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Context

Service Context

Mary Bywaters Memorial Kindergarten operates full time and is currently providing 30 hours of preschool for up to 66 children per week (33 children per
day). We allocate children into 2 set groups: for continuity of relationships and learning:

Gum Nuts: Monday and Tuesday (8.30am to 3.15pm) and Friday(8.30am to 2.30pm) for term 1 only

Desert Peas: Wednesday and Thursday (8.30am to 3.15pm) and Friday(8.30am to 2.30pm) for term 1 only

Community Friday Sessions: Our Friday sessions have been created to make the most of the local community/township our kindy is located in. We pack
our trolley and take off on adventures in our local community, including establishing relationships with local businesses, parks and residents. We have a
close relationship with our local Nursing Home and we visit the residents continually over the year. Other businesses we have built relationships with
include; butcher, vet, Foodland, Esculent and Soul Good Cafe, Newsagent, Southern Stockfoods and the local garden centre. This year, due to lower
enrolment numbers, we have the unique opportunities for the two groups to integrate together during the Friday sessions. This will help children to
create a deeper sense of connectedness to the alternative group and the children who come to kindy when they don't.

Currently our site capacity is 66 children; 33 children in Gum Nuts and 33 children in Desert Peas. We have two to three qualified teachers and one Early
Childhood Worker educating in every session. The kindergarten offers Preschool Support for children on a needs basis and we deliver this program with
one consistent ECW1 per group of children for continuity.

We have a car park at our entrance gate and a Council car park that adjoins our side fence. There is very limited street parking but the two car parks
provide ample parking for our families.

We have a relationship with Reynella Community Child Care Centre. Many of our children attend Reynella CCCC when they are not at kindy.
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Context

State me nt Of P h | | 0SO p hy Enter your site philosophy in the box below, or alternatively attach as

an additional document via the Comment option under the Tools tab

Mary Bywaters Kindergarten has a strong history in the Township of Old Reynella which spans over 70 years. During this time the kindergarten has made
strong relationships with the local businesses and people of Old Reynella. Therefore our learning program has a focus on working collaboratively with our
local businesses and people in order to support the development of a sense of belonging in our community.

At Mary Bywaters Kindergarten;

- We are committed to providing a high quality education program that is inclusive, equitable and accessible to all families. Our program supports all
children to progress against the five Learning Outcomes of the Early Years Learning Framework.

- We believe all children are capable and competent learners and learn best when engaged in challenging and meaningful experiences that build on their
past experiences, current ideas and interests. Therefore, our play-based program and learning environment are intentionally set up to encourage children
to be in charge of their own learning. We utilise our amazing outdoor learning space to create opportunities for children to explore, create and challenge
their own ideas and theories to make meaning of their world and develop their sense of being through loose parts and risky play.

- We have a strong focus on relationships with all children and their families. We value the diversity within our community and work in partnership with
families to develop a rich knowledge of each child as a learner to ensure we are providing learning experiences that are meaningful to everyone. We
engage families in shared decision making about curriculum to ensure each learners culture and needs are met and educators are actively being
responsive to all children.

- We openly communicate with all families to better understand our community's diverse cultural heritage. We respect each family as their child's first
and most influential educator and we work in partnership with families to set learning goals for every child together.

- We believe that by providing consistent emotional stability we can support children to develop a strong sense of wellbeing. In developing a positive
self-awareness, we are striving to support children to become resilient in the face of setbacks and develop a growth mindset towards learning and life.

- We actively participate in caring for our environment and we promote sustainable practices through educating and working with our children, families
and our wider community. Throughout our learning program we embed sustainable practices as we want our children to develop a lifelong, respectful,
positive and proactive attitude towards our environment and a sustainable future. Our learning program supports our children to connect and learn from
nature.
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St re n t h S With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families and/or the community
and evaluate

Quality Area 1: Educational Program and Practice

Individual Learning Plan process: Every child is assigned a Focus Educator by the end of week 3, term one and parents are notified via email which staff
member will be the FE for their child. Focus Educators meet with every family for 20 minutes, twice per year (end of term one and beginning of term 3),
to work in collaboration with families to write Individual Learning Goals for every child. This consists of strengths, interests and areas for development.
These goals are then planned for over the kindy year and evidence is collected to show the progress of individual children over the kindy year.
Documentation of this evidence is recorded in children's Learning Folders. During the second meeting, we work with families to establish if some of the
initial goals have been achieved, those we need to continue planning for and establishing any new goals that could be added in the lead in to school
transition

Children's Learning Folders: Our record of children's learning are individual folders where we document the individual progress children are making
against the 5 Learning Outcomes of EYLF and the Indicators of Preschool Numeracy and Literacy. These folders contain an Individual Learning Plan and
evidence of learning such as observations, photographs, etc.

Ongoing Planning Cycle: Our kindergarten has focused on assessment and reporting for 3 consecutive years. We have developed our own Ongoing
Planning Cycle which focuses our cycle of planning and documenting groups and individual children's learning in a systematic way. We regularly meet as a
whole team to reflect on our planning and teaching approaches.

