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Context

Service Context

Welcome to Warradale Kindergarten incorporating an Inclusive Preschool Program (IPP) for Deaf and Hard of Hearing children. Operated by
the Department for Education (DfE) and within the Holdfast Partnership including 8 preschools, 5 primary schools and one secondary school.
Our Kindergarten is leased from Marion Council and is located on a shady corner block in southern Adelaide, alongside a tennis club and local
community park. We are fortunate to have access to both areas and utilise them on a regular basis. We are lucky enough to have long term
relationships with many people within the community, whom often stop by and visit, sharing resources or stories with us.

Warradale is staffed with a full time Director, Teacher and Early Childhood Worker. In addition, we have a part time Teacher of the Deaf with
Certificate two in Auslan, and a part time Early Childhood worker to support the Inclusive Preschool Program. We also employ additional
bilingual support workers when required. The whole Kindergarten team is dedicated and committed to Deaf awareness and Auslan,
participating in ongoing professional development and Auslan training to ensure best practice and inclusivity.

Our two main feeder schools are Warradale and Brighton Primary. Other schools our children may attend are Christ the King, Stella Maris and
St Teresa's. Warradale Kindergarten is a bilingual site with Auslan and English as our two core languages. Some of our children have English
as a second or third language, we support children's home language and learning of English, through the use of bilingual educators to ensure
a smooth transition from home to Kindergarten. We are fortunate to have a full time Arabic speaking educator. We also have a native Auslan
user working part time. Several of our families have originated from countries including, India, United Kingdom, China, and a variety from the
Middle East. Many of our families have grandparent support, often becoming active members of our Kindergarten as well.

The Kindergarten has a Governing Council which includes parents or caregivers of children attending, and educators, it is also open to

community members as well. The Governing Council contributes to the direction of the Kindergarten including curriculum, finance, and
fundraising decisions. They support the Educators to ensure the PQIP goals are actioned and actively provide feedback on progress.
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Context

1 Enter your site philosophy in the box below, or alternatively attach as an additional
State m e nt Of P h I | OSO p hy document via the Comment option under the Tools tab

Warradale Kindergarten is a learning community that welcomes children and families through positive, supportive and reciprocal relationships. We strive for all
children and families to feel valued and respected for their uniqueness as part of our centre. The Warradale Kindergarten team acknowledge that it is every
child’s right to have a positive experience of kindergarten and being valued as 3, 4 and 5-year-old learners. We intentionally create a culture of warmth, security
and open communication and understand this is essential in ensuring our centre is accessible for all families in our broader community.

We are honoured to be situated on Kaurna Land and value making connections to Country that are meaningful and ongoing for children, families and educators.
Learning

At Warradale Kindergarten we believe that children are capable and resourceful learners who are active contributors to their own learning and the learning of
others. We actively seek to develop a culture of joy and wonder in learning and discovery by creating rich experiences and environments that engage and
challenge children. We draw on the children’s existing knowledge and interests to build on and extend learning through play, as described in the Early Years
Learning Framework. We believe in gifting children time to develop their identities as competent and capable, with confidence in themselves as strong learners.
Community/Inclusion

We seek to understand each family’s uniqueness, respecting and valuing their contributions as the child’s first teachers. We create relationships that are open
and honest as we seek to ensure fairness and equity for our community. Each cultural group in our community is valued and celebrated for the richness they
bring to the life of our centre and the program. We welcome developing our understandings as we recognise that children come as members of already
established communities and the context of their families. We proudly are a bilingual site, communicating in both English and Auslan.

Relationships

At Warradale Kindergarten we recognise that relationships underpin our work with children, families and as a team. We intentionally develop a culture to build
each person’s sense of belonging to our centre built through authentic and meaningful relationships as we realise our shared aspirations for each child. Educators
make decisions, informed by open communication with families, as we work together in partnership for children’s learning outcomes.

We value our team working together in ways that draw on each educator’s unique knowledge, experience and strengths. Our relationships with children are built
on trust, care and respect as we learn together. We empower children’s identities as individuals within a larger group.

Reviewed and rewritten in 2020, to be reviewed as a team in 2022.
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

Quality Area 1: Educational Program and Practice

The philosophy statement informs the team's commitment to develop an inclusive program based on the Early Years Learning Framework. The rights of
children are woven through the program with a focus on equity and inclusivity. Children are viewed as capable individuals who are supported by educators to
become self-directed learners. The team is developing an ethos that values continuous improvement in planning, assessing and evaluating learning outcomes
for all children. All educators are contributing to the planning and programming through either noting down their daily observations or sharing their noticing's
in educator planning meetings. We have used a grid format to track children's growth, including these observations in their personal file each fortnight.

We use an inquiry approach to learning, where children's knowledge, interests and ideas are followed and extended. This allows and encourages participation
by all children in the Kindergarten program. We see play as the centre of our curriculum, children's numeracy and literacy development is fostered through
play based and hands on learning. Educators also have strong understandings around positive dispositions for learning, such as curiosity, cooperation,
creativity, persistence, resilience and independence, and encourage children's development of these dispositions through planned experiences.

The programming cycle is currently fortnightly and the team have spent the last year considering new ways to plan, assess and document children's learning.
Our current program is critically reflected and evaluated at the end of each day and at the end of each fortnight. This allows for ideas, interests and
experiences from the program to be followed up, and extended. Fortnightly whole staff meetings give educators time to discuss the program and individual
children's learning and to make curriculum decisions around these, as well as a chance to reflect on their own learning and development. In these meetings we
discuss our individual evaluations and reflections - What worked well? Why? What was a challenge? How can it be improved? We consider group and
individual children's possible lines of development (PLOD) - What are we planning to implement or follow up and how will we support individual children.
Documentation and the tracking of children's learning is done in a variety of ways, and again, is reviewed regularly to assess the effectiveness. All educators
collect observations that are analysed against the EYLF principles. These observations form part of each child's observation and assessment record. We also use
the Indicators of Preschool Numeracy and Literacy to consider children's growth and development in these areas. Children comment on their learning before
they are added to their portfolios for sharing with parents. The parent interview with a staff member early in Term 2 has been a well-attended method for
parents to participate in a formal review of progress and planning for further learning. The Statement of Learning (summative report) format has been
reviewed and modified to suit a family audience. Conversations are had with local schools and classroom teachers to ensure a smooth transition to school.

