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We acknowledge the    
people as the traditional custodians of the lands and waters where our 
centre is located and recognise their continuing connection to country. 
We pay our respects to Elders past and present, and extend that respect 
to all Aboriginal peoples. 
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Service Context
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Statement of Philosophy

Context
Enter your site philosophy in the box below, or alternatively attach as an additional 
document via the Comment option under the Tools tab 
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Quality Area 1: Educational Program and Practice

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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Quality Area 2: Children’s Health and Safety 

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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Quality Area 3: Physical Environment

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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5
Review 
and evaluate

Quality Area 4: Staffing Arrangements

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community
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5
Review 
and evaluate

Quality Area 5: Relationships with Children

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community
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5
Review 
and evaluate

Quality Area 6: Collaborative Partnerships with Families and Communities

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community
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5
Review 
and evaluate

Quality Area 7: Governance and Leadership

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community



2022

Includes:

• Learning Improvement goals

• National Quality Framework priorities

How to complete this template
• Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will

provide support.

• Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.

• Email this plan (steps 1 – 3) to your education director.

• Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.

• Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.

• Complete step 5 (Review and Evaluate) in term 4 of each year.

• Your complete quality improvement plan should be reviewed and updated in term 4 each year.

For further information and advice contact your local education team.
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Quality Improvement Plan for 



Goal 1:

Challenge of practice: 

Success criteria
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1Learning Improvement Plan
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Actions NQS links Timeline Roles and responsibilities Resources

Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1Learning Improvement Plan
Goal 1 continued
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1Learning Improvement Plan

Goal 2:

Challenge of practice: 

Success criteria



Actions NQS links Timeline Roles and responsibilities Resources

Learning Improvement Plan
Goal 2 continued

Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1
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Priority NQS links Key steps Timeline Resources Roles and responsibilities

National Quality Framework priorities 
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Endorsements

Endorsed by director/principal
Name

Date

Name

Date

Endorsed by governing council chairperson

Name

Date

Endorsed by education director 


	Service approval number: SE-00011002
	Service Context: Sturt Street Children's Centre for Early Childhood Development and Parenting is an integral part of the Sturt Street Community School community. It is located in the South West sector of the Adelaide CBD and provides for the unique needs of families who live in the community in a range of housing circumstances as well as families who study or work in the city. 
 
The Sturt Street Community School has a unique history and was reopened, due to the advocacy of local residents, past students and the Greek Community, as an integrated birth to Year 3 site in Term 1, 2004. Due to community demand the school was subsequently extended to year 7 in 2008. In 2011 the Department for Education and Child Development (DECD) announced the establishment of the Sturt Street Children's Centre for Early Childhood Development and Parenting. This initiative made it possible for a range of programs to support early childhood development and family wellbeing to be offered to the community. 
 
The Children's Centre and School have their own designated leadership. However the Children's Centre Director (referred to as the Early Year's Director) and School Principal collaborate closely to jointly lead the site. 
 
Sturt Street Children's Centre is an integrated service which has two service approvals and two approved providers. The approved provider for Sturt Street Community Child Care is Sturt Street Community Child Care Incorporated (effectively the site's governing council) and the approved provider for Sturt Street Children's Centre for Early Childhood Development and Parenting is Department for Education (DfE). 
 
Child care is offered at the service Monday to Friday, with the exclusion of public holidays from 7:45 am to 6:00 pm for 50 weeks per year. Full day preschool sessions are offered Monday to Wednesday from 8:15 am to 3:45 pm, during school terms, to enable them to access their entitlement of fifteen hours per week of preschool education in the year before they attend school. 
 
Children are vertically grouped within the two main age groupings of children; under three years and three to five years. Each group is located in a different building. Children under three years are located in the Maxwell Street Building which has its own fenced outdoor play space and children three to five are located in the Sturt Street Building which shares an outdoor play space with the school. The preschool program is integrated with the long day care program for three to five year olds.         
 