Community Walks: We have designed our sessions to allow children the opportunity to be active and become active members of the Old Reynella

Township. We connect children's current provocations, ideas and interests to local community areas and businesses. The thinking behind our Community
Walks, is to develop a sense of community through connecting our kindy lives to those of the local community.
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St re n t h S With reference to the three exceeding themes: ‘;‘
g 1. Practice is embedded in service operations

2. Practice is informed by critical reflection 5

3. Practice is shaped by meaningful engagement with families and/or the community Review

and evaluate

Interoception and self regulation: As a staff team we have spent two years participating in Professional Development opportunities that support our
learning in how to work in partnership with children who are finding self regulation complex, have complex behaviour or have experienced trauma. We
have undertaken Interoception and the Berry Street Model. This has enabled us to look at our learning environment as well as our teacher approaches to
challenge ourselves to create a calm, less overloaded environment to support children to feel less overwhelmed while at kindy. We have developed a
calming space which allows every child to access a space for rest and relaxation, but mostly a calm withdrawal space for children who need a safe space to
withdraw themselves to regulate their individual emotions. The use of the 'Zones of Regulation' and emoticon cards supports children to identifying
feelings they are having and the space gives children the time to reflect on what they are feeling and develop some strategies to self calm and regulate.
We work with children to help develop a script to either re-enter play or to give a voice to their feelings with the children, educator or frustration they
were originally feeling.

Healthy lifestyles: We have a focus on being physically active in our large outdoor learning environment. We have incorporated big body movement to
learning spaces such as our mud pit and our loose parts shed. We work with children to risk assess and encourage children to challenge themselves
physically with safe scaffolding. Children in our learning environment are encouraged to use the risk benefit process to identify challenges that are
contextual to each individual. Children can climb trees, wrestle, create mud puddles to jump in, access the outdoor environment throughout all weather,
access the loose part in the shed at all times. Our community walks, building stamina (including stamina during cold, wet weather) through accessing our
local community (Old Reynella Township) by walking. We have parent helpers and use this opportunity to build positive relationships between parents
and our local community and encourage families to revisit the spaces we have visited and encourage the children to share what they have learned.

Risk Assessments - Throughout the year, children are supported to identify risks in their learning and in the environment. We support children to consider

both the risks an the benefits to identified risks and we help children to write risk assessments for things like low melt glue guns, climbing trees, wrestling,
loose parts play and any other identified risks they would like to engage in.
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5

3. Practice is shaped by meaningful engagement with families and/or the community Review

St re n t h S With reference to the three exceeding themes:
1. Practice is embedded in service operations

2. Practice is informed by critical reflection

and evaluate

Outdoor learning environment: This includes our focus on risky play, loose parts and nature play. Mary Bywaters has an extremely large, established
outdoor space that allows children to connect with the land and nature on a daily basis. We have a mud pit and running creek which allows children to
experiment with water and mud. This is an all year round opportunity which helps children to develop their understanding of what their body is telling
them (interoception).

Focus on Self regulation (as mentioned above)

Sustainability and environmental respect: We support children to look at ways to be sustainable. We have begun using used furniture where possible,
teaching the possibility of re-purposing furniture through Gum Tree and Facebook Marketplace so as to be environmentally responsible through creating
less landfill. We are slowly creating a more focused outdoor space with a focus on encouraging pollen loving insects such as bees and butterflies. We are
wanting to further create garden spaces that are intentionally developed for children to use in their play which includes picking flowers and plants while
also creating spaces where children develop a sense of wonder and appreciating of the need to feed our wildlife without removing their food. This works
in collaboration with supporting our wildlife such as the 2 blue tongued lizards who live in our backyard, the local ducks that visit, the family of magpies
and the 3 Tawny Frog Mouth owls that come to visit us. We also encourage the children to care for our kindy pets which include Leaf Insects and Green
Tree Frog, and the creatures that we borrow from the Nature Education Centre. Children's ability to observe this wildlife in such a close proximity allows
them to develop a caring and empathetic respect towards living things and begin to develop a sense of how creatures can become endangered.
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St re n t h S With reference to the three exceeding themes: _‘;‘_
g 1. Practice is embedded in service operations

2. Practice is informed by critical reflection 5

3. Practice is shaped by meaningful engagement with families and/or the community Review

and evaluate

Continuity of educators - set groups of children with set educators and regular TRT's. We have a consistent Preschool Support Worker who always works
with the same group of children in order to develop a deep and trusting relationship. This also supports families to make a strong connection and desire
to share their knowledge of their children and to celebrate successes in learning between home and kindy.

Working as a team to ensure all children are in line of sight at all times. This can be complicated as we have an awkward layout between the building and
the yard. The children are introduced to an upstairs and downstairs routine from day one, which we have supported with visual signage as a reminder.
Staff have clear and consistent process in place if an accident happens and first aid needs to be applied, in case of other emergencies and for staff to go to
the toilet.

At Mary Bywaters Kindy, we employ our Universal Teacher to work across both groups and the site pays for her to work an extra 0.2 so she can be at
every staff meeting and planning session. This keeps our team deeply connected to each others work, what improvements we are striving for and how we
will get there. It also ensures everyone's voice is heard, all decisions are made as a team, every persons perspective about children is shared and we are
all planning for the same learning and teaching approaches.
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St re n t h S With reference to the three exceeding themes: ‘;‘
g 1. Practice is embedded in service operations

2. Practice is informed by critical reflection 5

3. Practice is shaped by meaningful engagement with families and/or the community Review

and evaluate

Transition conversations: We are now not only connecting with feeder schools. We are now meeting with every family the year before children
transition into our kindy and during this meeting we ask families for permission to connect with their Child Care Centre prior to or during the term one

transition into kindergarten. This enables us to attempt to make children's learning continuous between learning environments and look at how we can
make approaches consistent for children.

