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Acknowledgment of Country

We acknowledge the    
people as the traditional custodians of the lands and waters where our 
centre is located and recognise their continuing connection to country. 
We pay our respects to Elders past and present, and extend that respect 
to all Aboriginal peoples. 
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Quality Area 1: Educational Program and Practice

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community
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Quality Area 2: Children’s Health and Safety 

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community
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Quality Area 3: Physical Environment

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community
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Quality Area 4: Staffing Arrangements

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community
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Quality Area 5: Relationships with Children

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community
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Quality Area 6: Collaborative Partnerships with Families and Communities

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community
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Quality Area 7: Governance and Leadership

Strengths
5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community
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Includes:

• Learning Improvement goals

• Progress notes

• National Quality Framework responsibilities plan

How to complete this template
• Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will provide support.

• Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.

• Email this plan (steps 1 – 3) to your education director.

• Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.

• Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.

• Complete step 5 (Review and Evaluate) in term 4 of each year.

• Your complete quality improvement plan should be reviewed and updated in term 4 each year.

For further information and advice contact your local education team.
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Goal 1:

Challenge of practice: 

Actions NQS links Timeline Resources Responsibility

Success criteria
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1

Learning Improvement Plan



Goal 1:

Meeting 
date

Implementation  
(are we doing what we said we would do?)

    
Enter your overall assessment of progress towards 
implementing actions for improvement.

Impact  
(are we improving learning outcomes?)

Enter the evidence of impact of your actions on children’s 
learning against success criteria.

Next steps
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Progress notes
Improve 
practice and 
monitor impact

4
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1

Learning Improvement Plan

Goal 2:

Challenge of practice: 

Actions NQS links Timeline Resources Responsibility

Success criteria
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Progress notes
Improve 
practice and 
monitor impact

4

Goal 2:

Meeting 
date

Implementation  
(are we doing what we said we would do?)

    
Enter your overall assessment of progress towards 
implementing actions for improvement.

Impact  
(are we improving learning outcomes?)

Enter the evidence of impact of your actions on children’s 
learning against success criteria.

Next steps
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1

Learning Improvement Plan

Goal 3:

Challenge of practice: 

Actions NQS links Timeline Resources Responsibility

Success criteria
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Progress notes
Improve 
practice and 
monitor impact

4

Goal 3:

Meeting 
date

Implementation  
(are we doing what we said we would do?)

    
Enter your overall assessment of progress towards 
implementing actions for improvement.

Impact  
(are we improving learning outcomes?)

Enter the evidence of impact of your actions on children’s 
learning against success criteria.

Next steps
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NQS links Task Steps involved Timeline Responsibility Resourcing Completed

National Quality Framework responsibilities 
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Learning improvement goal 1:
What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?

Review and evaluate
5
Review 
and evaluate
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Review and evaluate
5
Review 
and evaluate

Learning improvement goal 2:
What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?
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Review and evaluate
5
Review 
and evaluate

Learning improvement goal 3:
What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?
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Approved by director/principal

