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Context

Service Context

One Tree Hill Preschool is located in the foothills of the northern suburbs of Adelaide. Our preschool is a school based preschool and co-location provides access to a variety of facilities
including but not limited to a gymnasium, oval and library. Co-location affords opportunities for collaboration between preschool and school staff and supports ease of transition to school and
continuity of learning for children.

Our indoor area is intentionally designed to minimise "visual noise” and promote calm supporting children to focus within the learning environment.

The design of our outdoor learning environment occurred in consultation with and in response to children 's engagement and learning within the space. The outdoor environment connects to
a large flexible natural space these areas enable us to facilitate rich learning opportunities . A well established weekly Bush Kindy session at Para Wirra Recreation Park is an integral part of
the program. Bush Kindy is a community building experience with children, families and staff from One Tree Hill Preschool work alongside the rangers and children from other preschools
collaborating during the year to deliver a nature based learning curriculum with a strong focus upon care for the environment, the development of skills ,learning dispositions and inquiry
based learning.

One Tree Hill Preschool is currently a Category 3 full-time kindergarten, with capacity to cater for 66 children and up to 33 children per session. Our enrolments include a high number of
children with special rights and complex behaviours.

Children are entitled to attend 15 hours of preschool - 2 full day kindy sessions from 8.45 to 3.15pm,with the addition of a number of 4 hour Bush Kindy sessions held on Wednesdays to
complete the children's allocation.

Over the past few years the number of children entering our service with significant speech and language difficulties has steadily risen , over the past four years around 50% of children have

received intervention,support or therapy. Speech and language difficulties have a significant impact upon children's ability to make themselves understood, engage in learning and develop
important relationships and social skills.

Significant numbers of children have also presented with delays in fine and gross motor development as well as interoception, spatial, organisational and planning difficulties.

RATIONALE FOR 2022 QUALITY IMPROVEMENT GOAL:

In 2021, our Preschool Quality Improvement plan addressed the acquisition of phonological awareness with significant success. We witnessed noteworthy growth in children's skills in
segmenting, blending, onset-rime and rhyme. Through regular collaborative critical reflection, we identified 'gaps' in children's learning as well as 'gaps' in our implementation. Our resulting
responses have positively impacted children's progress and educator capacity.

Over the past few years, educators have noted a concerning decline in children's understanding of the alphabetic principle, in particular letter/ sound knowledge. Discussion with One Tree
Hill Primary School leadership revealed that they share this concern for children's literacy foundation.

Data collected in August 2021 showed that 48% of the 'scanned group' knew under 5 alphabet letters by name and sound. This data was alarming and strategies to support children's
understanding of the alphabetic principle were implemented. November data demonstrated a positive impact upon children's learning: 38% knew 10 or more by letter name and sound, 33%
knew more than 15 and 19% more than 20.

Our strategic intervention work also revealed that we had a growing number of children who could hear and isolate the sounds needed to make the words that they wanted to write, but did
not have the alphabet symbolic knowledge to support them. This fact was causing children frustration and was a barrier to their ongoing literacy development.

There is clear evidence that a stronger emphasis on the development of the alphabetic principle combined with our other Phonological Awareness work with children is crucial to support the
development of secure literacy foundations for the children at One Tree Hill Preschool.
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Context

State m e nt Of P h i | OSO p hy Enter your site philosophy in the box below, or alternatively attach as an additional

document via the Comment option under the Tools tab

The development of strong, supportive reciprocal relationships is our first priority. Supportive relationships are imperative in creating a safe secure
environment and maximising well being. Strong relationships between children, staff, families and the community are the foundations for cooperation,
collaboration and learning. Strong relationships are vital in developing a deep understanding of children and their needs, capabilities, motivations and
aspirations. Deep understanding of children, their families and our community informs curriculum design, allowing children and educators to work
together to co design the learning landscape, so that all may flourish.

In an ever changing changing world, the children of the future will potentially engage in work that has not been imagined yet. Current trends indicate that
they will need to be entrepreneurial and independent drivers of their lives and their work. We aim to support our children as citizens of the world to
develop valuable social and emotional, literacy, numeracy, physical,self regulation and planning skills as they begin to build a strong foundation for
wellbeing, for learning and for life.
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

Quality Area 1: Educational Program and Practice

Deep listening,documentation, critical reflection and analysis is a daily practise. Our team participates in a weekly research meeting to collaboratively reflect upon and analyze the work undertaken with the children. Our analysis and professional discussions inform the design of learning provocations as children
and adults learning unfolds over time.The research meeting deepens our understanding of our children, ourselves as educators as well as being a forum for challenge as we strive to ensure that our work and our decisions are aligned with our image of the child and childhood.

1.1,1.2,1.3

Ongoing professional inquiry is an important part of our work. Our inquiries occur in response to current themes within our context and the wider community. During the past three years our pedagogy has changed in response to our research into:

Quality Conversations: acknowledging and responding to the increase in digital communication and the decrease in quality conversations between people

Planning with Children: acknowledging and responding to a changing global landscape where people will need to be organised, independent, creative, collaborative and entrepreneurial.

Phonological Awareness : acknowledging and responding to AECD, local partnership and school data indicating poor foundational literacy skills

Social Responsibility: acknowledging and responding to the changing global landscape (Covid,black lives matter, gender inequality, LGBTQIA discrimination, Sexual and Domestic Violence) Key themes include: Connection, Respect, Resilience,Communication, Compassion and Rights.

1.1,1.2,1.3,2.2,5.2

As a direct result of our inquiries a number of useful tools have been created by the educator team to support us in our work alongside children as we make professional judgements and critcally reflect upon their development eg: "Social Cues for Quality Conversatons Checklist" and the "Connection Continuum"

Documentation of significant learning inquiry journeys are made available to families and the broader community through, but not limited to wall displays, digital documentation and exhibitions A recent example is the publishing of our "The Power of a Plan" e book co-written by the lead teacher and Dr
Deborah Harcourt. and Dr Deborah Harcourt. This piece of documentation can be found here:https://drive.google.com/file/d/1onHw6kpghfDIXXkXfXTIOZIVNNE7uzcZ/view?usp=sharing
13

Children are engaged in a daily planning process. They discuss and draw their ideas for their day and the resources that they will need to undertake them. This process supports autonomy, organisation,creativity, provides a platform for developing foundational skills including literacy, numeracy, motor,
connection, cooperation and collaboration.
1.1,1.2,1.3,5.1

Our Preschool Community continues to forge strong relationships with community members and groups to support our Educational Program. These include but are not limited to:

One Tree Hill Primary School,Adam's Road Children's Centre, Craigmore Children’ s Centre, Natural Resources Management, One Tree Hill CFS, Para Wirra Park Rangers, Friends of Para Wirra, BioR (Bush Kindy Program)
Uleybury Partnership Preschools (Teaching and Learning)

Asia Pacific Early Childhood Consultants: Dr Deborah Harcourt (Teaching and Learning Educator capacity development)

The Department for Education service providers

CAVYHS (Gill Taylor)

Consciously by Hannah (Health and Nutrition)

Tina Dunks (Early Intervention)

1.1,1.3,6.1,6.2

Our preschool educator team engages in projects to support families:

Our research and data over the past few years has highlighted the need to support children and their families in engaging with Nature as well as a need to support them in developing foundational literacy skills.
Our responses have included for example :

Establishmnet of the Bush Kindy Program at Para Wirra

Instagram page @aplayfuljourney (engaging in nature)

@onetreehillpreschool, aninstagram page curated by our lead teacher and speech pathologist Claire French (literacy).