Self review cycle to begin in week 0 2022 and be ongoing throughout the year.
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

The South Australian Department for Education (DfE) provides clear and effective policies relating to the health and safety of young children that
complement the NQA requirements. They also provide the computer systems, Safety, Task and Action Reporting (STAR), which allows site supervisors to
monitor tasks to be completed in relation to health, safety and WHS factors; and Incident and Response Management (IRMS), which allows sites to keep
detailed logs of critical incidents, injury incidents, security incidents and notifiable incidents.

Educators are trained in first aid, anaphylaxis, asthma, Responding to Abuse and Neglect, Child Protection Curriculum and have a sound knowledge of
policies of the site and DfED. Regular emails are sent by the Director to educators in regards to WHS and educators have access to Learnlink, DfE
newsletters and other relevant web sites. WHS is discussed at staff meetings and educators, including relief educators, are inducted into the site before or
on their first shift.

Governing Council meetings are held where health and safety aspects are explored and discussed. The Kindergarten has developed a comprehensive list of
policies and procedures ensuring the health and safety of children as well as forms and documentation to support these policies. Child records are
collected on enrolment. Copies of children's health care plans are stored in their file, in the "Children's Health Needs Folder' and in the child's individual
medication box. An Awareness List detailing individual children's Dietary, Cultural, Religious, Health, Allergies and Custody needs are displayed discretely
on the side of the fridge, in the office and in the induction folder. Children's health needs are reviewed regularly with families.

Educators encourage healthy eating and physical activity through curriculum planning, emails and information given to families. Cultural and lifestyle
choices are always respected. Hygiene is promoted through the curriculum, policies and information to parents, as well as being regularly discussed with
the children, informally and at group times. When there has been an accident or illness, educators take the time to talk with parents about this and have
them sign the injury and illness record. The Keeping Safe: Child Protection curriculum is implemented by trained educators throughout the year.
Emergency Management Plans are reviewed each year and the emergency procedures are displayed near exits and in the induction folder. Emergency
drills are practiced regularly and recorded on the Emergency Evacuation Drill record. This includes using the emergency flashing lights and pager for any
person in the building that is Deaf or Hard of Hearing. Risk Assessments are undertaken for excursions, for regular outings and certain activities and
experiences. Including water play, fire pit experiences, rope climb and Dingo cave areas. These are reviewed regularly with educators and the parent
community. Children have begun to develop Benefit Risk Assessments, supporting them to become more responsible for their own safety and wellbeing.

Self review cycle to begin in week 0 2022 and be ongoing throughout the year.
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

Nature pedagogy and play has been a focus of the Kindergarten for the past few years. Staff have undertaken Nature Pedagogy training with Claire
Warden, attended the Nature Play conference, completed the "Loose Parts' training and educators have been visiting and networking with other sites that
have a nature pedagogy focus and utilising the expertise Nature Play SA.

2019 saw a full upgrade to our Outdoor Learning Environment designed by Peter Semple from PSLA with ideas contributing from past years' children,
families, educators and Governing Councils. The space was constructed by TG Landscapes, who brought their own creative touch to many aspects of the
space. This was a positive experience for all children, educators and the community, as we were able to watch the space transform into a truly incredible
area for learning. The outdoor learning environment offers a wide range of opportunities for learning and engagement. It challenges children to take risks,
create, imagine, hide and explore, but also have moments of solitude and peace.

The preschool also has a strong focus on Sustainability and our Environment. Sustainable practices are encouraged, e.g. we have a recycling bin, compost
bin and worm farm. Each year the Marion council will visit the children to teach them about recycling processes in the council area.

Physical education and opportunities for children are available to children every day. This varies for all individual needs, as we work hard to make the
equipment and experiences inclusive for all children. In our curriculum we plan for healthy lifestyles and are well-resourced to support the implementation
of such learning. The Kindergarten uses the DfE maintenance hot line to address any repairs etc. that need to be made to the building or outdoor area. The
building is cleaned every night and the carpets steamed cleaned each holidays. The lawns and gardens are regularly maintained by our local gardener.

Self review cycle to begin in week 0 2022 and be ongoing throughout the year.
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

Having a full time teacher working across both groups created stability and familiarity for both children and families. We also ensure we use the same relief
teachers, which means they are able to create relationships with both the children and families.

In 2018 we welcomed the Inclusive Preschool Program for Deaf and Hard of Hearing children to our Kindergarten. The professionalism and flexibility of the
educators meant the team was willing to accommodate and adapt. Site staff have committed to learning Auslan so that they could communicate with Deaf
colleagues, parents and children and the IPP staff was eager to learn how the kindergarten operated.

All staff, whether permanent or contract, hold the relevant First Aid, Emergency Asthma, Anaphylaxis and Responding to Abuse and Neglect certificates.
Each educator has their own file and records of all mandatory requirements are listed. All educators and volunteers have a current police check to ensure
that they are cleared to work with young children. All educators are expected to attend training and to participate in professional reading to gain more
knowledge, develop new interests and be up to date with current research and practices. Educator-to-child ratios are maintained at all times and educators
are organised to ensure a high quality learning environment. The Kindergarten has a staff timetable, however educators are very flexible and adjust and
move as necessary to support children's needs and interests. All educators, including relief are inducted into the site using a recently updated induction
and information process. The site has developed policies which support safe professional practices. Non site visitors including student teachers, OT
students, work experience, volunteers etc. go through an induction process with a regular staff member which is usually the Director. Wellbeing is a
priority of the site and educators are made aware of the need to establish professional relationships. Psychological surveys are completed each year and
reviewed by Director. Adjustments are made to address any issues that may arise. We have regular staff meetings using Auslan interpreters for all staff.
The agenda always includes WHS as well as Deaf awareness, curriculum and any other business. All educators participate in biannual Professional
Development Reviews with the Director and the Director meets with the Education Director. Educators are familiar with the Teacher standards, values of
the site, the statement of philosophy and the department priorities as reference points for discussion.

