Quality Improvement Plan for

Loxton North Preschool

2021

Service name

Loxton North School

Service approval number

6589

Acknowledgement of Country

We acknowledge the First Peoples of the River Murray and Mallee Region
people as the traditional custodians of the lands and waters where

our centre is located and recognise their continuing connection to
country. We pay our respects to Elders past and present, and extend
that respect to all Aboriginal peoples.

Government
of South Australia

Department for Education



Context

Service Context

Loxton North School site based preschool operates during South Australian school terms. We have the allowed four pupil free days per year for whole
staff professional training after seeking approval from the Governing Council and endorsement from the Education Director. These days are always
planned well in advance to give our families adequate notice about the centre's closure.

We are part of the Loxton North School site as a school based preschool, parking is available in the staff car park, enter from Balfour-Ogilvy Rd. We are
approx. 9 km north-east of the Loxton township. There are no canteen facilities at the school and the nearest shopping facilities are in Loxton.

Children access the entitled 600 hours of preschool in the four terms before starting school. All eligible children attend at the same time. 2020 sessions
were planned for full days Tuesdays and Thursdays, with extra sessions each alternate Friday during term 1, 2 & 3 with no Friday's term 4. During term 4
the children will begin to transition into school on preschool days.

During 2020 we offered the following -

* Preschool eligible children (currently 20) attending five full days each fortnight. Tuesdays, Thursdays and alternate Fridays.

e Occasional Care program is during Preschool hours on Tuesdays and Thursdays 8:45 - 11:45pm 8 slots available (2 government held)
* Playgroup session is on Wednesdays 9.00 - 11.00am

* A pre-entry programme offered for 2021 preschool children on Tuesday mornings 9.00 - 11.00am Term 4.

Page 2 of 16



Context

Enter your site philosophy in the box below, or alternatively attach as

State me nt Of P h I IOSO p hy an additional document via the Comment option under the Tools tab

Loxton North Preschool; Our Philosophy
The review and development of our Philosophy is the direct result of consultation with our families, Governing Council and Staff. We believe:

- children learn in a play based learning environment which encompasses nature play. Promoting capable and competent learners in a safe, fun and
inclusive environment.

- children's well-being and socialisation continues to be developed through continuity in transition, involvement in school activities, use of facilities across
the school, part of whole school family events and working collaboratively with outside agencies.

- children initiate their own learning as enquirers, problem solvers, investigators taking up learning opportunities which develop dispositions for lifelong
learning.

- that staff benefit when they reflect on their practice and engage in ongoing professional learning.

- working in collaboration with families/children/staff and community we create a culture of improvement and review.

- the rights of every child are paramount to be safe, cared for, listened to, valued and respected to create a sense of well-being as an individual.

This Philosophy underpins the play based learning that occurs at Loxton North Preschool and Occasional Care.

The Staff and Governing Council of Loxton North School welcome you to our Preschool.
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St re n t h S With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families and/or the community
and evaluate

Quality Area 1: Educational Program and Practice

The educational program and practice of the service is heavily child centred. Ensuring that the play based learning is stimulating, ignites curiosity, and builds on what
the child brings, extends the development of learners and enhances opportunities. Staffs are constantly gaining feedback and insight of the learner through families
and student voice. Information is gathered using a range of platforms i.e. informal conversations, feedback, formal meetings, surveys, student voice gathered
throughout the day via interviews, feedback, and whole group reflection and questioning. This information is used by staff in conjunction with the Early Years
Learning Framework (EYLF), Being Belonging and Becoming document (BBB) and Literacy and Numeracy Indicators. The teaching and learning cycle occurs fortnightly.

Staff are in the fourth year of using Appsessment; an online platform which encompasses planning and programming, communication to parents and staff, critical
reflection, analytical data, individual student collection and reporting of learning. This tool has been embraced by staff and families to make strong connections about
the role of preschool and their child's learning. COVID-19 saw home learning occur, this platform was a great success as a sharing point of opportunities to promote
play for learning between educator and families. This also enabled coordination of times when preschoolers connected with one another with the educator using
Zoom, video conferencing app. The educator also included links to resources that assisted families with mental health support services.

Staff deepened their understanding and use of Phonological Awareness Program developed by Dr Carson, who presented at Literacy Leaders Day 2019, her key
findings and longitudinal studies where research based and showed strong evidence of success and longevity. Dr Carson is a speech pathologist at Sound Mill in
Adelaide and a lecturer/researcher at Flinders University. The program was implemented term 3 and 4 with tracking of children through PASM testing; pre and post.
The results were exciting! 2021 we will tailor the books to support the program which compliments our site context and cultural background of children.

We were successful applicants of the Departments Music Education Strategy, seeing the preschool educator and junior primary teacher mentored in teaching music.
The intention was to strengthen children’s understanding and knowledge of syllables, rhyme and sounds through music. Other music skills were developed; tone,
pitch and beat. The engagement of children was exciting seeing them transfer these skills in play. Teachers skills and confidence increased and we are involved in
phase 2 of the program through the Department in 2021. This will see practices embedded in the preschool.

Even though training opportunities ceased with organisations due to COVID-19 we used the Best Advice Papers and Guidebooks from the Department. We continued
our work on subitising and used a range of recommended picture books connecting the key concepts to further develop number sense. This was enhanced through
setting up deliberate provocations on subitising, we found these were successful and will continue to develop provocations for outside play. 2021 the Learning
improvement division will support us in tracking, monitoring and using observations to inform our practise in this area.
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5

3. Practice is shaped by meaningful engagement with families and/or the community Review

St re n t h S With reference to the three exceeding themes:
1. Practice is embedded in service operations

2. Practice is informed by critical reflection

and evaluate

The schools Grounds person, Cleaner and HSW Representative have worked with Preschool staff to ensure regulations and requirements are followed to
maintain a clean, safe and well-presented preschool. This has been crucial with our upgrades of outdoor play area which included a sensory path, 1 storey
sand pit and a music area. These areas were monitored by staff and children to identify any hazards and clarify roles and responsibilities of others to ensure
safety of all.