Approved by governing council chairperson

Approved by education director 

Approvals


	Service name: Barbara Kiker Memorial Kindergarten
	Service approval number: SE-00010156
	Text2: Kaurna 
	Context:  Director:    Genny Fabijan Category:  2  Address:   Walter Kidman Reserve, Sydney Ave, Kidman Park.   83563430 Enrollment capacity: 77 Staffing:    1 full-time teacher, 2 half-time teachers and and half-time Director, 1 ECW2 Full-time and .9 ECW1.  Governing Council Chair: Marie Shilton  
	Statement of Philosophy: Our centre values life-long learning, respect, kindness and being safe. These over-arching core values underpin our pedagogical approach to the curriculum and how we interact with each other. Our philosophy is influenced by the following approach to children's learning:         We prioritise children's natural curiosity and emphasise the role of nature and the environment as a third teacher. We believe that stimulating environments tap into a child's natural inquisitiveness where curiosity can be the driver of mindful exploration. Our learning environments are inspired by our inquiry-based, nature-based philosophy where we create learning environments that invoke a sense of wonder and curiosity in children.Areas around the centre encourage children to use thoughtfully sourced materials and resources to question and investigate their world. Outdoor play spaces encourage children to explore, discover, use their imagination and take considered risks. Engagement in play with peers enhances creativity, supports the development of oral language, improves problem solving skills, strengthens memory, supports social development and supports the development of impulse control and self-regulation.  We encourage opportunities to develop dispositions for life-long learning, for example; curiosity, persistence, resilience, motivation, flexibility, questioning, co-operation and self-control. We believe that one of our most important professional responsibilities is to engage all children in meaningful conversations to support and extend their learning. As social beings, children learn best through participation and communication with others and it is recognised that all children have communicative skill sets that enable them to engage with others in some way.  Respectful conversations help to learn more about each child's interests, skills and family experiences that can inform planning decisions. We can also better understand the ways children think and reason and support their development in the areas of communication, cognition and socialisation. We believe it's never too early for children to learn the importance of their contribution to families, communities and social justice. Children are encouraged to be involved in understanding how they can make a difference within our setting and in the world in general.  This can be as small as the kind word that is said to another or the caring of the creatures and the environment around them.  Families should feel connected with our centre and participate in a variety of ways that evoke a sense of belonging and knowing. Play provides a context for children's learning in which they can organise and understand their world. Play offers the opportunity to have learning presented in a range of ways. Play is meaningful and supports children to develop a broad range of skills and knowledge. Early childhood educators play a vital role in making crucial choices around when to observe and not interrupt the flow of children's play, when to nudge children's inquiries and when to facilitate the scaffolding of children's play. 
	Quality area 1: Stimulating and engaging and enhances children's learning and development.Our philosophy is bound by whole of staff commitment to provide a culture of rich, inspiring, open-ended and empowering learning for children, families and educators. Together, we consistently reflect on all formal educational program and practice guidelines AND our own personal capacities and practices when considering future data collection, curriculum directions and decision making. The DECD Learning Design, Assessment and Reflective Practice Early Years Professional Learning Program has positively impacted on the cyclical inquiry methodology we use to effectively report on children through formative and summative assessment. We observe children and their play, question, analyse, design, act upon, reflect and review data and documentation. Curriculum inquiry directions are also informed by educator research, transcripts (in many forms) of children's play, consultations with children alongside written feedback and conversations with parents and caregivers. Educators seek advice and direction from specialist consultants and community resources to guide educational program possibilities and practices. Data collected from families about children's cultural backgrounds, challenges, strengths and interests and relevant medical considerations inform our centre's holistic approach to our educational program and practice. The teams' organisation of learning experiences throughout our vast, diverse and challenging learning environment reflects our commitment to early childhood pedagogy where open ended experiences within a strong element of nature play choices allow for individual developmental learning entry points. Play and intentional teaching is revered with the daily timetable acknowledging the importance of uninterrupted play designed to be flexible around children, their choices and their individual needs. The team highly value the learning outcomes brought about by incursions and excursions and so are committed throughout the year to invite community visitors into the centre and take the children's experiential learning beyond the centre.Educators continue to prioritise literacy and numeracy learning through rich play design and data collection cycles. The team is focussed on inquiry questions designed through the LDARP process and informed using Literacy and Numeracy Indicators. This will improve the children's ability to use oral language and comparative mathematical language to connect with their world by increasing the production of sentence length and vocabulary. This inquiry-based approach to new learning will be differentiated through individually designed experiences and high expectations according to children's zones of proximal development.  