Online stories and learning provocations supporting families during lockdown

Designing support materials for families aligned to current Literacy learning at preschool

6.1,6.2

Feedback from a family:

"From day one you could see the potential in ..... and you believed in her. You have no doubt provided her with the best possible start and your efforts will impact the rest of her life. ........ felt safe, respected, clever and happy in your classroom which gave her the tools to learn."
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

Safety:

At One Tree Hill, agreements are preferred and used instead of rules to allow for flexibility of response in relation to the context or situation. Educators and children negotiate, reflect upon, assess, discuss
and manage the risks and benefits presented by risky play and materials. Shared agreements are made and children and educators partner to ensure that agreements are upheld.

1.1,1.2,2.2,5.1

Wellbeing:
Mental health is a growing concern in Australian society. Lives are increasingly busy; filled with distraction, visual stimulation, sound, anxiety and stress. In response, weekly yoga and daily “ Stillness” are

important elements of the learning program. These practises teach strategies for self regulation, managing emotion, mindfulness and the development of interoception.
1.1,1.2,1.3,2.15.1,5.2

A Morning Meeting is held each day. This practice is aligned to the Berry St program. We acknowledge that mornings can be stressful for families and particularly unsettling for some children; they may not
arrive "ready to engage and learn." Our circle time aims to be a time of pause and transition where children are acknowledged and welcomed, experience connection and may celebrate important events and
milestones together. The expectations, agreements and learning opportunities for the day are also shared at the meeting.

1.1,1.3,2.1,2.2,5.1,5.2,6.2

Our learning community is engaged in an ongoing inquiry in collaboration with a number of local and interstate early learning communities, mentored by Dr Deborah Harcourt:“ Play as a vehicle for
understanding, practising and enacting social responsibility” Oiur work is having a significant and positive impact upon children's wellbeing. As we develop the skill continuum for each element, educators
are empowered to actively support children to aquire key skills to support social responsibility eg the skills of connection.

1.1,1.2,1.3,2.1,2.2,5.1,5.2,6.1,6.2

Health:

Our detilled Healthy Eating Policy that is actively monitored and encouraged. We enjoy high levels of compliance with our policy. Consuming nutrient rich foods supports children to maintain energy levels
and engagement during the day.

Current research highlights a rise in serious health issues in Australia; including obesity and eating disorders as a result of poor nutrition and lack of physical exercise. In response, educators are supporting
children develop healthy relationships with food, to tune in to their bodies and to develop healthy eating habits.

Children participate in a daily rolling "buffet lunch" where they are encouraged and supported to reflect upon their level of hunger and food preferences as they select food from their lunch box to add to
their plate. When they are finished, the child decides if they are full or need more food. Children are responsible for washing and drying their plate and putting their things away. Buffet lunch supports
children's self-awareness, respects their developing independence and growing autonomy and supports children to become informed decision makers.

1.1,1.3,5.2,6.1,6.2
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St re n t h s With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

Quality Area 3: Physical Environment

We strive to curate an ever evolving learning environment that respects children as citizens and supports them to wonder and make connections as we work together to create a "perfume of history" over time.
Research conducted by the Leuvin Institute led us to create an indoor learning environment intentionally designed to promote calm and to minimise "visual noise".
1.1,2.1,3.1

The outdoor play space was intentionally designed in response to children and in consultation with them. This beautiful space is the legacy that the children of the past have gifted to the children of the future, who in turn will have an opportunity to "leave their mark" on the space. The Nature Play Zone
adjacent to the kindy allows children the opportunity for regular access to a large natural landscape in which to play, explore and learn.
A0 2023 7201, 231 B9 5 61, 5.7)

Our Para Wirra Bush Kindy program is highly valued by families and is held weekly in a wonderful wild community space that affords children to opportunity to:
*engage in a natural wild space and connect with nature,

*develop important learning dispositions especially persistence and resilience

*encounter challenge and learn to collaborate, cooperate and problem solve

*develop a deep understanding of the changing weather and seasons

*develop literacy skills especially oral language skills and tier 2 and 3 vocabulary ( our Speech pathologist has expressed that she has noted the difference in literacy skill development between children who attend Bush Kindy and those that do not.)
* develop numeracy skills

*develop scientific understanding

*develop motor skills and coordination

*develop social ad community connections

*develop independence and agency

Feedback from families:

"It has been a wonderful addition to the preschool program."

"I loved seeing her confidence in this space grow."
“ I chose this kindy because of the Bush Kindy program and the strong focus on environmental protection”
"She has loved every minute of Bush Kindy. She has grown in confidence so much, we are all going to miss it."

We actively engage with the wider community beyond the gate examples include the school facilities and the local oval.
1.1,1.2,1.3,2.1,3.1,3.2,5.1,5.2,6.1,6.2

To support the reduction of waste, our site hasa NUDE Food policy. We experience high levels of compliance.

In 2019, this policy provoked a year long campaign instigated by the children to protect our delicate environment in a number of ways.

Examples include:

Ongoing unsolicited collection of plastic from the school yard. Eventually the children became so indignant that they wrote a letter to the principal and their child representative had a meeting with her to express their concern. Their letter was presented at the Governing Council Meeting resulting in the
introduction of a Nude Food day each week within the school as a starting point.

The children became aware of the proposed drilling for oil in The Great Australian Bight and created and sent a video letter to Premier Marshall to express their feelings about this issue.

The letter can be accessed here: https://www.facebook.com/675221199172006/videos/1017841851735084/

Many families have expressed that their children are insisting on minimising of the use of plastic, collect rubbish, particularly plastic when they are out and talk about the possibility of plastic and oil ending up in the sea stating the potential danger for the creatures that live there.
Plastic is an enormous issue for the global community and in 2020 our preschool has made a commitment to expand upon our Nude Food commitment. We will no longer purchase plastic straws or glitter and will not accept donations of recycled plastics for making and creating at preschool.

1.1,1.2,13,2.2,5.2,6.1,6.2
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

Continuity of Staff:

Core educator teams are aligned with each of the learning groups to provide continuity for children and their families. Some educators work across both groups allowing for collaboration, sharing, connection
and continuity across both groups. A small team of relief teachers and SSOs are utilised to further enhance continuity and stability. Our relief staff are included in our training and development programs
where possible to ensure that they have a clear understanding of our current work and priorities.

4.1,4.2,6.2,7.1,7.2

Professional Collaboration:

All children have the right to be seen through a variety of eyes. We are committed to professional collaboration to facilitate reflection, discussion and robust debate about the learning and development of
each child. We strive to cultivate a culture where all members feel confident in supporting, questioning and challenging each other,as we critically reflect upon and deepen our understanding of our work
with children and each other.

Professional Collaboration occurs across our preschool to 7 site : this supports transition to school, enables the development of shared understanding and pedagogies, provides access for children to
specialist teachers and services e.g.STEM teacher, library. Members of our preschool team collaborate with school teachers and the site leadership team to ensure seamless transition, to support children
with specific learning needs, to engage in whole school events and identified teaching and learning priorities. Members of our teaching team also collaborate on special projects with school staff. Our PQIP
goals are aligned to the One Tree Hill Primary School SIP affording us opportunities to collaborate as we work toward a shared vision for teaching and learning over time.

