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We acknowledge the 
people as the traditional custodians of the lands and waters where 
our centre is located and recognise their continuing connection to 
country. We pay our respects to Elders past and present, and extend 
that respect to all Aboriginal peoples. 
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Statement of Philosophy

Context
Enter your site philosophy in the box below, or alternatively attach as 
an additional document via the Comment option under the Tools tab
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Quality Area 1: Educational Program and Practice

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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Quality Area 2: Children’s Health and Safety 

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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Quality Area 3: Physical Environment

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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5
Review 
and evaluate

Quality Area 4: Staffing Arrangements

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community
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5
Review 
and evaluate

Quality Area 5: Relationships with Children

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community
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5
Review 
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Quality Area 6: Collaborative Partnerships with Families and Communities

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community
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5
Review 
and evaluate

Quality Area 7: Governance and Leadership

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community



Includes:

• Learning Improvement goals

• National Quality Framework priorities

How to complete this template
• Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will

provide support.

• Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.

• Email this plan (steps 1 – 3) to your education director.

• Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.

• Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.

• Complete step 5 (Review and Evaluate) in term 4 of each year.

• Your complete quality improvement plan should be reviewed and updated in term 4 each year.

For further information and advice contact your local education team.
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Quality Improvement Plan for 



Challenge of practice: 

Actions NQS links Timeline Resources Responsibility

Success criteria
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1Learning Improvement Plan
Goal 1:
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1Learning Improvement Plan
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1Learning Improvement Plan
Goal 3:
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Priority NQS links Key steps Timeline Resources Responsibility

National Quality Framework priorities 
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Approvals