Individual Learning Plans: Every family is encouraged to take up the invitation to have a parent/teacher conversation in late Term 1 to discuss their child's
progress, and to develop shared strength based goals for their child to work towards during their time with us. Families are then invited for a second
conversation in mid Term 3 to review this plan together. This process reflects the strengths and voices of individual children through evidence collected

by educators. This process allows us to develop closer relationships with children through connecting with families to gain more understanding of their
child's strengths, interests, and preferred learning styles.

Focus educator approach: Every child is assigned a focus educator. This helps us to develop strong relationships with families in order to gain a more
thorough knowledge of each child's knowledge, culture, interests and skills
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St re n t h S With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families and/or the community
and evaluate

Quality Area 6: Collaborative Partnerships with Families and Communities

Community engagement: Community Walks (as mentioned previously)
Focus Educator/ILP/Statement of Learning Process (as mentioned previously)

Transition program for children commencing and exiting kindy: Including connecting with children's current child care centre and focus educator to
discuss individual children's continuity of learning.

Communication with families: Due to the diversity of occupations within our families, we communicate with families using a range of platforms to cater
for varying needs. These include online platforms such as emails and our closed private Facebook groups (separate groups for both Gumnuts and Desert
Peas), hard copies of notes that are placed in pigeon holes, notes on the whiteboard, phone calls, formal and informal conversations, and text messaging

through our kindy mobile phone.

Extra-curricular opportunities provided for those parents who aren't able to do drop off or pick up throughout the year so they don't miss out ie Night
Time Kindy, fundraising opportunities, Governing Council membership, etc.

Kuitpo Forest excursions - opportunity to revisit a familiar place and build on prior knowledge with the support of parent helpers.
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St re n t h S With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families and/or the community
and evaluate

Quality Area 7: Governance and Leadership

Continuous Improvement: We have had assessment and reporting as a QIP goal for the past 3 years and this is continuing into 2020. Participating in the
LDAR professional learning program in 2019 has supported us to critically reflect on our 'Pedagogical Documentation'. to ensure we are all on the same
page in regards to when to assess and what methods we will use to assess and document learning.

Development of Professionals: Professional Learning is a focus and have allocated resources to build educator knowledge. We build on previous years
learning through planning for improvement using new knowledge and follow through with more PD when required ie Self Regulation - OT workshops with
Anna Forgan, Interoception PD and then Berry Street Model, and then this year introduction to the 'Zones of Regulation' from our Special Educator. This
year we are having a specific focus on developing children as readers using the bookmaking approach and engaging with Amanda Bartram as our
professional development. PMA are also being engaged to help us develop educators build understanding and further develop teaching approaches to
improve children's numeracy learning outcomes in particular relation to measurement.

Work on and revision of our Statement of Philosophy. Due to the change in our leadership, we will undertake a consultation process on the existing
Statement of Philosophy. While this had been done in 2017 when there was a change in leadership then, we felt a large consultation process would be
necessary as we realised that there were potentially a majority of new families who would be accessing our kindy from 2021 onwards, more so than
revisiting families. We also feel that in 4 years, opinions and needs of the local community can change significantly.

Page 10 of 16



Quality Improvement Plan for

Mary Bywaters Memorial Kindergarten

Includes:
e Learning Improvement goals

e National Quality Framework priorities

How to complete this template

e Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will
provide support.

e Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.

e Email this plan (steps 1 — 3) to your education director.

e Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.
e Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.

e Complete step 5 (Review and Evaluate) in term 4 of each year.

e Your complete quality improvement plan should be reviewed and updated in term 4 each year.

For further information and advice contact your local education team.
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Learning Improvement Plan

Analyse Determine
and prioritise challenge of actions for
practice improvement

Goal 1: children will develop more complex vocabulary.

Challenge of practice: If educators expose children to a large repertoire of repeated words in meaningful contexts, then children will use more sophisticated language.

Responsibility

. P . IPNL - Literacy
Educators will model and use descriptive language in 11.2.1 Term 4 Week 0 Pupil Free Day - Developing action All educators
meaningful contexts. 1.2.2 plan for extending vocab - consistent teacher
approaches and how will we know what vocab
we should all be exposing children to and
when?
Educators will use story tables as a strategy to build  1.1.3 End of 2021 Lisa Burman PD All educators: to take it in turns to
vocabulary and more complex language. 1.2.1 $2,000 for making new story create story tables
1.2.2 table kit ideas with books and
1.2.3 resources
. . End of t 4 (Ch H
Educators will use storytelling through Amanda's 1.1.2 e\':erzf”" (Change ' |pNL - Literacy All educators
'reading like a 4/5 year old' as a strategy to build 1.1.3 2t0 4 weeks of term Project - working with Amanda
based on engagement H H
vocabulary and more complex language. 1.2.1 and i intent s supported) | De" Cram PD plus working in our
1.2.2 kindy as a mentor $4,000
Educators will formatively assess children's 1.3.1 Fortnightly at Time to be allocated during Friday planning ' Roxy, Amber and Amy through Learning
d | fd intive | 13.2 | ) sessions for reflective conversations. Folder template
nnin - :
evelopment ot descriptive language. 3. pia ) g Datalcollection actions planitolbe (Monica to produce photo observations that
1.3.3 meetings der:’eIOpe(L; e:'dedncbe be:g sz evidence children developing more complex
throughout 2021 e vocabulary)

- Children's story telling will reflect growth in their use of sophisticated language
Success criteria - Children will build a large repertoire of words

- Children will know that different words can be used to describe the same thing
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Learning Improvement Plan

Analyse Determine
and prioritise challenge of actions for

practice improvement

Goal 2: improve children's ability to measure objects and spaces and use of comparative language.