Professional Collaboration is also evident and valued within the wider community. Our educators participate in professional learning with other educators within the Uleybury Partnership and through
participation in focus groups. Educators support and challenge one another as they work together toward common goals and targets and engage in professional dialogue.

Examples include:

SA Collaborative Project : Craigmore Preschool and One Tree Hill teams are working together, mentored by Dr Deborah Harcourt to improve pedagogical practice.

Educators hosting and visiting other sites to observe programs and practice.

Participation in Uleybury and Torrens Valley Partnership professional learning.

1.2,1.2,1.3,2.2,4.1,4.2,6.2,7.1,7.2

Feedback from families:

"Thank you so much for this wonderful preschool experience that you provide. Your passion for working with children is absolutely inspiring."

"A great teacher is hard to come by, but at OTH | do think that we have found a great team."

"You are a wonderful team always so caring and kind. It's not every day we meet such genuine, reassuring people that really do care and put in 100%"

"I have enjoyed being part of the team, from day one | could see how special you have all made One Tree Hill Preschool."
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

The development and maintenance of strong, supportive and meaningful relationships is a priority. Our motto "Nothing without the child" underpins our relationships with children. Embedded
documentation practises support our critical thinking and reflection process enabling us to "know" every child and ensure that every child's "voice "is represented.( Tools include but are not limited to:
Listening and Tracking tools, RRR and SSTEW)

1.1,1.2,1.3,5.1,6.2

Staff utilise elements Berry St trauma informed practise in their work, with a strong focus on the importance of setting up each day in a positive way with "Morning Meeting" Morning circle occurs across our
preschool to 7 site.

A Morning meeting occurs each day where every child is involved in creating a written plan to prepare and "set them up" for their chosen learning for the day. The planning process promotes clarity of
thought and organisation and supports the sharing of ideas. It is a vehicle for meaningful collaboration. Our observations have demonstrated that even simple planning with and by children increases
engagement, direction and focus. Planning is a life skill, humans plan as individuals, in families, in groups, communities and countries. Planning is an every day occurrence that helps us clarify our thinking,
identify potentials and barriers and lay out the steps and resources required to achieve our goals.

The planning process is powerful in promoting dialogue between educators and children as well as between children providing a platform for learning about each others experiences, talents, skills and
interests. Parent Vounteers regularly support the morning planning process. This strengthens relationships within our learning community.

1.1,1.2,1.3,4.2,5.1,5.2,6.1,6.2

Children actively drive their learning and educators respect their ownership of their "work" eg asking children's permission to write on it, copy it or share it.

Supportive and meaningful connections and relationships are paramount to all work within the Preschool. Relationships thrive in a safe leaning environment where children are respected, listened to and
open communication is encouraged to build trust.

1.2,5.1,5.2

"Talking Meetings" have become embedded in our practice. They are a tool to support children in developing the skills and autonomy to negotiate with others and resolve issues that arise in their play.
1.1,1.2,1.3,5.1,5.2

Children in the Preschool engage with children and staff from the school in a variety of planned and spontaneous ways throughout the year. These connections are the foundation of important relationships
and contribute to successful transition to school.
5.2

Feedback from a family:

"1 think what is significant about OTH is not only the care the children get but the significant relationships they develop with their peers and teachers."
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

Quality Area 6: Collaborative Partnerships with Families and Communities

At One Tree Hill we recognise that children are first and foremost members of a family and a community. This is reflected in our Image of Child:
"We position children as CAPABLE PROTAGONISTS of learning who effectively COMMUNICATE their ideas and understanding as CITIZENS of an ever changing world."

We continue to develop reciprocal partnerships between children, families, educators and the wider community and strive for shared input, and ownership of agreements and expectations. We share information to provide insight into our work with children and seek input by involving families and community
members in aspects of our program as well as through questionnaires and surveys. Some evidence of the embedding of this work include:

One Tree Hill Preschool has established two instagram pages as resources for families to support them in promoting literacy skill development and engagement in nature. They are: @onetreehillpreschool and @aplayfuljourney. These pages have been accessed by families beyond our preschool.
Our e book "The Power of a Plan" provides information to support parents understanding of the important role that this process is playing in supporting their children's learning and development.

“ Reflections on Learning” documents unpack significant learning journeys.

Video journals to share learning highlights

Sharing learning materials with families to support the curriculm

Our "House of Documentation" is available to families in the preschool and promotes dialogue between educators and families about children's learning.

Our facebook page shares selected learning highlights with families and the wider community and is valued by families who have relatives interstate and overseas.

“ The Kapunda Homes Project” is a wonderful and recent community connection. Covid 19 meant that the mental health of the elderly residents was at risk. We have been writing to them, creating gifts, videos and art to brighten their day. The residents have written to the children and have been uplifted by
this new connection.

A team of parent volunteers work with educators to facilitate the Bush Kindy program and morning planning. They are encouraged to contribute to the reflection process that informs future planning.
The CAYHS nurse visits 3 times per year to connect with and support families.
We have a close working relationship with NRM and have supported them at professional development sessions, educational website planning and by working with them to create a video piece to promote children in nature programs. It can be viewed at: https://m.youtube.com/watch?v=RqC-YK3g2xA

The children are encouraged to have a say in matters that affect them and to be active members of the community. One example is the video letter they sent to Premier Marshall re Drilling in the Bight (https://www.facebook.com/675221199172006/videos/1017841851735084/ ) and their active involvement in
minimising the presence of plastic in the environment. This video was shared widely and the children received lots of positive responses from politicians and environmental groups eg The Wilderness Society and Greenpeace as well as people from all over Australia and around the world.

Our Bush Kindy program has also built strong community connections. It began as a collaborative program with Adam's Rd Children's Centre this allowed children, staff and families from both sites to build meaningful and supportive connections . We have also developed collaborative partnerships with the Park
Rangers and have actively supported other preschool and childcare sites working toward establishing their own nature play program.

We are fortunate to be co located with the One Tree Hill Primary School. Our children are included in whole school community events and experiences, our children are familiar with school facilities, children and staff and this highly supportive for transition to school and facilitating continuity of learning.
Preschool and School staff work together in Professional Learning Communities eg: English PLC to provoke improvements across the site in Phonological Awareness and building vocabulary.

There is strong and supportive collaboration between leaders and educators within the Uleybury and Torrens Valley Partnerships.

Our team regularly engages in collaborative professional learning with Craigmore Kindergarten mentored by Professor Deborah Harcourt to critically reflect upon our Pedagogical Practices to improve the quality of teaching and learning.

Our Senior Leader and other team members have participated in critical reflection and professional dialogue with educators in Queensland as part of Social Responsibility inquiry.

1.1,1.2,1.3,4.2,6.1,6.2,7.2
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

Quality Area 7: Governance and Leadership

Collaborative leadership occurs with shared roles, responsibilities and vision between the preschool senior leader and the school leadership team . The
Senior Leader meets regularly with the principal/director to engage in dialogue and critical reflection about the day to day running of the preschool and to
monitor progress as the preschool works toward achieving identified goals.

A strong collaborative culture of active engagement in critical reflection, analysis, professional dialogue, ongoing learning, research and professional
development to support informed decision making is continually evolving within the educator team.

The Educational Leaders within the Uleybury and Torrrens Valley Partnerships have developed strong, collaborative and supportive working relationships,
working together to identify and be responsive to the contextual complexities of their work in supporting children and families in the unique context of
the Northern suburbs of Adelaide.