COVID-19 had minimal impact on the centre in regards to hygeine practise. We already have high standards and regular routines to ensure children,
equipment, staff and facilities are cleaned on a regular basis. Extra cleaning hours by the Department were given for morning cleaning to ensure high touch
surfaces were cleaned inside and outside of the service. The main impact of COVID procedures was parents not coming into the centre, there was a hand over
at the gate where children sanitized hands and parents shared any information at this point. Parents actually found their child became more independent at
drop off’s and pick ups, a smooth transition of this new procedure occurred. Staff were conscious of children’s well being as well as carers during the
implementation stage.

Supervision of children and enabling staff to do this adequately is one of the reasons behind Occasional care and Preschool being timetabled on the same day.
Inside and Outside play supervision is rostered and enables interchangeability of staff depending on the need of children. There are set times for eating and
children return to their area; Occasional Care room or Preschool area so staff can monitor intake of food and ensure lunch boxes do not have unhealthy food
or food with traces of nuts. This also enables children to eat in a safe manner whilst a staff member reads a book to children.

Staff have embedded practices on interoception strategies from 2019 training and development. Educators and staff are aware of their roles and
responsibilities to responding to every child at risk of abuse or neglect. This understanding and knowledge ensures children's well-being is paramount and
acted upon where required. When a child is distressed or finding it hard to communicate an interoception strategy is modelled by staff and the child
encouraged to do the same. This has led to children using strategies without being prompted.

A child from Occasional Care started preschool who has a nut allergy, there has been no incidents of an allergic reaction. The sites implementation of the Nut
Aware policy has been effective through the education of new families, procedures of eating, signage and safe storage of epi pen has been monitored and
reviewed regularly. We also shared with families a training epi-pen with key information, the grandparent of this child came in especially to trial using the
epipen. They were always fearful of administering incorrectly if there was an incident at their home. They valued our efforts to promote children's safety and
first aid to all in the community.
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection 5
3. Practice is shaped by meaningful engagement with families and/or the community Review

and evaluate

The preschool philosophy has developed further in the Occasional Care space, all educators have worked on developing this space using the ROSIE rating scale
(Rating Observation Scale for Inspiring Environments) to review the space and create discussion points on what to add, improve and change. One of the important
elements has been children's voice and families feedback. Resources were purchased for this area as well as creativity in using natural elements form the
environment to create display areas and resources for children to use. There is a great flow on effect across both services.

Sustainability practices occur throughout the day, some forming part of the daily routine and others just part of what happens. Students, families and staff
understanding and use of recycling containers, nude foods, importance of water intake, biodegradable resources, awareness of packaged foods and what they
contain has created habits in environmental and sustainable practices. Students certainly enjoy visiting the chickens to feed them food scraps as well as adding them
to the compost barrels.

We were successful in receiving a community library grant from Raising Literacy, aimed at exposing the amount of books being read to children from infant to
preschool age. We held an open day for the Community Library where families learnt more about their role and how to make the experience enjoyable, as well as
having fun activities for children which are connected to the literature. Creating a stimulating environment to welcome both families and children was important, an
amazing tree bookshelf was made from natural timbers by a local crafts-person and Aboriginal inspired dot art material turned into cushions, the material is from a
local artist sharing a Dreaming story. This has created warmth and a focal point for families accessing playgroup, occasional care and preschool.

Staff identified a need to create a new area for families to sign in, read the program, access policies and general information for them. The local crafts-person created
a beautiful table/bench from timber as a focal point for families to access and refer to daily, as well as being high enough to house important documents. This has
created a common ground for our families to refer to and communicate formally with our staff.

Staff reviewed daily checks and cleaning procedures to ensure all areas are checked, cleaned and designated responsibility for staff and other users to follow. These
schedules ensure areas are safe and clean for children to use at any point in time. The facility is also used for playgroup on Wednesdays and R/1 students on
Thursdays who join the pre-schoolers for play. The SSQO's, teachers and parents follow these procedures and routines to maintain the high standard of NQS. The use
of sanitising spray after use by these groups has been effective and valued.

Having 20 students in preschool required us to rethink our routines in relation to location of bags and eating area to ensure we weren't creating a bottle neck and
creating a safe environment for children. We purchased 2 locker bays and a king size picnic table located on the school side as to not take up space in the preschool.
Staff developed systems so students can independently access these areas and use them safely and correctly. The 2 new additions have been successful.
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection 5
3. Practice is shaped by meaningful engagement with families and/or the community Review

and evaluate

Consistency in staffing and relationships between students is paramount. We have 2 permanent staff in preschool and use a regular TRT if required. The
Occasional Care staff was on leave for 2 terms, we employed an educator who worked at the local child care centre, many children knew her and families had
already developed a strong relationship with her prior. This lead to the service transitioning smoothly with change of staff as well as connecting with
preschool staff, the continuation of speech programs occurred once Occasional Care service was finished. Four regular yr 6/7 students rake the sandpit, put
the cover on, tidy up areas, rake the bark and blow the main path down as part of their community service to the school.

