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11th September 2021 

Our Working bee! 

Thankyou to all of the families who were 

able to help out and achieve the jobs 

we needed doing! The back of the 

shed is now clear, and we hope to 

have a chicken coup by next term! 

We really value our community and it 

was wonderful to work together, have 

a chat and share some food at the end 

of the working  bee!  





Following on from last weeks roller 

painting the children were engaged in drawing lines using rulers 

and pencils. 

Using  rulers as a guide to draw a straight edge is an important 

classroom skill that requires the hands to perform different, but 

complementary actions. Practise using a ruler will help a child im-

prove his or her ability to use their vision to guide their hand. 

 

Bilateral Coordination – This is  the ability to use both sides of the 

body at the same time. This includes using both sides at the same 

time for the  same action, such as using a rolling pin.  

It also includes using the same action at alternate times, such as 

walking and threading. 

Finally, it includes the ability to use different sides of the body for 

dissimilar ,movements such as holding the paper down when writ-

ing. 

                                      Term 3—Week 9– 13/09/2021 



Isaac– “This is 

the Australian 

flag”. 

Mia- “I am 

drawing a 

number 

Evie- “I am 

drawing a 

bee hive’. 



Adam- “This is the Chinese flag, it has  Eric– This is the Australian flag”. 

Esther -  “ I drew a snowflake”. 

Omina– I made a snowflake”. Wynn -“I want to draw around 



Principle: Secure, respectful and 

reciprocal relationships 

Educators who are attuned to children’s thoughts and feelings, support the development of a strong 

sense of wellbeing. They positively interact with the young child in their learning.  

4.3 Children transfer and adapt what they have learned from one context to another 

• engage with and co-construct learning  

• develop an ability to mirror, repeat and practise the actions of others, either immediately or later 

• make connections between experiences, concepts and processes 

• use the processes of play, reflection and investigation to solve problems 

• apply generalisations from one situation to another 

• try out strategies that were effective to solve problems in one situation in a new context 

• transfer knowledge from one setting to another 

      Numeracy 

Indicator- I explore and understand my place and space in the world.  

Key Elements  

use properties of shape to make things fit, balance and transform 

use the position location, arrangement and movement of myself, others and objects for a pur-

pose 

notice 2D aspects of 3D objects 

 

Indicator- I measure and compare my world. 

Key Elements-  

notice objects, events and space have measurable attributes 

use measurement to compare objects, events and space 

Recognises that the principles of measurement do not change.  

Ava– Drawing lines. 

Ava  made a num-

ber graph up to 

thirty’.  

 

 

Kate “ This is 

the Australian 

flag”. 



Monday 13th September 2021 

Term 3 week 9 

Adam led the Archie song! 

Today we reflected on chapter 7 to 

12! 

Who can tell me what happened in 

chapter 7’s story? 

Adam—Archie hand was on the 

top and Archie thinks he was the 

one who first touched the thing 

Kate—the other boys, Oliver’s hand 

was on the top 

Miles—he thought it was a draw 

The snap game was tense, but 

Archie turned on his smart thinking 

and the game went on. 

Are they having fun? Why? 

Eric—because they have a smile. 

Ella– and doing a team! 

Chapter 8—that’s your opinion! 

Miles—he said Stick insects were 

the best!  

Archie forgot to bring his notes with 

him to show and share. 

Archie had facts. 

What’s a fact? 

Hugo S—a fact is something that is 

true 

What's an opinion? 

Eric—its something that you think is 

right.  

Chapter 9—Archie has big feelings 

This is when archie was sick. What 

happened? 

Esther—he got really sick and he 

had to go home earlier 

Mia—he climbed the tree 

What caused Archie to climb the 

tree? 

Norah—Ms Marshall  

Esther—she didn't give him a tissue 

Yasmin—he didn't tell Ms Marshall 

he had a cold 

Emily—climbed up the tree cause 

Ms Marshall told him off 

Adam—She didn't want him to get 

a tissue cause Ms Marshall was sick. 

The Literacy indicators and key elements describe children 

as active constructors and co-constructors of knowledge, 

and active participants in their own learning.  

The Learning Processes children are using include: com-

municating - creating and making meaning – coding and 

decoding – reflecting critically.  



In term 4 we will finish the series What’s the 

buzz? as we read chapters 13, 14, 15 and 16. 

I wonder what adventures and lessons we will 

learn by the end of the story?  

What’s the buzz? for Early learners helps children build the skills and dispositions needed to thrive and learn. 