Self review cycle to begin in week 0 2022 and be ongoing throughout the year.
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

Having a sense of belonging is paramount to a child's wellbeing. Developing strong, positive, and respectful relationships with children is vital in developing
that sense of belonging. The staff have been consistently acknowledged in child and parent feedback as nurturing, kind and caring, welcoming all children
to the preschool program and supporting them in their development of a positive sense of self. The educators are constantly supporting and helping
children to access the learning experiences at Kindy. They are aware when children may need help and when it may be appropriate to just observe the
children's play. Educators have skills to assist children who are experiencing separation anxiety and how to help students who may be reserved or anxious.
They encourage children to develop independence skills e.g. manage routines, put on own smock, be responsible for own belongings and support them as
their self-confidence increases. We plan experiences for individual children yet also program for small and larger groups of children. Educators adapt their
practice to support individual children's needs, including children with special rights or who have English as their second language. We have 3 Kindergarten
agreements (with corresponding Auslan signs): we are here to have fun, we need to keep each other safe, we need to work together as a team. These
agreements work as discussion points and provide the children with clear and simple instructions and language to manage their own behaviour, respond to
the behaviour of others and resolve conflict. This supports our children to build strong relationships with others, as well as giving them the tools and
language to begin to identify and solve problems. We also support children to build strong, secure, respectful and reciprocal relationship with other
children by setting up engaging environments where children can interact in small groups. We strive towards being an environment where children can
thrive, feel like they belong, develop a sense of identity and are happy. The team is committed to inclusion and advocacy where we accept and celebrate
children at their entry level and work to support them develop and progress. We acknowledge that we are “all still learning” and that we have different
abilities and needs that will be supported and extended during the preschool year. Children have a range of learning styles and staff encourage children to
extend their learning dispositions. Children are involved in problem solving situations with discussions, brain storming and research processes to work
collaboratively with peers and adults to achieve collective goals. Children must always be treated with dignity and it is important that the environment is
set up so that it can foster self- esteem and confidence. Educators make time to listen to children, learn about the child and build positive happy
relationships with the children. We do offer children the chance to plan experiences that they can be involved in by asking them, using information
gathered from parents and by observing children. The building of strong, secure and reciprocal relationships with children and their families is a highly
valued belief of all educators. Educators spend time getting to know the children, as well as sharing aspects of their personal lives so that the children and
families, in turn, can build stronger relationships with them.

Self review cycle to begin in week 0 2022 and be ongoing throughout the year.
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

Quality Area 6: Collaborative Partnerships with Families and Communities

Working with families in a positive way is a priority at Warradale kindergarten. The Kindergarten has an open door policy and welcomes parents and family
members at any time. The preschool enjoys strong support from families and the community in general. There is a positive "word of mouth' reputation
within families in the local community, local schools and other services. Feedback through personal approaches, parent survey or Governing Council are
dealt with in a confidential manner and resolved quickly. We have had an active and hardworking Governing Council elected from the parent body. The
team and Governing Council continue to work closely to improve learning outcomes for children and support families accessing the site. Change has been a
constant part of the preschool landscape and staff and the Governing Council have reviewed services and responded to community, departmental, state
and federal government requests and policies. We have always sought to inform and support families through any and all changes to the preschool
operation. We inform parents of the curriculum with information sessions, newsletter articles, and conversations and seek their support and involvement.
Family nights, lunches, excursions and incursions are planned so that all can experience and understand the curriculum with the children. We encourage
the sharing of children's portfolios with their families. Written feedback from parents, including aspirations for their child's learning, is sought during the
year.

Transition to school has become a focus for the partnership and we work closely with our feeder schools to improve the transition process for all children.
This has included transition meetings with teachers to discuss individual children's needs. Along with a staff member accompanying children on school
transition visits. We have had feedback from the schools that educators being at transitions visits has helped make the visits positive and smooth for the
children. Which then results in happy transition to school the following year. We also return in the early weeks of the year to check in with any children
that may need a little reassurance.

Families can be involved at a level that suits them whether it be stay for a session or helping with special projects or events. In the last few years' examples
of parent's involvement in curriculum include wearing traditional costumes and talking to children about festivals, cooking cultural foods, making vegan ice
cream, gardening, reading books, bring in a police car and ambulance to show the children, bringing in a therapy dog to meet the children, a chef making
pasta, and a hairdresser cutting her son's hair. During the year we also held many family events at the Kindy including art show, obstacle-a-thon, family
lunches, concert and graduation events.

Self review cycle to begin in week 0 2022 and be ongoing throughout the year.
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

Quality Area 7: Governance and Leadership

The Kindergarten has an involved and motivated Governing Council Committee. The Governing Council elected from the parent body and is responsible to
the wise and equitable management of the preschool. It meets regularly during the year and includes staff representatives and the Director as the ex-offico
member. Meetings are formal and an agenda and minutes are kept. Parents have voting rights and are able to help to make informed decisions about the
Kindy. They also monitor the financial status of the Kindy such as budget, monthly statements etc.

Our administration processes are focused on efficiency and confidentiality with records kept in the appropriate locked cabinets or archived in the
appropriate manner. The roll is marked each session, signed off by the staff member and then stored confidentially once added to the EYS for DfE. Our
policies are review regularly and are aligned with DfE. The complaints and grievance procedure is department wide and followed as needed. We also aim
for a shared leadership model that supports professional stretch.

We interact with the community inviting others to join us including librarian, council sustainability officer, health professionals and emergency services
officers etc. We do support university students for practicum placements as well as work experience high school students and Occupational Therapy
students. We display information about the community to families and have a parent library where families can borrow a variety of resource books to
support their parenting. We have regular discussions and will refer families onto various health or family organisations such as CAFHS, OT, Flinders CAT
team, CAMS, Families SA. Within DfE we have referral services which support children and their families such as Speech therapy, psychology, disabilities
and social work. We work closely with these professionals to improve learning outcomes for children.