This year we had a Pre-Service Teacher, Leighton Pearce, he was in his final practicum. His placement went over 10 weeks which saw children, family adn staff
develop strong relationships. Having an additional educator saw more staff playing alongside and with children. Leighton finished term 3 and returned to the
end of year Presentation Night as he had strong connections with all in the service, especially families.

Our regular TRT contingency expanded to introduce another TRT, Sally Minns, who shares our philosophy. This enabled a smooth transition for children to
have another educator work with them and provide feedback to us on our TRT folder, routines and use of Appsessment in sharing the learning and reflection
of the day.

Professional Development Plans (PDP) occurred formally term 1&3, with informal conversations and updates by staff on their progress and identified support
required by site leader throughout the year. The goals of staff were more specific and honed in on specific elements of the PQIP in relation to their skills and
actions that were required to achieving goals. A greater understanding by the team of the PQIP and reporting on progress regularly has been significant.

Release of staff for lunches has occurred through another SSO in the school. This has enabled Teena/Sarah ECW for Occasional Care to use this extra time to
run the speech programs, resulting in an extra 15min session for 4 students identified.

Transition was refined from previous years and saw 12 children attend 3 transition visits, parent information session offered, family questionnaire and a
special pack to take home which had activities to do over the holidays. The parent meeting was in the Occasional Care space so they could observe their child,
this also enabled the educator to be released and talk with parents about the learning program. Unfortunately parents did not stay, they continued to drop
off and go straight away, the transition meeting was shortly after parents were allowed back into the preschool after the State-wide shut down. We did talk to
parents 1:1, we will discuss early with families in 2021 opportunities for making connections with one another, we valued information gathered from the
family questionnaire, this information will be used to guide the first teaching and learning cycle.
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St re n t h S With reference to the three exceeding themes: ‘;‘
g 1. Practice is embedded in service operations

2. Practice is informed by critical reflection 5

3. Practice is shaped by meaningful engagement with families and/or the community Review

and evaluate

The Preschool is heavily focused on strong relationships with children and their families. These are developed quickly and maintained through daily
informal conversations with parents and students, surveys sent home to families, formal student reports on children termly, personalisation of the
learning program developed from conversations, feedback made on Appsessment about their child's learning and whole school events with the school. As
opportunities arise or are part of planning these moments are enhanced to foster safe, caring and respectful relationships.

At the beginning of the year a survey was sent out to all families and staff to learn more about one another's cultures and traditions. It created a common
conversation and mutual respect to hear and value one another's beliefs. Where possible these where programmed throughout the year for children to
learn from other families their perspective. Creating this connection strengthened relationships between families, more importantly between adults. This
work was interrupted due to COVID-19, we will use this survey for 2021 as we found it created conversations and opportunities to build on relationships
with children from having this valuable information from families.

Educators understand collaborative learning practice and use a range of opportunities for students to share and learn with one another. Having strong
relationships with students enables them to support individuals with their emotional, behavioural and learning needs at various levels in a safe supportive

environment. OCOP's were developed in conjunction with families acknowledging strategies used at home which can assist staff at the preschool,
progress is tracked by all.

The Preschool join the school at lunch play in the school yard, this is successful and occurs weekly. The school has a consistent approach on expectations,
how staff support students to deal with conflict and older students modelling appropriate behaviour. Preschool children look forward to going to lunch
play with the whole school as they build further relationships with others in the school community.

Involvement of the Preschool in whole school events has developed relationships with families across the school community making them feel valued and

part of the school. This included sports day, excursion to Chaffey Theatre with the R/1 class and end of year Presentation Night where preschoolers were
graduated from early years of learning. All 20 preschoolers attended Presentation Night.
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St re n t h S With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families and/or the community
and evaluate

Quality Area 6: Collaborative Partnerships with Families and Communities

Preschool Parent Opinion Survey was completed by 2 families. There were 44 questions under 4 categories. This was offered electronically by a hyperlink sent by the Department. The
response was disappointing as we have 20 families. 2021 we will do a hard copy option as well and have an SSO talk to parents about the survey questions and what it is asking. We also
need to be aware of literacy levels of adults.

Overall responses were agree and strongly agree, there we some neutral response. We will explore these further and ensure we are more transparent or specifically plan for these.
Category 1 - Quality of Teaching and Learning - neutral area 'this preschool has the expectation that children will learn’

Category 2 - Support of Learning, all were agree or strongly agree "My child is motivated to learn at this preschool", "My child has access to quality materials and resources that help
him/her to learn

Category 3 - Relationships and Communication - majority agree or strongly agree - neutral area was 'I'm given an opportunity to have a say' and 'l am encouraged to be involved in the
preschool in all kinds of ways'

Category 4 - Leadership and Decision Making - a range form agree to strongly agree - neutral areas was 'l am given the opportunity to be involved in the preschool educational activities'
and 'the preschool includes parents and the community in decision making'

COVID-19 has impacted on the extent of involvement with our families as well as staff coping with systems and pressures of COVID-19. This needs to be considered when reviewing NQS 6.

The site uses a range of communication tools to keep families up to date with the preschool service and Loxton North School overall; Appsessment, Skoolbag, Facebook and paper notes.
Appsessment is an online tool that shares photos and information about their child's learning with clear links to Early Years Framework and NQS. Families are supported 1:1 with set up and
how to navigate through the online platform. Parents have enjoyed the photos and talk about their child's day when they get home. All notes - newsletters, surveys, excursions notes etc
are sent home by paper if requested as well as on Skoolbag. Skoolbag is an online app where parents can see calendar events, electronic notes, whole school events and report
non-attendance. Facebook is another online platform where we share events and learning to the wider community. Utilising these communication tools has increased transparency and
connections with community. This was highlighted when COVID updates needed to be disseminated at irregular times.

