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We acknowledge the 
people as the traditional custodians of the lands and waters where 
our centre is located and recognise their continuing connection to 
country. We pay our respects to Elders past and present, and extend 
that respect to all Aboriginal peoples. 
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Statement of Philosophy

Context
Enter your site philosophy in the box below, or alternatively attach as 
an additional document via the Comment option under the Tools tab
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Quality Area 1: Educational Program and Practice

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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Quality Area 2: Children’s Health and Safety 

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate



Page 6 of 16

Quality Area 3: Physical Environment

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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Quality Area 4: Staffing Arrangements

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community
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Quality Area 5: Relationships with Children

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community
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Quality Area 6: Collaborative Partnerships with Families and Communities

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community
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5
Review 
and evaluate

Quality Area 7: Governance and Leadership

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community



Includes:

• Learning Improvement goals

• National Quality Framework priorities

How to complete this template
• Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will

provide support.

• Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.

• Email this plan (steps 1 – 3) to your education director.

• Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.

• Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.

• Complete step 5 (Review and Evaluate) in term 4 of each year.

• Your complete quality improvement plan should be reviewed and updated in term 4 each year.

For further information and advice contact your local education team.
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1Learning Improvement Plan
Goal 1:
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Priority NQS links Key steps Timeline Resources Responsibility

National Quality Framework priorities 
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Approvals