The Sturt Street Community School and Children's Centre embraces and celebrates Aboriginal culture and its diverse community, including families from many different nationalities.
	Name: Alison Wells
	Name_2: Ben Taylor
	Date_2: 
	Name_3: David Chadwick
	Date_3: 
	Date: 10 December 2022
	Click to upload logo_af_image: 
	acknowledgement: Kaurna
	Quality Area 2: Children's Health and Safety: Monitoring and promoting the health of all children is a high priority for our service and this commitment is reflected in a range of ways including having policies and procedures in place to support the health, safety and well-being of children. The range of health support forms necessary to ensure the health and well-being of children have been collated in a single folder. The folder has an index which includes the name of each form against which there is a list of complementary forms that also need to be completed at the same time. For example, it is clear from the index that when an asthma care plan is completed that a medication authority form and asthma risk minimisaton and communication plan form also needs to be completed. 

Educators work in partnership with families to ensure the ongoing health needs of children are consistently met. Families are asked to provide comprehensive information to support children's health and wellbeing at enrolment. This includes information about any diagnosed health condition such as asthma or anaphylaxis, specific food preferences, any other sensitivities i.e. sunscreen, wipes, toileting, sleep and rest and any information about children's expression of emotion. Families with children who have a diagnosed health condition are supported to ensure they have an approved health care plans and any associated paper work i.e. medication authority in place prior to a child starting at the service. 

There are several systems in place to support educators to effectively ensure children's wellbeing through meeting their health care needs. For example, the cook has access to a list of children's allergies in the kitchen which also identifies the days the child attends the service. There are laminated photographs of children with their name and allergies attached to food trolleys which educators can refer to. Information is also available near sunscreen stations identifying children who have their own sunscreen and in information about children who have their own wipes is displayed in bathrooms. 

Photographs of children with details of their specific medical conditions are displayed and are readily accessible to educators. Additional information to support educators in the case of emergencies is also kept with children's medication and are stored securely nearby i.e. the use of epipens. Medication is administered by two educators; both educators check the dose and counter sign the entry in the individual medication log for the child. 

The service also supports children's health care needs by facilitating Developmental Health Screenings conducted with the Child and Family Health Service (CaFHS). Occupational Therapist students run a program with a small group of preschoolers each year. This also helps enable educators to better understand and support children with sensory issues. Specialist speakers are invited in to engage with families and educators to provide support for children's social and emotional wellbeing. 

Children's health is also promoted through the use of effective hygiene practices which support the prevention of illness. For example, educators actively teach children about washing their hands through discussion, providing visual prompts in the bathroom to guide children through hand washing routines, and supervising hand washing. Educators used recommended best practice as outlined in Staying Healthy: preventing infectious diseases in early childhood education and care services (5th ed). Food safety audits are conducted annually by the local council and the service always achieves the highest level of compliance.

With any health alerts, i.e.COVID-19, the Centre provides updates to families regarding any additional compliance from SA Health and DfE by sending update emails and reminders, notices on doors and at stations i.e. the sign in area has a QR code for ease, hand sanitiser available and sunblock (as families are required to sunblock their child in the morning).
	Quality Area 1: Educational Program and Practice: Educators' thoughtful and intentional design and delivery of curriculum for children maximises learning and development opportunities and is consistent with the principles and practices of the Early Years Learning Framework (EYLF). Documentation and observations of educators' interactions with children emphasise the emergent nature of curriculum. Educators take an inquiry approach to the development of curriculum with children's current knowledge ideas, culture, abilities and interests at the Centre, actively driving curriculum decision making and the review and revision of the fortnightly program. Other key drivers influence curriculum decision making and enrich the program for children - these include primary care, families' aspirations for children, a commitment to reconciliation and fostering cultural competence, and DfE priorities i.e. literacy and numeracy, Child Protection curriculum, nature play and sustainable practices. Curriculum for children is developed using a democratic process which offers children the opportunity to contribute to curriculum decision making in an authentic way. For example, educators negotiate the inquiry questions i.e.`How does language help us connect to our world?' by asking children to think about what they want to learn. We do this in a range of ways including asking children to draw a picture relating to what they want to learn. Data is collected along with educators' observations of children interests i.e. extracted from recorded dialogues amongst children and between children and educators. Recorded dialogues include children's reflections on various topics.