Formal interviews occurred in term 2 due to COVID-19 and term 1 finishing early. We found connecting over the phone and discussing learning was successful and completed OCOPS for
students. Regular feedback and conversation around the goals occurred and progress notes entered on the plan.

Staff along with families developed a new look formal reporting template. Key information was used from the Department for Education document draft, 'Advice for writing a preschool
statement of learning' and aligned with the style of the schools reporting template. Feedback on the layout and information shared has been positive as the photos share the journey as
well as the learning story connected to the Early Years Learning Framework. When reviewing Appsessment with families and reference to portfolio books the overwhelming response has
been to just have Appsessment, not the portfolio books as well, the use and amount of families response has increased dramatically from 2019. We have put this down to COVID-19 and
home learning, this required families to engage with the program and seek information as well as receive and provide feedback via Appsessment.
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St re n t h S With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families and/or the community
and evaluate

Quality Area 7: Governance and Leadership

The Preschool achieved “Exceeding' standard from the National Quality Standards in 2014. This high standard is reflected in the ongoing leadership and
governance of the service to maintain quality learning programs. Staff are actively involved in professional learning programs where they co-develop their
understandings and knowledge; ensuring the continuation of our exceeding standards of the service.

The amalgamation of the preschool with the school occurred 5 years ago, making strong connections and valuing early years development at the site was
a priority. This is embedded and embraced, seeing the development of the Preschool Quality Improvement Plan alongside the School Improvement Plan.
An example is the literacy goal on reading using the Big 6 across the whole site. The preschool is focusing on the first stage -syllables and rhyme and
working with the Reception teacher when planning and programming activities and developmental stages. The strong link with teaching and learning and
professional collegiality has been embraced across the site.

The Preschool Educator Jo Size shared at Governing Council key learning from the Music Education Strategy, highlighting the benefits on the brain and
creating a strong foundation for developing phonological awareness in children which is also an indicator of reading success. The council valued her
sharing these key understandings as well as the up-skilling of herself as a teacher through the mentoring music program with Cindy Ridley.

Policies and procedures where centralised and updated with a cyclic review date. This is more accessible and referred to with families when sharing and
discussing process at enrolment and through general discussions.

Formal observations by the site leader occurred at various times throughout the day using SSTEW - Sustained Shared Thinking and Emotional Well-being,

this has been developed for Early Childhood. Observation and rating scales where shared at staff meetings and used for discussion when planning the next
learning cycle. These were also referred to at PDP meetings as evidence.
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Quality Improvement Plan for

Loxton North Preschool

2021

Includes:
e Learning Improvement goals

e National Quality Framework priorities

How to complete this template

e Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will
provide support.

e Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.

e Email this plan (steps 1 — 3) to your education director.

e Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.
e Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.

e Complete step 5 (Review and Evaluate) in term 4 of each year.

e Your complete quality improvement plan should be reviewed and updated in term 4 each year.

For further information and advice contact your local education team.
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Learning Improvement Plan

i . Analyse Determine
Increase students achievement in Number Sense and prioritise challenge of actions for
Goal 1. practice improvement
Challenge of practice: If we use common evidence based approach to teaching subitising through play, we will increase students achievement in number sense.
Educator and ECW develop subitising provocations for 1.1.2 Twice per term  Annie Millhouse LID provide PD All staff
outside play based using heat map, staff anecdotal 1.2.1 with LID Physical resources 5700
notes, student voice, best advice practice and 1.2.2 i:upS'L ;:Zeczi‘:]t best advice baper
feedback from SSTEW. 3.2.2 bap
All staff use common math language and questioning 4.2.2 Embedded term Annie Millhouse LID provide All staff
techniques which reflect an understanding of key 5.2.1 3 PD Principal SSTEW observations
principles i.e. parts, whole, more, less, set, what do 1.2.2 Audit tool for talk - guide book

you see? how do you know this?

Review and revise subitising tasks from intentional 1.3.1 Term 1 Best advice paper Educator and Principal
teaching programme and align against subitising 1.3.2 2 Staff Meetings Guide book
progression. 7.2.2
Staff document through play to evaluate and reflect 7.2.1 Weekly Appsessment All staff
on teaching and learning program. This is used be 131 Documentation tools LID training in documenting
Educator for learning stories and planning. 133

1.2.1

When we write learning stories for children we will see and hear evidence that they can recognise
collections up to 6 without counting, match dots with numerals, use the language of ; more, less,
same, between and can talk about what notice, wonder and recognise.

Success criteria
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Learning Improvement Plan

. . . Analyse Determine
Increase students achievement in phonological awareness and prioritise challenge of actions for

Goal 2. practice improvement

Cha||enge of practice; if we use a common evidence base approach to phonological awareness, we will increase students recognition of rhyme, syllables and sounds.
Educator to review books and activities within the 1.1.1 Term 2 School library Educator
Phonological Awareness Program to identify other 1.1.2 Preschool library ECW
books that connect with school and family context. 1.2.2 Librarian
Educator to develop support materials for families to  1.3.3 Term 1 WK9 Literacy packs Educator
use to support home reading; using Dr Carson 6.1.3 QR Codes linking to Youtube ECW
approach on STAR - Sit Together And Read 6.2.3 $200 laminating Librarian

PFDay

Educator to continue Music Education Strategy 7.2.3 Weekly program 2 TRT release for observation = Mentor
mentoring program- phase 2, with a focus on syllables ' 7.2.1 for the whole Count Us In program Educator
and rhymes through song and musical instruments. 1.2.1 year
Educator screen all students with PASM, information 1.3 Term1and 4 2 TRT days Educator
used for literacy groups, intentional teaching and 131
planning cycle. 1.3.2

1.3.3

When we write learning stories for children we will see and hear evidence of rhyme matching,
rhyme production and awareness of syllables.