Approved by director/principal

Name

Date

Name

Date

Approved by governing council chairperson

Name

Date

Approved by education director 


	Service approval number: SE-0010170
	Service Context: Bertram Hawker Kindergarten is a Department for Education kindergarten situated at 7 Wooltana Avenue,  Myrtle Bank, South Australia.  Children attend kindergarten for 15 hours weekly over two days from 8.15am-3.45pm on either Monday and Wednesdays or Tuesdays and Thursdays. 33 children attend kindergarten each day, including 7 children who are supported by a teacher and speech pathologist in our integrated speech and language program.15-25 children attend playgroup on Friday mornings with their parents or grandparents.There are 8 dedicated educators, including a speech pathologist, in our staff team. Two regular relief teachers are also an integral part of our team. We have strong connections with families and always have a high level of parent involvement in our Governing Council and in our curriculum. This year 12 parents are on our Governing Council.Approximately 15% of parents were born outside of Australia, including China, Iran, Malaysia, India and Sri Lanka.  We have an expansive shady outdoor learning environment with many trees, nature play areas, raised vegetable gardens, a mud kitchen and chickens. Every year we develop an aspect of the outdoor area, in conjunction with parents.           Over the last six years we have developed intergenerational programs with our local homes for the elderly.                                                                                  We also have a  close relationship with local schools and a highly successful transition program and buddy program with year 6 classes at Glen Osmond    Primary School. 
	PriorityRow1: Embed development of sound/letter awareness through collaborative learning and play
	NQS linksRow1: 1.11.21.35.2.16.1.37.2.2
	TimelineRow1: All year
	ResourcesRow1: 5 Release days
	ResponsibilityRow1: Director
	TimelineRow2: Each term
	ResourcesRow2: Literacy handbook 
	ResponsibilityRow2: All educators
	PriorityRow2: Provide parent workshops to build understanding and capacity of parents to respond to and support their children to self regulate their emotions and behaviours  
	NQS linksRow2: 6.11.3.33.1
	TimelineRow3: Fortnightly
	ResourcesRow3: 
	ResponsibilityRow3: Teachers
	TimelineRow4: February
	ResourcesRow4: 3 release days + Unley Community Grant Funding
	ResponsibilityRow4: Director and teachers
	TimelineRow5: Term 1
	ResourcesRow5: 
	ResponsibilityRow5: Teachers
	NQS linksRow3: 7.1.21.3.11.3.3
	TimelineRow6: March-Sep
	ResourcesRow6: 3 release days
	ResponsibilityRow6: 
	TimelineRow7: Term 1
	ResourcesRow7: 
	ResponsibilityRow7: Director
	TimelineRow8: Term 1
	Upload School Logo Here: 
	Quality Area 1: Educational Program and Practice: Bertram Hawker's practices and environments are underpinned by its philosophy of educators as researchers and a community of inquiry approach, which involves educators, children and families learning together. This is in line with the principles and practices of the Early Years Learning Framework. Educators at Bertram Hawker Kindergarten collaboratively reflect on the strengths, abilities, interests, ideas, cultures and needs of each child in multiple and ongoing ways, including through observation and information from families.  This is the basis for the practices, program and environments we develop and adapt to support children to be active participants in their learning.    Educators are involved in strong critical inquiry which ensures that our practice is aimed at maximising opportunities for the children currently attending Bertram Hawker. Each year educators develop our own research inquiry project, based on areas we identify for focussed improvement. We work together to gather baseline data, observe and discuss data, implement practices in response to those observations and then record outcomes. Through this sustained, deliberate action research and inquiry we have embedded consistent intentional teaching to support children's learning and development outcomes. Over the last several years our work has focused on supporting children to be independent thinkers, effective communicators and collaborative learners, to persevere with learning, be open to new ideas and to focus on effort through modelling making mistakes.Our practice is supported by inclusive partnerships between families and educators. Educators share general information as well as articles and research that are relevant to the interests and needs of families. We also run workshops for parents about social and emotional learning as well as literacy and numeracy learning. We have a strong collaborative culture and use consistent `working together' language. Educators work together with children and parents to identify and plan projects, such as developing areas in our outdoor learning environment. Children are involved in planning the program and setting up the learning environments, together with educators. Assessment for children's learning, both as individuals and in groups, occurs through pedagogical documentation of children's involvement in the learning program, evaluation of their learning and development and future programming strategies. This ongoing learning cycle is reported to parents in multiple ways, including conversations, emails to parents, on-line Seesaw journals, learning folders and Floorbooks.  Documentation is aligned to the Early Years Learning Framework and Preschool Indicators of Numeracy and Literacy.