Educators identify children's prior knowledge to enable educators to plan and extend children's learning. Inquiry is moved forward by an ongoing process of recording children's engagement and identifying possible lines of inquiry, based on their questions, ideas and interests. Each step of the process is recorded collaboratively by educators and children in a Floor book. The Floorbook is on display for families and they are encouraged to take the time to look through it. The process of selecting an inquiry question also provides rich opportunities for supporting both literacy and numeracy development. For example, the process of formulating inquiry questions, children have opportunities to work with tallies, voting and visual graphing. To provide updated information to families, documentation about children's learning and development is uploaded to Seesaw. This has provided an opportunity to receive regular feedback from families which is used as part of the critical reflection process.

We have a commitment to Reconciliation and raising awareness of Aboriginal and Torres Strait Islander people as the first Australians as well as promoting cultural competence which is guided by the service's Reconciliation Action Plan (RAP) and outlined in the service's vision statement and philosophy. The Reconciliation Committee  is open to families and leads the implementation of the Reconciliation Action Plan. Opportunities for children to be actively engaged with the process are reflected in the environment and planned experiences for children. For example, preschool children participate in Aboriginal assemblies with the school children. All children learn and use Ninna Marni the Kaurna greeting, `hello, how are you?' Educators also teach preschoolers a song in which Kaurna words are substituted for English. In the outdoor environment there is native garden, fire place, and story/yarning circle as well as large Aboriginal dot painting murals affixed to walls. The murals were painted by an artist from Marra Dreaming in collaboration with children from the Children's Centre. Indoor displays include the Aboriginal and Torres Strait Islander flag, a poster listing important dates for Aboriginal and Torres Strait Islander people as well as an `I belong' poster which provides culturally relevant information to support educators and families' interactions with Aboriginal and Torres Strait Islander children and their families.
	Quality Area 3: Physical Environment: The main play space opens onto the verandah where resources to facilitate socio-dramatic play, large construction, obstacle courses and climbing equipment are often placed. At the end of the verandah there is a wheel chair access ramp which leads to the outdoor play space. There is also a large verandah which has been weather proofed using plastic blinds with heating and cooling which provides another play space and meals area. The eastern garden which is next to the verandah includes an Aboriginal mural painted on the perimeter wall, a large tee pee, mud kitchen, mud pit and stone blocks. There are trees in the centre garden with native plants surrounding them which provides significant shade. 

Children, families and the wider community are engaged in the design and upgrades of the environment with the intention of creating natural spaces that enhance children's curiosity and experience in play. The outdoor area for this age group is shared with the school. It includes: 
• a sandpit covered with a fixed shade structure 
• a creek bed created with rocks and mud allowing for mud and water play 
• borders created with reeds and tree logs of varying heights and widths which children can step along 
• paving stones leading to a board walk which takes a curved path to a play platform and swings with several logs and large rocks weaved into the environment in this area 
• a raised tiered deck which provides seating 
• an area of lawn 
• paved paths which border the play space and provide an appropriate surface for riding bikes 
• a native garden, and story/yarning circle for social stories 
• many raised garden beds that comprise a Stephanie Alexander Kitchen Garden around perimeter fencing 
• several large trees which provide significant shade as well as smaller trees 
• outdoor kitchen

The premises, furniture and equipment are safe, clean and well maintained. The service is cleaned every evening by the contract cleaners. Additional cleaning i.e. windows, carpet, and couches is arranged as needed. A maintenance person is available two days a week to deal with minor maintenance. Major maintenance requests are dealt with by Spotless and a preventative maintenance schedule is also in place. Daily hazard checks occur as do termly audits of the playground and environment. Educators use the environment effectively to promote independent exploration and self-initiated play using loose parts. Areas are organised in ways that promote interest and curiosity and this is further supported by interactions with children. 
	Quality Area 4: Staffing Arrangements: Staffing arrangements support the effective functioning of the service in the provision of a high quality learning and care environments for children as well as community and family support programs offered. The leadership team and preschool team meets fortnightly to discuss the learning and teaching needs of children and their families. These meetings facilitate effective communication and a collaborative approach toward meeting the needs of children and families. 

A primary care model is practiced at the service. Educators work cooperatively to implement the primary care model and interactions between educators and children highlight how the model is effectively implemented with children using their primary carer as a secure base and other children demonstrating confidence in exploring their environment and interacting with all educators. 