Success criteria
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Learning Improvement Plan

Analyse Determine
and prioritise challenge of actions for
G (oF: | I 3 . practice improvement
L]

Challenge of practice:

Success criteria
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National Quality Framework priorities

Develop a visual work
space for intentional
teaching and child
focused learner.

Observe play in outdoor
space; being aware of
developmental skills of
children and types of
play occurring. Access
families to build or
source elements to
assist with play.

Increased efficiency in
the process of
assessing, reporting and
planning

1.1.2
1.1.3
1.2.1
3.2.2

3.11
3.2.1

131
1.3.2
1.3.3
1.1.3

Replace sliding doors with 2

magnetic/whiteboard surface and 2

doors pin board.

Create tactile tools for use by staff

and children

Heat map to provide feedback on

tasks and use.

Identify high use areas, access to areas
and equipment children utilising

Re-rating of environment using

ROSIE

Identify missing elements that

promote deeper play and imagination

Develop goals with students and

record student voice to inform
fortnightly planning cycle.

Collect evidence for learning

stories in literacy and numeracy.

Ensure labelling, tagging and dating
occurs efficiently for Appsessment.

Term 1 Wk6

End Term1

Twice a term

Term 1 Wk9

Term 2 Wk10

Fortnightly

Cabinet maker $1500

Resources linked to
intentional teaching

Heat Map

Check list of associated risks
Heat Map
SSTEW Sub Scale

Staff meeting time
Rating Observation Scale for
Inspiring Environment Ed. 2

$800

iPads, Photos, checklists,
Anecdotal notes

Timetabling focus children for staff
each week and record evidence which
will be linked to the learning story.

Appsessment
Laptop, iPad, Cheatsheet

Principal to organise

Educator and ECW to
develop

Educator and ECW to record
observations on heat map

All staff and children are
involved in this process

Principal and HSW Rep

$100

Educator, ECW and
Principal

Educator and ECW

Educator and ECW

Educator and ECW
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Approvals

Approved by director/principal

Name
Vanessa Wainwright
Date

29/01/2021

Approved by governing council chairperson

Name
Lisette King
Date
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Name
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Date
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	Service approval number: 6589
	Service Context: 
Loxton North School site based preschool operates during South Australian school terms.  We have the allowed four pupil free days per year for whole staff professional training after seeking approval from the Governing Council and endorsement from the Education Director.  These days are always planned well in advance to give our families adequate notice about the centre's closure. 

We are part of the Loxton North School site as a school based preschool, parking is available in the staff car park, enter from Balfour-Ogilvy Rd. We are approx. 9 km north-east of the Loxton township. There are no canteen facilities at the school and the nearest shopping facilities are in Loxton.
 
Children access the entitled 600 hours of preschool in the four terms before starting school. All eligible children attend at the same time. 2020 sessions were planned for full days Tuesdays and Thursdays, with extra sessions each alternate Friday during term 1, 2 & 3 with no Friday's term 4. During term 4 the children will begin to transition into school on preschool days. 

During 2020 we offered the following  -
• Preschool eligible children (currently 20) attending five full days each fortnight. Tuesdays, Thursdays and alternate Fridays.
• Occasional Care program is during Preschool hours on Tuesdays and Thursdays 8:45 - 11:45pm 8 slots available (2 government held)
• Playgroup session is on Wednesdays 9.00  - 11.00am 
• A pre-entry programme offered for 2021 preschool children on Tuesday mornings 9.00  - 11.00am Term 4.
	PriorityRow1: Develop a visual work space for intentional teaching and child focused learner.
	NQS linksRow1: 1.1.2
1.1.3
1.2.1
3.2.2
	TimelineRow1: Term 1 Wk6
	ResourcesRow1: Cabinet maker $1500
	ResponsibilityRow1: Principal to organise
	TimelineRow2: End Term1
	ResourcesRow2: Resources linked to intentional teaching
	ResponsibilityRow2: Educator and ECW to develop
	PriorityRow2: Observe play in outdoor space; being aware of  developmental skills of children and types of play occurring. Access families to build or source elements to assist with play.
	NQS linksRow2: 3.1.1
3.2.1
	TimelineRow3: Twice a term
	ResourcesRow3: Heat Map
	ResponsibilityRow3: Educator and ECW to record observations on heat map
	TimelineRow4: Term 1 Wk9
	ResourcesRow4: Check list of associated risks
Heat Map
SSTEW Sub Scale
	ResponsibilityRow4: All staff and children are involved in this process
	TimelineRow5: Term 4
	ResourcesRow5: Staff meeting time
Rating Observation Scale for Inspiring Environment Ed. 2
	ResponsibilityRow5: Principal and HSW Rep

$100
	NQS linksRow3: 1.3.1
1.3.2
1.3.3
1.1.3
	TimelineRow6: Term 2 Wk10
	ResourcesRow6: $800
	ResponsibilityRow6: Educator, ECW and Principal
	TimelineRow7: Fortnightly
	ResourcesRow7: iPads, Photos, checklists,
Anecdotal notes
	ResponsibilityRow7: Educator and ECW
	TimelineRow8: Termly
	Upload School Logo Here: 
	Quality Area 1: Educational Program and Practice: The educational program and practice of the service is heavily child centred. Ensuring that the play based learning is stimulating, ignites curiosity, and builds on what the child brings, extends the development of learners and enhances opportunities. Staffs are constantly gaining feedback and insight of the learner through families and student voice. Information is gathered using a range of platforms i.e. informal conversations, feedback, formal meetings, surveys, student voice gathered throughout the day via interviews, feedback, and whole group reflection and questioning. This information is used by staff in conjunction with the Early Years Learning Framework (EYLF), Being Belonging and Becoming document (BBB) and Literacy and Numeracy Indicators. The teaching and learning cycle occurs fortnightly.
 