Cha”enge of pra ctice: If we implement a whole site approach to supporting children's learning in measurement then children will be able to choose and use the right language and
tools in approaches to measurement.

Responsibility

Educators will assess children's development of 1.2.1 Fortnightly at Time to be allocated during Friday planning ' Roxy, Amber and Amy through Learning
. . sessions for reflective conversations. Folder template
comparative Ianguage 1.2.2 plannmg Data collection action plan to be developed

(Monica to produce photo observations that
evidence children using comparative
language in measurement)

1.3.1 meetings - evidence being collected, when, method
1.3.2 1.3.3 throughout2021 2"bywhom

Educators will explicitly program each week to 1.1.2 Term 1 -Question Timeat f?rt"::%ht'ly p'a“;“"g meetings Al educators
intentionally model and teach the language of 1.2.1 prompters to Intentlonally plan anc set up areas

for comparative language - develop
measurement. 1.2.2 Term 4 - Language

resources as required to ensure

of measurement consistent teaching approaches

Establish question prompters for children and 1.1.2 Term 4: Time at Pupil Free Day in week 0 All educators
provide opportunities for children to explore the 1.2.1 review progress t0 establish whole site approach to
concept of measurement 1.2.3 quarterly HOQ - make prompters if needed
1.3.1
Educators will use consistent language and teaching 1.2.1 This will happen Fortnightly planning meetings to All educators
approaches when delivering planned explicit and 1.2.2 daily to ensure  |ave @ stnuctured process tarecord
intentional comparative language and measurement | 1.2.3 consistency the intent, language and teaching
—— 131 132 approaches and then reflect o

* Children will appropriately be using the language of measurement
Success criteria * Children will be making accurate decisions about the right tool for the purpose

* Children will know how objects can be measured E.g. length, weight, volume
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Learning Improvement Plan

Analyse Determine
and prioritise challenge of actions for
G (oF: | I 3 . practice improvement
L]

Challenge of practice:

Success criteria
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National Quality Framework priorities

Ensure assessment of
each child's
development, interests,
and participation in the
program is documented.

Ensure adequate health
and hygiene practices
are implemented (hand
washing in particular)

Ensure that the
Statement of
Philosophy is reflective
of the current site staff
and community.

QAL1: Educational
program and
practice.

1.23

Each child's learning
and development is
assessed as part of
an ongoing cycle of
planning,
documenting, and
evaluating children's
learning.

QA2: Children's
health and
safety.

2,13

Effective hygiene
practices are
promoted and
implemented.

QA7: Leadership
and service
management.

7.2.1

A statement of
principles is
developed which
guides all aspects
of the services
operations.

Use weekly planning meetings to Terms 1, 2,3,4 | Weekly planning meeting on | All staff

discuss current cycle of planning for Fridays from Term 2 for

individual children. critical reflections.

Staff to bring their observations of Terms1,2,3,4 Weekly planning meetingon Al staff

children to weekly planning meetings to Fridays from Term 2 for critical

analyse and plan for as a whole team. reflections, followed by NIT.

Create a checklist of individual children to By end of Term 1 Weekly planning meeting on Focus teachers to track own focus children

document when.the.y.are being specifically planned Fridays from Term 2 for critical | Pss worker to track children receiving support,
for, and or have individual progress notes entered ] ensuring their specific goals are reflected in the
onto their ILPs. reflectlons, followed bY NIT. planning cycle

Hygiene practices to be explicitly ~ Terms 1,2,3,4 N/A All staff
taught and regularly role-modelled.

Staff to be vigilant to remind and Terms1,2,3,4 N/A All staff
observe children to engage in hand
washing practices

Staff to review the current Statement of Philosophy By end of Term 2 To be added as an agenda All staff
(created in 2017). Questions to consider:

1. Is is reflective of current values and beliefs? item during staff meetings.
2. Does it guide our practice?

Consultation with the community (staff Term 3 N/A Director
and families) about their values and
expectations of a kindergarten experience.

Adjust Statement of Philosophy as required to Term 4 N/A Director
reflect the values and beliefs of our community.

Share and sign off with the Governing Council.
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Approvals

Approved by director/principal

Name

Date

Approved by governing council chairperson

Name

Date
Approved by education director

Name

Date
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	Service approval number: SE-00010613
	Service Context: Mary Bywaters Memorial Kindergarten operates full time and is currently providing 30 hours of preschool for up to 66 children per week (33 children per day).   We allocate children into 2 set groups: for continuity of relationships and learning:
Gum Nuts:  Monday and Tuesday (8.30am to 3.15pm) and Friday(8.30am to 2.30pm) for term 1 only
Desert Peas:  Wednesday and Thursday (8.30am to 3.15pm) and Friday(8.30am to 2.30pm) for term 1 only

Community Friday Sessions:  Our Friday sessions have been created to make the most of the local community/township our kindy is located in.  We pack our trolley and take off on adventures in our local community, including establishing relationships with local businesses, parks and residents.  We have a close relationship with our local Nursing Home and we visit the residents continually over the year.  Other businesses we have built relationships with include; butcher, vet, Foodland, Esculent and Soul Good Cafe, Newsagent, Southern Stockfoods and the local garden centre.  This year, due to lower enrolment numbers, we have the unique opportunities for  the two groups to integrate together during the Friday sessions.  This will help children to create a deeper sense of connectedness to the alternative group and the children who come to kindy when they don't.