The preschool program is integrated with the long day care program for three to five year olds offering continuity of learning and care within the same environment. Although educators have defined roles they collaborate effectively to ensure that the program for three to five years olds is integrated and is engaging for all children. Thoughtful staffing decisions are also made to support transitions for children. Educators at the service are guided in their practice, interactions and relationships by the service philosophy and the National Quality Standard (NQS). Educators are supported in their ongoing professional development in a way that enables the service to meet the NQS at a high level. The Early Childhood Australia (ECA) Code of Ethics is also influential in guiding educators in their practice. The ECA Code of Ethics  and Philosophy Statement is reviewed annually during staff meetings to support reflection about their ethical responsibilities as early childhood professionals and in this respect the code contributes to educators' professionalism and commitment to creating a safe predictable environment for children. Families are also invited to critically reflect and provide feedback by returning surveys, responding to policies sent to them for review/comment and verbal feedback that is then discussed at staff/team meetings.

We have created a respectful learning community and a culture of high expectations that foster high quality practices and ongoing continuous improvement. Educators work effectively using their strengths and skills in complementary ways to enhance practice. Educators seek the support of the director, educational leaders and our Community Development Coordinator (CDC) to provide appropriate support to families. The team acknowledges the positive relationships between each other, how well they all work together, how supportive they are of each other and the unique strengths and skills each one brings to the service. This provides the opportunity for distributed leadership identifying and applying strengths in their work with children, families and colleagues. Educators have many opportunities to engage in professional learning and critical reflection. Staff meetings that involve all employees at the service are scheduled regularly and include professional development.

The service has a BeYou Committee, committed to delivering the program to educators to enhance children's wellbeing. The Committee has both staff and parent representation. 
	Quality Area 5: Relationships with Children: Building and maintaining respectful relationships that foster a sense of security and belonging amongst children and families underpins the service's philosophy and is effectively facilitated by the practice of primary care. Educators' interaction with children and their families reflect secure attachments with children and responsive respectful relationships with both children and families. The primary care relationship is not exclusive; all educators are responsive to children and children confidently approach educators other than their primary carers in a range of situations i.e. to share achievements, seek assistance. 

The commitment to building trusting relationships with families is based on open communication, responsiveness to families' values and beliefs and support for families in their parenting role. Educators discuss strategies with parents about how they could help their child settle such as talking to the child about the day ahead and what to expect. 

There is an intercom with a camera that allows a view into the space between the room and the outer door. Children who experience any distress when their families leave are supported by educators to use a step to climb on a bench so they can farewell their parents. 

Educators' skillfully engage children in meaningful and open interactions that both contribute to the acquisition of skills for life and learning, and enhance confidence. Educators consistently have a variety of conversations with children related to their play i.e. socio-dramatic play, construction, their home life, discussing having a new baby in the family, and their preferences including the things they enjoy doing and the foods they like eating. Educators make the most of opportunities to sit with children during snack and lunch time and engage in relaxed and playful conversations. 

Inclusiveness and sense of belonging are promoted through educators supporting children's independence, choices and being aware of their emerging abilities and continuously supporting children's curiosity and enhancing both skills and confidence. In addition, educators facilitate inclusiveness and sense of belonging by promoting children's social and emotional development and involvement in sharing the responsibility for caring for their environment i.e. helping to pack things away, as well as supporting their entry into play. 
Educators are sensitive to and respectful of children's individual backgrounds and actively plan to create an inclusive environment for children through catering for their interests and abilities and facilitating inclusion support. The play environment is organised to facilitate opportunities for children to work with, learn from and help peers. Collaborative learning opportunities are extensive. Resources are plentiful and presented in a way to facilitate use by groups or individuals. Educators encourage and support children to work collaboratively and are responsive to children. For example, educators facilitate children's engagement in socio-dramatic play with large block construction and also in the sandpit outdoors. 