Supportive networks are being forged between educator teams across the Uleybury partnership to promote robust dialogue as well as active engagement
in inquiries relating to pedagogy and practice. Educators are developing an openness to and willingness to embrace challenge,engage in self reflection as
they support each other at our preschool and within the partnership to work toward pedagogical shift founded in evidence and striving for quality
improvement.

Academics and professionals are engaged as mentors and critical friends to support reflection, analysis and professional learning.

Our Senior leader has actively supported other sites wishing to establish Bush Kindy programs by providing advice and resources, speaking at Professional
Development sessions and participating in a NRM video promoting the benefits of Bush Kindy programs.
https://m.youtube.com/watch?v=RqC-YK3g2xA NRM

Our team continues to provide support and leadership to a number of Early Childhood sites across Australia by mentoring and modelling our planning
process and through our ebook "The Power of a Plan: " https://drive.google.com/file/d/1onHw6kpghfDIXXkXfxTIOZIVNNE7uzcZ/view?usp=sharing
6.2,1.3,7.2
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Quality Improvement Plan for

Includes:
e Learning Improvement goals

e National Quality Framework priorities

How to complete this template

e Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will
provide support.

e Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.

e Email this plan (steps 1 — 3) to your education director.

e Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.
e Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.

e Complete step 5 (Review and Evaluate) in term 4 of each year.

e Your complete quality improvement plan should be reviewed and updated in term 4 each year.

For further information and advice contact your local education team.
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Learning Improvement Plan

Analyse Determine
and prioritise challenge of actions for

practice improvement

Goal 1: Tostrengthen children’s knowledge and understanding of the alphabetic principle to support secure literacy foundations.

If we build educator capacity to effectively design learning and seize teachable moments that intentionally target
children’ s acquisition and use of the alphabetic principle; then we will see progress in children's knowledge and
application of alphabet names, sounds of the English language, letter (symbolic)-sound correspondence, manipulating,
isolating and blending sounds in words in spoken words, early reading and writing.

Challenge of practice:

Through analysis of our pedagogical documentation and observations we will see children applying the alphabetic principle through mark making, play,
conversation and as they interact with text. Indicators of children's knowledge and understanding include application of alphabet names, sounds of the
English language, letter (symbolic)-sound correspondence, manipulating, isolating and blending sounds in words in spoken words, early reading and writing.

Success criteria

Observational evidence will demonstrate that children understand that words are made up of letters that represent the sounds in speech,
they will explore, tune in, hear and record sounds and experiment with decoding for writing and reading.
Children will consistently use letter like shapes and increasingly select and be able to clearly represent appropriate phonemes in their writing.

By August there will be evidence that 60% of children can identify the letter names and sounds associated with the letters in their names .
By October there will be evidence that 50% of children can identify 12 or more letters by name and sound.
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Learning Improvement Plan

Goal 1 continued

All educators will consolidate their understanding of the development/
progression of phonological awareness and the alphabetic principle to
ensure consistency of approach to teaching and learning. Through:

*Educator survey/skill and confidence audit
*PD including readings and professional discussions
*Inquiry sprints

*Formative assessment/ critical reflection to track and monitor

Determine indicators and evidence to be collected
Collect baseline and ongoing data with key check in
points : phonological awareness key skills and
alphabet letter/sound knowledge.(Upper and

lowercase)

Design learning (environments, interactions, intentional provocations)
and sieze teachable moments ( indoors and outdoors) that intentionally
target and progress children's aquisition and use of the alphabetic

principle.

Implement a systematic approach to the teaching of PA/ Alphabetic

Principle.
*Scope and Sequence
*Sprints

Develop a strategic plan for providing information
and support materials to families that reflect
current PA/Alphabetic Principle work in
preschool and foster partnerships that recognise
families as children's first and foremost

educators.

4.2
4.2.3
433

1.2.1
124

1.1.2
1.2
1.2.3
124
7.2

1.1.2
6.1.2
6.3.2

Timeline

Term 1, 2022

March, July,
October,2022

Mapped for
each semester
and reviewed at
the end of each
term 2022

Mapped to
match the
implementation
schedule

Analyse
and prioritise

Roles and responsibilities

All educators reflect upon
their knowledge, skills and
identify areas for growth.

Kristen
All educators

Kristen and Erin in
consultation with all
educators.

Kristen to lead supported by
Erin.

All educators to support in the
creation of learning tools for
families.

3
Determine Plan -

challenge _of actions for
practice improvement

Resources

Kristen to facilitate

TRT?

Pupil Free Day?
Talk Play Read
Language, Literacy and Early ChildhoodEducation

Pre Lit

PASM

Talk Play Read

Site specific tools ( collaboration with
Blakeview Preschool)

Literacy Guidebook

Evidence from OTH school (Foundation)

Pre Lit

Literacy Guidebook
Literacy indicators

Jolly Phonics

Research materials

OTH JP staff and leadership

Materials/ funding for take home support
Pre Lit

Literacy Guidebook

Literacy indicators

Jolly Phonics

Online resources

Workshops?
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Learning Improvement Plan

Analyse Determine
and prioritise challenge of actions for

practice improvement

Goal 2:

Challenge of practice:

Success criteria
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Learning Improvement Plan
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National Quality Framework priorities

To review and critically audit and critical reflection: what are
6.1.2 we already doing and what could we do 2022 all educators

reflect upon our work in 6.1.3 in a better and manageble way?

relation to QA 6 in 6.2.2
relation to the 6.3.1
exceeding themes; 6.4.2

6.4.3

In light of the changing social context (eg Covid) AR . . .
to review and reflect upon ourpartnership and 76 Survev famll!es about the information 2022/2023 KrISten
connections with and support of families and the 7 6 2 they would like and the form that they
sharing of documentation with them. To realign e would prefer to recieve to receive it
clear, consise and effective process and practises 7 6 3 ’
that meet the needs of all stakeholders. e
Staff audit current all educators
_ _ documentation and practises.
Kristen's working notes:
wrap around model partnership
purpose
synthesising . . .
meets the needs of all stakeholders Trial new ideas eg checkin Chats, a” Ed UcatOFS
in light of the changing socia Icontexts (covid) Pen Green Style qUiCk OVerVieWS for

know what youre going after

each child
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Endorsements

Endorsed by director/principal

Name

Date

Endorsed by governing council chairperson

Name

Date
Endorsed by education director

Name

Date
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	Service approval number: 
	Service Context: One Tree Hill Preschool is located in the foothills of the northern suburbs of Adelaide. Our preschool is a school based preschool and co-location provides access to a variety of facilities including but not limited to a gymnasium, oval and library. Co-location affords opportunities for collaboration between preschool and school staff and supports ease of transition to school and continuity of learning for children.

 

Our indoor area is intentionally designed to minimise "visual noise" and promote calm supporting children to focus within the learning environment. 

The design of our outdoor learning environment occurred in consultation with and in response to children 's engagement and learning within the space. The outdoor environment connects to a large flexible natural space these areas enable us to facilitate rich learning opportunities . A well established weekly Bush Kindy session at Para Wirra Recreation Park is an integral part of  the program. Bush Kindy is a community building experience with children, families and staff from One Tree Hill Preschool work alongside the rangers and children from other preschools collaborating during the year to deliver a nature based learning curriculum with a strong focus upon care for the environment, the development of skills ,learning dispositions and inquiry based learning. 