Currently our site capacity is 66 children; 33 children in Gum Nuts and 33 children in Desert Peas.  We have two to three qualified teachers and one Early Childhood Worker educating in every session.  The kindergarten offers Preschool Support for children on a needs basis and we deliver this program with one consistent ECW1 per group of children for continuity.

We have a car park at our entrance gate and a Council car park that adjoins our side fence.  There is very limited street parking but the two car parks provide ample parking for our families.

We have a relationship with Reynella Community Child Care Centre.  Many of our children attend Reynella CCCC when they are not at kindy.  
	PriorityRow1: Ensure assessment of each child's development, interests, and participation in the program is documented.
	NQS linksRow1: QA1: Educational program and practice.

1.2.3
Each child's learning and development is assessed as part of an ongoing cycle of planning, documenting, and evaluating children's learning.
	TimelineRow1: Terms 1, 2, 3, 4
	ResourcesRow1: Weekly planning meeting on Fridays from Term 2 for critical reflections.
	ResponsibilityRow1: All staff
	TimelineRow2: Terms 1, 2, 3, 4
	ResourcesRow2: Weekly planning meeting on Fridays from Term 2 for critical reflections, followed by NIT.
	ResponsibilityRow2: All staff
	PriorityRow2: Ensure adequate health and hygiene practices are implemented (hand washing in particular)
	NQS linksRow2: QA2: Children's health and safety.


2.1.3
Effective hygiene practices are promoted and implemented.

	TimelineRow3: By end of Term 1
	ResourcesRow3: Weekly planning meeting on Fridays from Term 2 for critical reflections, followed by NIT.
	ResponsibilityRow3: Focus teachers to track own focus children

PSS worker to track children receiving support, ensuring their specific goals are reflected in the planning cycle
	TimelineRow4: Terms 1, 2, 3, 4
	ResourcesRow4: N/A
	ResponsibilityRow4: All staff
	TimelineRow5: Terms 1, 2, 3, 4
	ResourcesRow5: N/A
	ResponsibilityRow5: All staff
	NQS linksRow3: QA7: Leadership and service management.

7.2.1
A statement of principles is developed which guides all aspects of the services operations.
	TimelineRow6: 
	ResourcesRow6: 
	ResponsibilityRow6: 
	TimelineRow7: By end of Term 2 
	ResourcesRow7: To be added as an agenda item during staff meetings.
	ResponsibilityRow7: All staff
	TimelineRow8: Term 3
	Upload School Logo Here: 
	Quality Area 1: Educational Program and Practice: Individual Learning Plan process:  Every child is assigned a Focus Educator by the end of week 3, term one and parents are notified via email which staff member will be the FE for their child.  Focus Educators meet with every family for 20 minutes, twice per year (end of term one and beginning of term 3), to work in collaboration with families to write Individual Learning Goals for every child.  This consists of strengths, interests and areas for development.  These goals are then planned for over the kindy year and evidence is collected to show the progress of individual children over the kindy year.  Documentation of this evidence is recorded in children's Learning Folders.  During the second meeting, we work with families to establish if some of the initial goals have been achieved, those we need to continue planning for and establishing any new goals that could be added in the lead in to school transition
 
Children's Learning Folders:  Our record of children's learning are individual folders where we document the individual progress children are making against the 5 Learning Outcomes of EYLF and the Indicators of Preschool Numeracy and Literacy.  These folders contain an Individual Learning Plan and evidence of learning such as observations, photographs, etc.
 
Ongoing Planning Cycle:  Our kindergarten has focused on assessment and reporting for 3 consecutive years.  We have developed our own Ongoing Planning Cycle which focuses our cycle of planning and documenting groups and individual children's learning in a systematic way. We regularly meet as a whole team to reflect on our planning and teaching approaches.
 
Community Walks:  We have designed our sessions to allow children the opportunity to be active and become active members of the Old Reynella Township.  We connect children's current provocations, ideas and interests to local community areas and businesses.  The thinking behind our Community 
Walks, is to develop a sense of community through connecting our kindy lives to those of the local community.
	Quality Area 2: Children’s Health and Safety: Interoception and self regulation:  As a staff team we have spent two years participating in Professional Development opportunities that support our learning in how to work in partnership with children who are finding self regulation complex, have complex behaviour or have experienced trauma.  We have undertaken Interoception and the Berry Street Model.  This has enabled us to look at our learning environment as well as our teacher approaches to challenge ourselves to create a calm, less overloaded environment to support children to feel less overwhelmed while at kindy.  We have developed a calming space which allows every child to access a space for rest and relaxation, but mostly a calm withdrawal space for children who need a safe space to withdraw themselves to regulate their individual emotions.  The use of the 'Zones of Regulation' and emoticon cards supports children to identifying feelings they are having and the space gives children the time to reflect on what they are feeling and develop some strategies to self calm and regulate.  We work with children to help develop a script to either re-enter play or to give a voice to their feelings with the children, educator or frustration they were originally feeling.
 