We have a comprehensive behaviour guidance policy which addresses the unique developmental needs of infants, toddlers and preschoolers. The foundation of the policy is children's rights and provision for those rights through acknowledging and validating children's feelings and supporting their ability to express and regulate their emotions. The policy is clear that this is achieved through sensitive educator child interactions and creating an environment that promotes a sense of belonging and attachment and caters for children's learning needs. Educators practise primary care and respond sensitively to children and their needs. In addition, educators create an environment, through organisation of materials and routines to support children to engage in sustained play.         
	Quality Area 6: Collaborative Partnerships with Families and Communities: Each child and family enrolled at the service is allocated a primary carer. Visits are organised for children enrolling in the preschool and additional visits are encouraged to support the child's successful orientation if necessary. Primary carers support children and families to settle into their new environment by spending one on one time with the child and family to get to know them and build a bond before the transition is complete. Families are asked to complete a Learning and Care Plan which identifies families' aspirations for their child's learning as well as information about routines, the child's interests and how they manage their emotions. This enables educators to be responsive to children and more effectively support them as they settle into the service. A book about preschool is sent to all new preschoolers enrolled in the following year so they can see who their teachers will be, some routines and some play experiences that will be offered.

Families are well supported through the enrolment and orientation process - families are shown around the entire site. They are also provided with a copy of the current community program facilitated by the CDC.  

Families are offered a range of opportunities to be actively involved at the service. Families' involvement at the service includes their participation in the program through activities such as cooking or reading stories to children. The service often seeks the support of families for specific projects and families often offer their support i.e. families were asked to donate items for drama play kits; families bring in resources for making/collage table and participate on committees such as our Reconciliation Action Group, BeYou Environment, ELC Advisory Committee and Governing Council. The service also schedules family evenings i.e. social or guest speakers with a particular skill set to help build capacity of families in their parenting. The service also distributes a family survey which seeks feedback on their satisfaction of our service with the NQS quality areas.

Families also have extensive opportunities to contribute to service decisions and they are encouraged to do so by educators. For example, families are invited to review service policies, the philosophy and PQIP annually and provide feedback. The services' Early Learning Centre (ELC) Advisory Committee has family representation which meets regularly and makes recommendations to the site's governing council about the operations of the Children's Centre. Families are also welcome to join the governing council as a preschool and ELC Rep. 

Comprehensive and current information about the service is provided to families in a range of ways. For example, the service distributes a regular newsletter and there are extensive displays around the service about children's involvement in the program, including floor books, which are complemented by other displays that provide important information about influential curriculum drivers such as primary care, the EYLF and literacy and numeracy indicators. The CDC also has a Facebook page which provides families with updates about the community programmes offered by the service. The service has a CDC who develops a community program based on a Local Analysis of Needs (LAN) to support parenting and family wellbeing. This involves collating information about services available in the community in addition to planning and delivering groups, training or arranging workshops delivered by other professionals.          
 
	Quality Area 7: Governmance and Leadership: A positive organisational culture in which a strong professional learning community has been established. This underpins educators shared commitment to professional reflection and continuous improvement and strengthens relationships with children and families and outcomes for them. Governance arrangements support this commitment. 

Induction processes for new educators are comprehensive and support establishment of professional relationships that facilitate positive outcomes for children as well as an understanding of the organisational culture of the service and the broader context of the site and community. New educators receive an induction handbook and checklist to support them through the process. They are also mentored into their role. Educators are mentored by the director and supported by other educators to orientate themselves to routines.          
 
There is a stable staff team at the service which includes regular relievers. There is a strong commitment to ongoing professional development and a distributive leadership approach which offers educators ongoing opportunities to be challenged and apply their strengths - this contributes to the stability of the staff team. 

The Preschool teacher is the educational leader and is instrumental in leading the process of documenting the emergent curriculum and mentoring others in the cycle of planning, critical reflection and analysis. This was further complemented by the critical and reflective discussions at staff meetings which support the establishment of clear goals and shared high expectations for teaching and learning such as using the RRR to video and reflect on their teaching and learning.         
The service's philosophy is reviewed annually by families and staff.  Feedback provided is considered and changes are agreed by all staff and ratified by governing council. The philosophy is the foundation of the educator's work.

There is a culture of continuous improvement amongst educators at the service and a systematic approach to the self-assessment process. This includes surveying families and identifying strengths and areas for improvement based on their feedback. All staff are engaged in the process of reviewing family feedback and evaluating the existing PQIP at staff/team meetings. The ongoing review of the PQIP is a standing staff meeting agenda item. 