The story helps children to  have a strong sense of identity feeling safe, secure, and supported to have the opportunity to learn to inter-

act in relation to others with care, empathy and respect. 

It helps children become connected with and contribute to their world as they develop a sense of belonging to groups and communi-

ties and an understanding of the reciprocal rights and responsibilities necessary for active community participation. 

A strong sense of wellbeing is built as they learn more about becoming strong in their own and others social and emotional wellbeing. 

As  confident and involved learners children can resource their own learning through connecting with people, place, technologies 

and natural and processed materials. 

Children are effective communicators when we can engage with a range of texts and gain meaning from these texts together. 

 

Chapter 10—Archie forgets. 

Archie was going to play Lego with Mum. 

What happened? 

Kate—another lady came over (Karen) to his 

house, but mum didn't know. 

Emily—he kicked the chocolate milk and the 

doughnut and the plate off the table. 

What else did he kick off? 

Eric—the Lego 

Then Karen talked to Archie in his room to talk. 

Kate– they talked about get your smart thinking on 

Archie said ‘how do you know about smart think-

ing?’ and Karen said 

Eric—she's a teacher. 

She uses that in her  classroom. 

Chapter 11—too tired to think 

Archie came to school tired. What did Archie do 

on the weekend to be so tired? 

Miles—he stayed up late doing a dance competi-

tion. 

Adam—he go’ed camping 

Ray—Grandma came over. Remember her name? 

Eric Twirly whirly. 

Some people were laughing at Archie? 

Adam—Jasmine, Arabella and Rafi. Archie told Ms 

Marshall that they were laughing at him. 

Archie turned on his smart thinking and moved 

away. 

Archie told himself that he was going to do to-

night? 

Norah—go to sleep [Earlier] 

Chapter 12—Archie and the dump truck 

What happened? 

Ella he stole the dump truck, because he really 

wanted it! Oliver still had it.  

Hugo W—he really wanted the dump truck and he 

stole it. 

Emily—he stole because Oliver said he can give it 

away and he thought he might give it someone 

else. 

What did Archie do next? 

Norah—he didn't feel like having it [guilty] 

Kate– he didn't want it anymore and he told his 

mum. 

Ray—then he gave it back. 

 



Thursday 16th September 2021 

Family night Term 3! 

What a great way to spend a Thursday night! Pizza, 

good people and a performance! 







Our set list! 

Kaurna Welcome. 

Lady George Song 

We are one (I am Australian) 

Red, black and yellow. 

Rain keeps tumbling down 

Corroboree 

Karuna counting 

Archie song 

Tooti ta 

Kaurna Nakkatta 

The Literacy indicators and key ele-

ments describe children as active con-

structors and co-constructors of 

knowledge, and active participants in 

their own learning. The Learning Pro-

cesses children are using include: 

communicating - creating and making 

meaning – coding and decoding – 

reflecting critically. 



Karra Ngadluku Tirkanthi 

Term 3 Week 10 

2021 

















Monday 20th September 

Julie the principal of Unley primary school 

to read ‘the lion who wanted to love’. First, 

Julie talked about school and how exciting 

it can be, but also it can be a nervous 

time. The children shared what school they 

were going to, including our 3 heading to 

Unley. 

After the story Julie played with the chil-

dren, having fantastic conversations. 

Inviting our schools to share stories is a vital 

part of our curriculum that ensures relation-

ships are built between preschool and 

school. 



21st September 2021 

Today we read ‘we are together’. A powerful book about people all around 

the world and our similarities. The story helps Children learn to interact in relation 

to others with care, empathy and respect and to express a wide range of emo-

tions, thoughts and views constructively. Children develop a sense of belonging 

to groups and communities and an understanding of the reciprocal rights and 

responsibilities necessary for active community participation as they begin to 

recognise that they have a right to belong to many communities broaden their 

understanding of the world in which they live. Children respond to diversity with 

respect as they explore the diversity of culture, heritage, background and tradi-

tion and that diversity presents opportunities for choices and new understand-

ings. 



We then drew ourselves in a vari-

ety of skin tone colours to repre-

sent our kindy and that we all be-

long here and are proud of our 

cultural diversity and the opportu-

nities culture offers us all. We 

asked the children what do we all 

have that are the same 

(similarities) and what makes us 

unique (our differences). 

Indicator- I represent my world symbolically. 

Key elements 

I represent ideas and theories in multiple 

ways. 

I use a range symbols to convey meanings  

I understand conventions of texts. 

I create texts for a range of purposes. 

Keeping Safe: Child Protection Curriculum.  

