'tell a story' samples, and anecdotal documentation of children's oral language in play will demonstrate this.
	Goal 2: Improve children's ability to use oral language to express their thinking.
*Marte Meo CoP
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	Implementation goal 2_1: 
	Impact goal 2_1: 
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	next steps goal 2_3: 
	next steps goal 2_4: 
	Meeting date goal_2_5: T4 Week 4
	Implementation goal 2_5: 
	Impact goal 2_5: 
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	Challenge of practice 3: 
	Actions goal 3_1: 
	NQS link goal 3_1: 
	Timeline_goal 3_2: 
	Timeline_goal 3_1: 
	NQS link goal 3_3: 
	Responsibility goal 3_3: 
	Resources goal 3_1: 
	NQS link goal 3_2: 
	Actions goal 3_4: 
	Resources goal 3_2: 
	NQS link goal 3_4: 
	Actions goal 3_2: 
	Timeline_goal 3_3: 
	Resources goal 3_3: 
	Responsibility goal 3_2: 
	Actions goal 3_3: 
	Responsibility goal 3_1: 
	Timeline_goal 3_4: 
	Resources goal 3_4: 
	Responsibility goal 3_4: 
	Success criteria goal 3: 
	Goal 3: Goal 3 goes here 
	Meeting date goal_3_1: 
	Implementation goal 3_1: 
	Impact goal 3_1: 
	next steps goal 3_1: 
	Meeting date goal_3_2: 
	Implementation goal 3_2: 
	Impact goal 3_2: 
	next steps goal 3_2: 
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	Meeting date goal_3_4: 
	Implementation goal 3_3: 
	Implementation goal 3_4: 
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	Meeting date goal_3_5: 
	Implementation goal 3_5: 
	Impact goal 3_5: 
	next steps goal 3_5: 
	NQS link 1: QA1
QA6
QA7
	Task 1: Improved sharing of information about children's learning with families who do not use Storypark.
	Step 1: 
	0: Consult with each family for preferred method of communication.
	1: Set up a list of preferred communications and a process for each type of communication eg email, printed, chats
	2: Set up a system to ensure regular sharing of information and review that every family is included regularly.
	3: Review sustainablity statement with educator team.
Invite families feedback.
Present all feedback to Governing Council for edit/endors
	4: Conduct sustainability audit with children
Send children's results to families and invite feedback.
Incorporate results in forward planning.
	5: 
	6: Review best practice and expectations.
Document whole year of practices in diary in advance, with review  proforma attached.
	7: Ensure practices are undertaken by Supervisor on the day, no matter of staff who may be away.
	8: 
	9: Re-distrbute report to team.
Utilise information provided by the Department
Set aside some team meeting time.
	10: 
	0: Prepare discussion questions
Document discussion
Set goals for improvements.
	1: 


	Timeline 1: 
	0: Term 1
	1: Term 1
	2: Term 1
	3: Term 2
	4: Term 2
	5: 
	6: Term 1
	7: 
	8: 
	9: Term 1
	10: 
	0: Term 2
	1: 


	Responsibility 1: 
	0: Bev Harrison
	1: Bev Harrison
	2: Bev Harrison
	3: Jenny Duniam
	4: Jenny Duniam 
	5: 
	6: Bev Harrison
	7: Supervisor on planned dates
	8: 
	9: Bev Harrison
	10: 
	0: Team members
	1: 


	Resourcing 1: 
	0: Enrolment interview time
	1: NCT time
	2: NCT time
	3: Sustainability statement
Team & GC meeting time
	4: Sustainability audit document
Programming time
	5: 
	6: Review proformas
	7: 
	8: 
	9: Perspective survey copies
	10: 
	0: Team meeting time
	1: 


	Completed 1: 
	0: 
	1: 
	2: 
	3: 
	4: 
	5: 
	6: 
	7: 
	8: 
	9: 
	10: 
	0: 
	1: 


	NQS link 2: QA1
QA3
QA6
	Task 2: Review of sustainability statement and sustainability audit with children, families and educators.
	NQS link 3: QA2
QA7
	NQS link 4: QA4
QA7
	Task 3: Improve systems to ensure regular emergency procedure practices are undertaken and reviewed.
	Task 4: Collective analysis of Staff Perspective   Survey results, reflection and planning for improvements in team culture and collaboration
	LIP goal 1 progress: 
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	LIP goal 1 inhibitors: 
	LIP goal 1 recommendations: 
	LIP goal 2 progress: 
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	LIP goal 3 progress: 
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	LIP goal 3 inhibitors: 
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