Approved by director/principal

Name

Date

Name

Date

Approved by governing council chairperson

Name

Date

Approved by education director 


	Service approval number: SE-00011000
	Service Context: The Streaky Bay Children's Centre is a part time stand alone centre. Streaky Bay is a small rural community with a population of 2074 in the DC and 1378 in the township (Aust. Bureau of Statistics 2016). It is the service centre for farms, the fishing industry and small communities located nearby. Families who access the centre are chiefly Caucasian (90% ), Aboriginal children and children from non-English speaking backgrounds represent 5% of enrolments.  20% of children living in rural or outlying communities and  of these 15% travel to the centre by school bus. Seventy five percent of the children live in homes where both parents are in full time or part time employment, 15% live in single income homes, while 15 % have single parents. Australian Early Developmental Census data for 2018 within the region, shows a decrease in vulnerability in the area of physical health and well being, an  increase in children developmentally at risk of social competence and a  decrease in the number of children vulnerable in emotional maturity in comparison with the 2015 data. The Streaky Bay Children’s Centre is the only Preschool in the community. It  provides a preschool program, occasional care and a community playgroup.  Some of these services were suspended for a short time due to COVID-19 restrictions and playgroup as yet hasn't resumed.  Support services are provided for children with special rights. The centre is located within the old Streaky Bay Area School building, which has been extended on and refurbished a number of times, to provide the facilities for the services we provide. Our centre has the capacity to cater for 41 children at any one time.Staffing: There are 5 staff members, all with early childhood qualifications. Most have worked at the Centre for an extensive period of time. Due to the part time nature of the service all staff work on a part time basis. We have a highly committed and experienced staff team whose strengths are displayed continuously in their everyday practice of care, education, empathy and respect of children.Enrolment and Attendance: Streaky Bay Children’s Centre is ranked as a Category 2 Centre, (noting that all public government preschools are assigned a ranking 0f 1to 3 based on the socio demographic profile of the community).  Streaky Bay Children’s Centre currently has 20 children enrolled in the Preschool Program. Children have access to 15 hours per week provided over  2 full days and one half day each week.  In 2020 we offered up to 484  places per term for children in occasional care. On average there are  43 to 48 children enrolled in occasional care each term, with 37.5% of children receiving a concessional fee and 12.5%  the sibling discount. Integration and Transition:The majority of children who attend preschool have attended occasional care or playgroup which allows for a seamless transition between programs. We work closely with the Streaky Bay Area School to support the successful transition of children to school, with orientation visits provided over 4 weeks in term 4.  During this time, we are able to assess children's language and speech development, observe children's interests and take individual photos in preparation for them starting kindergarten in 2021. Such practices ensure children begin to develop their sense of belonging and support is already in place for the children who may need it when they begin kindergarten in the new year. It was decided by Governing Council to employ additional staffing in 2021 to support the transition programs, in the first week of the preschool year. Governance: We have a very strong and supportive Governing Council who, in consultation with the parent community, make decisions to ensure the continued provision and improvement of early childhood services and programs within our community. Our fundraising committee work tirelessly to ensure that quality resources and facilities are provided for the children in our centre. 
	PriorityRow1: Increase communication of the education program and centre events  with families. Ensure all programs who use the centre feel connected and a sense of ownership.
	NQS linksRow1: 1.1.21.3.36.1.16.1.2
	TimelineRow1: Term 1
	ResourcesRow1: 
	ResponsibilityRow1: All educators
	TimelineRow2: Week 3 term 1
	ResourcesRow2: 
	ResponsibilityRow2: Wendy
	PriorityRow2: Reflect the unique geographical and community context of the service. Explore 'beyond the gate'. Connections with community by regular visits to the natural environment. Build understanding of Wirangu connections and sustainability. 
	NQS linksRow2: 3.2.36.2.36.2.2 
	TimelineRow3: Term 2
	ResourcesRow3: Website trainingICT regional support program
	ResponsibilityRow3: Wendy and Toni
	TimelineRow4: Term 3
	ResourcesRow4: Local government funding
	ResponsibilityRow4: Wendy
	TimelineRow5: Each term
	ResourcesRow5: Grass roots grant
	ResponsibilityRow5: Wendy
	NQS linksRow3: 1.1.23.2.13.2.36.1.1
	TimelineRow6: Each term
	ResourcesRow6: Grass roots grant
	ResponsibilityRow6: Wendy
	TimelineRow7: Term 1 
	ResourcesRow7: stimulus funding
	ResponsibilityRow7: Facilities
	TimelineRow8: Term 1
	Upload School Logo Here: 
	Quality Area 1: Educational Program and Practice: 1.Practice is embedded. All educators use a cycle of planning, checking in on children's learning, reflecting on our practice and planning next steps to challenge and move forward . Planning  with children and families is  flexible, deliberate, intentional and responsive to children's learning.  Shared goals identified  by the whole site, result in ownership and understanding of new knowledge and ideas, contributing to the development and embedding innovative practice and positive outcomes for children. Educators support children to understand and make sense of their world, building on their collective knowledge, understandings and skills. Educators build on children's learning dispositions to support them to become powerful learners and to build the attitudes and habits of learning.  Through the  learning environment we  consistently strive to capture children's emerging interests in play, using a holistic approach to  learning. Inquiry often provides a basis for intentional teaching and for educators to scaffold children's learning, to provide challenge and to extend learning.  