Focus Area 2: Relationships 

Topic 1: Identity and relationships 

Topic 2: Fair and unfair 

Topic 3: Trust and networks. 



We all have a… 

Adam—stomach 

Norah—same clothes 

Maddy—hearts 

Miles—noses 

Eric—like the same things 

Noah—Eyes 

Tom—mouth 

Emily—brains 

Omnia—ears 

Esther—legs 

Aadhya—fingers 

Ray—feet 

Ella—face 

Yasmin—friends 

Hugo W—nails 

Hugo S—backs 

Ava—head 

Isaac—arms 

Leo—body 

Evie—eyes 

 

 

We don’t always have the 

same…. 

Esther—don’t all have dogs 

Norah—not always the same 

clothes 

Hugo S—don’t have the same 

hair 

Ella—cats 

Katie - Birthday cakes 

Noah—TV 

Hugo W—don't have the same 

coloured eyes 

Aadhya—no pillows 

Ray—books 

Ella— skin 

Adam—shoes 

Eric– do the same tings 

Kate—drawings 

Emily—gums 

Miles—same friends 

Tom—T Shirts 

Leo—birds. 

The Literacy indicators and key elements describe children 

as active constructors and co-constructors of knowledge, 

and active participants in their own learning. The Learning 

Processes children are using include: communicating - cre-

ating and making meaning – coding and decoding – re-

flecting critically  



21st September 2021 

Today Madame Genevieve and Sarah 

from Highgate school read to us one 

of our most favourite book and inspira-

tion for many of our excursions—

wombat stew. It was a special reading 

though because it was read in both 

English and French. The children joined 

in when they could to help tell the sto-

ry and were amazed at the differ-

ences in language and the way the 

story was told. 

 

The Literacy indicators and key ele-

ments describe children as active 

constructors and co-constructors of 

knowledge, and active participants 

in their own learning. The Learning 

Processes children are using in-

clude: communicating - creating 

and making meaning – coding and 

decoding – reflecting critically. 

Indicator- I understand the lan-

guage of my world. 

Key Elements 

I demonstrate critical understand-

ings of texts. 

I respond to sounds and patterns in 

speech and stories. 

I understand what has been com-

municated. 

I actively inquire to make meaning. 



Ragout de wombat – Marcia K Vaughan 

Un jour, sur la rive d’un billabong, un dingo très rusé a capturé un wombat. 

 

Et a décidé de préparer…. 

Un ragoût de wombat, ragoût de wombat, gluant, infusé, délicieux, moelleux, ragoût de wom-

bat. 

 

L’ornithorynque a déambulé sur la rive.  ‘Bonjour Dingo,’ il a dit en claquant son bec. ‘Pourquoi 

toute cette eau ?’ 

‘Je prépare un ragoût gluant et moelleux avec ce gros wombat,’ a répondu Dingo avec un 

sourire plein de dents. 

 

 ‘Si tu me demandes,’ dit l’ornithorynque, ‘la meilleure chose pour un ragoût gluant c’est de la 

boue. Une grande quantité de boue du billabong.’ 

‘Une grande quantité de boue,’ a ri Dingo.  ‘Quelle bonne idée. D’accord de la boue dans le 

ragoût!’ 

Alors l’ornithorynque a écopé une grande quantité de boue avec sa queue et l’a mise dans la 

gamelle. 

 

Autour de la gamelle bouillonnante dansa Dingo en chantant. ‘Ragoût de wombat, ragoût de 

wombat gluant, infusé délicieux, moelleux ragoût de wombat.’ 

 

Valsant hors de l’ombre des eucalyptus est arrivée l’ému.  Elle a arqué son cou gracieux au-

dessus de l’infusion. ‘Oh ho Dingo,’ elle papillonna. ‘Qu’est-ce que nous avons ici ?’ ‘Un ragoût 

de wombat gluant et moelleux,’ se vanta Dingo. ‘Si seulement c’était un peu plus moelleux,’ 

elle soupira. ‘Mais ne t’inquiète pas. Quelques plumes vont régler le problème.’ ‘Des plumes ?’ 

a souri Dingo. Ça, ça serait moelleux ! D’accord, des plumes dans le ragoût !’ 

Alors dans le ragoût gluant l’ému déposa ses plumes les plus fines. 

Autour de la gamelle bouillonnante dansa Dingo en chantant. 

‘Ragoût de wombat, ragoût de wombat, croustillant, croquant, pour mon déjeuner, ragoût de 

wombat !’ 