Performance development plans (PDP) are used to support individuals professional growth and support the Centre goals. An important part of the performance development process is to empower educators to feel valued and have a sense of ownership over their own professional learning. Educators are committed to working collaboratively with families, they consult families and their contributions are valued. The service's commitment to developing respectful relationship with families ensures minimisation of grievances and complaints and any escalation of these. Families are comfortable approaching educators at the service with any issues or concerns they have and their concerns are addressed at the time they are raised. The service has a parent grievance policy which is displayed for families and is based on the DfE Parent Grievance policy and procedure.         
	Timeline: 
	Challenge of practice Success criteria: All children will:
- explore language in play and everyday routines such as singing, reading, dramatic play, and storytelling
- play with sounds of words through rhyme, rhythm, alliteration, and syllabification
- be observed using tier 3 words (showing an understanding of word knowledge)
- be able to engage in high quality interactions
- retell and sequence/organise thoughts
- ask questions to make meaning
	Goal 1: To increase children's vocabulary, to better connect with their world.
	Challenge of practice: If educators scaffold more complex language with children, and create a language rich environment, children's vocabularies and comprehension will increase, allowing them to make meaning of their world.
	Goal 2: 
	Challenge of practice 2: 
	Goal 2: Actions 1: 
	Goal 2: Actions 2: 
	Goal 2: Actions 3: 
	Goal 2: Actions 4: 
	Priority Row 1: QA3
Physical environment

Review and reflect on all learning environments to ensure they inspire interests and thinking.
	Priority Row 2: QA5
Relationships with children

Build on Trauma Informed Practices as a team, to better meet the needs of children experiencing trauma.
	Priority Row 3: QA6
Collaborative Partnerships with Families

Actively seek Aboriginal input into the Centre's Reconciliation Action Plan (RAP) to ensure authenticity, and genuine collaboration and relevance.
	NQS links Row1: 3.1, 3.1.1, 3.1.2, 3.2.1, 3.2.2, 3.2.3
	NQS links Row2: 5.1, 5.1.1, 5.1.2, 5.2, 5.2.1, 5.2.2
	NQS links Row3: 6.1, 6.1.1, 6.1.2, 6.1.3
	Key steps row 1: Staff PD - active learning environments
	Key steps row 2: Team meeting agenda - reflect on current space and how it can be enhanced for children
	Key steps row 3: Collect, review data - implement changes
	Key steps row 4: Staff PD - SMART and Trauma Informed Practice
	Key steps row 5: Team meeting agenda - reflect on current practices and how it be improved with a trauma informed lens
	Key steps row 6: Collect, review data - implement changes
	Key steps row 7: Organise RAP committee
	Key steps row 9: Review RAP with RAP committee and implement
	Timeline Row 1: T1-2
	Timeline Row 2: T2, T3, T4
	Timeline Row 3: T2
	Timeline Row 4: T1-2
	Timeline Row 5: T2, T3, T4
	Timeline Row 6: T2
	Timeline Row 7: T1
	Timeline Row 8: T2
	Timeline Row 9: T2, T3, T4
	Resources Row 1: PD budget
	Resources Row 2: Active Learning Environment (RRR)
NQS - QA3
	Resources Row 3: Active Learning Environment (RRR)
	Resources Row 4: PD budget
	Resources Row 5: Relationships Scale (RRR)
Wellbeing scale (RRR)
NQS - QA5
	Resources Row 6: Relationships Scale (RRR)
Wellbeing scale (RRR)
	Resources Row 7: RAP budget
	Resources Row 8: NQS - QA6
	Resources Row 9: Aboriginal mentor
Reconciliation SA
	Roles and responsibilities Row 1: Director to organise
	Roles and responsibilities Row 2: Educators
	Roles and responsibilities Row 3: Educators
	Roles and responsibilities Row 4: Director to organise
	Roles and responsibilities Row 5: Educators
	Roles and responsibilities Row 6: Educators
	Roles and responsibilities Row 7: Community Development Coordinator (CDC) to facilitate RAP meetings
Director to organise funding
Seek family input - invite onto Committee
	Roles and responsibilities Row 8: CDC and Director
	Roles and responsibilities Row 9: RAP Committee
Educators
	Key steps row 8: Seek Aboriginal mentor, consider paid position
	NQS links 1: 
	NQS links2: 
	NQS links 3: 
	NQS links 4: 
	Timeline 2: 
	Timeline 3: 
	Timeline 4: 
	Roles and responsibilities 1: 
	Roles and responsibilities 2: 
	Roles and responsibilities 3: 
	Roles and responsibilities 4: 
	Resources 1: 
	Resources 2: 
	Resources 3: 
	Resources 4: 
	Goal 1: Actions 1: Educators will intentionally plan and set up literacy rich environments and opportunities for targeted interactions (multiple exposures) i.e. book reading areas, dramatic play areas/props, story tables - recounts of stories/information books, reporting and sharing/interactive opportunities.
	Goal 1: Actions 2b: Educators will identify children's current level of development and intentionally support children's sustained thinking and talking with each other modelling the purposeful use of literacy objects.
	Goal 1: Actions 3c: Educators will model high quality language interactions to build children's ability to hear, identify, use and change individual sounds in spoken words. Educators will scaffold progress, and areas of challenge through targeted small group support.
	Goal 1: Actions 4d: 
	NQS links a: 1.1, 1.1.1, 1.1.2, 1.1.3, 1.2, 1.2.1, 1.2.2, 1.2.3, 1.3, 1.3.1, 1.3.2, 1.3.3
	NQS links b: 1.1, 1.1.1, 1.1.2, 1.1.3, 1.2, 1.2.1, 1.2.2, 1.2.3, 1.3, 1.3.1, 1.3.2, 1.3.3
	NQS links c: 1.1, 1.1.1, 1.1.2, 1.1.3, 1.2, 1.2.1, 1.2.2, 1.2.3, 1.3, 1.3.1, 1.3.2, 1.3.3
	NQS links d: 
	Timeline a: Ongoing
	Timeline b: Term 1
	Timeline c: Ongoing
	Timeline d: 
	Roles and responsibilities a: Director
Preschool teachers
ECWs
	Roles and responsibilities b: Director
Preschool teachers
ECWs