	Quality area 2: At BKMK, health and safety processes are considered very seriously and are committed to with vigour through the implementation of a variety of standards and methods. Enrolment procedures, special interviews with the Director, and documentation from health authorities have informed the team of children at risk. Consultations with health providers where necessary (such as Encology, WCH) providing information about specialist treatment for particular children, have supported staff to ensure universal and child specific health protocols are adhered to in order to protect children and staff members. As an integral part of health and safety children are involved in routines whereby they are taught and encouraged to wash hands thoroughly after toileting and before eating times. Health plans, action plans and risk management plans are co-constructed with families and allied health professionals and can be viewed and referred to in an emergency by staff, relief staff and volunteers. Individual children's medications are labelled and quickly available by all staff team members who are all first aid trained and participate in regular reviews for anaphylaxis and CPR training. Communication methods to families are necessarily rigorous with regard to health and safety compliance, including healthy food policy, awareness of allergies and immunisation risks to our community with extra admin personnel employed to manage the communication of health and safety information. We are enrolled as a Sun-Safe kindergarten and our policy and practices are aligned with the requirements of the Cancer Council to educate staff teams, children and families to be safe from UV, heat and hydration. The learning environments both indoors and outdoors provides quiet areas for relaxation and withdrawal and include the rights of every child to be supported by their educators to self- regulate by recognising, understanding and acting on their bodily needs and feelings. Keeping Safe Curriculum practices are designed each term to focus on areas that support each child's right to feel safe all the time and team practices are reinforced by lead teachers role modelling and providing further information and support to staff around child protection.Physical skills are promoted on daily basis and provided throughout the day by choice of a variety of physical experiences, particularly guided by an ECW with an insatiable interest in the importance of physical gross motor play. To this end, the team liaises with parents to give permission to enable all children to access the neighbouring park daily for open-ended physical skills. The kindergarten's natural outdoor area is ever changing as educators improvise physical wellbeing challenges by adding elements of nature consistently, including an array of logs and trees to climb, planting herb gardens and cultivating our orchard to sustain children's understanding of healthy, organic eating.  Risk benefit assessments are completed with children's input to assess risky play experiences.
	Quality area 3: This quality area of the National Quality Standard focuses on the physical environment and ensuring that it is safe, suitable and provides a rich and diverse range of experiences that promote children's learning and development.All educators are committed to prioritising children's natural curiosity and emphasise the role of nature and the environment as a third teacher and as a consequence the natural beauty of the physical learning areas have been nurtured and cultivated. Children's mindful exploration is facilitated and stimulated throughout the mud kitchen, creek/river bed, digging patch, jungle, gardens, fallen logs, slate tables and pathways, outback orchard with fruit trees and mulberry treehouse, frog pond, designated Atelier and technology area, sandpit and creek bed, quiet corners surrounded in native foliage and grass mound for rolling, sliding and slipping down and climbing up. The environments tap into a child's natural inquisitiveness where curiosity can be the driver of endless imagination, trial and error, risk taking and social opportunities. Our learning environments are places where the program and practice processes we undertake support and inspire our inquiries and reflect our nature-based philosophy where we create learning environments that invoke a sense of wonder and curiosity in children. Indoors provide areas for children to choose from that are now well maintained after many years of investing in reorganising facilities, rebuilding, sourcing more sustainable resources, updating internal furnishings and purchasing technological resources to enable flexibility of curriculum choices and access for all children.  Whilst all areas around the centre encourage children to use thoughtfully sourced materials and resources to question and investigate their world, we are committed to being mindful of the ongoing adaptations necessary to engage and challenge children. The condition of equipment is surveyed and accidents are reported on and immediately responded to, ensuring the safety of children, staff and all family members that access the physical environment and facilities. Teachers have nurtured nature pedagogy with a commitment to fostering children's appreciation of the natural environment and over many years have been highly involved with services such as NRM, KESAB, Go Green Project and sustainability practices. We understand that children and their families have expertise, prior knowledge and awareness of the impact we have on our world and the need for care and consideration of the planet and therefore our aim is to listen to and work alongside them to encourage environmental awareness.  