Educators, by  knowing the children well, understand their strengths, interests, culture and abilities and building trusting relationships, ensure that each child's development is enhanced and maximised. The diversity of the ideas and interests of our children, ensure that the learning program is child focused and engaging, with staff providing challenges for learning through explicit teaching in children's play. Children's ideas, point of view and requests are highly valued and the foundation of the program offered, ensuring children have ownership of their learning.  Forming a deep understanding of individual children's current learning needs and ideas, helps us to inform our practice. Educators recognise opportunities (teachable moments) within play. Individual learning plans focused on the whole child, are developed together with families for every preschool child. The curriculum we provide is based on The Early Years learning framework and the program is also influenced by  the literacy and numeracy indicators, the literacy and numeracy guidebooks. An in depth knowledge of literacy and numeracy has resulted in it becoming an integral part of the program, embedding mathematics and literacy into the structures and routines of the preschool environment.2.Practice is informed by critical reflection: Ongoing critical reflection and professional learning, facilitates evaluation of our education program, teaching strategies and individual children's learning with ongoing discussions and self and team reflections. A range of assessment strategies are used to inform our knowledge of children's learning, and informs and influences  individual learning plans and the cycle of planning.   The learning environment we provide is designed to maximise children's learning dispositions through; planned and unplanned experiences; individual, small group and large group experiences; play based learning; explicit and intentional teaching; quiet and active learning opportunities. We provide an environment that builds on children's current learning; that inspires and provokes thinking; inquiry and a sense of wonder.   3.Practice is shaped by consistent meaningful engagement by all educators with families. We strongly value community, families and children's voice and we use this to guide the focus for the program. We capture children's voice when making meaningful decisions and choices about things that affect them, such as play spaces, choice of experiences and the routine of the day.  We consider each child as first and foremost, a member of a family and we must provide authentic opportunities for families to be involved and contribute to their child's learning. Families are asked to contribute thoughts and ideas about their child right from when they first enrol. We help families feel a part of what we do, by sharing the program and inviting their ideas and comments. There are many ways to be involved and we listen and learn how best to involve individual families as we build successful partnerships.  The introduction of the see saw app in 2020 has enabled ongoing reciprocal sharing between families and educators about their child's learning in the preschool program. Educators maintain relationships  and partnerships with families  to build mutual trust, respect and understanding and building insights about the child's knowledge, culture, skills, strengths and interests. Educators regularly check in with families to discuss children's interests, routines and all educators consistently engage with families, with connections and processes  in place, to ensure partnerships are built with families, to  build authentic learning goals and to celebrate successes for children,  including regular interviews with families to develop individual learning plans and individual learning folders for every child.  Families are informed about the program and are invited to document feedback, input ideas and be involved. 
	Quality Area 2: Children’s Health and Safety: 1.Practice is embedded: All educators are attuned to and respond to children's changing health and physical activity requirements throughout the day. Discussions incorporate recognising children's individual, emotional and physical needs and self regulation skills. A range of opportunities are consistently provided in the physical environment with a blend of quiet and active learning spaces. Individual children can choose and are supported to rest or participate in quiet activities throughout the day. All educators constantly manage, support and respond to  individual children's health and medical needs, with appropriate health plans in place as required. All educators are attuned to understand children's health and safety requirements. The  promotion of healthy eating is embedded in our practice. Children are encouraged to eat a fruit or vegetable morning snack  and lunch is a social time when we all eat together. Lunches are stored in the fridge to maintain safe storage of foods. Children are able to access their food snacks and drink bottles at all times. Children are provided regular opportunities to be explicitly taught effective health and hygiene practices such as sun-smart practices, hand washing, toileting and eating in the daily program. Educators respond confidently to daily events that impact on children's health and activity needs, including, ensuring children are supervised effectively at all times, pro actively identifying and managing risks to protect children from harm and responding to changes in the environment throughout the day.  A concurrent indoor and outdoor program is embedded in the daily routine. Effective plans to manage incidents and emergencies are developed, reviewed and practiced regularly. Educators pro actively identify and manage risks and take precautions to protect children from harm, which ensures risk benefits remain constant. Educators are trained in the Keeping Safe Child protection curriculum; children’s understandings are developed through an integrated approach of explicit teaching and well-being strategies, promoting positive mental health, understanding their thinking and body awareness. In 2020 we implemented the positive living skills program to help  promote positive mental health and well being. 