Past families regularly return to visit with staff and a number of neighbours save boxes, cards and wool which they gift for use in the preschool. Local
service clubs support the preschool including the local Rotary club, the Vietnam Veteran shed and the community men's shed group.

We have been part of a transition cluster and will visit schools when children are transitioning. We welcome schools attending the Kindy to visit and will
visit main feeder schools to discuss children's needs with teachers. We also have links to nearby schools and preschools.

Self review cycle to begin in week 0 2022 and be ongoing throughout the year.
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Quality Improvement Plan for

Includes:
e Learning Improvement goals

e National Quality Framework priorities

How to complete this template

e Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will
provide support.

e Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.

e Email this plan (steps 1 — 3) to your education director.

e Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.
e Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.

e Complete step 5 (Review and Evaluate) in term 4 of each year.

e Your complete quality improvement plan should be reviewed and updated in term 4 each year.

For further information and advice contact your local education team.
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Learning Improvement Plan

Analyse Determine
and prioritise challenge of actions for

practice improvement

Goal 1: LITERACY- To increase children's ability to 'use language to connect to others'. (Literacy Indicator)

If we develop and implement an intentional approach to develop children's communication skills, then we will increase
ChaIIenge of practice' their ability to use language to connect to others.

Educators will collect data over the year showing individual growth for each child in their ability to
communicate and use language to connect with others.

Success criteria
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Learning Improvement Plan

Goal 1 continued

Analyse
and prioritise

Determine
challenge of
practice

actions for
improvement

Build Educator Capacity:

Educators will engage in PD with the Speech Pathologist,
Special Educator and SERU ToD to extend their understanding
of oral language development, how to plan for learning to
increase children's ability to connect with others.

Educators will link the CoP in their PDP's

QA4.2.1

Shift in Pedagogy: QA13.1
Educators will use a variety of tools to identify

children's ability to connect with others. Educators

will analyse children's learning and intentionally plan

to support children's growth.

Pedagogical documentation:

Educators will use a range of Ped. doc to collect
evidence of children's ability to use language. Analyse
the documentation and then plan for intentional

QA13.1

learning in small group and individual teaching
moments.

Evidence- analysis- data:

Educators will plan for intentional teaching
opportunities as a result of analysis of evidence
with a focus on oral language development-
including story tables, and small group
experiences.

QA1.21

Week 0 2022

Week 0 staff
meeting

Term 12022
Week 5 term 1

Reflect and
review at the
end of term
Term 1

Reflect and
review at the
end of term
Term 1

Amy to organise with
appropriate support services
to PD to occur in week 0 2022
Invite TRT and ECW support
to join in PD session.

Amy to organise staff meeting
in week 0

Observations to occur in week
5 across both groups.

Staff meeting to reflect on
data collected in week 6

All staff to collect
documentation over term 1
and review for term 2

Educators will use RRR
Relationships scale to reflect
verbal exchanges. Ensure high
quality intentional interactions
are occurring for all children
throughout the year.

All educators to be available in
week 0 for PD, $S400 budgeted for
support ECW to join PD.
Interpreters booked for staff PD
and meeting in week 0.

All educators to be available in week 0 for
PD, $400 budgeted for support ECW to
join reflection and planning meeting.

RRR documents- TRT cover $500 to allow
observations and reflection of data
collected. Staff meeting to discuss follow
up actions.

RRR observation scales

Oral language reflection tool

All staff to record observations
throughout term one, using staff
meeting time to analyse, reflect and
plan for future learning.

Educators will intentionally plan for
small group experiences based on
the children's learning outcomes.
Educators will visit local Kindy sites
to extend their thinking and practice
extending their current pedagogies
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Learning Improvement Plan

Analyse Determine
and prioritise challenge of actions for

practice improvement

Goal 2:

Challenge of practice:

Success criteria
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Learning Improvement Plan

Analyse Determine
and prioritise challenge of

Goal 2 continued e | | el




National Quality Framework priorities

Establish and implement QA 1.3.1
a regular teaching and

planning cycle that

utilises critical refection

as a key driver.

Work of NQF review to
update PQIP strength
statements.

QA 7.2.1

Staff team to have discussion

about what they need to increase

their skills in 2021

PD for individual educators to
increase their capacity in
collecting documentation

Visit other sites to explore
different methods of collecting
children's learning.

Work with ECL to develop process

for self review over the year.

Plan specific time in staff
meetings to work on review

Week O staff
meeting

By end of term 1

In the middle of
term 1

Thursday week 0

Ongoing
throughout the year

Interpreters available for PD
session.
Include whole site team.

PD cost budgeted $1000
including relief cover

$1000 budgeted for staff to
visit other sites. Possibility of
staff swap to reduce cost

ECL support

Staff meeting time set
schedule throughout the year
to ensure ongoing progress.

Everyone to contribute to staff
meeting conversation in week
0

Individual educators will undertake PD
relevant to their own development.
Amy to organise and enroll educators.

Amy to network with other
sites and organise dates/
times.

All staff to understand process
and contribute to review over
the year.

All staff to understand process
and contribute to review over
the year.
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Endorsements

Endorsed by director/principal

Name
Amy Martin
Date

19/11/21

Endorsed by governing council chairperson

Name

Date

Endorsed by education director

Name

Date
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	Service name: Warradale Kindergarten and Inclusive Preschool Program for Deaf and Hard of Hearing children 
	Service approval number: SE-00011102
	Service Context: Welcome to Warradale Kindergarten incorporating an Inclusive Preschool Program (IPP) for Deaf and Hard of Hearing children. Operated by the Department for Education (DfE) and within the Holdfast Partnership including 8 preschools, 5 primary schools and one secondary school. Our Kindergarten is leased from Marion Council and is located on a shady corner block in southern Adelaide, alongside a tennis club and local community park. We are fortunate to have access to both areas and utilise them on a regular basis. We are lucky enough to have long term relationships with many people within the community, whom often stop by and visit, sharing resources or stories with us. 
Warradale is staffed with a full time Director, Teacher and Early Childhood Worker. In addition, we have a part time Teacher of the Deaf with Certificate two in Auslan, and a part time Early Childhood worker to support the Inclusive Preschool Program. We also employ additional bilingual support workers when required. The whole Kindergarten team is dedicated and committed to Deaf awareness and Auslan, participating in ongoing professional development and Auslan training to ensure best practice and inclusivity. 