	Quality area 4: Staffing arrangements meet standards, are highly effective, flexible and well-coordinated to ensure child-staff ratios are adhered to in a cooperative and communicative setting. Educators are, as a team, highly active in providing a learning environment where all children can achieve success, where opportunities to develop dispositions for life-long learning, for example; curiosity, persistence, resilience, motivation, flexibility, questioning, co-operation and self-control are a priority. As partners and collaborators, we believe that one of our most important professional responsibilities is to engage in meaningful conversations with each other to support and extend our learning and therefore to role model and maximise children's potential.  We expect that as social beings, children learn best through participation and communication with others and it is recognised that as a staff team we should continue develop communicative skill sets that enable us to respectfully engage with others, particularly children in an ethically considerate way. Throughout the LDARP inquiry processes and reflection upon the Early Years Framework Principles and Practice, ongoing learning and reflective practices, respect for diversity and high expectations and equity are discussed in open forums or in mentoring situations and professional development conversations in order to enhance ethical and respectful partnerships. Educators have high levels of trust and responsibility and collaborate and learn from each other to improve practice by using their expertise, skills and interest to further extend learning opportunities within the team, environment and throughout the curriculum inquiry processes. Our kindergarten strives to maintain continuity of teachers and extended staff by employing extra special services staff, utilizing regular TRT teachers and ECW relief and engaging bilingual staff and consultants. Children with special rights and children requiring support for speech and language also receive additional resourcing through the IESP grant. This enables our kindergarten to have consistent educators that understand the context and culture of the kindergarten and develop relationships with children.    
	Quality area 5: We believe that one of our most important professional responsibilities at the very beginning of the children's journey with us, is to use strategies to get to know children, some of their life experience thus far and their family context. Families and children are actively encouraged to attend a transition visit and more frequent informal visits to the kindy prior to starting Kindergarten in order to strengthen their familiarity of the staff and environment and to improve their transition into kindy. Term 1 strategies that aim to develop meaningful relationships with children and parents is to observe, engage and enjoy playing with children without interruption, then share our experiences with children by connecting with families.  Relationships of this kind free children to transition slowly, explore the environment, learn to trust their educators as they are supported to navigate through new rules and expectations, new environments, relationships and new emotions.  Towards the end of Term 1, shared reciprocal conversations are held formally as parent/ teacher meetings for a chance to discuss and learn from each other to enhance our understanding of each individual child. All educators have a focus group of children they are connected with over the year, we complete observations, pedagogical documentation and intimate smaller group times provide learning opportunities to interact and collaborate with each other. As social beings, children learn best through participation and communication with others and it is recognised by all staff that all children have skill sets that enable them to engage with others in some way. Therefore, respectful conversations with children are valued and implemented as a highly regarded expectation within the documentation and data collection process to inform planning and build on the wellbeing and dignity of each child. Conversations and relationship building, trust and supportive behaviour guidance that respects children's dignity is a priority for professional development as we know that we can better understand the ways children think and reason and support their development in the areas of communication, cognition and socialisation if we listen, document, discuss and research.  We recognise that through our words of encouragement to `have a go', `take a risk', `you can do it', `I trust you', `what do you think went wrong?', `I'm listening, we're all listening', `It's okay to feel this way', then children feel safe, they are more likely to take risks, voice their opinions and develop a positive identity, secure wellbeing and resilient dispositions for learning.   
	Quality area 6: Our ongoing challenge is to provide connections with families where they should feel connected with our centre and participate in a variety of ways that evoke a sense of belonging and knowing. Making our learning visible evolves from year to year as we strive to connect personally with families on a routine basis across many platforms. We have responded to feedback from families about the possibilities for information sharing, participating within the centre and from home. Communication between families and the Kindergarten is becoming more technologically and social media-based with newsletters, curriculum and pedagogical platform updates, organisational notifications and fee and extra-curricular payments all available for access through Apps such as Skoolbag, QKR, Eventbrite and Sway. The Kindergarten website has been updated with information for families and our Facebook page offers general play updates and photos from day to day in order to connect with parents who are unable to attend. As a part of the formative assessment cycle, pedagogical documentation is shared and discussed with families and feedback is requested. Families meet regularly with teachers and preschool support workers to ensure that the child's needs are being met and that learning goals are reviewed and refined regularly.  