2.Practice is informed by critical reflection: All educators regularly engage in discussions, reflect and review current practices, policies, procedures and routines. Rigorous dialogue and analysis of current practice, supported by latest recognised guidelines and research, results in changes to strengthen our practice. The needs and rights of the child are paramount and we ensure that social justice and equity implications influence our decisions. Regular reflection on practices to support child safety including data from incidences, risk assessments, health and safety related checks, result in ongoing strengthening of  approaches, practices, resources and the environment. Staff knowledge of Work Health and Safety is reflected in and the provision of training opportunities as required. All educators are involved in Work Health and Safety training as required, ensuring we have an educator on-site trained in play ground safety and fire warden training. Regular whole site reviews on practice, ensures all educators are able to articulate why we do things the way we do. The occurrence of COVID-19 in 2020 resulted in rapid responsiveness to health directives in maintaining a healthy and safe centre. This included the provision of extra hand washing facilities, social distancing measures including changes to daily routines, visitors, excursions and parent involvement. 3.Practice is shaped by meaningful engagement with families and community: Risk benefit assessments occur prior to regular incursions, excursions, acquisition of resources and play experiences. All educators regularly engage in discussions with families about children's changing health and physical activity requirements, including their interests, needs, strengths and preferences and we incorporate these into the program. Children are involved in developing risk assessments and these are shared with parents. Emergency plans are developed in consultation with the CFS and the Department for Education. Families are informed how evacuation rehearsals have gone. A number of resources are available and are regularly updated for families to access in relation to health and safety including safe sleep practices, nutrition, immunisation and health and physical opportunities unique to our community. Children must be immunised to attend the centre and are to remain home if unwell . All governing council members are provided with RAN training each year. Strong partnerships are built with families and the broader community to enhance children’s healths and  safety, for example with support service and health professionals who are regularly involved and engaged with the centre to provide positive support networks and outcomes for families. 
	Quality Area 3: Physical Environment: 1.Practise is embedded: All educators constantly design and maintain the physical environment to align with the educational program, service philosophy and policies and procedures. The 2 large outdoor learning spaces are changed on a regular basis, based on children's needs, interest and involvement, with an emphasis on providing an engaging and stimulating play based learning environment that will maximise children’s learning opportunities with an emphasis on natural learning environments. The outdoor environment promotes children's physical development, 'risky' play, creativity,problem solving, collaboration and imagination. The 2 outdoor spaces are rotated depending on weather conditions, children interest and current levels of engagement in play spaces to ensure continuity and scaffolding of play is not disrupted. Our indoor spaces allow for individual,small and group play as well as quiet and active play spaces. Educators actively promote respect for the equipment, the environment and each other. Educators intentionally design the physical learning environment  to maximise  access for all children; providing open ended learning and challenge at multiple entry points for children. Resources, equipment and materials are well cleaned and  maintained, and set up to ensure creative and flexible use with children's voice and imagination guiding how materials are accessed and utilised. We prioritise materials that are flexible, sustainable, and encourage children to explore their natural world, challenge their thinking and support their play. Natural items resourced from our natural environment and recycled loose parts are prioritised to embed sustainability and responsibility and to support  a high quality learning environment where children are encourage to explore, play, be challenged and have fun. Educators are flexible and responsive to children's play, ensuring the  environment is flexible and well resourced, enabling children to explore and create diverse interests and play themes as they arise. 2.Critical Reflection: Regular educator observations and discussions result in constant review of spaces and resources that are flexible, responsive, creative, inclusive and purposeful, enhancing the learning and development for all children. Changes to the physical environment are implemented after consultation with staff, community, children and families, resourcing is considered and  endorsed by the Governing council. The physical environment reflects the needs, and interests of children, promotes sustainability, reflects our service philosophy and provides responsive learning opportunities. Regular reflections, utilization, access and layout of spaces and seasonal changes, influence changes made to the physical environment. Following a review of the outdoor area we installed a new verandah for shade, making it more functional and accessible for children, staff and families and a solar skylight to increase the natural lighting in the centre. 3.Connecting with community and families: A focus on environmental sustainability is  reflected and valued in the centre and draws on  staff, family and community priorities, strengths and values. Educators encourage and value family and community involvement in designing and making positive changes to our physical environment. We have sustainable practices embedded in the centre including recycling, water conservation, vegetable garden, fruit trees, compost bin, worm farm and recycled scraps for chooks in the community. We incorporate a number of environmental sustainable practices in the program to encourage children to understand and respect their environment. such as engagement with the local Natural Resources Management board and  in community environment events such as Clean up Australia Day and National Tree Day.   