Healthy lifestyles:  We have a focus on being physically active in our large outdoor learning environment.  We have incorporated big body movement to learning spaces such as our mud pit and our loose parts shed.  We work with children to risk assess and encourage children to challenge themselves physically with safe scaffolding.  Children in our learning environment are encouraged to use the risk benefit process to identify challenges that are contextual to each individual.  Children can climb trees, wrestle, create mud puddles to jump in, access the outdoor environment throughout all weather, access the loose part in the shed at all times.  Our community walks, building stamina (including stamina during cold, wet weather) through accessing our local community (Old Reynella Township) by walking.  We have parent helpers and use this opportunity to build positive relationships between parents and our local community and encourage families to revisit the spaces we have visited and encourage the children to share what they have learned.
 
Risk Assessments - Throughout the year, children are supported to identify risks in their learning and in the environment.  We support children to consider both the risks an the benefits to identified risks and we help children to write risk assessments for things like low melt glue guns, climbing trees, wrestling, loose parts play and any other identified risks they would like to engage in.
	Quality Area 3: Physical Environment: Outdoor learning environment: This includes our focus on risky play, loose parts and nature play.  Mary Bywaters has an extremely large, established outdoor space that allows children to connect with the land and nature on a daily basis.  We have a mud pit and running creek which allows children to experiment with water and mud.  This is an all year round opportunity which helps children to develop their understanding of what their body is telling them (interoception).
 
Focus on Self regulation (as mentioned above)
 
Sustainability and environmental respect:  We support children to look at ways to be sustainable.  We have begun using used furniture where possible, teaching the possibility of re-purposing furniture through Gum Tree and Facebook Marketplace so as to be  environmentally responsible through creating less landfill.  We are slowly creating a more focused outdoor space with a focus on encouraging pollen loving insects such as bees and butterflies.  We are wanting to further create garden spaces that are intentionally developed for children to use in their play which includes picking flowers and plants while also creating spaces where children develop a sense of wonder and appreciating of the need to feed our wildlife without removing their food.  This works in collaboration with supporting our wildlife such as the 2 blue tongued lizards who live in our backyard, the local ducks that visit, the family of magpies and the 3 Tawny Frog Mouth owls that come to visit us. We also encourage the children to care for our kindy pets which include Leaf Insects and Green Tree Frog, and the creatures that we borrow from the Nature Education Centre. Children's ability to observe this wildlife in such a close proximity allows them to develop a caring and empathetic respect towards living things and begin to develop a sense of how creatures can become endangered.
	Quality Area 4: Staffing Arrangements: Continuity of educators - set groups of children with set educators and regular TRT's.  We have a consistent Preschool Support Worker who always works with the same group of children in order to develop a deep and trusting relationship.  This also supports families to make a strong connection and desire to share their knowledge of their children and to celebrate successes in learning between home and kindy.
 
Working as a team to ensure all children are in line of sight at all times.  This can be complicated as we have an awkward layout between the building and the yard.  The children are introduced to an upstairs and downstairs routine from day one, which we have supported with visual signage as a reminder.  Staff have clear and consistent process in place if an accident happens and first aid needs to be applied, in case of other emergencies and for staff to go to the toilet.
 
At Mary Bywaters Kindy, we employ our Universal Teacher to work across both groups and the site pays for her to work an extra 0.2 so she can be at every staff meeting and planning session.  This keeps our team deeply connected to each others work, what improvements we are striving for and how we will get there.  It also ensures everyone's voice is heard, all decisions are made as a team, every persons perspective about children is shared and we are all planning for the same learning and teaching approaches.
	Quality Area 5: Relationships with Children: Transition conversations:  We are now not only connecting with feeder schools.  We are now meeting with every family the year before children transition into our kindy and during this meeting we ask families for permission to connect with their Child Care Centre prior to or during the term one transition into kindergarten.  This enables us to attempt to make children's learning continuous between learning environments and look at how we can make approaches consistent for children. 
 
Individual Learning Plans:  Every family is encouraged to take up the invitation to have a parent/teacher conversation in late Term 1 to discuss their child's progress, and to develop shared strength based goals for their child to work towards during their time with us. Families are then invited for a second conversation in mid Term 3 to review this plan together. This process reflects the strengths and voices of individual children through evidence collected by educators. This process allows us to develop closer relationships with children through connecting with families to gain more understanding of their child's strengths, interests, and preferred learning styles.
 
Focus educator approach: Every child is assigned a focus educator.  This helps us to develop strong relationships with families in order to gain a more thorough knowledge of each child's knowledge, culture, interests and skills
	Quality Area 6: Collaborative Partnerships with Families and Communities: Community engagement:  Community Walks (as mentioned previously)
 
Focus Educator/ILP/Statement of Learning Process (as mentioned previously)
 
Transition program for children commencing and exiting kindy:  Including connecting with children's current child care centre and focus educator to discuss individual children's continuity of learning.
 