	Quality Area 2: Children’s Health and Safety: Children's safety and well-being are of utmost importance to the educators at Bertram Hawker Kindergarten. Educators are vigilant and aware of each child's specific health and care needs. Our strong partnerships with parents ensure that we have knowledge and understanding about children's needs prior to beginning kindergarten and that any changes to children's circumstances and health care are effectively communicated, documented and actioned by the staff team (for example, see health care agreements and plans).Educators have identified improved outcomes for children when they engage in a balance of physically active and calm experiences, including increased engagement in learning, more risk taking and increased fitness. Educators continually evaluate our routines and learning environment and subsequently plan for `calm' experiences and areas throughout the year that are responsive to the needs and interests of the children, such as yoga, cubbies, quiet corners, sensory experiences and music, inside and outside. We have conversations to support children to think about the importance of both active and relaxation times. The trauma aware practice professional development we have engaged with in 2020, 2021 has further highlighted our awareness of  the importance of involving children in identifying equipment and areas that help them calm. A questionnaire has been developed for parents at enrolment to  inform us of individual children's rest/sleep patterns and requirements.  A rest policy is being developed together with Governing Council to ensure children have the opportunity to rest safely when needed. Children are involved in planning and setting up for physical activity. They have access to a large and well equipped outdoor environment with a variety of experiences for active play, e.g. tree climbing, mud kitchen and sensory play. On regular walks with small groups of children to explore our local area, we visit parks and the school where children climb trees, balance on logs, run and kick balls. There are multiple ways that we ensure children are supervised while having opportunities to have freedom and experience safe challenges. Children participate actively in risk/benefit assessments, where they think about the risks and benefits of many experiences and engage in conversations about keeping safe. Their thinking is displayed in signs around kindergarten and children are reminded of safety in positive, respectful and timely ways. Children are also actively involved in conversations about healthy and hygienic practices, that encourage them to think about and take responsibility for their own health and hygiene, e.g. understanding why it is important to wash hands regularly. Staff model and explicitly teach these practices, e.g. keeping surfaces clean, staying home when unwell. Regular open reciprocal communication with parents ensures that parents follow safe hygiene practices at kindergarten. Sun-safe and toileting policies are  reviewed by Governing Council to ensure safe hygienic toileting and sun-safe procedures.   Healthy eating is consistently and actively promoted in all aspects of the program and links with our philosophy of caring for ourselves, caring for each other and caring for our world. Children learning about planting and eating from our garden and about caring for our world by reducing waste through eating `nude food'.  We provide web-links to families that actively promote healthy eating: Zero Waste, Nude Food, Start Right SA Health and Well-nourished websites. We also provide hints and tips in our newsletters.  Educators embed the Child Protection curriculum into our practice all year.  Staff have engaged in in-depth Trauma Aware training and have developed highly effective systems to identify and respond to children who may be experiencing trauma or are at risk of abuse and neglect.  We have developed a Toolkit of strategies, including ways to support children and their families. We always collaborate and communicate any concerns around children and seek assistance and advice from outside agencies where appropriate.   
	Quality Area 3: Physical Environment: Thoughtful, collaborative planning of indoor and outdoor learning environments provides flexible, inviting learning areas. Development of the outdoor area has created a variety of natural and man-made areas where children freely imagine, create, investigate, talk and explore nature. We take pride in our indoor and outdoor physical learning environment and organise it for active participation of children. Children freely access indoors and outdoors throughout the day.  