In 2019 we sourced funds to increase natural elements, sensory play and more challenge in the outdoor environment.  We have strong partnerships with families and community and are continuously targeting resources to improve our site facilities and resources through fundraising, grants and community involvement and  goodwill. Community groups such as the men's shed have supported us in repairing and making new resources. Families are involved in projects to improve our learning environment such volunteering to build our mud kitchen, donations of soil ,manure and  plants for the garden and working bees to provide soft fall. The designs and resources in our outdoor space reflect our unique, coastal, farming, fishing ans sporting  community, with a boat, camping area, large garden area, numerous water play opportunities and natural elements sourced from the community such as crop pots, logs, stones, sand and plants. 
	Quality Area 4: Staffing Arrangements: 1.Practice is embedded in operations. We have a cohesive staff team that is  committed to a high quality practice and subsequent best outcomes for children at all times. Our strength as a staff team is the positive way we work together and with children and their families. Continuity of educators ensures; familiarity and secure relationships with children; shared knowledge and understandings; seamless transition processes; and continuity in learning for educators and children. Staff are highly committed and work collaboratively with each other affirming, challenging, supporting and learn from and with each other to develop our skills and improve practice. All educators have a diverse range of skills and expertise which is supported and valued. Staff have worked together for several years and have developed a very strong team ethos and commitment. Continuity of staff has ensured strong relationships with children and community, seamless transition between programs and embedded practices and program. Educators are consistently willing to share information, seek assistance from others, challenge, affirm, support and learn from each other. All educators are guided by professional standards, the code of conduct and the code of ethics to guide our practice, relationships and interactions with each other. Educator to child ratio and qualifications are maintained at all times and priority is given to funding the provision of additional  staff, to support  transition, excursions, and learning for  children with additional  needs. Leaders have respect for all staff and their professional strengths and abilities as early childhood educators. All educators support and mentor new staff, volunteers and students. 2.Practice is informed by critical reflection. All educators reflect on their own practice individually, collaboratively as a staff team and in broader educational communities, such as our local partnership group. All educators meet together at least fortnightly to plan the educational program by looking at our data, reflecting on our practice, and setting new learning goals. All educators  participate in ongoing discussion about progress towards shared site goals in professional development reviews, staff meetings and professional learning opportunities. We share information about children and families; engage in professional conversations about early childhood theory, practice and pedagogy; and  share learning from professional development. Documentation is reviewed such as policies and procedures,our philosophy statement and quality improvement plan, to align our values and beliefs, resulting in a shared vision and expectations and improving outcomes for children.  Educators are committed to improving practice and continuously engage in new learning to build our capacity. In 2020 staff engaged in Phonological awareness  training to build our collective understanding and subsequent practice, providing an environment that facilitates oral language learning for children. All educators have a voice in setting priorities and focus directions. Educators plan collectively priorities for professional development at staff meetings, student free days and professional learning opportunities. 3.Meaningful engagement with families and community. All educators place a priority on being friendly and approachable to families, always greeting them as they arrive, sharing information about their children and farewelling them as they leave. All educators have an in depth understanding of families and community as we are in the unique position of having a deep understanding of families and community. Educators build relationships with families and members of the community, including the exchange of best teacher practice in the early years and our current strategies and practices. We take advantage of sharing professional learning opportunities and presenters when they are available to provide learning opportunities with families. Opportunities to collaborate with family and community are embedded in our practice, recognising diversity in our community as a strength  and working together to promote a culture of inclusiveness and belonging for all children and families. Educators understand the value of community on local Wirangu land. Decisions made are informed by the voices of family, community, children and staff. All educators consistently identify and implement culturally sensitive ways to communicate, support and engage with families. 