Communication with families: Due to the diversity of occupations within our families, we communicate with families using a range of platforms to cater for varying needs. These include online platforms such as emails and our closed private Facebook groups (separate groups for both Gumnuts and Desert Peas), hard copies of notes that are placed in pigeon holes, notes on the whiteboard, phone calls, formal and informal conversations, and text messaging through our kindy mobile phone.  
 
Extra-curricular opportunities provided for those parents who aren't able to do drop off or pick up throughout the year so they don't miss out ie Night Time Kindy, fundraising opportunities, Governing Council membership, etc.
 
Kuitpo Forest excursions - opportunity to revisit a familiar place and build on prior knowledge with the support of parent helpers.
	Quality Area 7: Governance and Leadership: Continuous Improvement:  We have had assessment and reporting as a QIP goal for the past 3 years and this is continuing into 2020. Participating in the LDAR professional learning program in 2019 has supported us to critically reflect on our 'Pedagogical Documentation'.   to ensure we are all on the same page in regards to when to assess and what methods we will use to assess and document learning.
 
Development of Professionals:  Professional Learning is a focus and have allocated resources to build educator knowledge.  We build on previous years learning through planning for improvement using new knowledge and follow through with more PD when required ie Self Regulation - OT workshops with Anna Forgan, Interoception PD and then Berry Street Model, and then this year introduction to the 'Zones of Regulation' from our Special Educator. This year we are having a specific focus on developing children as readers using the bookmaking approach and engaging with Amanda Bartram as our professional development. PMA are also being engaged to help us develop educators build understanding and further develop teaching approaches to improve children's numeracy learning outcomes in particular relation to measurement.
 
Work on and revision of our Statement of Philosophy.  Due to the change in our leadership, we will undertake a consultation process on the existing Statement of Philosophy.  While this had been done in 2017 when there was a change in leadership then, we felt a large consultation process would be necessary as we realised that there were potentially a majority of new families who would be accessing our kindy from 2021 onwards, more so than revisiting families.  We also feel that in 4 years, opinions and needs of the local community can change significantly.
	PriorityRow3: Ensure that the Statement of Philosophy is reflective of the current site staff and community.
	TimelineRow9: Term 4
	ResourcesRow8: N/A
	ResourcesRow9: N/A
	ResponsibilityRow8: Director
	ResponsibilityRow9: Director
	KeyStepsRow1: Use weekly planning meetings to discuss current cycle of planning for individual children.
	KeyStepsRow2: Staff to bring their observations of children to weekly planning meetings to analyse and plan for as a whole team.
	KeyStepsRow3: Create a checklist of individual children to document when they are being specifically planned for, and or have individual progress notes entered onto their ILPs.
	KeyStepsRow4: Hygiene practices to be explicitly taught and regularly role-modelled. 
	KeyStepsRow5: Staff to be vigilant to remind and observe children to engage in hand washing practices
	KeyStepsRow6: 
	KeyStepsrow7: Staff to review the current Statement of Philosophy (created in 2017). Questions to consider:
1. Is is reflective of current values and beliefs? 
2. Does it guide our practice?
	KeyStepsRow8: Consultation with the community (staff and families) about their values and expectations of a kindergarten experience.
	KeyStepsRow9: Adjust Statement of Philosophy as required to reflect the values and beliefs of our community. Share and sign off with the Governing Council.
	Learning improvement plan goal 1: 
Children will develop more complex vocabulary.
	Goal 1 Challenge of practice: If educators expose children to a large repertoire of repeated words in meaningful contexts, then children will use more sophisticated language.
	Goal 1 Action 1: Educators will model and use descriptive language in meaningful contexts.
	Goal 1 Action 2: Educators will use story tables as a strategy to build vocabulary and more complex language.
	Goal 1 Action 3: Educators will use storytelling through Amanda's 'reading like a 4/5 year old' as a strategy to build vocabulary and more complex language.
	Goal 1 Action 4: Educators will formatively assess children's development of descriptive language.
	Goal 1 NQS links 1: 1.2.1
1.2.2
	Goal 1 NQS links 2: 1.1.3
1.2.1
1.2.2
1.2.3
	Goal 1 NQS links 3: 1.1.2
1.1.3
1.2.1
1.2.2
	Goal 1 NQS links 4: 1.3.1
1.3.2
1.3.3
	Goal 1 Timeline 1: Term 4
	Goal 1 Timeline 2: End of 2021
	Goal 1 Timeline 3: End of term 4 (Change every 4
2 to 4  weeks of term based on engagement and if intent is supported)
	Goal 1 Timeline 4: Fortnightly at planning meetings throughout 2021
	Goal 1 Resources 1: IPNL - Literacy
Week 0 Pupil Free Day - Developing action plan for extending vocab - consistent teacher approaches and how will we know what vocab we should all be exposing children to and when?
	Goal 1 Resources 2: Lisa Burman PD
$2,000 for making new story table kit ideas with books and resources
	Goal 1 Resources 3: IPNL - Literacy
Project - working with Amanda Bertram PD plus working in our kindy as a mentor $4,000
	Goal 1 Resources 4: Time to be allocated during Friday planning sessions for reflective conversations. 
Data collection actions plan to be developed - evidence being collected, when, method and by whom
	Goal 1 Responsibility 1: All educators
	Goal 1 Responsibility 2: All educators:  to take it in turns to create story tables
	Goal 1 Responsibility 3: All educators
	Goal 1 Responsibility 4: Roxy, Amber and Amy through Learning Folder template
(Monica to produce photo observations that evidence children developing more complex vocabulary)
	Goal 1 Success Criteria:        - Children's story telling will reflect growth in their use of sophisticated language
 
       - Children will build a large repertoire of words
 
       - Children will know that different words can be used to describe the same thing
	Goal 2 Action 2: Educators will explicitly program each week to intentionally model and teach the language of measurement. 