Staff are in the fourth year of using Appsessment; an online platform which encompasses planning and programming, communication to parents and staff, critical reflection, analytical data, individual student collection and reporting of learning. This tool has been embraced by staff and families to make strong connections about the role of preschool and their child's learning. COVID-19 saw home learning occur, this platform was a great success as a sharing point of opportunities to promote play for learning between educator and families. This also enabled coordination of times when preschoolers connected with one another with the educator using Zoom, video conferencing app. The educator also included links to resources that assisted families with mental health support services. 
 
Staff deepened their understanding and use of Phonological Awareness Program developed by Dr Carson, who presented at Literacy Leaders Day 2019, her key findings and longitudinal studies where research based and showed strong evidence of success and longevity. Dr Carson is a speech pathologist at Sound Mill in Adelaide and a lecturer/researcher at Flinders University. The program was implemented term 3 and 4 with tracking of children through PASM testing; pre and post. The results were exciting! 2021 we will tailor the books to support the program which compliments our site context and cultural background of children.
 
We were successful applicants of the Departments Music Education Strategy, seeing the preschool educator and junior primary teacher mentored in teaching music. The intention was to strengthen children’s understanding and knowledge of syllables, rhyme and sounds through music. Other music skills were developed; tone, pitch and beat. The engagement of children was exciting seeing them transfer these skills in play. Teachers skills and confidence increased and we are involved in phase 2 of the program through the Department in 2021. This will see practices embedded in the preschool.

Even though training opportunities ceased with organisations due to COVID-19 we used the Best Advice Papers and Guidebooks from the Department. We continued our work on subitising and used a range of recommended picture books connecting the key concepts to further develop number sense. This was enhanced through setting up deliberate provocations on subitising, we found these were successful and will continue to develop provocations for outside play. 2021 the Learning improvement division will support us in tracking, monitoring and using observations to inform our practise in this area.

	Quality Area 2: Children’s Health and Safety: The schools Grounds person, Cleaner and HSW Representative have worked with Preschool staff to ensure regulations and requirements are followed to maintain a clean, safe and well-presented preschool. This has been crucial with our upgrades of outdoor play area which included a sensory path, 1 storey sand pit and a music area. These areas were monitored by staff and children to identify any hazards and clarify  roles and responsibilities of others to ensure safety of all.
 
COVID-19 had minimal impact on the centre in regards to hygeine practise. We already have high standards and regular routines to ensure children, equipment, staff and facilities are cleaned on a regular basis. Extra cleaning hours by the Department were given for morning cleaning to ensure high touch surfaces were cleaned inside and outside of the service. The main impact of COVID procedures was parents not coming into the centre, there was a hand over at the gate where children sanitized hands and parents shared any information at this point. Parents actually found their child became more independent at drop off’s and pick ups, a smooth transition of this new procedure occurred. Staff were conscious of children’s well being as well as carers during the implementation stage.
 
Supervision of children and enabling staff to do this adequately is one of the reasons behind Occasional care and Preschool being timetabled on the same day. Inside and Outside play supervision is rostered and enables interchangeability of staff depending on the need of children. There are set times for eating and children return to their area; Occasional Care room or Preschool area so staff can monitor intake of food and ensure lunch boxes do not have unhealthy food or food with traces of nuts. This also enables children to eat in a safe manner whilst a staff member reads a book to children.
 
Staff have embedded practices on interoception strategies from 2019 training and development. Educators and staff are aware of their roles and responsibilities to responding to every child at risk of abuse or neglect. This understanding and knowledge ensures children's well-being is paramount and acted upon where required. When a child is distressed or finding it hard to communicate an interoception strategy is modelled by staff and the child encouraged to do the same. This has led to children using strategies without being prompted.
 
A child from Occasional Care started preschool who has a nut allergy, there has been no incidents of an allergic reaction. The sites implementation of the Nut Aware policy has been effective through the education of new families, procedures of eating, signage and safe storage of epi pen has been monitored and reviewed regularly. We also shared with families a training epi-pen with key information, the grandparent of this child came in especially to trial using the epipen. They were always fearful of administering incorrectly if there was an incident at their home. They valued our efforts to promote children's safety and first aid to all in the community.
	Quality Area 3: Physical Environment: The preschool philosophy has developed further in the Occasional Care space, all educators have worked on developing this space using the ROSIE rating scale (Rating Observation Scale for Inspiring Environments) to review the space and create discussion points on what to add, improve and change. One of the important elements has been children's voice and families feedback. Resources were purchased for this area as well as creativity in using natural elements form the environment to create display areas and resources for children to use. There is a great flow on effect across both services. 
 
Sustainability practices occur throughout the day, some forming part of the daily routine and others just part of what happens. Students, families and staff understanding and use of recycling containers, nude foods, importance of water intake, biodegradable resources, awareness of packaged foods and what they contain has created habits in environmental and sustainable practices. Students certainly enjoy visiting the chickens to feed them food scraps as well as adding them to the compost barrels.
 