	Roles and responsibilities c: Director
Preschool teachers
ECWs

	Roles and responsibilities d: 
	Resources a: - Literacy guidebook strategy 2.1
- RRR: Active Learning scale
	Resources b: - Preschool literacy indicators pg.18
- Literacy Guidebooks Strategy 2.2
- Developmental milestones pgs. 14-15
- Siraj Blatchford, Sustained Shared Thinking PD on Plink
	Resources c: - Literacy Guidebook Strategy 2.2
- EEF Literacy Approaches - EEF early literacy approaches (2019a)
	Resources d: 
	Statement of Philosophy: We believe all children have the right to be successful learners in a positive educational environment where they feel safe, secure and supported. Partnerships with families, educators and the wider community will enable our service to provide a fun, caring and high quality educational environment which is fundamental to all children's growth and development. We foster a culture of inclusion, where children and family needs, interests and cultural beliefs are respected, acknowledged and supported. Our service is also a sustainable business based on financial viability, critical reflection, quality improvement processes and sound management systems. 

We believe that building trusting, positive relationships with families and having open communication about children's learning is paramount to the wellbeing and development of each child. We respect, acknowledge and support families in their parenting role and practices. We encourage family involvement within our Centre and believe that working in partnership ensures the best possible outcomes for children. We welcome, respect, and embrace the Aboriginal culture along with diverse cultures, values and beliefs within our community and strive to be inclusive of all families. 

We recognise the individuality of each child and the importance of play in the early years. We believe that all children are capable, powerful learners who learn through social experiences with their peers, educators and the environment. We aim to develop healthy attachments so that children feel secure and supported and can thrive in our learning environment. We acknowledge that all children learn in different ways, at different times, and have individual strengths. It is through cultivating these strengths that we provide a solid foundation which will assist children to meet challenges and promote successful learning across their lifetime. 

We provide a flexible program that caters for all learning styles. Our program fosters children's rights to be curious and enthusiastic learners, to have fun, and to learn to challenge their own abilities. We believe it is important for our program to be flexible and use every day experiences and interactions to build on individual strengths. Our program acknowledges the importance of social learning across different age ranges  - we support seamless transitions between the age groups at our service and also support transition to school for children when they leave our service. We document children's development and learning and share this with children, families and educators within our service. 
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