Our two main feeder schools are Warradale and Brighton Primary. Other schools our children may attend are Christ the King, Stella Maris and St Teresa's. Warradale Kindergarten is a bilingual site with Auslan and English as our two core languages. Some of our children have English as a second or third language, we support children's home language and learning of English, through the use of bilingual educators to ensure a smooth transition from home to Kindergarten. We are fortunate to have a full time Arabic speaking educator. We also have a native Auslan user working part time. Several of our families have originated from countries including, India, United Kingdom, China, and a variety from the Middle East. Many of our families have grandparent support, often becoming active members of our Kindergarten as well. 

The Kindergarten has a Governing Council which includes parents or caregivers of children attending, and educators, it is also open to community members as well. The Governing Council contributes to the direction of the Kindergarten including curriculum, finance, and fundraising decisions. They support the Educators to ensure the PQIP goals are actioned and actively provide feedback on progress.  


	Name: Amy Martin
	Name_2: 
	Date_2: 
	Name_3: 
	Date_3: 
	Date: 19/11/21
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	acknowledgement: Kaurna 
	Quality Area 2: Children's Health and Safety: The South Australian Department for Education (DfE) provides clear and effective policies relating to the health and safety of young children that complement the NQA requirements. They also provide the computer systems, Safety, Task and Action Reporting (STAR), which allows site supervisors to monitor tasks to be completed in relation to health, safety and WHS factors; and Incident and Response Management (IRMS), which allows sites to keep detailed logs of critical incidents, injury incidents, security incidents and notifiable incidents. 
Educators are trained in first aid, anaphylaxis, asthma, Responding to Abuse and Neglect, Child Protection Curriculum and have a sound knowledge of policies of the site and DfED. Regular emails are sent by the Director to educators in regards to WHS and educators have access to Learnlink, DfE newsletters and other relevant web sites. WHS is discussed at staff meetings and educators, including relief educators, are inducted into the site before or on their first shift. 
Governing Council meetings are held where health and safety aspects are explored and discussed. The Kindergarten has developed a comprehensive list of policies and procedures ensuring the health and safety of children as well as forms and documentation to support these policies. Child records are collected on enrolment. Copies of children's health care plans are stored in their file, in the `Children's Health Needs Folder' and in the child's individual medication box. An Awareness List detailing individual children's Dietary, Cultural, Religious, Health, Allergies and Custody needs are displayed discretely on the side of the fridge, in the office and in the induction folder. Children's health needs are reviewed regularly with families.
Educators encourage healthy eating and physical activity through curriculum planning, emails and information given to families.  Cultural and lifestyle choices are always respected. Hygiene is promoted through the curriculum, policies and information to parents, as well as being regularly discussed with the children, informally and at group times. When there has been an accident or illness, educators take the time to talk with parents about this and have them sign the injury and illness record. The Keeping Safe: Child Protection curriculum is implemented by trained educators throughout the year. Emergency Management Plans are reviewed each year and the emergency procedures are displayed near exits and in the induction folder. Emergency drills are practiced regularly and recorded on the Emergency Evacuation Drill record. This includes using the emergency flashing lights and pager for any person in the building that is Deaf or Hard of Hearing. Risk Assessments are undertaken for excursions, for regular outings and certain activities and experiences. Including water play, fire pit experiences, rope climb and Dingo cave areas. These are reviewed regularly with educators and the parent community. Children have begun to develop Benefit Risk Assessments, supporting them to become more responsible for their own safety and wellbeing.

Self review cycle to begin in week 0 2022 and be ongoing throughout the year. 
	Quality Area 1: Educational Program and Practice: The philosophy statement informs the team's commitment to develop an inclusive program based on the Early Years Learning Framework. The rights of children are woven through the program with a focus on equity and inclusivity. Children are viewed as capable individuals who are supported by educators to become self-directed learners. The team is developing an ethos that values continuous improvement in planning, assessing and evaluating learning outcomes for all children. All educators are contributing to the planning and programming through either noting down their daily observations or sharing their noticing's in educator planning meetings. We have used a grid format to track children's growth, including these observations in their personal file each fortnight. 
We use an inquiry approach to learning, where children's knowledge, interests and ideas are followed and extended. This allows and encourages participation by all children in the Kindergarten program. We see play as the centre of our curriculum, children's numeracy and literacy development is fostered through play based and hands on learning.  Educators also have strong understandings around positive dispositions for learning, such as curiosity, cooperation, creativity, persistence, resilience and independence, and encourage children's development of these dispositions through planned experiences.
The programming cycle is currently fortnightly and the team have spent the last year considering new ways to plan, assess and document children's learning. Our current program is critically reflected and evaluated at the end of each day and at the end of each fortnight. This allows for ideas, interests and experiences from the program to be followed up, and extended. Fortnightly whole staff meetings give educators time to discuss the program and individual children's learning and to make curriculum decisions around these, as well as a chance to reflect on their own learning and development. In these meetings we discuss our individual evaluations and reflections - What worked well? Why? What was a challenge? How can it be improved? We consider group and individual children's possible lines of development (PLOD)  - What are we planning to implement or follow up and how will we support individual children. 
Documentation and the tracking of children's learning is done in a variety of ways, and again, is reviewed regularly to assess the effectiveness. All educators collect observations that are analysed against the EYLF principles. These observations form part of each child's observation and assessment record. We also use the Indicators of Preschool Numeracy and Literacy to consider children's growth and development in these areas. Children comment on their learning before they are added to their portfolios for sharing with parents.  The parent interview with a staff member early in Term 2 has been a well-attended method for parents to participate in a formal review of progress and planning for further learning.  The Statement of Learning (summative report) format has been reviewed and modified to suit a family audience. Conversations are had with local schools and classroom teachers to ensure a smooth transition to school.