We were successful in receiving a community library grant from Raising Literacy, aimed at exposing the amount of books being read to children from infant to preschool age. We held an open day for the Community Library where families learnt more about their role and how to make the experience enjoyable, as well as having fun activities for children which are connected to the literature. Creating a stimulating environment to welcome both families and children was important, an amazing tree bookshelf was made from natural timbers by a local crafts-person and Aboriginal inspired dot art material turned into cushions, the material is from a local artist sharing a Dreaming story. This has created warmth and a focal point for families accessing playgroup, occasional care and preschool. 

Staff identified a need to create a new area for families to sign in, read the program, access policies and general information for them. The local crafts-person created a beautiful table/bench from timber as a focal point for families to access and refer to daily, as well as being high enough to house important documents. This has created a common ground for our families to refer to and communicate formally with our staff.
 
Staff reviewed daily checks and cleaning procedures to ensure all areas are checked, cleaned and designated responsibility for staff and other users to follow. These schedules ensure areas are safe and clean for children to use at any point in time. The facility is also used for playgroup on Wednesdays and R/1 students on Thursdays who join the pre-schoolers for play. The SSO's, teachers and parents follow these procedures and routines to maintain the high standard of NQS. The use of sanitising spray after use by these groups has been effective and valued. 

Having 20 students in preschool required us to rethink our routines in relation to location of bags and eating area to ensure we weren't creating a bottle neck and creating a safe environment for children. We purchased 2 locker bays and a king size picnic table located on the school side as to not take up space in the preschool. Staff developed systems so students can independently access these areas and use them safely and correctly. The 2 new additions have been successful.
	Quality Area 4: Staffing Arrangements: Consistency in staffing and relationships between students is paramount. We have 2 permanent staff in preschool and use a regular TRT if required. The Occasional Care staff was on leave for 2 terms, we employed an educator who worked at the local child care centre, many children knew her and families had already developed a strong relationship with her prior. This lead to the service transitioning smoothly with change of staff as well as connecting with preschool staff, the continuation of speech programs occurred once Occasional Care service was finished. Four regular yr 6/7 students rake the sandpit, put the cover on, tidy up areas, rake the bark and blow the main path down as part of their community service to the school.
 
This year we had a Pre-Service Teacher, Leighton Pearce, he was in his final practicum. His placement went over 10 weeks which saw children, family adn staff develop strong relationships. Having an additional educator saw more staff playing alongside and with children. Leighton finished term 3 and returned to the end of year Presentation Night as he had strong connections with all in the service, especially families. 
 
Our regular TRT contingency expanded to introduce another TRT, Sally Minns, who shares our philosophy. This enabled a smooth transition for children to have another educator work with them and provide feedback to us on our TRT folder, routines and use of Appsessment in sharing the learning and reflection of the day. 
 
Professional Development Plans (PDP) occurred formally term 1&3, with informal conversations and updates by staff on their progress and identified support required by site leader throughout the year. The goals of staff were more specific and honed in on specific elements of the PQIP in relation to their skills and actions that were required to achieving goals. A greater understanding by the team of the PQIP and reporting on progress regularly has been significant. 

Release of staff for lunches has occurred through another SSO in the school. This has enabled Teena/Sarah ECW for Occasional Care to use this extra time to run the speech programs, resulting in an extra 15min session for 4 students identified.
 
Transition was refined from previous years and saw 12 children attend 3 transition visits, parent information session offered, family questionnaire and a special pack to take home which had activities to do over the holidays. The parent meeting was in the Occasional Care space so they could observe their child, this also enabled the educator to be released and talk with parents about the learning program. Unfortunately parents did not stay, they continued to drop off and go straight away, the transition meeting was shortly after parents were allowed back into the preschool after the State-wide shut down. We did talk to parents 1:1, we will discuss early with families in 2021 opportunities for making connections with one another, we valued information gathered from the family questionnaire, this information will be used to guide the first teaching and learning cycle.
	Quality Area 5: Relationships with Children: The Preschool is heavily focused on strong relationships with children and their families. These are developed quickly and maintained through daily informal conversations with parents and students, surveys sent home to families, formal student reports on children termly, personalisation of the learning program developed from conversations, feedback made on Appsessment about their child's learning and whole school events with the school. As opportunities arise or are part of planning these moments are enhanced to foster safe, caring and respectful relationships.
 
At the beginning of the year a survey was sent out to all families and staff to learn more about one another's cultures and traditions. It created a common conversation and mutual respect to hear and value one another's beliefs. Where possible these where programmed throughout the year for children to learn from other families their perspective. Creating this connection strengthened relationships between families, more importantly between adults. This work was interrupted due to COVID-19, we will use this survey for 2021 as we found it created conversations and opportunities to build on relationships with children from having this valuable information from families.
 
Educators understand collaborative learning practice and use a range of opportunities for students to share and learn with one another. Having strong relationships with students enables them to support individuals with their emotional, behavioural and learning needs at various levels in a safe supportive environment. OCOP's were developed in conjunction with families acknowledging strategies used at home which can assist staff at the preschool, progress is tracked by all. 
 
The Preschool join the school at lunch play in the school yard, this is successful and occurs weekly. The school has a consistent approach on expectations, how staff support students to deal with conflict and older students modelling appropriate behaviour. Preschool children look forward to going to lunch play with the whole school as they build further relationships with others in the school community.
 
Involvement of the Preschool in whole school events has developed relationships with families across the school community making them feel valued and part of the school. This included sports day, excursion to Chaffey Theatre with the R/1 class and end of year Presentation Night where preschoolers were graduated from early years of learning. All 20 preschoolers attended Presentation Night.
 