One Tree Hill Preschool is currently a Category 3 full-time kindergarten, with capacity to cater for 66 children and up to 33 children per  session.  Our enrolments include a high number of children with special rights and complex behaviours.

Children are entitled to attend 15 hours of preschool - 2 full day kindy sessions from 8.45 to 3.15pm,with the addition of a number of 4 hour Bush Kindy sessions held on Wednesdays to complete the children's allocation.



Over the past few years the number of children entering our service with significant speech and language difficulties has steadily risen , over the past four years around 50% of children have received intervention,support or therapy. Speech and language difficulties have a significant impact upon children's ability to make themselves understood, engage in learning and develop important relationships and social skills.



Significant numbers of children have also presented with delays in fine and gross motor development as well as interoception, spatial, organisational and planning difficulties.



RATIONALE FOR 2022 QUALITY IMPROVEMENT GOAL:



In 2021, our Preschool Quality Improvement plan addressed the acquisition of phonological awareness with significant success. We witnessed noteworthy growth in children's skills in segmenting, blending, onset-rime and rhyme. Through regular collaborative critical reflection, we identified 'gaps' in children's learning as well as 'gaps' in our implementation. Our resulting responses have positively impacted children's progress and educator capacity.

Over the past few years, educators have noted a concerning decline in children's understanding of the alphabetic principle, in particular letter/ sound knowledge. Discussion with One Tree Hill Primary School leadership revealed that they share this concern for children's literacy foundation. 

Data collected in August 2021 showed that 48% of the 'scanned group' knew under 5 alphabet letters by name and sound. This data was alarming and strategies to support children's understanding of the alphabetic principle were implemented. November data demonstrated a positive impact upon children's learning: 38% knew 10 or more by letter name and sound, 33% knew more than 15 and 19% more than 20.

Our strategic intervention work also revealed that we had a growing number of children who could hear and isolate the sounds needed to make the words that they wanted to write, but did not have the alphabet symbolic knowledge to support them. This fact was causing children frustration and was a barrier to their ongoing literacy development. 

There is clear evidence that a stronger emphasis on the development of the alphabetic principle combined with our other Phonological Awareness work with children is crucial to support the development of secure literacy foundations for the children at One Tree Hill Preschool.
	Name: 
	Name_2: 
	Date_2: 
	Name_3: 
	Date_3: 
	Date: 
	Click to upload logo_af_image: 
	acknowledgement: Kaurna
	Quality Area 2: Children's Health and Safety: Safety: 

At One Tree Hill, agreements are preferred and used instead of rules to allow for flexibility of response in relation to the context or situation. Educators and children negotiate, reflect upon, assess, discuss and manage the risks and benefits presented by risky play and materials. Shared agreements are made and children and educators partner to ensure that agreements are upheld.

1.1,1.2,2.2,5.1

 

Wellbeing: 

Mental health is a growing concern in Australian society. Lives are increasingly busy; filled with distraction, visual stimulation, sound, anxiety and stress. In response, weekly yoga and daily “Stillness” are important elements of the learning program. These practises teach strategies for self regulation, managing emotion, mindfulness and the development of interoception.

1.1,1.2,1.3,2.15.1,5.2 



A Morning Meeting is held each day. This practice is aligned to the Berry St program. We acknowledge that mornings can be stressful for families and particularly unsettling for some children; they may not arrive "ready to engage and learn." Our circle time aims to be a time of pause and transition where children are acknowledged and welcomed, experience connection and may celebrate important events and milestones together. The expectations, agreements and learning opportunities for the day are also shared at the meeting.

1.1,1.3,2.1,2.2,5.1,5.2,6.2



Our learning community is engaged in an ongoing inquiry in collaboration with a number of local and interstate early learning communities, mentored by Dr Deborah Harcourt:“Play as a vehicle for understanding, practising and enacting social responsibility”Oiur work is having a significant and positive impact upon children's wellbeing. As we develop the skill continuum for each element, educators are empowered to actively support children to aquire  key skills to support social responsibility eg the skills of connection.

1.1,1.2,1.3,2.1,2.2,5.1,5.2,6.1,6.2

 

Health: 

Our detilled Healthy Eating Policy that is actively monitored and encouraged. We enjoy high levels of compliance with our policy. Consuming nutrient rich foods supports children to maintain  energy levels and engagement during the day. 

Current research highlights  a rise in serious health issues in Australia; including obesity and eating disorders as a result of poor nutrition and lack of physical exercise. In response, educators are supporting children develop healthy relationships with food, to tune in to their bodies and to develop healthy eating habits. 

Children participate in a daily rolling "buffet lunch" where they are encouraged and supported to reflect upon their level of hunger and food preferences as they select food from their lunch box to add to their plate. When they are finished, the child decides if they are full or need more food. Children are responsible for washing and drying their plate and putting their things away.  Buffet lunch supports children's self-awareness, respects their developing independence and growing autonomy and supports children to become informed decision makers. 

1.1,1.3,5.2,6.1,6.2


	Quality Area 1: Educational Program and Practice: 



Deep listening,documentation, critical reflection and analysis is a daily practise. Our team  participates in a weekly research meeting to collaboratively reflect upon and analyze the work undertaken with the children. Our analysis and professional discussions inform the design of learning provocations as children and adults learning unfolds over time.The research  meeting deepens our understanding of our children, ourselves as educators as well as being a forum for challenge as we strive to ensure that our work and our decisions are aligned with our image of the child and childhood.

1.1,1.2, 1.3

Ongoing professional inquiry is an important part of our work. Our inquiries occur in response to current  themes within our context and the wider community.  During the past three years our pedagogy has changed in response to our research into:

 Quality Conversations: acknowledging and responding to the increase in digital communication and the decrease in quality conversations between people

 Planning with Children: acknowledging and responding to a changing global landscape where people will need to be organised, independent, creative, collaborative and entrepreneurial.

 Phonological Awareness : acknowledging and responding to  AECD, local partnership and school data indicating poor foundational literacy skills

 Social Responsibility: acknowledging and responding to the changing global landscape (Covid,black lives matter, gender inequality, LGBTQIA discrimination, Sexual and Domestic Violence) Key themes include: Connection, Respect, Resilience,Communication, Compassion and Rights.

1.1,1.2,1.3,2.2,5.2

As a direct result of our inquiries a number of useful tools have been created by the educator team to support us in our work alongside children as we make professional judgements and critcally reflect upon their development eg: "Social Cues for Quality Conversatons Checklist" and the "Connection Continuum"



Documentation of significant learning inquiry journeys are made available to families and the broader community through, but not limited to wall displays, digital documentation  and exhibitions A recent example is the publishing of our "The Power of a Plan" e book co-written by the lead teacher and Dr Deborah Harcourt.  and Dr Deborah Harcourt. This piece of documentation can be found here:https://drive.google.com/file/d/1onHw6kpghfDlXXkXfxTlOZIvNNE7uzcZ/view?usp=sharing

1.3



Children are engaged in a daily planning process. They discuss and draw  their ideas for their day and the resources that they will need to undertake them. This process supports autonomy, organisation,creativity,  provides a platform for developing foundational skills including literacy, numeracy, motor, connection, cooperation and collaboration. 