	Quality Area 5: Relationships with Children: 1.Practice is embedded in operations. Relationships with children is considered our core business; it is essential for all children to have a strong sense of belonging and to engage in the program. All educators value the importance of children feeling accepted, included, safe and supported and are committed to providing supportive environments, to ensure warm and responsive relationships. We achieve this by  greeting every child and family as they arrive; spending time with all children individually or in small group play every day; and being active listeners who respond to children's verbal and non verbal communication with respect, care, understanding and empathy. Beginning kindergarten is a seamless transition for most children in our community as educators have built trusting relationships with children and their families by knowing families in the community and through their participation in adjunct programs including occasional care  and playgroup prior to their eligible year of preschool.  Educators acknowledge that each child is unique and we endeavour to develop a rich knowledge of both the child and their family. A significant emphasises is placed on ensuring children feel included within the centre. Strategies include: a welcome letter and booklet when they first begin preschool; their photo included on many resources such as story stones, name cards, attendance board; and in the group photo - including the family photo that is displayed in the front entrance.  The learning environment is planned to promote social interaction with daily routines such as lunch and snack times as well as ample opportunities for sustained play. Staff use a number of strategies in interactions with children such as facilitating reciprocal conversations during routines such as meal times, group times  and through out the day to support open, meaningful and sustained conversations. All staff have high expectations for children and view every child as a competent and capable learner, ensuring we listen carefully to what they say and encouraging them to make decisions about the environment and their learning. Bias and unfair play are challenged by educators and peers; treating children with dignity and respect is paramount, to ensure that their rights are maintained at all times. All educators are sensitive and responsive to the individual rights of children; proving individual support such as with toileting , anxiety and separation concerns. Educators support positive relationships and develop strategies to include every child's voice and diverse views by providing; opportunities for collaborative play; small and large group learning opportunities; and shared and individual projects. We use these strategies on a daily basis so that children will show kindness and compassion towards each other. Educators respectfully and thoughtfully model and intentionally teach cooperative play and social skills. Children are encouraged to lead their own learning, which is facilitated by educators by providing time, resources and opportunities. 2.Practice is informed by critical reflection. All educators continually reflect and review the environment we provide to maximise relationships. We are constantly challenged to adapt and be flexible to follow the emerging needs and interests of children. Staff reflect on the ongoing changing influences of our unique community, geography and  cultural context, how this impacts on children and ways we can support them. Staff share information such as observations and reflections at staff meetings, drawing on their knowledge of each child's strengths and priorities to build and maintain sensitive and responsive relationships. Educators reflect on their practice to ensure the language we use, our communication, interactions, engagement and learning opportunities are inclusive and responsive to all children. Educators are sensitive and responsive to families when working in partnership to support children with social and emotional regulation skills  and  supportive behaviour strategies. Educators engaged in cultural competence training and Aboriginal cultural training to increase knowledge and understanding and to reflect on our interactions, resources and approaches , ensuring we promote and maintain a culture of inclusiveness. 3.Practice is shaped by meaningful engagement with families and community. Educators prioritise learning about children's family culture and interests. We promote a sense of community in the service, learning  from and with families. 'Every child has a face' is a priority in our centre, valuing each child's  unique identity and contribution. We learn about children’s cultures in a range of ways including providing a family wall to help families feel included and to learn about the families who are members of our centre. We have ensured that resources and the environment we provide reflect the cultures and community represented in our centre. Active engagement with community groups to seek service and support for families and children regularly occurs, including support from Allied health services, local government and local schools. We provide inclusive access to relationship based parenting programs such as 'Circle of Security', tailored by input from families and community about the programs they would like and providing a free crèche. 
	Quality Area 6: Collaborative Partnerships with Families and Communities: 1.Practice is embedded in service operations. All educators establish and maintain collaborative and respectful partnerships with families through effective communication and embedded enrolment and orientation processes.  They  consistently supporting families to participate in the centre; to share in decision making and to make meaningful contributions to the program. Families are encouraged to contribute to curriculum decision making by commenting on the weekly program and regularly recording information about their child's current interests and experiences.  All Parents receive a welcoming letter to the centre inviting them to the centre. Parents are also invited to enrolment meetings to ensure a shared understanding of program content, centre operations, philosophy, governance, policies, staff and the learning environment. Information is shared with families through discussion, a power-point presentation, together with the  preschool enrolment pack and handbook. We support families with different needs and circumstances as well as those who have children with special rights to develop a transition to preschool program to suit what is best for their child. We regularly seek information from families about cultural celebrations and traditions to ensure these are represented in the program we provide. Connections with Aboriginal families within the centre in 2020, resulted in NAIDOC week celebrations at the centre with suggestions for activities made by our parent community. An Acknowledgement of country video was made with the children as a resource to be used at the beginning of meetings and gatherings to reinforce our respect and acknowledgement of Aboriginal culture.  