	Quality Area 6: Collaborative Partnerships with Families and Communities: Preschool Parent Opinion Survey was completed by 2 families. There were 44 questions under 4 categories. This was offered electronically by a hyperlink sent by the Department.  The response was disappointing as we have 20 families. 2021 we will do a hard copy option as well and have an SSO talk to parents about the survey questions  and what it is asking. We also need to be aware of literacy levels of adults.

Overall responses were agree and strongly agree, there we some neutral response. We will explore these further and ensure we are more transparent or specifically plan for these. 
Category 1 - Quality of Teaching and Learning - neutral area 'this preschool has the expectation that children will learn'
Category 2 - Support of Learning, all were agree or strongly agree "My child is motivated to learn at this preschool", "My child has access to quality materials and resources that help him/her to learn
Category 3 - Relationships and Communication - majority agree or strongly agree - neutral area was 'I'm given an opportunity to have a say' and 'I am encouraged to be involved in the preschool in all kinds of ways'
Category 4 - Leadership and Decision Making - a range form agree to strongly agree - neutral areas was 'I am given the opportunity to be involved in the preschool educational activities' and 'the preschool includes parents and the community in decision making'

COVID-19 has impacted on the extent of involvement with our families as well as staff coping with systems and pressures of COVID-19. This needs to be considered when reviewing NQS 6.

The site uses a range of communication tools to keep families up to date with the preschool service and Loxton North School overall; Appsessment, Skoolbag, Facebook and paper notes. Appsessment is an online tool that shares photos and information about their child's learning with clear links to Early Years Framework and NQS. Families are supported 1:1 with set up and how to navigate through the online platform. Parents have enjoyed the photos and talk about their child's day when they get home. All notes  - newsletters, surveys, excursions notes etc are sent home by paper if requested as well as on Skoolbag. Skoolbag is an online app where parents can see calendar events, electronic notes, whole school events and report non-attendance. Facebook is another online platform where we share events and learning to the wider community. Utilising these communication tools has increased transparency and connections with community. This was highlighted when COVID updates needed to be disseminated at irregular times.

Formal interviews occurred in term 2 due to COVID-19 and term 1 finishing early. We found connecting over the phone and discussing learning was successful and completed OCOPS for students. Regular feedback and conversation around the goals occurred and progress notes entered on the plan.

Staff along with families developed a new look formal reporting template. Key information was used from the Department for Education document draft, 'Advice for writing a preschool statement of learning' and aligned with the style of the schools reporting template.  Feedback on the layout and information shared has been positive as the photos share the journey as well as the learning story connected to the Early Years Learning Framework. When reviewing Appsessment with families and reference to portfolio books the overwhelming response has been to just have Appsessment, not the portfolio books as well, the use and amount of families response has increased dramatically from 2019. We have put this down to COVID-19 and home learning, this required families to engage with the program and seek information as well as receive and provide feedback via Appsessment.
 
 
	Quality Area 7: Governance and Leadership: The Preschool achieved `Exceeding' standard from the National Quality Standards in 2014. This high standard is reflected in the ongoing leadership and governance of the service to maintain quality learning programs. Staff are actively involved in professional learning programs where they co-develop their understandings and knowledge; ensuring the continuation of our exceeding standards of the service. 
 
The amalgamation of the preschool with the school occurred 5 years ago, making strong connections and valuing early years development at the site was a priority. This is embedded and embraced, seeing the development of the Preschool Quality Improvement Plan alongside the School Improvement Plan. An example is the literacy goal on reading using the Big 6 across the whole site. The preschool is focusing on the first stage -syllables and rhyme and working with the Reception teacher when planning and programming activities and developmental stages. The strong link with teaching and learning and professional collegiality has been embraced across the site.  

The Preschool Educator Jo Size shared at Governing Council key learning from the Music Education Strategy, highlighting the benefits on the brain and creating a strong foundation for developing phonological awareness in children which is also an indicator of reading success. The council valued her sharing these key understandings as well as the up-skilling of herself as a teacher through the mentoring music program with Cindy Ridley.

Policies and procedures where centralised and updated with a cyclic review date. This is more accessible and referred to with families when sharing and discussing process at enrolment and through general discussions.

Formal observations by the site leader occurred at various times throughout the day using SSTEW - Sustained Shared Thinking and Emotional Well-being, this has been developed for Early Childhood. Observation and rating scales where shared at staff meetings and used for discussion when planning the next learning cycle.  These were also referred to at PDP meetings as evidence.
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	Statement of Philosophy: Loxton North Preschool; Our Philosophy  

The review and development of our Philosophy is the direct result of consultation with our families, Governing Council and Staff. We believe:

- children learn in a play based learning environment which encompasses nature play. Promoting capable and competent learners in a safe, fun and inclusive environment.
- children's well-being and socialisation continues to be developed through continuity in transition, involvement in school activities, use of facilities across the school, part of whole school family events and working collaboratively with outside agencies.
- children initiate their own learning as enquirers, problem solvers, investigators taking up learning opportunities which develop dispositions for lifelong learning.
- that staff benefit when they reflect on their practice and engage in ongoing professional learning.
- working in collaboration with families/children/staff and community we create a culture of improvement and review.
- the rights of every child are paramount to be safe, cared for, listened to, valued and respected to create a sense of well-being as an individual.

This Philosophy underpins the play based learning that occurs at Loxton North Preschool and Occasional Care.
 
The Staff and Governing Council of Loxton North School welcome you to our Preschool.  
	QIP Site name: Loxton North Preschool