 1.1,1.2,1.3,5.1



Our Preschool Community continues to forge strong relationships with community members and groups to support our Educational Program. These include but are not limited to:

One Tree Hill Primary School,Adam's Road Children's Centre, Craigmore Children’s Centre, Natural  Resources Management, One Tree Hill CFS, Para Wirra Park Rangers, Friends of Para Wirra, BioR (Bush Kindy Program)

Uleybury Partnership Preschools (Teaching and Learning)

Asia Pacific Early Childhood Consultants: Dr Deborah Harcourt (Teaching and Learning Educator capacity development)

The Department for Education service providers

CAYHS (Gill Taylor)

Consciously by Hannah (Health and Nutrition)

Tina Dunks (Early Intervention)

1.1,1.3,6.1,6.2



Our preschool educator team engages in projects to support families:  

Our research and data over the past few years has highlighted the need to support children and their families in engaging with Nature as well as a need to support them in developing foundational literacy skills.

Our responses have included for example : 

Establishmnet of the Bush Kindy Program at Para Wirra 

Instagram page @aplayfuljourney (engaging in  nature)  

@onetreehillpreschool, anInstagram page curated by our lead teacher and speech pathologist Claire French (literacy). 

Online stories and learning provocations supporting families during lockdown

Designing support materials for families aligned to current Literacy learning at preschool

6.1,6.2

Feedback from a family: 

"From day one you could see the potential in ..... and you believed in her. You have no doubt provided her with the best possible start and your efforts will impact the rest of her life. ........ felt safe, respected, clever and happy in your classroom which gave her the tools to learn."




	Quality Area 3: Physical Environment: We strive to curate an  ever evolving learning environment that respects children as citizens and supports them to wonder and make connections as we work together to create a "perfume of history" over time.

Research conducted by the Leuvin Institute led us to create  an indoor learning environment intentionally designed to promote calm and to minimise "visual noise". 

1.1,2.1,3.1 

 

The outdoor play space was intentionally designed in response to children and in consultation with them. This beautiful space is the legacy that the children of the past have gifted to the children of the future, who in turn will have an opportunity to "leave their mark" on the space. The Nature Play Zone adjacent to the kindy allows children the opportunity for regular access to a large natural landscape in which to play, explore and learn.

1.1,1.21.3,2.1,3.1,3.2,5.1,5.2

 

Our Para Wirra Bush Kindy program is  highly valued by families and is held weekly in a wonderful wild community space that affords children to opportunity to: 

*engage in a natural wild space and connect with nature,

*develop important learning dispositions especially persistence and resilience

*encounter challenge and learn to collaborate, cooperate and problem solve

*develop a deep understanding of the changing weather and seasons

*develop literacy skills especially oral language skills and tier 2 and 3 vocabulary ( our Speech pathologist has expressed that she has noted the difference in literacy skill development between children who attend Bush Kindy and those that do not.)

* develop numeracy skills

*develop scientific understanding

*develop motor skills and coordination

*develop social ad community connections

*develop independence and agency

Feedback from families: 

"It has been a wonderful addition to the preschool program." 





"I loved seeing her confidence in this space grow."

  “I chose this kindy because of the Bush Kindy program and the strong focus on environmental protection”

 

"She has loved every minute of Bush Kindy. She has grown in confidence so much, we are all going to miss it." 



We actively engage with the wider community beyond the gate examples include the school facilities and the local oval. 

1.1,1.2,1.3,2.1,3.1,3.2,5.1,5.2,6.1,6.2

 

To support the reduction of waste, our site hasa  NUDE Food policy. We experience high levels of compliance. 

In 2019, this policy provoked a year long campaign instigated by the children to protect our delicate environment in a number of ways. 

Examples include:

Ongoing unsolicited collection of plastic from the school yard. Eventually the children became so indignant that they wrote a letter to the principal and their child representative had a meeting with her to express their concern. Their letter was presented at the Governing Council Meeting resulting in the introduction of a Nude Food day each week within the school as a starting point.

The children became aware of the proposed drilling for oil in The Great Australian Bight and created and sent a video letter to Premier Marshall to express their feelings about this issue. 

The letter can be accessed here: https://www.facebook.com/675221199172006/videos/1017841851735084/



Many families have expressed that their children are insisting on minimising of the use of plastic, collect rubbish, particularly plastic when they are out and talk about the possibility of plastic and oil ending up in the sea stating the potential danger for the creatures that live there.



Plastic is an enormous issue for the global community and in 2020 our preschool has made a commitment to expand upon our Nude Food commitment. We will no longer purchase plastic straws or glitter and will not accept donations of recycled plastics for making and creating at preschool.



1.1,1.2,1.3,2.2,5.2,6.1,6.2
	Quality Area 4: Staffing Arrangements: Continuity of Staff: 

Core educator teams are aligned with each of the learning groups to provide continuity for children and their families. Some educators work across both groups allowing for collaboration, sharing, connection and continuity across both groups. A small team of relief teachers and SSOs are utilised to further enhance continuity and stability. Our relief staff are included in our training and development programs where possible to ensure that they have a clear understanding of our current work and priorities.

 4.1,4.2,6.2,7.1,7.2



Professional Collaboration: 

 All children have the right to be seen through a variety of eyes. We are committed to professional collaboration to facilitate reflection, discussion and robust debate about the learning and development of each child. We  strive to cultivate a culture where all members feel confident in supporting, questioning and challenging each other,as we critically reflect upon and deepen our understanding of our work with children and each other.



Professional Collaboration occurs across our preschool to 7 site : this  supports transition to school, enables the development of shared understanding and pedagogies, provides access for children to specialist teachers and services e.g.STEM teacher, library. Members of our preschool team collaborate with school teachers and  the site leadership team to ensure seamless transition, to support children with specific learning needs, to engage in whole school events and identified teaching and learning priorities. Members of our teaching team also collaborate on special projects with school staff. Our PQIP goals are aligned to the One Tree Hill Primary School SIP affording us opportunities to collaborate as we work toward a shared vision for teaching and learning over time.

Professional Collaboration is also evident and valued within the wider community. Our educators participate in professional learning with other educators within the Uleybury Partnership and through participation in  focus groups. Educators support and challenge one another as they work together toward common goals and targets and engage in professional dialogue.

Examples include:

 SA Collaborative Project : Craigmore Preschool and One Tree Hill teams are working together, mentored by Dr Deborah Harcourt to improve pedagogical practice.

Educators hosting and visiting other sites to observe programs and practice.

Participation in Uleybury and Torrens Valley Partnership professional learning.

1.2,1.2,1.3,2.2,4.1,4.2,6.2,7.1,7.2



 Feedback from families:



"Thank you so much for this wonderful preschool experience that you provide. Your passion for working with children is absolutely inspiring."



"A great teacher is hard to come by, but at OTH I do think that we have found a great team."



"You are a wonderful team always so caring and kind. It's not every day we meet such genuine, reassuring people that really do care and put in 100%"



"I have enjoyed being part of the team, from day one I could see how special you have all made One Tree Hill Preschool."


	Quality Area 5: Relationships with Children: The development and maintenance of strong, supportive and meaningful relationships is a priority. Our  motto "Nothing without the child" underpins our relationships with children. Embedded documentation practises support our critical thinking and reflection process enabling us to "know" every child and ensure that every child's "voice "is represented.( Tools include but are not limited to: Listening and Tracking tools, RRR and SSTEW)

1.1,1.2,1.3,5.1,6.2



Staff utilise elements Berry St trauma informed practise in their work, with a strong focus on the importance of setting up each day in a positive way with "Morning Meeting" Morning circle occurs across our preschool to 7 site.