We continually reflect on our indoor and outdoor learning environments in response to children's engagement. During team meetings, educators reflect on children's engagement using videos, observation and documentation. We have evidence that being outside, moving, exploring nature and involvement in real life experiences results in deep learning.Educators and the Governing Council plan for upgrades to our facilities and equipment every year, in line with our improvement priorities. An example of this is the Nature Play area that was developed to create a pathway to our mud kitchen and a place for children to play alongside the chickens. In 2020 children, parents and the community were highly engaged in a 'Giving Tree' project where a local elderly couple donated parts of their huge gum tree for use at kindergarten. The tree needed to be removed because large branches were dropping. Parents collected branches, wood rounds and offcuts and placed them creatively throughout kindergarten at working bees for children to climb on, jump from, build with and create cubby houses. Children learned about recycling and sustainability and wrote thank you cards, which they gave the elderly couple when they visited kindergarten . Educators have developed a wide range of resources and strategies to implement practices for the inclusion of children with additional needs, including attention, sensory and motor difficulties. This includes intentional planning for risk taking, sensory exploration, learning through movement and visual strategies for supporting learning.We provide open-ended experiences to encourage creativity and problem solving. Children are encouraged to use a variety of materials and to request materials to extend their learning.Sustainable practices are embedded in our daily life at kindergarten, through gardening, composting, caring for animals and recycling.  The service has  raised vegetable garden beds, which children are involved in caring for, and from which they harvest food to cook and eat. Children and parents visit the Botanic Gardens to participate in an Aboriginal Food Trail, lead by Trent Hill, who teaches them about the ways Aboriginal people have used plants in sustainable ways.  We reflect and build on the learning from this excursion through photographs and books related to these sustainable practices. 
	Quality Area 4: Staffing Arrangements: Our kindergarten has a strong collaborative culture which values shared leadership and collaborative ways of working to learn individually and as a team. Educators support each other to have high quality reciprocal responsive interactions with children, to follow children's interest and to involve them in active learning. Regular updated information sharing, e.g. reports, assessments, Individual Learning Plans are shared between staff and strategies, successes and challenges are discussed at staff meetings to facilitate team work. Every effort is made to include all educators as active participants in staff meetings, professional development and pupil free days. Our collaborative inquiry approach results in a cohesive staff team who work together in a positive respectful way. This demonstrates a commitment to professional development at a high level. Educators access targeted professional development that increases their capability to deliver projects and practices. We identify and document how our practice improves outcomes for children and families.Educators work with the speech pathologist who also attends team meetings,  contributing to our active research and inquiry. Both educators and the speech pathologist have reported that this way of working has increased their capacity to develop children's literacy and language development through play.  All educators are part of our Professional Learning Community and also involved in broader Partnership networks, including a Partnership Teacher Network PLC, where they have taken leadership roles. The focus of these PLC's is on improving teaching for learning, with a commitment to challenging assumptions and exploring multiple perspectives to learn with and from children and parents. The individual strengths of staff members are valued and complementary. Reflecting on our practice through focussed observations assists us to analyse the quality of our interactions and the types of experiences that facilitate these interactions.  As we view videos of our interactions with children together, we use the Respect Reflect Relate Relationship scale and Early Years Learning Framework to guide reflections on our practice. Through this process we are open to new ideas and support, affirm and challenge each other to develop our skills and improve practice and relationships. Our performance development process encourages reflection, open communication and reflective feedback.  This is an ongoing everyday process with a focus on collaborative work and learning for staff and children. AITSL Standards and the Public Sector Code of Ethics guide professional practice at our site as evidenced in Performance Development Plans and Reviews.
	Quality Area 5: Relationships with Children: Developing a sense of belonging is a high priority at Bertram Hawker Kindergarten and warm respectful relationships with children are established from the first point of contact. Most children and families attend playgroup and orientation sessions prior to beginning full time kindergarten. In this way, children and parents get to know one another, the environment and the staff. Information from parents and observations of children are recorded in a shared document folder, accessible to each educator, and shared regularly so that experiences are planned to build on children's strengths and interests. We have found that rich learning and high-level involvement occurs when children feel safe, supported and have warm attachments to educators. Educators support children's learning by listening and