Self review cycle to begin in week 0 2022 and be ongoing throughout the year. 
	Quality Area 3: Physical Environment: Nature pedagogy and play has been a focus of the Kindergarten for the past few years. Staff have undertaken Nature Pedagogy training with Claire Warden, attended the Nature Play conference, completed the `Loose Parts' training and educators have been visiting and networking with other sites that have a nature pedagogy focus and utilising the expertise Nature Play SA. 
2019 saw a full upgrade to our Outdoor Learning Environment designed by Peter Semple from PSLA with ideas contributing from past years' children, families, educators and Governing Councils. The space was constructed by TG Landscapes, who brought their own creative touch to many aspects of the space. This was a positive experience for all children, educators and the community, as we were able to watch the space transform into a truly incredible area for learning. The outdoor learning environment offers a wide range of opportunities for learning and engagement. It challenges children to take risks, create, imagine, hide and explore, but also have moments of solitude and peace.  
The preschool also has a strong focus on Sustainability and our Environment. Sustainable practices are encouraged, e.g. we have a recycling bin, compost bin and worm farm. Each year the Marion council will visit the children to teach them about recycling processes in the council area. 
Physical education and opportunities for children are available to children every day. This varies for all individual needs, as we work hard to make the equipment and experiences inclusive for all children. In our curriculum we plan for healthy lifestyles and are well-resourced to support the implementation of such learning. The Kindergarten uses the DfE maintenance hot line to address any repairs etc. that need to be made to the building or outdoor area. The building is cleaned every night and the carpets steamed cleaned each holidays. The lawns and gardens are regularly maintained by our local gardener. 

Self review cycle to begin in week 0 2022 and be ongoing throughout the year. 
	Quality Area 4: Staffing Arrangements: Having a full time teacher working across both groups created stability and familiarity for both children and families. We also ensure we use the same relief teachers, which means they are able to create relationships with both the children and families. 
In 2018 we welcomed the Inclusive Preschool Program for Deaf and Hard of Hearing children to our Kindergarten. The professionalism and flexibility of the educators meant the team was willing to accommodate and adapt. Site staff have committed to learning Auslan so that they could communicate with Deaf colleagues, parents and children and the IPP staff was eager to learn how the kindergarten operated. 
All staff, whether permanent or contract, hold the relevant First Aid, Emergency Asthma, Anaphylaxis and Responding to Abuse and Neglect certificates. Each educator has their own file and records of all mandatory requirements are listed. All educators and volunteers have a current police check to ensure that they are cleared to work with young children.  All educators are expected to attend training and to participate in professional reading to gain more knowledge, develop new interests and be up to date with current research and practices. Educator-to-child ratios are maintained at all times and educators are organised to ensure a high quality learning environment. The Kindergarten has a staff timetable, however educators are very flexible and adjust and move as necessary to support children's needs and interests. All educators, including relief are inducted into the site using a recently updated induction and information process. The site has developed policies which support safe professional practices. Non site visitors including student teachers, OT students, work experience, volunteers etc.  go through an induction process with a regular staff member which is usually the Director. Wellbeing is a priority of the site and educators are made aware of the need to establish professional relationships.   Psychological surveys are completed each year and reviewed by Director. Adjustments are made to address any issues that may arise. We have regular staff meetings using Auslan interpreters for all staff.  The agenda always includes WHS as well as Deaf awareness, curriculum and any other business.   All educators participate in biannual Professional Development Reviews with the Director and the Director meets with the Education Director. Educators are familiar with the Teacher standards, values of the site, the statement of philosophy and the department priorities as reference points for discussion.   

Self review cycle to begin in week 0 2022 and be ongoing throughout the year. 
	Quality Area 5: Relationships with Children: Having a sense of belonging is paramount to a child's wellbeing.  Developing strong, positive, and respectful relationships with children is vital in developing that sense of belonging.  The staff have been consistently acknowledged in child and parent feedback as nurturing, kind and caring, welcoming all children to the preschool program and supporting them in their development of a positive sense of self. The educators are constantly supporting and helping children to access the learning experiences at Kindy.  They are aware when children may need help and when it may be appropriate to just observe the children's play.  Educators have skills to assist children who are experiencing separation anxiety and how to help students who may be reserved or anxious.  They encourage children to develop independence skills e.g. manage routines, put on own smock, be responsible for own belongings and support them as their self-confidence increases. We plan experiences for individual children yet also program for small and larger groups of children.  Educators adapt their practice to support individual children's needs, including children with special rights or who have English as their second language. We have 3 Kindergarten agreements (with corresponding Auslan signs): we are here to have fun, we need to keep each other safe, we need to work together as a team. These agreements work as discussion points and provide the children with clear and simple instructions and language to manage their own behaviour, respond to the behaviour of others and resolve conflict. This supports our children to build strong relationships with others, as well as giving them the tools and language to begin to identify and solve problems. We also support children to build strong, secure, respectful and reciprocal relationship with other children by setting up engaging environments where children can interact in small groups. We strive towards being an environment where children can thrive, feel like they belong, develop a sense of identity and are happy.   The team is committed to inclusion and advocacy where we accept and celebrate children at their entry level and work to support them develop and progress. We acknowledge that we are “all still learning” and that we have different abilities and needs that will be supported and extended during the preschool year.  Children have a range of learning styles and staff encourage children to extend their learning dispositions. Children are involved in problem solving situations with discussions, brain storming and research processes to work collaboratively with peers and adults to achieve collective goals. Children must always be treated with dignity and it is important that the environment is set up so that it can foster self- esteem and confidence.  Educators make time to listen to children, learn about the child and build positive happy relationships with the children. We do offer children the chance to plan experiences that they can be involved in by asking them, using information gathered from parents and by observing children. The building of strong, secure and reciprocal relationships with children and their families is a highly valued belief of all educators. Educators spend time getting to know the children, as well as sharing aspects of their personal lives so that the children and families, in turn, can build stronger relationships with them.