A Morning meeting occurs each day where every child is involved in creating a written plan to prepare and "set them up" for their chosen learning for the day. The  planning process promotes clarity of thought and organisation and supports the sharing of ideas. It is a vehicle for meaningful collaboration. Our observations have demonstrated that even simple planning with and by children increases engagement, direction and focus. Planning is a life skill, humans plan as individuals, in families, in groups, communities and countries. Planning is an every day occurrence that helps us clarify our thinking, identify potentials and barriers and lay out the steps and resources required to achieve our goals. 

The planning process is powerful in promoting dialogue between educators and children as well as between children providing a platform for learning about each others experiences, talents, skills and interests. Parent Vounteers regularly support the morning planning process. This strengthens relationships within our learning community.

 1.1,1.2,1.3,4.2,5.1,5.2,6.1,6.2



Children actively drive their learning and educators respect their ownership of their "work" eg asking children's permission to write on it, copy it  or share it.

Supportive and meaningful connections and relationships are paramount to all work within the Preschool. Relationships thrive in a safe leaning environment where children are respected, listened to and open communication is encouraged to build trust.

1.2,5.1,5.2

"Talking Meetings" have become embedded in our practice. They are a tool to support children in developing  the skills and autonomy to negotiate with others and resolve issues that arise in their play.

1.1,1.2,1.3,5.1,5.2



Children in the Preschool engage with children and staff from the school in a variety of planned and spontaneous ways throughout the year. These connections are the foundation of  important relationships and contribute to successful transition to school.

5.2

Feedback from a family:



" I think what is significant about OTH is not only the care the children get but the significant relationships they develop with their peers and teachers."




	Quality Area 6: Collaborative Partnerships with Families and Communities: At One Tree Hill we recognise that children are first and foremost members of a family and a community. This is reflected in our Image of Child:



"We position children as CAPABLE PROTAGONISTS of learning who effectively COMMUNICATE their ideas and understanding as CITIZENS of an ever changing world."



We continue to develop reciprocal partnerships between children, families, educators and the wider community and strive for shared input, and ownership  of agreements and expectations.  We share information to provide insight into our work with children and seek input by involving families and community members in aspects of our program as well as through questionnaires and surveys. Some evidence of the embedding of this work include:



One Tree Hill Preschool has established two instagram pages as resources for families to support them in promoting literacy skill development and engagement in nature. They are: @onetreehillpreschool and @aplayfuljourney. These pages have been accessed by families beyond our preschool.

 Our e book "The Power of a Plan" provides information to support parents understanding of the important role that this process is playing in supporting their children's learning and development. 

“Reflections on Learning” documents unpack significant learning journeys.

Video journals to share learning highlights

Sharing learning materials with families to support the curriculm

Our "House of Documentation" is available to families in the preschool and promotes dialogue between educators and families about children's learning. 

Our facebook page shares selected learning highlights with families and the wider community and is valued by families who have relatives interstate and overseas.



“The Kapunda Homes Project” is a wonderful and recent community connection. Covid 19 meant that the mental health of the elderly residents was at risk. We have been writing to them, creating gifts, videos and art to brighten their day. The residents have written to the children and have been uplifted by this new connection.  



A team of parent volunteers work with educators to facilitate the Bush Kindy program and morning planning. They are encouraged to contribute to the reflection process that informs future planning.

 

The CAYHS nurse visits 3 times per year to connect with and support families.

 

We have a close working relationship with NRM and have supported them at professional development sessions, educational website planning and by working with them to create a video piece to promote children in nature programs. It can be viewed at: https://m.youtube.com/watch?v=RqC-YK3g2xA



The children are encouraged to have a say in matters that affect them and to be active members of the community. One example is the video letter they sent to Premier Marshall re Drilling in the Bight (https://www.facebook.com/675221199172006/videos/1017841851735084/ ) and their active involvement in minimising the presence of plastic in the environment. This video was shared widely and the children received lots of positive responses from politicians and environmental groups eg The Wilderness Society and Greenpeace as well as people from all over Australia and around the world.

 

Our Bush Kindy program has also built strong community connections. It began as a collaborative program with Adam's Rd Children's Centre this allowed children, staff and families from both sites to build meaningful and supportive connections . We have also developed collaborative partnerships with the Park Rangers and have actively supported other preschool and childcare sites working toward establishing their own nature play program.

 

We are fortunate to be co located with the One Tree Hill Primary School. Our children are included in whole school community events and experiences, our children are familiar with school facilities, children and staff and this highly supportive for transition to school and facilitating continuity of learning.

 

Preschool and School staff work together in Professional Learning Communities eg: English PLC to provoke improvements across the site in Phonological Awareness and building vocabulary.

 

There is strong and supportive collaboration between leaders and educators  within the Uleybury and Torrens Valley Partnerships.



Our team regularly engages in collaborative professional learning with Craigmore Kindergarten mentored by Professor Deborah Harcourt to critically reflect upon our Pedagogical Practices to improve the quality of teaching and learning.



Our Senior Leader and other team members have participated in critical reflection and professional dialogue with educators in Queensland as part of Social Responsibility inquiry.



1.1,1.2,1.3,4.2,6.1,6.2,7.2




	Quality Area 7: Governmance and Leadership: Collaborative leadership occurs with shared roles, responsibilities and vision between the preschool senior leader and the school leadership team . The Senior Leader meets regularly with the principal/director to engage in dialogue and critical reflection about the day to day running of the preschool and to monitor progress as the preschool works toward achieving identified goals.



A strong collaborative culture of active engagement in critical reflection, analysis, professional dialogue, ongoing learning, research and professional development to support informed decision making is continually evolving within the educator team.



The Educational Leaders within the Uleybury  and Torrrens Valley Partnerships have developed strong, collaborative and supportive working relationships, working together to identify and be responsive to the  contextual complexities of their work in supporting children and families in the unique context of the Northern suburbs of Adelaide.

Supportive networks are being forged between educator teams across the Uleybury partnership to promote robust dialogue as well as active engagement in inquiries relating to pedagogy and practice. Educators are developing an openness to and willingness to embrace challenge,engage in self reflection as they support each other at our preschool and within the partnership to work toward pedagogical shift founded in evidence and striving for quality improvement. 

Academics and professionals are engaged as mentors and critical friends to support reflection, analysis and professional learning.

 

Our Senior leader has actively supported other sites wishing to establish Bush Kindy programs by providing advice and resources, speaking at Professional Development sessions and participating in a NRM video promoting the benefits of Bush Kindy programs.

https://m.youtube.com/watch?v=RqC-YK3g2xA NRM



Our team continues to provide support and leadership to a number of Early Childhood sites across Australia by mentoring and modelling our planning process and through our ebook "The Power of a Plan:  " https://drive.google.com/file/d/1onHw6kpghfDlXXkXfxTlOZIvNNE7uzcZ/view?usp=sharing

6.2,1.3,7.2
	Timeline: 
	Challenge of practice Success criteria: 

Through analysis of our pedagogical documentation and observations we will see children applying the alphabetic principle through mark making, play, conversation and as they interact with text. Indicators of children's knowledge and understanding include application of alphabet names, sounds of the English language, letter (symbolic)-sound correspondence, manipulating, isolating and blending sounds in words in spoken words, early reading and writing.