responding to children and by providing a stimulating environment that encourages children to play and learn together. We have a strength-based approach that focusses on how we can continually improve on the ways we provide an environment where each child can demonstrate their capabilities. Our focus in 2020 has been on supporting children's increasing capacity to regulate their emotions and actions. This has resulted in increased intentionality and consistent approaches that respond to the individual needs of children and empower them to be more attuned to their regulation levels. In 2021 we will continue to work closely with a psychologist from Connected Self to provide face-to-face and on-line workshops with parents so that they can build capacity to  support their children to self-regulate emotions and actions. We encourage ongoing collaborative projects based on children's interests that involve research, planning, problem-solving and shared decision making. Our 'working together' language and behaviours result in an atmosphere where children feel respected, connected to others and know that their ideas and contributions are valued. Our inclusion policy emphasises learning together through relationships to ensure full participation of all children at our kindergarten. Children with additional needs are extremely well and sensitively supported in our speech and language program and with preschool support workers. Written One Plans and Individual Learning Plans document strategies for the inclusion of these children and to extend their learning.  Our behaviour policy reflects daily practice and promotes positive behaviour. Our educators are highly skilled at supporting parents to access services both within the Department for Education and other services, and to plan for their successful transition to school. We build a caring, fair and inclusive learning community using restorative practices and the Child Protection curriculum. Educators use restorative practices and language, which focuses on what can be done to restore relationships, with open ended questions and comments. Restorative practices ensure children have a voice at our kindergarten and assists children to regulate their own behaviours, resolve conflicts and build relationships with their peers. Children are encouraged to discuss feelings and recognise and act on unfair behaviour. Children learn to listen and offer ideas to resolve differences. We produced a Restorative Practices pamphlet and include Restorative Practices in parent workshops to support families to continue this practice at home.
	Quality Area 6: Collaborative Partnerships with Families and Communities: The inclusive partnerships Bertram Hawker develops and sustains with families improve outcomes for all children, as the active participation of families improves children's sense of belonging in the service. Families are actively encouraged to be involved in kindergarten, with parents invited to take on a range of roles within the kindergarten prior to starting. Families also share their stories, skills and interests as part of the daily program, which is a powerful way to create trust and belonging for both parents and children. In 2020 one of the parents lead a project to create fabric wall-hangings based on the aboriginal stories we had been exploring. Each child produced drawings that were incorporated into the wall-hangings, that are now displayed at kindergarten. Another parent initiated the 'Backpacks for Kids' project at kindergarten where families contribute to support families in need. Several fathers relocated a raised vegetable garden and built two more raised garden beds. We have an enthusiastic and supportive Governing Council who is actively involved in decision-making about the goals, policies, activities and curriculum. The Governing Council, together with the staff team, plan for ongoing projects and events to maximize involvement to cater for the diverse needs and interests of families.Our annual Fete and Art Show is organised by the Governing Council and educators, together with the children who contribute their ideas and art. Every year the fete involves more of the local community and many previous parent and children contribute and actively participate in the fete. Even with the COVID-19 restrictions in place this year, the parent group carefully planned an Art Show and 70th Birthday Party celebration with limited numbers and procedures in place to ensure adherence to the COVId restrictions. Almost 100percenyt of parents and children participated in this event in some way. One of the parents initiated the idea of involving the wider kindergarten community, including past parents, by inviting families to decorate a paver to be laid at kindergarten. Almost 100 pavers will be laid next year. Strong information sharing and transition processes with local schools' results in children and families to have a positive transition experience. Teachers share pedagogy and teaching practices to improve continuity of curriculum between kindergarten and school. A buddy program we established with our local school where year six classes visit kindergarten fortnightly has resulted in close relationships built between the buddies and kindergarten children. This has had a very strong impact on kindergarten children's sense of belonging and confidence when they begin school as well as many other positive learning outcomes. Educators connect in meaningful authentic ways with Aboriginal people who regularly visit our centre and work with children and educators. Another example of the meaningful ongoing relationships we have built with our local community is our intergenerational program. Unfortunately this program was unable to continue in 2020 due to COVID-19 and we are exploring  other ways to connect with the local residential homes for the elderly, e.g.. though letters, videos and emails.   