Parents are invited and encouraged to support their children through sharing information through termly projects created with their children such as `all about me' posters or `cultural identity' posters. Volunteering to be involved in caring for the chickens or the garden is often a popular connection with us! Parents are informed of the Governing Council, its roles and responsibilities and invited to be part of the decision-making processes for the kindy during Term 4 of the year before their child attends and at the Annual General Meeting. Parenting and educator team support is offered to families through Department for Education, the Parenting Support Program and Student Support Services. Our QIP inquiry question research this year will be facilitated by Cathy Beales, DfE Speech Pathologist who will be providing PD for staff and families on the topic of Oral Language development and strategies to improve children's vocab and sentence structure. The kindy forges strong ties with the Charles Sturt Council who provide the Mobile library and complete yard works and audits for the kindy, provide additional pathways in the park for families to enter via a side gate. Children's transitions to Kidman Park Primary School are supported through visits to the school resource centre, classrooms and playground. Meetings with Early Years KPPS teachers are planned in order to facilitate even more effective transitional processes for children.   
	Quality area 7: Our leadership model values all staff as leaders in their own right. Staff are all approachable and have respect for each other and their abilities as early childhood professionals. Stable leadership continues to sustain an approachable and supportive climate including service management, future planning and performance and development processes. Many staff members put in extra time and effort in order to create a learning environment that is inspiring and conducive to quality learning and teaching. The Director promotes a positive organisational culture which enables all teachers take on shared leaderships roles for decision making and curriculum guidance and inform the team as to the processes of LDARP expectations and processes. Utilising a comprehensive range of data for improvement processes has given a focus for teaching and learning with children and their families with a high priority for making learning visible. Support staff guide programs for special rights children and Early Childhood Workers now have recognised roles and responsibilities, some of which are person specific based on skills or experience. The children are empowered to take an active role in decisions which affect their own learning. We are talented when articulating our vision of the site and working collaboratively to ensuring that this happens, including doing work ourselves, targeting resources and engaging in professional development. All staff have a voice in setting organisational directions and have the competency to engage the community and other stakeholders to build towards the vision of the centre. The centre's financial management is now stable with a positive trend towards a balance of spending to ensure facilities are maintained and saving in order to provide stability. Facilities management continues to provide a challenge with an old building requiring preventative and breakdown maintenance scheduling. Upgrading facilities with funds sourced through DECD, fundraising, grants, local community and the local council has seen some changes to our facilities but the Kindy's own fundraising efforts have seen the children's home corner area renewed, our frog pond built, logs provided, trees removed and audited, air conditioning installed, toileting facilities upgraded and glass doors stabilised.     
	Year: 0
	name of centre: Barbara Kiker Memorial Kindergarten
	Picture_upload: 
	Challenge of practice 1: If we develop and implement strategies as a team that scaffold children's vocab use and increasingly complex sentences, then we will increase children's ability to use language.
	Actions goal 1_1: Staff develop and implement appropriate teaching strategies that support development of vocabulary and improve sentence length and complexity.
	NQS link goal 1_1: QA1 S1.2 E1.2.1QA5 S5.2 E5.2.1QA7 S7.2 E7.2.2
	Timeline_goal 1_1: Term 1, week 3, 2020
	Resources goal 1_1: Bridge project; utiise music and singing to promote active listening, speech and language skills.Speech Pathology resources.
	Actions goal 1_3: Develop methods of communication between families and staff to share information of children's growth in vocab and sentence production. Provide families with professional development to support their understandings and to develop strategies to use.
	NQS link goal 1_3: QA6 S6.1 E6.1.3QA6 S6.2 E6.2.2                 E6.2.3
	Actions goal 1_2: Staff develop consistent methods to document and analyse children's learning to inform the learning program.
	NQS link goal 1_2: QA1 S1,1 E1.1.3QA1 S1.2 E1.2.1                 E1.2.2
	Timeline_goal 1_2: Term 1, week 5 2020
	Resources goal 1_2: Formative Assessment to inform Learning Design, LDARP resources, TRT costs for teacher release (2 days)
	Responsibility goal 1_2: Teachers, Director
	Responsibility goal 1_1: Director, speech Pathologist
	Timeline_goal 1_3: Term 1, week 7 2020
	Resources goal 1_3: Pedagogical documentation/analysis
	Responsibility goal 1_3: All staff, Speech Pathologist, WASP PD
	Actions goal 1_4: 
	NQS link goal 1_4: 
	Timeline_goal 1_4: 
	Resources goal 1_4: 
	Responsibility goal 1_4: 
	Success criteria goal 1: Through our documentation, it will be evidenced that children: - will use vocab and language appropriate to purpose- will use increasingly sophisticated language to connect and communicate- will engage and maintain reciprocal, shared conversations- be able to describe experiences and express ideas with others
	Goal 1: To improve children's ability to use language to connect with their world.
	Meeting date goal_1_1: Term 4, 2019
	Implementation goal 1_1: Parents for 2020 children have indicated if they believe their child produces simpler phrases than developmentally appropriate, if their child is hard to understand (artic) or their child finds difficulty in answering questions and/or following directions.
	Impact goal 1_1: 
	next steps goal 1_1: Children identified will undergo a S & L screener to indicate their baseline level. 
	Meeting date goal_1_2: 
	Implementation goal 1_2: 
	Impact goal 1_2: 
	next steps goal 1_2: 
	Meeting date goal_1_3: 
	Implementation goal 1_3: 
	Impact goal 1_3: 
	next steps goal 1_3: 
	Meeting date goal_1_4: 
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