We emphasise the importance of good communication so that we can work together with families to ensure the best possible outcomes for children. Regular newsletters, notices and curriculum newsletters are available to families through hard copies, email, see saw, face book and the website.  Parents who are unable to visit the centre are provided with a communication book to share daily information. A parent information area in the front entrance provides information about the program, community and parent information, policies, governing council, community health, support services and a parent library. Our website provides families with information about the centre and latest newsletters. Weekly emails and a white board at the entrance of the centre provide information about the program, visitors and daily happenings. We talk with parents about their  role in supporting their child's learning  journey when they first begin kindergarten and strategies to support them with separation. In the first term of preschool, families are invited to a welcome BBQ to meet socially with other families and staff - with staff using the opportunity to communicate and build relationships with families. We have an active Governing council with parent representation from all programs provided at the centre.  2.Practice is informed by critical reflection. All educators engage in discussions about building family partnerships and intentionally consider ways of engaging with families and supporting their participation. We constantly review our communication methods with families ensuring that families receive updated information about programs, policies and services.  Families are surveyed about how they would like to be involved in the centre, ensuring families engage at levels they feel comfortable with. All educators reflect on and review transition policies and procedures, to ensure they are relevant, effective and inclusive. Staff continuously reflect on children's access, inclusion and participation in the program, ensuring appropriate support networks are provided for children and families to fully access the programs provided. 3.Practice is shaped by meaningful engagement with families and community. Streaky Bay Children's Centre demonstrates a commitment to building and sustaining reciprocal relationships with community groups, including mutual beneficial partnerships that make connection with local people and groups and giving back to the community. We regularly connect with allied health services. Parent workshops such as about parenting and the curriculum are provided each year to support families . All staff recognise the importance of seamless transition points; to facilitate this, regular meetings are held with the Streaky Bay Area school to ensure individual children's and families needs are met. A commitment to continuity of learning for each child is evident in the processes and relationships educators have with families, school and support services and agencies. Regular Tafe students completing  Early Childhood training, together with community volunteers, ensure we build Early Childhood knowledge  and capacity within the community. We value close relationships with our local community and regularly liaise with groups such as Health, local government, the local men's shed, Streaky Bay Area School, Natural Resource Management board and sites and services within the Far West Partnership. We build relationships with local groups by sharing newsletters, fundraising and promoting our service at community events. We regularly engage in planned learning experiences 'beyond the gate' by visiting people and businesses in our local community. This activity supports children's current interests and learning and instils  a sense of belong and community into all of our children, staff and families. 
	Quality Area 7: Governance and Leadership: 1.Practice is embedded in service operations. All educators and Governing Council, are committed to providing a  high quality service and continually driving  improvement. The centre's philosophy statement is developed and reviewed annually in consultation with parents, children, governing council and staff. The philosophy statement is displayed in the foyer and is provided to all families at enrolment. Our daily practice is underpinned by our statement of philosophy, reflecting our beliefs values and vision, who we are and why we do what we do. Our centre has well established governance arrangements and administrative systems that consistently support the smooth ongoing operation of our service and ensure  compliance with the dFE governance and financial management. Roles and responsibilities are known by all educators and are shared across the service. These are reviewed each year to ensure staff have opportunities to build their knowledge and skills. Induction processes are undertaken with new staff and they are mentored and supported by all educators in the staff team ensuring staff feel welcome members of our team. Continuity of staff at our centre is a strength, with our committed staff team working together for many years. Staff are often employed in multiple roles to provide optimum hours of employment for staff in a part time centre, ensuring sustainable employment that enables continuity and retention of quality staff. We use regular relief staff who are familiar with the children site, staff and program to ensure continuity of educators. All educators have regular performance reviews to reflect on progress towards individual as well as shared site goals and to develop improvement plans. Feedback is given to educators by the site leader.  A professional learning culture is prioritised with open communication about what our site shared goals are, and subsequent professional learning required to support improved practice. Risk assessment and risk benefit processes are embedded in the daily practice, such as  daily site checks, risk assessment for excursions risk benefits of resources, the environment we provide and experiences planned. Sustainable planning systems are in place to insure continuity of service, these include embedded administration   site specific documentation such as a leaders handbook and term planners. 