	Quality Area 7: Governance and Leadership: In term one each year, our Philosophy Statement is reviewed by the current Governing Council and the staff team to ensure that it is understood by and reflects the current context and practice of the Bertram Hawker Kindergarten community. Our Preschool Quality Improvement Plan (PQIP)  guides our practice and provides a focus for improvement and reflection, as well as identifying scope of inquiries into children's learning and development. The PQIP is also practical, and identifies goals, steps, success measures, time-frames and ongoing notes on service progress towards those goals. Our PQIP demonstrates Bertram Hawker's commitment to improving and sustaining our practice through comprehensive forward planning. Bertram Hawker Kindergarten actively involves our Governing Council and families, demonstrating an ongoing commitment to continuous improvement by ensuring that families are involved in developing and supporting our goals. At each Governing Council meeting twice per term, progress towards our goals are discussed and input from parents sought to inform future directions. The voices of the children, staff and families in the wider kindergarten community are  incorporated  into our site review processes as we critically reflect on their ideas, views and input throughout the year when we analyse practice against the seven quality areas, identify areas for improvement and monitor progress towards our goals.Educators are encouraged to build practice through our community of learners, demonstrating active leadership which is highly reflective and attuned to the needs and strengths of children at our kindergarten. We identify ongoing practices, plans and projects which will continue to improve our kindergarten and the programs we deliver. Educators align their performance goals with site goals.We have a highly committed and professional staff team who are invested in ongoing learning to provide the best possible early childhood education.  This has contributed to a well-informed staff team, where everyone participates and contributes. Educators show leadership and share their learning with families at parent workshops about Literacy, Numeracy, Social and Emotional learning and teaching at Bertram Hawker Kindergarten.  We prioritise time for learning conversations at team meetings and time to all be involved in self review processes. At pupil free days in term 1 and term 3 educators reflect on our practices together and plan to improve them as well as planning new strategies. Our performance development structures are embedded and all educators include goals that are aligned to the sites PQIP and to building connections to community.  The Directors Performance Plan is also aligned to the site PQIP and articulates leading the staff team to achieve the site goals. 
	PriorityRow3: Improve communication with parents using Seesaw to document children's learning and to clearly communicate curriculum information
	TimelineRow9: term 2
	ResourcesRow8: 
	ResourcesRow9: 
	ResponsibilityRow8: Teachers
	ResponsibilityRow9: Director
	KeyStepsRow1: Director will engage in 5 Literacy PD days-Orbis Precshool Literacy Program
	KeyStepsRow2: Incorporate regular intentional teaching of sound/letter awareness, following the yearly plan 
	KeyStepsRow3: Regular information about supporting sound/letter awareness in Seesaw, emails, Facebook & Parent workshops
	KeyStepsRow4: Plan together with specialists from Self Connected to run a series of face-face and on-line workshops.
	KeyStepsRow5: Identify families that would benefit most from the sessions and support them to access sessions
	KeyStepsRow6: Conduct the sessions 
	KeyStepsrow7: Work with Governing Council to review/ improve ways we communicate with parents
	KeyStepsRow8: Trial different approaches 
	KeyStepsRow9: Parent survey to assess effectiveness 
	Learning improvement plan goal 1: To improve children's ability to communicate their thinking through shared interactions 
	Goal 1 Challenge of practice: If we are curious and reflective about each child's emotional state and behaviour, then children’s ability to communicate their thinking through shared interactions will improve.
	Goal 1 Action 1: All staff members to engage in Trauma Aware Practice Professional Development to reflect on and strengthen intentional teaching practices that are promote curiousity and reflection on children's emotional state and beahaviour.
	Goal 1 Action 2: Each educator will engage in shared readings/research to identify & implement teaching strategies.  
	Goal 1 Action 3: Each educator will focus on 2-4 children and on how they document children's growth in communication & thinking, incorporating the intentional teaching strategies we agree to focus on.