Self review cycle to begin in week 0 2022 and be ongoing throughout the year. 
	Quality Area 6: Collaborative Partnerships with Families and Communities: Working with families in a positive way is a priority at Warradale kindergarten.  The Kindergarten has an open door policy and welcomes parents and family members at any time. The preschool enjoys strong support from families and the community in general. There is a positive `word of mouth' reputation within families in the local community, local schools and other services. Feedback through personal approaches, parent survey or Governing Council are dealt with in a confidential manner and resolved quickly.  We have had an active and hardworking Governing Council elected from the parent body. The team and Governing Council continue to work closely to improve learning outcomes for children and support families accessing the site. Change has been a constant part of the preschool landscape and staff and the Governing Council have reviewed services and responded to community, departmental, state and federal government requests and policies. We have always sought to inform and support families through any and all changes to the preschool operation. We inform parents of the curriculum with information sessions, newsletter articles, and conversations and seek their support and involvement. Family nights, lunches, excursions and incursions are planned so that all can experience and understand the curriculum with the children. We encourage the sharing of children's portfolios with their families. Written feedback from parents, including aspirations for their child's learning, is sought during the year.
Transition to school has become a focus for the partnership and we work closely with our feeder schools to improve the transition process for all children. This has included transition meetings with teachers to discuss individual children's needs. Along with a staff member accompanying children on school transition visits. We have had feedback from the schools that educators being at transitions visits has helped make the visits positive and smooth for the children. Which then results in happy transition to school the following year. We also return in the early weeks of the year to check in with any children that may need a little reassurance.           
Families can be involved at a level that suits them whether it be stay for a session or helping with special projects or events. In the last few years' examples of parent's involvement in curriculum include wearing traditional costumes and talking to children about festivals, cooking cultural foods, making vegan ice cream, gardening, reading books, bring in a police car and ambulance to show the children, bringing in a therapy dog to meet the children, a chef making pasta, and a hairdresser cutting her son's hair. During the year we also held many family events at the Kindy including art show, obstacle-a-thon, family lunches, concert and graduation events.

Self review cycle to begin in week 0 2022 and be ongoing throughout the year. 
	Quality Area 7: Governmance and Leadership: The Kindergarten has an involved and motivated Governing Council Committee. The Governing Council elected from the parent body and is responsible to the wise and equitable management of the preschool. It meets regularly during the year and includes staff representatives and the Director as the ex-offico member. Meetings are formal and an agenda and minutes are kept.  Parents have voting rights and are able to help to make informed decisions about the Kindy.  They also monitor the financial status of the Kindy such as budget, monthly statements etc. 
Our administration processes are focused on efficiency and confidentiality with records kept in the appropriate locked cabinets or archived in the appropriate manner. The roll is marked each session, signed off by the staff member and then stored confidentially once added to the EYS for DfE. Our policies are review regularly and are aligned with DfE. The complaints and grievance procedure is department wide and followed as needed. We also aim for a shared leadership model that supports professional stretch.
We interact with the community inviting others to join us including librarian, council sustainability officer, health professionals and emergency services officers etc.  We do support university students for practicum placements as well as work experience high school students and Occupational Therapy students. We display information about the community to families and have a parent library where families can borrow a variety of resource books to support their parenting.  We have regular discussions and will refer families onto various health or family organisations such as CAFHS, OT, Flinders CAT team, CAMS, Families SA.  Within DfE we have referral services which support children and their families such as Speech therapy, psychology, disabilities and social work.  We work closely with these professionals to improve learning outcomes for children.  
Past families regularly return to visit with staff and a number of neighbours save boxes, cards and wool which they gift for use in the preschool. Local service clubs support the preschool including the local Rotary club, the Vietnam Veteran shed and the community men's shed group.
We have been part of a transition cluster and will visit schools when children are transitioning. We welcome schools attending the Kindy to visit and will visit main feeder schools to discuss children's needs with teachers.  We also have links to nearby schools and preschools.  