	Goal 2 Action 3: Establish question prompters for children and provide opportunities for children to explore the concept of measurement
	Goal 2 Action 4: Educators will use consistent language and teaching approaches when delivering planned explicit and intentional comparative language and measurement experiences
	Goal 2 Timeline 2: Term 1 -Question prompters
Term 4 - Language of measurement
	Goal 2 Timeline 3: Term 4:
review progress quarterly
	Goal 2 Timeline 4: This will happen daily to ensure consistency
	Goal 2 Resources 2: Time at fortnightly planning meetings to intentionally plan and set up areas for comparative language - develop resources as required to ensure consistent teaching approaches
	Goal 2 Resources 3: Time at Pupil Free Day in week 0 to establish whole site approach to HOQ - make prompters if needed

	Goal 2 Resources 4: Fortnightly planning meetings to have a structured process to record the intent, language and teaching approaches and then reflect o
	Goal 2 Responsibility 2: All educators
	Goal 2 Responsibility 3: All educators
	Goal 2 Responsibility 4: All educators
	Learning improvement plan goal 2: 
Improve children's ability to measure objects and spaces and use of comparative language.
	Goal 2 Challenge of practice:  If we implement a whole site approach to supporting children's learning in measurement then children will be able to choose and use the right language and tools in approaches to measurement.
	Goal 2 Action 1: Educators will assess children's development of comparative language
	Goal 2 NQS links 1: 1.2.1
1.2.2
1.3.1
1.3.2     1.3.3
	Goal 2 Timeline 1: Fortnightly at planning meetings throughout 2021
	Goal 2 Resources 1: Time to be allocated during Friday planning sessions for reflective conversations. 
Data collection action plan to be developed - evidence being collected, when, method and by whom
	Goal 2 Responsibility 1: Roxy, Amber and Amy through Learning Folder template
(Monica to produce photo observations that evidence children using comparative language in measurement)
	Goal 2 Success Criteria: *  Children will appropriately be using the language of measurement
 
*  Children will be making accurate decisions about the right tool for the purpose
 
*  Children will know how objects can be measured E.g. length, weight, volume
	Goal 3 Action 1: 
	Goal 3 Action 2: 
	Goal 3 Action 3: 
	Goal 3 Action 4: 
	Goal 2 NQS links 2: 1.1.2
1.2.1
1.2.2
	Goal 2 NQS links 3: 1.1.2
1.2.1
1.2.3
1.3.1
	Goal 2 NQS links 4: 1.2.1
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1.2.3
1.3.1   1.3.2
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	Goal 3 Timeline 2: 
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	Goal 3 Success Criteria: 
	Learning improvement plan goal 3: 
	Goal 3 Challenge of practice: 
	Director Name: 
	Approval date: 
	Governing council name: 
	Governing council Date: 
	Education director name: 
	Education director date: 
	Service name: Mary Bywaters Memorial Kindergarten
	acknowledgement: Kaurna 
	Enter Year Here: 2021
	Statement of Philosophy: Mary Bywaters Kindergarten has a strong history in the Township of Old Reynella which spans over 70 years.  During this time the kindergarten has made strong relationships with the local businesses and people of Old Reynella.  Therefore our learning program has a focus on working collaboratively with our local businesses and people in order to support the development of a sense of belonging in our community.


At Mary Bywaters Kindergarten;
· We are committed to providing a high quality education program that is inclusive, equitable and accessible to all families.   Our program supports all children to progress against the five Learning Outcomes of the Early Years Learning Framework.  
· We believe all children are capable and competent learners and learn best when engaged in challenging and meaningful experiences that build on their past experiences, current ideas and interests.  Therefore, our play-based program and learning environment are intentionally set up to encourage children to be in charge of their own learning.  We utilise our amazing outdoor learning space to create opportunities for children to explore, create and challenge their own ideas and theories to make meaning of their world and develop their sense of being through loose parts and risky play.
· We have a strong focus on relationships with all children and their families.  We value the diversity within our community and work in partnership with families to develop a rich knowledge of each child as a learner to ensure we are providing learning experiences that are meaningful to everyone.  We engage families in shared decision making about curriculum to ensure each learners culture and needs are met and educators are actively being responsive to all children.
· We openly communicate with all families to better understand our community's diverse cultural heritage.  We respect each family as their child's first and most influential educator and we work in partnership with families to set learning goals for every child together.
· We believe that by providing consistent emotional stability we can support children to develop a strong sense of wellbeing.  In developing a positive self-awareness, we are striving to support children to become resilient in the face of setbacks and develop a growth mindset towards learning and life.
· We actively participate in caring for our environment and we promote sustainable practices through educating and working with our children, families and our wider community.  Throughout our learning program we embed sustainable practices as we want our children to develop a lifelong, respectful, positive and proactive attitude towards our environment and a sustainable future.  Our learning program supports our children to connect and learn from nature.
	QIP Site name: Mary Bywaters Memorial Kindergarten