Observational evidence will demonstrate that children understand that words are made up of letters that represent the sounds in speech,
they will  explore, tune in, hear and record  sounds and experiment with decoding for writing and reading.
Children will consistently use letter like shapes and increasingly select and be able to clearly represent appropriate phonemes in their writing.

By August there will be evidence  that 60% of children can identify the letter names and sounds associated with the letters in their names .
By October there will be evidence that 50% of children can identify 12 or more letters by name and sound.
	Goal 1: To strengthen children’s knowledge and understanding of the alphabetic principle to support secure literacy foundations.
	Challenge of practice: If we build educator capacity to effectively design learning and seize teachable moments that intentionally target children’s acquisition and use of the alphabetic principle; then we will see progress in children's knowledge and application of alphabet names, sounds of the English language, letter (symbolic)-sound correspondence, manipulating, isolating and blending sounds in words in spoken words, early reading and writing.
	Goal 2: 
	Challenge of practice 2: 
	Goal 2: Actions 1: 
	Goal 2: Actions 2: 
	Goal 2: Actions 3: 
	Goal 2: Actions 4: 
	Priority Row 1: 
	Priority Row 2: To review and critically reflect upon our work in relation to QA 6 in relation to the exceeding themes;


	Priority Row 3: In light of the changing social context (eg Covid) to review and reflect upon ourpartnership and  connections with and support of families and the  sharing of documentation with them. To  realign clear, consise and effective process and practises that meet the needs of all stakeholders.









Kristen's working notes:

wrap around model partnership

purpose 

synthesising

meets the needs of all stakeholders

in light of the changing socia lcontexts (covid)

know what youre going after
	NQS links Row1: 
	NQS links Row2: 6.1.2
6.1.3
6.2.2
6.3.1
6.4.2
6.4.3
	NQS links Row3: 7.6

7.6.2

7.6.3
	Key steps row 1: 
	Key steps row 2: 
	Key steps row 3: 
	Key steps row 4: audit and critical reflection: what are we already doing and what could we do in a better and manageble way?
	Key steps row 5: 
	Key steps row 6: 
	Key steps row 7: Survey families about the information they would like and the form that they would prefer to recieve to receive it.
	Key steps row 9: Trial new ideas eg check in chats, Pen Green style quick overviews for each child
	Timeline Row 1: 
	Timeline Row 2: 
	Timeline Row 3: 
	Timeline Row 4: 2022
	Timeline Row 5: 
	Timeline Row 6: 
	Timeline Row 7: 2022/2023
	Timeline Row 8: 
	Timeline Row 9: 
	Resources Row 1: 
	Resources Row 2: 
	Resources Row 3: 
	Resources Row 4: 
	Resources Row 5: 
	Resources Row 6: 
	Resources Row 7: 
	Resources Row 8: 
	Resources Row 9: 
	Roles and responsibilities Row 1: 
	Roles and responsibilities Row 2: 
	Roles and responsibilities Row 3: 
	Roles and responsibilities Row 4: all educators
	Roles and responsibilities Row 5: 
	Roles and responsibilities Row 6: 
	Roles and responsibilities Row 7: Kristen
	Roles and responsibilities Row 8: all educators
	Roles and responsibilities Row 9: all educators
	Key steps row 8: Staff audit current documentation and practises.
	NQS links 1: 
	NQS links2: 
	NQS links 3: 
	NQS links 4: 
	Timeline 2: 
	Timeline 3: 
	Timeline 4: 
	Roles and responsibilities 1: 
	Roles and responsibilities 2: 
	Roles and responsibilities 3: 
	Roles and responsibilities 4: 
	Resources 1: 
	Resources 2: 
	Resources 3: 
	Resources 4: 
	Goal 1: Actions 1: All educators will consolidate their understanding of the development/ progression of phonological awareness and the alphabetic principle to ensure consistency of approach to teaching and learning. Through:

*Educator survey/skill and confidence audit

*PD including readings and professional discussions

*Inquiry sprints

*Formative assessment/ critical reflection to track and monitor
	Goal 1: Actions 2b: Determine indicators and evidence to be collected

Collect baseline and ongoing data with key check in points : phonological awareness key skills and alphabet letter/sound knowledge.(Upper and lowercase)
	Goal 1: Actions 3c: Design learning (environments, interactions, intentional provocations) and sieze teachable moments ( indoors and outdoors) that intentionally target and progress children's aquisition and use of the alphabetic principle.

Implement  a systematic approach to the teaching of PA/ Alphabetic Principle. 

*Scope and Sequence

*Sprints
	Goal 1: Actions 4d: Develop a strategic plan for providing information and support materials to families that reflect current PA/Alphabetic Principle work in preschool and foster partnerships that recognise families as children's first and foremost educators.
	NQS links a: 4.2
4.2.3
4.3.3

	NQS links b: 1.2.1
1.2.4

	NQS links c: 1.1.2
1.2
1.2.3
1.2.4
7.2

	NQS links d: 1.1.2
6.1.2
6.3.2

	Timeline a: Term 1, 2022
	Timeline b: March, July, October,2022
	Timeline c: Mapped for each semester and reviewed at the end of each term 2022
	Timeline d: Mapped to match the implementation schedule
	Roles and responsibilities a: All educators reflect upon their knowledge, skills  and identify areas for growth.
	Roles and responsibilities b: Kristen

All educators
	Roles and responsibilities c: Kristen and Erin in consultation with all educators.
	Roles and responsibilities d: Kristen to lead supported by Erin.

All educators to support in the creation of learning tools for families.
	Resources a: Kristen to facilitate

Literacy guidebook

Research papers

Support materials provided by Kristen

SSTEW (Subscale 4&5?)

Literacy Indicators

RRR (Active Learning Environment/Involvement Scale)

CoResearch Meeting

llaboration with other preschools

TRT?

Pupil Free Day?

Talk Play Read

Language, Literacy and Early ChildhoodEducation
	Resources b: Pre Lit

PASM

Talk Play Read

Site specific tools ( collaboration with Blakeview Preschool)

Literacy Guidebook

Evidence from OTH school (Foundation)
	Resources c: Pre Lit

Literacy Guidebook

Literacy indicators

Jolly Phonics

Research materials

OTH JP staff and leadership


	Resources d: Materials/ funding for take home support 

Pre Lit

Literacy Guidebook

Literacy indicators

Jolly Phonics

Online resources

Workshops?
	Statement of Philosophy: The development of strong, supportive reciprocal relationships is our first priority. Supportive relationships are imperative in creating a safe secure environment and maximising well being. Strong relationships between children, staff, families and the community are the foundations for cooperation, collaboration and learning. Strong relationships are vital in developing a deep understanding of children and their needs, capabilities, motivations and aspirations. Deep understanding of children, their families and our community informs curriculum design, allowing children and educators to work together to co design the learning landscape, so that all may flourish.



 



In an ever changing changing world, the children of the future will potentially engage in work that has not been imagined yet. Current trends indicate that they will need to be entrepreneurial and independent drivers of their lives and their work. We  aim to support our children as citizens of the world to develop valuable social and emotional, literacy, numeracy, physical,self regulation and planning skills as they begin to build a strong foundation for wellbeing, for learning and for life.






	Challenge of practice Success criteria 2: 
	Service name: One Tree Hill Preschool
	School name: One Tree Hill Preschool