Self review cycle to begin in week 0 2022 and be ongoing throughout the year. 
	Timeline: 
	Challenge of practice Success criteria: Educators will collect data over the year showing individual growth for each child in their ability to communicate and use language to connect with others. 
	Goal 1: LITERACY- To increase children's ability to 'use language to connect to others'. (Literacy Indicator) 
	Challenge of practice: If we develop and implement an intentional approach to develop children's communication skills, then we will increase their ability to use language to connect to others. 
	Goal 2: 
	Challenge of practice 2: 
	Goal 2: Actions 1: 
	Goal 2: Actions 2: 
	Goal 2: Actions 3: 
	Goal 2: Actions 4: 
	Priority Row 1: Establish and implement a regular teaching and planning cycle that utilises critical refection as a key driver. 
	Priority Row 2: Work of NQF review to update PQIP strength statements.
	Priority Row 3: 
	NQS links Row1: QA 1.3.1 
	NQS links Row2: QA  7.2.1
	NQS links Row3: 
	Key steps row 1: Staff team to have discussion about what they need to increase their skills in 2021
	Key steps row 2: PD for individual educators to increase their capacity in collecting documentation 
	Key steps row 3: Visit other sites to explore different methods of collecting children's learning. 
	Key steps row 4: Work with ECL to develop process for self review over the year. 
	Key steps row 5: Plan specific time in staff meetings to work on review
	Key steps row 6: 
	Key steps row 7: 
	Key steps row 9: 
	Timeline Row 1: Week 0 staff meeting
	Timeline Row 2: By end of term 1 
	Timeline Row 3: In the middle of term 1 
	Timeline Row 4: Thursday week 0 
	Timeline Row 5: Ongoing throughout the year
	Timeline Row 6: 
	Timeline Row 7: 
	Timeline Row 8: 
	Timeline Row 9: 
	Resources Row 1: Interpreters available for PD session.
Include whole site team.  
	Resources Row 2: PD cost budgeted $1000 including relief cover 
	Resources Row 3: $1000 budgeted for staff to visit other sites. Possibility of staff swap to reduce cost
	Resources Row 4: ECL support 
	Resources Row 5: Staff meeting time set schedule throughout the year to ensure ongoing progress.  
	Resources Row 6: 
	Resources Row 7: 
	Resources Row 8: 
	Resources Row 9: 
	Roles and responsibilities Row 1: Everyone to contribute to staff meeting conversation in week 0 
	Roles and responsibilities Row 2: Individual educators will undertake PD relevant to their  own development. Amy to organise and enroll educators. 
	Roles and responsibilities Row 3: Amy to network with other sites and organise dates/ times. 
	Roles and responsibilities Row 4: All staff to understand process and contribute to review over the year. 
	Roles and responsibilities Row 5: All staff to understand process and contribute to review over the year. 
	Roles and responsibilities Row 6: 
	Roles and responsibilities Row 7: 
	Roles and responsibilities Row 8: 
	Roles and responsibilities Row 9: 
	Key steps row 8: 
	NQS links 1: 
	NQS links2: 
	NQS links 3: 
	NQS links 4: 
	Timeline 2: 
	Timeline 3: 
	Timeline 4: 
	Roles and responsibilities 1: 
	Roles and responsibilities 2: 
	Roles and responsibilities 3: 
	Roles and responsibilities 4: 
	Resources 1: 
	Resources 2:  
	Resources 3: 
	Resources 4: 
	Goal 1: Actions 1: Build Educator Capacity: 
Educators will engage in PD with the Speech Pathologist, Special Educator and SERU ToD to extend their understanding of oral language development, how to plan for learning to increase children's ability to connect with others.   
Educators will link the CoP in their PDP's
	Goal 1: Actions 2b: Shift in Pedagogy:
Educators will use a variety of tools to identify children's ability to connect with others. Educators will analyse children's learning and intentionally plan to support children's growth. 
	Goal 1: Actions 3c: Pedagogical documentation: 
Educators will use a range of Ped. doc to collect evidence of children's ability to use language. Analyse the documentation and then plan for intentional learning in small group and individual teaching moments. 
	Goal 1: Actions 4d: Evidence- analysis- data:
Educators will plan for intentional teaching opportunities as a result of analysis of evidence with a focus on oral language development- including story tables, and small group experiences. 
	NQS links a: QA 4.2.1
	NQS links b: QA 1.3.1
	NQS links c: QA 1.3.1
	NQS links d: QA 1.2.1 
	Timeline a: Week 0 2022
	Timeline b: Week 0 staff meeting

Term 1 2022
Week 5 term 1
	Timeline c: Reflect and review at the end of term Term 1 
	Timeline d: Reflect and review at the end of term Term 1 
	Roles and responsibilities a: Amy to organise with appropriate support services to PD to occur in week 0 2022
Invite TRT and ECW support to join in PD session. 
	Roles and responsibilities b: Amy to organise staff meeting in week 0 
Observations to occur in week 5 across both groups. 
Staff meeting to reflect on data collected in week 6
	Roles and responsibilities c: All staff to collect documentation over term 1 and review for term 2
	Roles and responsibilities d: Educators will use RRR Relationships scale to reflect verbal exchanges. Ensure high quality intentional interactions are occurring for all children throughout the year. 
	Resources a: All educators to be available in week 0 for PD, $400 budgeted for support ECW to join PD.
Interpreters booked for staff PD and meeting in week 0. 

	Resources b: All educators to be available in week 0 for PD, $400 budgeted for support ECW to join reflection and planning meeting.  
RRR documents- TRT cover $500 to allow observations and reflection of data collected. Staff meeting to discuss follow up actions.  
	Resources c: RRR observation scales
Oral language reflection tool
All staff to record observations throughout term one, using staff meeting time to analyse, reflect and plan for future learning.  
	Resources d: Educators will intentionally plan for small group experiences based on the children's learning outcomes. 
Educators will visit local Kindy sites to extend their thinking and practice extending their current pedagogies
	Statement of Philosophy: Warradale Kindergarten is a learning community that welcomes children and families through positive, supportive and reciprocal relationships. We strive for all children and families to feel valued and respected for their uniqueness as part of our centre.  The Warradale Kindergarten team acknowledge that it is every child’s right to have a positive experience of kindergarten and being valued as 3, 4 and 5-year-old learners. We intentionally create a culture of warmth, security and open communication and understand this is essential in ensuring our centre is accessible for all families in our broader community.
We are honoured to be situated on Kaurna Land and value making connections to Country that are meaningful and ongoing for children, families and educators.
Learning
At Warradale Kindergarten we believe that children are capable and resourceful learners who are active contributors to their own learning and the learning of others. We actively seek to develop a culture of joy and wonder in learning and discovery by creating rich experiences and environments that engage and challenge children. We draw on the children’s existing knowledge and interests to build on and extend learning through play, as described in the Early Years Learning Framework.  We believe in gifting children time to develop their identities as competent and capable, with confidence in themselves as strong learners.
Community/Inclusion
We seek to understand each family’s uniqueness, respecting and valuing their contributions as the child’s first teachers. We create relationships that are open and honest as we seek to ensure fairness and equity for our community. Each cultural group in our community is valued and celebrated for the richness they bring to the life of our centre and the program. We welcome developing our understandings as we recognise that children come as members of already established communities and the context of their families. We proudly are a bilingual site, communicating in both English and Auslan.
Relationships
At Warradale Kindergarten we recognise that relationships underpin our work with children, families and as a team. We intentionally develop a culture to build each person’s sense of belonging to our centre built through authentic and meaningful relationships as we realise our shared aspirations for each child. Educators make decisions, informed by open communication with families, as we work together in partnership for children’s learning outcomes.
We value our team working together in ways that draw on each educator’s unique knowledge, experience and strengths. Our relationships with children are built on trust, care and respect as we learn together. We empower children’s identities as individuals within a larger group.



Reviewed and rewritten in 2020, to be reviewed as a team in 2022.
	Challenge of practice Success criteria 2: 