	Goal 1 Action 4: Each teacher will provide information via Seesaw, Floorbooks, & workshops to parents about how to support children to communicate thinking, and actively seek input from parents about their child's experiences, communication and thinking. 
	Goal 1 NQS links 1: 1.2.24.2.17.2.3
	Goal 1 NQS links 2: 1.1.21.3.11.3.2
	Goal 1 NQS links 3: 1.25.15.2
	Goal 1 NQS links 4: 6.16.21.3.3
	Goal 1 Timeline 1: Full day on 25 Jan plus fortnightly reflective PLC sessions in terms 1 and 2
	Goal 1 Timeline 2: Twice each term-share readings/PLC
	Goal 1 Timeline 3: Twice each term-share focus children documentation  
	Goal 1 Timeline 4: At least twice per term for focus children
	Goal 1 Resources 1: Fund staff to attend Trauma Aware Practice PD & PLC through 'Connected Self'-$2000
	Goal 1 Resources 2: Department for Education ResourcesEYLFIndicators of Literacy and Literacy Guidebook
	Goal 1 Resources 3: EYLFObservations/DocumentationIndicators of Literacy and Literacy Guidebook
	Goal 1 Resources 4: 2 days per teacher
	Goal 1 Responsibility 1: All educators to develop PDP and participate in PLC's.
	Goal 1 Responsibility 2: Director to provide readings.All educators to document and analyse impact of their teaching strategies.   
	Goal 1 Responsibility 3: All educators involved in collaboratively analysing documentation.Each educator will monitor 2-4 children as part of a sample group. 
	Goal 1 Responsibility 4: All teachers involved in parent workshops, interviews, Seesaw &  email communication.
	Goal 1 Success Criteria: Through our pedagogical documentation we will see children:-Engaging in sustained shared interactions with peers and adults on a daily basis-Communicating their thinking in multiple ways-Using reflective thinking to consider why things happen and what can be learnt by experiences
	Goal 2 Action 2: 
	Goal 2 Action 3: 
	Goal 2 Action 4: 
	Goal 2 Timeline 2: 
	Goal 2 Timeline 3: 
	Goal 2 Timeline 4: 
	Goal 2 Resources 2: 
	Goal 2 Resources 3: 
	Goal 2 Resources 4: 
	Goal 2 Responsibility 2: 
	Goal 2 Responsibility 3: 
	Goal 2 Responsibility 4: 
	Learning improvement plan goal 2: 
	Goal 2 Challenge of practice: 
	Goal 2 Action 1: 
	Goal 2 NQS links 1: 
	Goal 2 Timeline 1: 
	Goal 2 Resources 1: 
	Goal 2 Responsibility 1: 
	Goal 2 Success Criteria: 
	Goal 3 Action 1: 
	Goal 3 Action 2: 
	Goal 3 Action 3: 
	Goal 3 Action 4: 
	Goal 2 NQS links 2: 
	Goal 2 NQS links 3: 
	Goal 2 NQS links 4: 
	Goal 3 NQS links 1: 
	Goal 3 NQS links 2: 
	Goal 3 NQS links 3: 
	Goal 3 NQS links 4: 
	Goal 3 Timeline 1: 
	Goal 3 Timeline 2: 
	Goal 3 Timeline 3: 
	Goal 3 Timeline 4: 
	Goal 3 Resources 1: 
	Goal 3 Resources 2: 
	Goal 3 Resources 3: 
	Goal 3 Resources 4: 
	Goal 3 Responsibility 1: 
	Goal 3 Responsibility 2: 
	Goal 3 Responsibility 3: 
	Goal 3 Responsibility 4: 
	Goal 3 Success Criteria: 
	Learning improvement plan goal 3: 
	Goal 3 Challenge of practice: 
	Director Name: Margie Colton
	Approval date: 16/12/2020
	Governing council name: 
	Governing council Date: 
	Education director name: 
	Education director date: 
	Service name: Bertram Hawker Kindergarten
	acknowledgement: Kaurna People 
	Enter Year Here: 2021
	Statement of Philosophy: Bertram Hawker Kindergarten community provides a safe, supportive and relationship rich environment where children enjoy meaningful opportunities to learn. We welcome each child's unique strengths, personalities and temperaments. We provide a strong foundation for self-discovery, confidence, and life in the broader community. Bertram Hawker Kindergarten is a welcoming community Children and educators work collaboratively and learn from each other's strengths and challenges. We foster a genuine sense of belonging and understanding. This empowers children to feel confident about who they are and what is important to them. We believe that when the individual needs of each child are met they will be inspired and excited to learn, explore and engage in new experiences.  We acknowledge the importance of collaborative partnerships with families Families are our children's first and foremost educators. We respond to the unique circumstances of each child and family in a deeply respectful way. We integrate the cultural diversity of our families into all aspects of the kindergarten.  We care for ourselves, care for each other and care for the world We encourage kind, balanced and harmonious relationships. This is underpinned by Aboriginal perspectives that value the interdependence between land, people, plants and animals. We engage and make connections with the local and wider community. This allows children to learn in ways that extend beyond the kindergarten.  All children are capable and competent learners Children are involved in decision making throughout their day where they plan, choose, negotiate and share their interests and skills. We encourage children to think for themselves and work together to solve problems through play and everyday experiences. We support children to constructively express their thoughts and feelings. This approach encourages children to develop a strong sense of self-awareness, optimism and confidence as learners.  Hands-on discovery and inquiry are our core practice Hands-on experiences enable children to develop a connection and appreciation of our natural environment. Our community fosters curiosity, creativity and a lifelong love of learning through daily opportunities to play, imagine and discover. 
	QIP Site name: Bertram Hawker Kindergarten