 

Le vieux lézard a langue bleue arriva en se glissant de sa pierre ensoleillée. ‘Ce Dingo ridicule,’ 

il siffla. ‘Il n’y a pas de mouche dans ce ragoût. Ça ne peut pas être un ragoût de wombat 

sans mouche croustillante dedans. Il sorti sa langue bleue et brillante.  ‘Il y a beaucoup à dire 

à propos des mouches,’ convenu Dingo tout en se frottant les pattes. ‘D’accord, des mouches 

dans le ragoût !’ 

Alors lézard a attrapé cent mouches dans l’air avec sa longue langue et les mises dans le ra-

goût gluant et moelleux. 



Autour et autour et autour de la gamelle bouillante dansa et chanta Dingo. ‘Ragoût de 

wombat, ragoût de wombat croustillant, croquant pour mon déjeuner, ragoût de wombat.’ 

 

De la poussière rouge sauta échidné. ‘Attends un peu, pas si vite,’ il s’hérissa tout en se-

couant la poussière rouge de ses piquants. ‘Bon, j’écoutais tous ces conseils et crois-moi 

pour un ragoût croquant, tu as besoin de limaces et d’insectes et de bestioles.’ 

 

Dingo remua sa queue. ‘Pourquoi pas, j’aurais dû y penser. D’accord, ils vont dans le ragoût’ 

Alors l’échidné déterra toutes sortes de bestioles et les mises dans le ragoût gluant, croustil-

lant et croquant.  

 

Le dingo très ruse mélangea et mélangea tout en chantant ‘Ragoût de wombat, ragoût de 

wombat chaud et épicé oh si bon ragoût de wombat.’ 

 

A ce moment exact le koala endormi est descendu de l’eucalyptus tortueux. ‘Ecoute,’ il 

bailla ‘tous les cuisiniers de brousse savent très bien que tu ne peux pas faire un ragoût épicé 

sans fruit d’eucalyptus.’ ‘Seulement un koala penserait à des fruits d’eucalyptus,’ Dingo a ri 

et s’est léché les moustaches. ‘D’accord ils vont dans le ragoût.’ Et dans le ragoût gluant, 

moelleux, croustillant, croquant Koala mis beaucoup et beaucoup de fruits. 

 

‘Ah ha!,’ cria Dingo. ‘Maintenant il ne manque plus qu’une chose dans mon ragoût.’ ‘Qu’est

-ce que c’est?’ demandèrent les animaux. ‘Le gros wombat !’ ‘Attends Arrête ! Attends !, Tu 

ne peux pas encore mettre ce wombat dans ce ragoût.’  

 

‘Pourquoi pas ?’ ‘Tu ne l’as pas encore gouté !’ Et ce Dingo bien rusé se pencha au-dessus 

de la gamelle et prit une énorme gorgée du ragoût. ‘Aaaaaaaagh ! Je suis empoisonné,’ il 

hurla. ‘Vous m’avez joué un tour.’ 

 

Il fila loin dans la brousse et il ne chanta plus jamais ragoût de wombat, ragoût de wombat, 

gluant, infusé, délicieux et moelleux ragoût de wombat. 



Wombat    kangaroo    emu 

Lizard     snake     dingo 

echidna 

We then shared with the Highgate team 

the signs for all of the animals in Wombat 

stew. 

 

 

Indicator- I represent my world symbolical-

ly. 

Key elements 

I represent ideas and theories in multiple 

ways. 

I use a range symbols to convey meanings  

I understand conventions of texts. 

I create texts for a range of purposes. 

 

 



21st September 2021 

Fire day! 

Today we celebrated our last day of term 

with a beautiful fire. Cold weather meant 

the fire was extra special. 

Providing opportunities everyday for chil-

dren to demonstrate their independence is 

embedded within our curriculum at Lady 

George. 





Tuesday 21st September. 

Today we voted to choose the animals that 

will visit us from nature education next term. 

The power of having a choice through voting 

is embedded at Lady George. Today we 

turned the graph we created around, to illus-

trate to the children that we can display data 

in different ways and still read it.  The guinea 

pigs and bearded dragon lizard were cho-

sen. 

Learning Outcome 2: Children are 

connected with and contribute to 

their world   

Children develop a sense of be-

longing to groups and communities 

and  an understanding of the re-

ciprocal rights and responsibilities 

necessary for active community 

participation 

Children become aware of fairness  

Numeracy Indica-

tor- I analyse, read 

and organise the 

data in my world. 

Key Elements 

Interpret and 

use data to 

make deci-

sions 

Collect sort and 

organise da-

ta. 