2.Practice is informed by critical reflection:  Staff and Governing council roles and responsibilities are reviewed and revisited each year. Staff meetings are held fortnightly with a focus on staff planning for continuous quality improvement, by reflecting on our practice and building understanding of latest research to build  shared pedagogy which drives our practice. Ongoing review of procedure and polices are regular staff meeting agenda items. Site specific polices are developed, reviewed and approved by Governing Council and shared with families. Regular reflection and self assessment to monitor our ongoing performance include staff, parents and Governing Council regularly involved in reviewing quality improvement processes, such as surveys, self assessments, collection of data and robust discussions. Parent surveys are valued, enabling us to analyse and review our practices and processes. Educators build a shared learning culture, by dialogue and review of required learning and professional learning that will build on shared understandings and  pedagogy.  Regular systematic review of our performance in relation to the National Quality Standards, ensures we are meeting regulatory system requirements as well as ensuring continuous improvement and a high quality service. Change process are implemented after identifying a problem of practice based on evidence gathered and small measurable SMARTA goals are implemented. Examples of change that have recently been implemented are strategies to build oral literacy skills for children as well as providing spaces for  children to access to regulate their sleep/rest needs. COVID-19 in 2020, have resulted in staff being responsive and adapting to restrictions that were implemented by providing alternative methods for meetings, communication, professional learning, interviews and events by using online methods of communication such as teams, zoom and see saw. Changes were implemented to ensure a clean and safe environment such as COVID plans, schedules, programs offered, delivery and collection of children as well as restricting access by non essential people and services. 3. Practice is shaped by meaningful engagement with families and community: Effective governance arrangements are in place to manage the service, with a strong parent voice who are committed to providing an excellent early childhood service for our community. Families are invited to participate in the service. As a member of the Far West Partnership we continually look at strategies to build continuity, communication and collaboration across and between sites and education groups. We prioritise alignment with partnership training and development, frequently  engaging in whole site and partnership training. We have shared student free days, where staff can work together to develop shared understandings about curriculum and to build professional networks. Our professional relations with staff in the schools aids in open communication and sharing of resource and knowledge. Shared staff across sites, enables strong connections across and between sites. Community partnerships are built with other leaders in the community including health, local government, the school and the natural resource management board to strengthen our professional learning community, with shared goals and understandings to enhance outcomes for children and families in the community. 
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	Goal 2 Success Criteria: Children will use the language of measurement to describe, compare and order attributes and qualities.  Children will be able to notice attributes that can be measured- length, area, volume,time and temperature. Children will use the  mathematical language of measurement to explain their thinking.Children will investigate and problem solve in play using measurement. 
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	Statement of Philosophy: Streaky Bay Children's Centre Philosophy Statement Our Vision is to provide a high quality, play based program which values children's prior knowledge and experiences, and focuses on their learning and well being. Strong partnerships and relationships between staff, children, parents and community are paramount. The Streaky Bay Children's Centre values relationships based on respect, optimism, persistence, learning involvement and partnerships. We value the knowledge and skills the children parents and staff bring to the centre. We believe children are at the centre of everything we do. Our values and vision make us who we are: A community of children, educators and families, learning with and from one another, having fun, connecting with the world and each other, and facing challenges with purpose and persistence. Children· Have the right to a safe and secure environment where they are heard and have the opportunity to develop a strong sense of belonging and well being.  .  Have opportunities to learn about healthy lifestyles, sustainability, respect for one another and the world around us. · Learn and thrive when they are given opportunities to experience challenges and take considered risks. · Learn through exploration and interaction with their world through relationships, conversations and play. · Are all unique, their individuality is celebrated, and all children are seen as capable learners. · Will be provided with opportunities and interactions which foster respect inclusion, diversity and equity and to learn about and value Aboriginal cultures. Educators· Respect, care and are responsive to each child's individual  qualities, abilities and interests. Our knowledge of these abilities and interests are the foundation  of the learning program. · Encourage children to play, explore, in a safe and challenging learning environment.   · Support children's learning by providing a welcoming, friendly, nurturing and stimulating environment. Foster the dispositions of learning encouraging children to be curious, confident, resilient and resourceful. · Establish and foster respectful and caring relationships with children, families and community ensuring they are informed, involved, consulted and supported. · Continually build on our professional learning through inquiry and professional development, to inform our practice in children's learning and development. 
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